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PriekSvards

Profesore Linda Daniela

leklaujosas izglitibas pirmsakumi mekléjami 70. gados Skandinavija, ASV un Japana, kad bija
pirmie méginajumi integrét cilvékus ar Tpasam vajadzibam, tacu rezultati paradija, ka $ada
integracija piedava iespéjas uzlabot sasniegumus studentiem ar viegliem trauc&jumiem,
savukart cilvéki ar smagiem traucé&jumiem saskaras ar vél lielaku diskriminaciju. Laika gaita ir
secinats, ka vienkarsi integracija nav atslegas vards, lai atbalstitu studentus ar Tpasam

vajadzibam, tapéc bija nepiecieSami citi risinajumi.

Nakamais butiskais atskaites punkts ieklaujosas izglitibas nodrosinasana ir 1994. gads, kad
Pasaules valstu konferencé par izghtibu cilvékiem ar Tpasam vajadzibam, Salamanka
(Spanija) 92 valstu un 25 starptautisko organizaciju parstavji pienéma jaunu pazinojumu par
visu bérnu ar specialajam vajadzibam izglitoSanu, kura tika aicinats ieklaut normu, kuras
pamatprincips ir, lai jebkuras skolas uznemtu visus bérnus neatkarigi no vinu fiziskajiem,
intelektualajiem, socialajiem, emocionalajiem, valodas vai citiem apstakliem, kas var ietekmét

macisanos.

Neskatoties uz to, ka kop$ Salamankas pazinojuma pienemsanas ir pagajusi 26 gadi, jaatzist,
ka ne visas situacijas un ne visi iesp&amie risinajumi vienmér tiek uzskatiti par
passaprotamiem un joprojam ir valstis, kuras ieklaujosa izglitiba ir definéta tikai politiskajos
dokumentos, bet nav izplatita ikdienas prakse. Tomér So 26 gadu laika pasaule ir uzkrajusi
bagatigu pieredzi ieklaujoSas izglitibas ievieSand un dazadu aktivitaSu organizésana, lai

nodrosSinatu ikvienam individam piekluvi izglitibai.

MansHUB projekta — tieSsaistes repozitorijs ieklaujoSam labajam praksém, resursiem,
metodikam izglitibas jomas darbiniekiem formalaja un neformalaja izgltiba (MyHUB project -
A one-stop-shop on inclusion practices, tools, resources and methods for the pedagogical
staff at formal and non-formal educational institutions), ta dalibnieki ir apnémusies apkopot
dazadas labas prakses ieklaujoSaja izgltiba, lai zina8anu parveido8ana, izmantojot Gitas
Steineres-Hamsi izstradato aizdo$anas un aiznemsanas (lending and borrowing) principu,
kura ir iespéjamas dazadas ieklaujosas izglitibas dimensijas, lai dalitos labaja praksé starp
dazadam valstim, starp dazadiem izglitibas limeniem un cilvékiem ar dazddam ipasam

vajadzibam.
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ST rokasgramata ir projekta rezultats, kurd apkopota informacija par ieklaujosas izglitibas
principiem un situaciju projekta valstis. Tas bus noderigi skolotdjiem, kuri vélas radit
ieklaujoSu macibu vidi, vecakiem, kuri vélas izprast ieklaujosas izglitibas principus, un citiem

izglitibas procesu dalibniekiem.

Karels Van Isackers

ANO Konvencija par personu ar invaliditati tiestbam loti skaidri norada, ka specialas izglitibas
pastavésana (turpinasana) ir pretruna ar $is konvencijas principiem. Tadéjadi M- decree
(pasakumi skoléniem ar Tpasam izgltibas vajadzibam) tika ieviesti visparizglitojosas
izglitibas iestadés. Diemzél es baidos, ka Sis spiediens uz pakapenisku specialas izglitibas
likvidéSanu ir mainijis uzsvaru no "vecaku tiesibam sava bérna izglitoSanos Tstenot
visparizglitojosa izglitibas iestadé (ja tas ir iespéjams)", uz acimredzamu "vecaku pienakumu
bérnu ieklaut visparizglitojosa iestade, ja vien tam nav lielu Skérslu". Tas nav Tstais

sakumpunkts.
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levads

Sagatavoja: Zanda Rubene (Latvijas Universitate, Latvija)

leklaujosas izglitibas TstenoSanas izaicindjumi ir viens no aktualakajiem profesionalas
darbibas uzdevumiem gan skolotajiem, gan augstskolu docétajiem, gan izglitibas politikas
veidotajiem Eiropas Savieniba un arpus tas. Neraugoties uz starptautiskas sabiedribas
mérktiecigiem centieniem ieklauSanas joma, dala bérnu un jaunieSu labklajibas valstis

joprojam sastopas ar gratibam un Skérsliem kvalitativu izglitibas ieguSanas procesa.

Tas liecina, ka ieklaujosas izglitibas iedzivinaSanas nepiecieSamiba nemazinas, ka vajadziga

sistémiska pieeja socialas atstumtibas novérdanai.

Tomér ieklausana nav tikai izglittbas sistémas jautajums: batiba ta ir sabiedribas
demokratizacijas raditajs. Attieksme pret ieklauSanu uzskatami demonstré sabiedribas
tolerances un jecietibas limeni, kas, ka zinams, ir nozimigas demokratiskas sabiedribas
vértibas. Attieksme pret ieklauSanu aktualizé arT problematiku, kas saistita ar tadam

pilsoniskas sabiedribas vertibam ka sociala piederiba un atziSana.

Ikvienam cilvékam ir nepiecieSamiba justies piederigam sabiedribai, bat atzitam noteikta
sociala kopiena, tacu, lai 1stenotu visu cilvéku tiesibas uz atziSanu un piederibu, likumsakarigi
rodas prasiba péc ikviena individa spéjas bt tolerantam un iecietigam pret dazadibu
sabiedriba. Socialo atstumtibu izraisa piederibas un atziSanas triikums, tolerances deficits
noteikta sabiedribas dala. Minéto problému risindSana ir komplicéts socialais uzdevums, un

ieklaujosas izglitibas loma $aja procesa ir nenoliedzami svariga.

Iss projekta apraksts

Projekts samazinas ieklauSanas Skérslus, aktivi sadarbojoties pedagogiem un citam
ieinteresétajam personam, tostarp aktivi iesaistot politikas veidotajus, vietéjas sabiedribas
loceklus, pieméram, politiskos un religiskos Iliderus, vietéjas izghtibas amatpersonas un masu

medijus.
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Panakumi izveidot ieklaujosu izglitibu ka ieklaujoSas sabiedribas izveides atslégu ir atkarigi
no visu iesaistito pudu vienosanas par kopigu redzejumu, ko atbalsta vairaki ipasi pasakumi,

kas javeic, lai So redz&jumu Tstenotu prakse.

Pareja uz ieklauSanu ir pakapeniska, un tai vajadzétu bat balstitai uz skaidri formulétiem
principiem, kas veidoti visas sistémas vienotai attistibai un vairaku izglitibas nozaru pieejas

pilnveidei, iesaistot visus sabiedribas [imenus.

Rokasgramatas mérka un satura apraksts

ST rokasgramata nodro$inas ieklaujoSas izglitibas véstniekus ar nepiecieSamajam
zinaSanam, resursiem un stratégijam, kas viniem laus integrét un atbalstit ieklaujosas

izglitibas TstenoSanu prakseé.
Mérkauditorija:

o Pirmsskolas izglitibas iestdZu un skolu pedagogiskais personals: macibu
priekSmetu skolotaji, metodiki, direktori, specialas izglitibas skolotaji;

o Socialie un jaunatnes darbinieki;

o Nevalstiskas organizacijas;

o lzglitibas politikas planotaji un veidotaji — regionalas izgltibas parvaldes,
pasvaldibu departamenti, kas iesaistas ieklaujoSas izglitibas politikas veidoSana,

Izglttibas un zinatnes ministrijas atbilstoSie departamenti u.c.

10
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Taisnigums un ieklaujosas izglitibas TstenoSana

Sagatavoja: Dita Nimante (Latvijas Universitate, Latvija) un Karels Van Isackers (PhoenixKM,

Belgija)

Taisnigums nozimé visiem vienadu iespéju nodrosinaSanu. Taisnigums izglitibd nozimé, ka
visiem ir pieejamas kvalitativas izglitibas iespéjas. lzglitiba ir viens no Ilidzekliem, ka
mérktiecigi transformét bérnu dzives, sekmét socialekonomisko mobilitati un izvairities no
nabadzibas. Uzlabojot izglitibas sistému, pilnveidojot izglitibas programmas un attistot
izglitibas vidi, kura tiek respektétas bérnu dazadas personibas iezimes, ka ari nemtas véra
izglitibas vajadzibas un to dazadiba, uznemot izglitiba ikvienu, ir iespé&ja nodroSinat

taisnigumu izglitiba.

Izglitiba visiem ir ieklaujosas izglitibas idejiskais pamats. 1994.gada UNESCO Salamankas
deklaracijal atzita nepiecie$amiba darboties ieklaujosas izglitibas virziena — atbalstit tadas
izglitibas iestades ka organizacijas, kas nodrosSina izglitibu visiem, $adas organizacijas atzist
un noverté katra cilvéka tiesibas uz dazadibu, atbalsta ikviena macisanos un reagé uz katra
individualajam vajadzibam. Ka tas ir noteikts Salamankas deklaracija “Izglitiba visiem nozimé
izglitibu patie§am PILNIGI VISIEM, un Tpasi tiem, kuri ir visneaizsargatakie un kam visvairak
ta ir nepieciesama”®. Salamankas deklaracija batiski mainfja gan skatfjumu uz bérniem ar
specialajam vajadzibam izglitiba, gan to, ka izghtiba izturas pret bérniem ar specialajam
vajadzibam, apstiprinot, ka bérniem ar specialajam vajadzibam ir vienadas tiesibas uz
izglttibu, ka viniem ir lidzvértigas tiesibas tajas iespéjas, ko piedava izglitibas sistéma, ka

viniem ir arT tiesibas macities visparizglitojosajas skolas kopa ar saviem braliem un masam.

1 UNESCO. (1994). The Salamanca statement and framework for action on special needs education. UNESCO.

2 UNESCO. (1994). The Salamanca statement and framework for action on special needs education. UNESCO.
Page 4.
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leklaujosas izglitibas ka ieklaujoSas sabiedribas izveides panakumu atsléga ir visu iesaistito
pudu vienodanas par kopigu redz&jumu, ka panakams progress, kadi pasakumi un aktivitates
javeic, lai ieklaujosas izglitibas idejas iedzivinatu praksé. Parejai uz ieklaujoSo izglitibu ir jabat
pakapeniskai, un tai vajadzetu bat balstitai uz skaidri formulétiem principiem, kas attista visu
izglitibas sistému, iesaistot visu sabiedribu. leklauSanas skérsli varétu tikt samazinati, aktivi
sadarbojoties politikas veidotajiem, izglitibas darbiniekiem, vecakiem un citam ieinteresétajam
personam, tai skaita parstavjiem no vietéjas kopienas — gan pasvaldibas darbiniekiem, gan

vietéjas sabiedribas parstavjiem, religiskajiem llderiem un masu médijiem.

Pasaulé

Sagatavoja: Dita Nimante (Latvijas Universitate, Latvija) un Karels Van Isackers (PhoenixKM,
Belgija)

1948.gada ANO pienemtaja “Visparéjas cilvéktiesibu deklaracijas™

26.panta noteikts, ka
izglttiba ir viena no cilvéka pamattiesibam. 1960.gada UNESCO pienemtaja “Konvencija pret
diskriminéciju”“, atsaucoties uz “Vispargjo cilvéktiesibu deklaraciju”, skaidrots, ka
diskriminacija izglitiba ir tiesibu parkapums. Pirmaja panta diskriminacija ir aprakstita ka
jebkura “at3kiriba, izslégSana, ierobezo8ana vai priekSrokas pieskirsana, kuras pamata vai
iemesls ir rase, krasa, dzimums, valoda, religija, politiskie vai citi uzskati, nacionala vai sociala
izcelsme, ekonomiskais stavoklis un ar to saistitie dzimSanas apstakli, un ja tas mérkis vai no
Sadas ricibas izrietoSas sekas ir vienlidzibas mazinasana izgltiba”. Lai gan UNESCO
“‘Konvencija pret diskriminaciju” invaliditate netika minéta ka viens no iesp&amajiem
diskriminacijas iemesliem, visos turpmakajos starptautiskajos dokumentos  personas

invaliditate noradita ka iespg&jamais iemesls cilvéku diskriminacijai. 1990.gada Dzomtienas

3 United Nations. (1948). Universal declaration of human rights.
https://www.ohchr.org/EN/UDHR/Documents/UDHR_Translations/eng.pdf

4 UNESCO (1960). Convention against discrimination. http://portal.unesco.org/en/ev.php-
URL_ID=12949&URL_DO=DO_TOPIC&URL_SECTION=201.html
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“Pasaules konferencé “Izglitiba visiem” tas dalibnieki nosléguma dokumenta deklargja, ka
visiem ir tiesibas uz izglitibu, neskatoties uz cilvéka individualajam atskirtbam, Saja izpratne
ieklaujot visa veida iespéjamas cilvékam raksturigas dazadibas, tai skaita invaliditati. Vairaku
desmitu gadu ANO un UNESCO centieni Sos jautajumus aktualizét kulminacijas punktu
sasniedza 1993.gada, kad ANO izstradaja “Standarta noteikumus par personu ar invaliditati
iespéju izlidzinaSanu Standard Rules on the Equalization of Opportunities for Persons with
Disabilities®. 1994.gada UNESCO Salamankas pazinojums nodroSinaja politisko un filozofisko

pamatu ieklaujosas izglitibas attistibai visos turpmakajos gados.

2006.gada ANO “Konvencija par personu ar invaliditati tiestbam”’

24 panta jau neparprotami
noteikts, ka “Dalibvalstis atzist personu ar invaliditati tiesibas uz izglitibu. Lai Sis tiesibas
varétu bez diskriminacijas un ar vienlidzigam iesp€&jam Tistenot, dalibvalstis nodroSina, ka
izglitibas sistema var ieklauties visos limenos un visu mazu gut izglittbu ar mérki: pilniba

attistit cilvéka potencialu.”

leklaujoSaja izglitiba personai ar invaliditati garantétas tiesibas fundamentali apstiprina
“Visparéja cilvektiesibu deklaracija™®, bet 2006. gada “Konvencija par personu ar invaliditati
tiestbam™ un tas Tpasie pievienotie protokoli 2006.gada 13.decembri®® to nostiprinaja. ST

konvencija ietver personu ar invaliditati fundamentalas cilvék tiesibas un personiskas brivibas.

5 UNESCO (1990). World conference on education for all: Meeting basic learning needs. Jomtien, Thailand.
https://unesdoc.unesco.org/ark:/48223/pf0000097551

6 United Nations. (1993). Standard rules on the equalization of opportunities for persons with disabilities.
https://www.un.org/development/desa/disabilities/standard-rules-on-the-equalization-of-opportunities-for-persons-
with-disabilities.html

7 United Nations. (2006). Convention on the rights of persons with disabilities.
https://www.un.org/disabilities/documents/convention/convention_accessible pdf.pdf

8 United Nations. (1948). Universal declaration of human rights.
https://www.ohchr.org/EN/UDHR/Documents/UDHR_Translations/eng.pdf

9 United Nations. (2006). Convention on the rights of persons with disabilities.
https://www.un.org/development/desa/disabilities/convention-on-the-rights-of-persons-with-
disabilities/convention-on-the-rights-of-persons-with-disabilities-2.html

10 United Nations. (2006). Optional protocol to the convention on the rights of persons with disabilities.
https://www.un.org/development/desa/disabilities/convention-on-the-rights-of-persons-with-disabilities/optional-
protocol-to-the-convention-on-the-rights-of-persons-with-disabilities.html
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Tapat ta uzsver tiesibas uz ieklaujoso izglitibu (skatit “General Comment No.4”, 2016.gada).
Taja uzsveérts, ka ieklaujosa izglitiba ir ka atsléga uz tiesibu uz izglitibu atziSanu pédéjos 30
gadus. “Konvencija par personu ar invaliditati tiestbam” bija pirmais starptautiska méroga
dokuments, kas atsaucas uz kvalitativas ieklaujoSas izglitibas konceptu. ligtspé&jigas attistibas
4. mérkis apstiprina ieklaujosu izglitibu ka vértibu, kas nodroSina kvalitati un taisnigumu
izglitiba. leklaujosai izglitibai ir iz8kiroSa nozime, lai sasniegtu kvalitativu izglitibu visiem
izglitojamajiem, arT tiem, kuriem ir invaliditate, tai ir noteicoSa loma ieklaujoSas, miera pilnas,

taisnigas sabiedribas veidoSana.
“Konvencija par personu ar invaliditati tiestbam” 24. panta'! ir noradits

1. Dalibvalstis atzist personu ar invaliditati tiestbas uz izgltibu. Lai $1s tiesibas varétu bez
diskriminacijas un ar vienlidzigam iespé&jam istenot, dalibvalstis nodroSina, ka izglitibas
sistéma var ieklauties visos [Tmenos un visu muzu gat izglitibu ar mérki:

1.1. pilntba attistit cilvéka potencialu, ka art paScienu un savas vértibas apzinasanos un
nostiprinat cienu pret cilvéktiesibam, pamatbrivibam un cilvéku dazadibu;

1.2. attistit personu ar invaliditati personibu, talantus un radoso garu, ka arT vinu garigas
un fiziskas spéjas, pilntba izmantojot to potencialu;

1.3. dot personam ar invaliditati iespéju efektivi piedalities brivas sabiedribas dzive.

2. Attieciba uz So tiesibu T1stenoSanu dalibvalstis nodroSina, ka:

2.1. personas ar invaliditati netiek invaliditates dél izslégtas no visparigas izglitibas
sistémas un ka bérni ar invaliditati netiek invaliditates dél izslégti no bezmaksas
obligatas pamatizglitibas vai vidéjas izglitibas sistéemas;

2.2. personas ar invaliditati var vienlidzigi ar citiem piek|at integraciju veicinosai,
kvalitativai un brivai pamatizglitibai un vidéjai izglitibai sabiedriba, kura tas dzivo;

2.3. atbilstosi individu vajadzibam tiek veikti sapratigi pielagojumi;

2.4. personas ar invaliditati visparigaja izglitibas sisttma sanem atbalstu, kas

11 United Nations. (2006). Convention on the rights of persons with disabilities. Article 24.
https://www.un.org/development/desa/disabilities/convention-on-the-rights-of-persons-with-disabilities/article-24-
education.html
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nepiecieSams, lai atvieglotu to efektivu apmacibu;

2.5. vidé, kas maksimali veicina zinaSanu apguvi un socialo attistibu, tiek veikti efektivi
individuali atbalsta pasakumi atbilstosi pilnigas integracijas méerkim.

3. Dalibvalstis personam ar invaliditati dod iespé&ju apgat praktiskas un socialas iemanas,
kas vajadzigas, lai atvieglotu to pilnigu un vienlidzigu lidzdalibu izglitibas sistéma un
sabiedribas dzivé. Sai nolika dalibvalstis veic atbilstodus pasakumus, tostarp:

3.1. atvieglo Braila raksta, alternativa raksta, pastiprinoso un alternativo komunikacijas
veidu, lidzeklu un formatu, ka arT orientéSanas un parvietoSanas iemanu apgisanu
un atvieglo I1dzinieku atbalstu un darbaudzinasanu;

3.2. atvieglo zZimju valodas apguvi un veicina nedzirdigo kopienas lingvistisko identitati;

3.3. nodroSina to, ka aklas, nedzirdigas vai gan aklas, gan nedzirdigas personas, it ipasi
bérni, izglitibu sanem tadas valodas un ar tadu komunikacijas veidu un lidzeklu
palidzibu, kas konkrétajam individam ir vispiemérotakas, un tada vide, kas
maksimali veicina zinaSanu apguvi un socialo attistibu.

4. Lai palidzétu nodroSinat So tiesibu TstenoSanu, daltbvalstis veic atbilstoSus pasakumus,
lai pienemtu darba skolotajus, tostarp skolotajus ar invaliditati, kuri ir kvalificéti zimju
valodas un/vai Braila raksta lietoSana, un apmacitu profesionalos darbiniekus un
personalu, kas strada visos izglitibas limenos. Sada apmaciba ietver zina$anas par
invaliditates jautajumiem un par atbilstoSo pastiprino$o un alternativo komunikacijas
veidu, lidzeklu un formatu, apmacibas metozu un materialu izmantosanu, lai sniegtu
atbalstu personam ar invaliditati.

5. Dalibvalstis nodroSina, ka personam ar invaliditati bez diskriminacijas un vienlidzigi ar
citiem ir iesp&jas sanemt visparigo terciaro izglitibu, profesionalo izglitibu, pieauguso
izglTtibu un mazizglitibu. Sai nolika dalibvalstis personam ar invaliditati nodrosina
sapratigus pielagojumus.” (Konvencija par personu ar invaliditati tiestbam, (2006). ANO.
Pieejams: https://likumi.lv/ta/lv/starptautiskie-ligumi/id/1630).

“Konvencija par personu ar invaliditati tiesibdm” 24. pants rada pamatu ieklaujosai izglitibai

visos [Tmenos un virza ANO dalibvalstis un citas institlcijas rikoties tai atbilstoSi.

leklaujosa izglittba un taisnigums izglitiba ir bijusi loti nozimigi atslégvardi vispasaules

starptautiskajos dokumentos jau kadu laiku, tacu to aizstaviba un lobijs arvien turpina pieaugt.
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ANO 2030, gada ligtspéjigas attistibas programma [Agenda for Sustainable Development]‘?,
plans “darbiba cilvékiem, planétai un labklajibai” ietver 17 ilgtspé&jigas attistibas mérkus. Viens
no tiem, ceturtais ilgtspéjigas attistibas meérkis ir saistits ar izglitibu: “nodrosinat ieklaujosu

taisnigu un kvalitativu izghtibu un veicinat macibu iespéjas visiem visa miza garuma”.

Eiropas Savienibas liment

Sagatavoja: Dita Nimante (Latvijas Universitate, Latvija) un Karels Van Isackers (PhoenixKM,
Belgija)

Eiropas Savieniba kopuma un tas paklautiba esosas institticijas atbalsta ieklaujosas izglitibas
ka idejas attistibu Eiropas savienibas telpa un ES valstis Eiropas izglitibas sistémas. Pirmkart
tas tiek Tstenots, veicinot Eiropas Savienibas valstu normativo dokumentu harmonizéSanas
procesu ar ANO izstradatajiem normativiem dokumentiem. Visas ES dalibvalstis ir
akceptejuSas ANO pamatdeklaracijas, tai skaita “Konvenciju par personu ar invaliditati
tiestbam”. “Eiropas cilvéktiesibu konvencijas” [European Convention of Human Rights]
(ECHR)13 14.panta ir noteikts, ka “tiesibas un brivibas, kas izklastitas Saja konvencija,
janodroSina bez jebkadas diskriminacijas péc dzimuma, etniskas piederibas, adas krasas,
valodas, religijas, politiskajiem un citiem uzskatiem, nacionalitates un socialas izcelsme,
asociacijas ar nacionalajam minoritatém, ipaSumu, dzim$8anas vietu vai citu statusu.” Saskana
ar “Ligumu par Eiropas Savienibas darbibu” [Treaty on the Functioning of the European
Union]**, defingjot un Tstenojot ES politiku, ES izvirza mérki cinities ar diskriminaciju péc
“dzimuma, rases un etniskas, religiskas vai ticibas piederibas, invaliditates, vecuma vai

seksualas orientacijas”.

12 United Nations. (2015). Transforming our world: The 2030 agenda for sustainable development.
https://www.un.org/ga/search/view_doc.asp?symbol=A/RES/70/1&Lang=E

13 Coucil of Europe. (2010). The European convention of human rights.
https://www.echr.coe.int/documents/convention_eng.pdf

14 European Union. (2012). Consolidated version of the treaty on the functioning of the European Union.
https://eur-lex.europa.eu/legal-content/EN/TXT/PDF/?uri=CELEX:12012E/TXT&from=EN

16


https://www.un.org/ga/search/view_doc.asp?symbol=A/RES/70/1&Lang=E
https://www.echr.coe.int/documents/convention_eng.pdf
https://eur-lex.europa.eu/legal-content/EN/TXT/PDF/?uri=CELEX:12012E/TXT&from=EN

Y@
MyHub 604454-EPP-1-2018-1-LV EPPKAS-IPI-SOC-IN 2"

Papildus tam, Eiropas Komisija akcenté 2017. gada pienemto “Socialo Tiesibu Eiropas Pilaru”
[European Pillar of Social Rights]*®, kas nosaka, ka “ikvienam ir tiesibas uz kvalitati un
ieklaujo$o izglittbu, macisanos visa muza garuma, lai uzturétu un apgutu prasmes, kas dotu

=

iesp€ju tiem piedalities pilna apjoma sabiedriba un piedalities darba tirgd.” Turklat, abas,
Eiropas Komisija un Eiropas Padome ir kopigi stradajusas izglitibas un apmacibu stratégiju
ievieSana (ET 2020)%, lai sasniegtu ieklaujoso izglitibu, taisnigumu, ne-diskriminaciju un

pilsonisko kompeten€u veicinaSanu ka prioritaras jomas Eiropas sadarbiba un izglitiba.

Turklat “Eiropas pieejamibas akts” [European Accessibility Act]'’ ir izstradats, lai iedroginatu
8kérslus, kas tika raditi atSkirigu noteikumu rezultatad dazadas ES dalibvalstis. Akts formulé

labumus biznesam, cilvékiem ar invaliditati un gados vecakiem cilvekiem.

Eiropas Padome?® atbalsta tiesibas un pilnigu lidzdalibu personai ar invaliditati sabiedriba un
specifiski izglitiba. Kop§ 2009.gada ir izdotas vairakas rekomendacijas, kas iedroSina bérnu

un jaunu cilvéku ar invaliditati pilnu ieklausanos izglitiba (2009, 2010 un 2013).

2020.gada iznaca “Pamattiesibu zinojums” [Fundamental rights report]*®, kas sniedza
visaptveroSu analizi par ES progresu attieciba uz cilvéku pamattiesibam. Viena zinojuma dala
ir veltita bérnu tiestbam. Lai gan zinojuma ieziméjas neliela pozitiva tendence, kopuma bérnu

tiesibu jautajums ES liment ir aktuals joprojam. Ka noradits zinojuma, viens no Cetriem

15 European Commission. (2017). The European pillar of social rights in 20 principles.
https://ec.europa.eu/commission/priorities/deeper-and-fairer-economic-and-monetary-union/european-pillar-
social-rights/european-pillar-social-rights-20-principles_en

16 The strategic framework for European cooperation in education and training (ET 2020) is a forum which allows
Member States to exchange best practices and to learn from each other.
https://ec.europa.eu/education/policies/european-policy-cooperation/et2020-framework _en

17 European accessibility act.
https://ec.europa.eu/social/main.jsp?catld=1202#:~:text=The%20European%20accessibility%20act%20is,EU%2
Oleading%20t0%20costs%20reduction

18 Council of Europe (n.d.). Children with disabilities. https://www.coe.int/en/web/children/children-with-disabilities

19 European Union Agency for Fundamental Rights (EU body or agency) (2020). Fundamental rights report.
https://op.europa.eu/en/publication-detail/-/publication/a7ce368c-abh89-11ea-bb7a-0laa75ed71al/language-
en?WT.mc_id=Selectedpublications&WT.ria_c=41957&WT .ria_f=5713&WT.ria_ev=search
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bérniem ir paklauts nabadzibas un socialas atstumtibas riskam, un visbiezak tie ir bérni ar
migrantu pieredzi. Saja zinojuma ari noraditas vairakas grupas, kas sabiedriba paklautas
diskriminacijas riskam — €igani, bérni ar dazadu nacionalo un religisko pagatni, migranti, geji
un lesbietes. Tapat ir konstatéts, ka, neskatoties uz centieniem, dazadiem planiem un
rekomendacijam, bérnu ar invaliditates ieklauSanas progress visparizglitojoSajas skolas ir

Iéns. Galvenas problémas, kas ar to saistitas ir:

o Nodalttas/segregativas izglitibas sistémas (speciala un visparéja) bérniem ar un
bez invaliditates/specialajam vajadzibam.

o Atbalsta un resursu trikums visparizglitojoSajas skolas bérniem ar
invaliditati/specialajam vajadzibam.

o Beérnu ar specialajam vajadzibam skaita pieaugums visparizglitojosajas skolas.

o Diskriminacija pret bérniem ar invaliditati, kas joprojam izglitiba turpinas.

Latvija
Sagatavoja: Dita Nimante (Latvijas Universitate, Latvija)

1990.gada 4.maija vienlaicigi ar neatkaribas proklamésanu, Latvija pienéma deklaraciju par
valsts pievienoSanos starptautiskajiem juridiskajiem dokumentiem par visparéjam
cilvéktiestbam??, tada veida apstiprinot, ka turpmak Latvija turpmak sava darbiba pamatosies
cilvektiesibu ideja. Svarigi, ka, pievienojoties ANO deklaracijam, Latvijas valdibai tika uzlikts
par pienakumu periodiski zinot ANO par valsts progresu “Visparéja cilvéktiesibu deklaracija”
pausto normu Tstenosana. Péc katra $ada valsts zinojuma sanemtas rekomendacijas no ANO,
ka art noteikts izpildes termins. Tada veida gan Latvijas valsti kopuma Tstenojas vairakas
nozimigas reformas, tai skaitd Latvijas izgltibas sistéma un tas normativa baze tika tiesi
ietekmétas un vienlaikus sakartotas atbilstoSi starptautiskiem dokumentiem un tajos

ietvertajam idejam. Pakapeniski normativie dokumenti Latvija ieklava normas, kas nostiprinaja

20 par Latvijas Republikas pievieno$anos starptautisko tiesibu dokumentiem cilvéktiesibu jautajumos [On the
accession of the Republic of Latvia to international legal instruments on human rights issues] (1990). Augstaka
Padome 04.05.1990., Latvijas Republikas Augstakas Padomes un Valdibas Zinotajs, 21, 24.05.1990
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art bérnu ar invaliditati un bérnu ar specialajam vajadzibam tiesibas uz izglitibu. Vispirms tika
noteikts, ka ikvienam bérnam ir tiesibas uz izglitibu un ka ikviens bérns ir sp&jigs macitties,
atsakoties no pienémuma, ka dazi bérni ir “neapmacami”. Tas bija nozimigs pagrieziena
punkts Latvijas izglitiba, kas iezimé&ja pilnigi atskirigu attieksmi pret bérniem ar invaliditati.
Laiki, kad bérni ar invaliditati netika apsvérti ka cilvéces sastavdala, tada veida liedzot viniem
tiesibas uz izglitibu, bija beigusSies. Tiesibas uz izglitibu ka cilvéka pamattiesibas tika ieklautas
Latvijas Republikas Satversmes 112.panta?l. So parmainu rezultata, Latvija specialas skolas
saka integrét bérnus ar smagiem attistibas trauc&umiem (invaliditati)??, tie bija bérni, kuri

iepriek$ palika majas vai atradas socialas un medicinas apripes institlcijas.

Lai gan “Izglitibas Likums” 1991.gada noteica, ka izglitiba ir nodroSinama pilnigi visiem, tomér
Likuma nebija atsauce, kas specifiski noraditu, ka 81 ideja attiecinama art uz bérniem ar
invaliditati/specialajam vajadzibam?®. Tas prasija vél paris gadus, Iidz jaunizveidotaja
“Izglitibas likuma” bija ieklautas jaunas konceptualas idejas, kas patieSam visaptverosi
skaidroja, ka arT bérniem ar invaliditati/specialaja vajadzibam ir tiesibas uz izglitibu. “Izglitibas
likums”, kas pienemts 1998.gadé|24 noteica, ka ikvienam ir tiesibas uz izglitibu, ietverot tos,
kam ir veselibas problémas un specialas vajadzibas. Secigi pienemtais “Visparéjas izglitibas
likums” paskaidro specialas vajadzibas ka “nepiecieSamibu sanemt Sadu atbalstu un
rehabilitaciju, kas rada iespéju izglitojamam pabeigt izglitibas programmu, nemot véra vina

925

vai vinas veselibas apstaklus, spéjas, un izglitibas [Tmeni”*>. “Bérnu tiesibu aizsardzibas

21 Latvijas Republikas Satversme (1922). Satversmes sapulce. Latvijas Véstnesis, 43, 01.07.1993.
https://likumi.lv/ta/id/57980-latvijas-republikas-satversme

22 \igante, R. (2008). Latvija — Vacija: kopigais un atskirigais [ Latvia — Germany: Similarities and differences].
Skolotajs, 1.

23 Saeima. (1991). Izglitibas likums [Law of education]. http://www.likumi.lv/doc.php?mode=DOC&id=67960

24 Saeima. (1998). Izglitibas likums [Law of education]. http://www.izm.lv/default.aspx?tablD=3&lang=1&id=102,
http://www.likumi.lv/doc.php?id=50759&mode=ICDOC

25 Saeima. (1999). Visparéjas izglitibas likums [General Education Law]. Latvijas Véstnesis, 213/215,
30.06.1999.; Latvijas Republikas Saeimas un Ministru Kabineta Zinotajs, 14, 22.07.1999.
https://likumi.lv/ta/en/en/id/20243
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likums”® apstiprinaja, ka ikvienam bérnam ir tiesibas uz visu nepiecieSamo atbalstu, lai

dzivotu pilnvertigu dzivi, neskatoties uz vina veselibas stavokli un specialajam vajadzibam.

Likumdevéja konceptuali sakartota normativa tiesibu baze, kas pavéra arvien plasakas
iespéjas béerniem ar invaliditati un bérniem ar specialajam vajadzibam izglitiba vél
nenozimeéja, ka automatiski viniem bija nodroSinata ieklaujosa izglitiba. 90-to gadu sakuma
un vidi bija raksturiga ta saucama integracijas kustiba, kad bérnus ar smagiem attistibas
traucéjumiem (kuri ieprieks tika uzskatiti par “neapmacamiem”) uznéma specialajas skolas un
pakapeniski bérnus ar specialajam vajadzibam uznéma visparizglitojosSajas skolas (sakuma
galvenokart specialajas klasés). “Visparéjas izglitibas likums” noteica, ka skolas, kam ir
nepiecieSamie lidzekli un resursi var integrét bérnus ar specialajam vajadzibam art parastajas
klasés?’. Aizsakas bérnu ar specidlajam vajadzibam integracijas visparéjas skolds. Pirmas
integrativas skolas tika izveidotas 1994.gada, pieméram, privata skola “Patnis”, bet 1996.gada
Vaivaros Jurmala — Vaivaru pamatskola (vélak — ieklaujo$a skola), kur bérni ar specialajam
vajadzibam integréjas gan skola visparéjas klasés, gan specialajas klasés. Daudzas citas

skolas sekoja 8im pieméram. Joprojam daudzas skolas Latvija Tstenoto integrativos procesus.

2004.gada Latvija kluva par ES dalibvalsti. Pirms un péc Latvija iestajas ES, Latvijas valdiba
veica nepiecieS8amas izmainas normativos dokumentos, lai tos sinhroniz&tu ar ES prasibam.
Pienemot tadas ES veértibas ka cilvéktiesibas, vienlidziba, taisnigums un demokratizacija,
tiesibas uz izglititbu katram bérnam kluva par vadoso virzienu izglitiba, vienlaikus tas veicinaja

pakapenisku ieklaujosas izglitibas ideju attistibu.

Termins ieklaujosa izglitiba pirmo reizi Latvijas normativajos dokumentos minéts un
izskaidrots izglitibas politikas vidéja-termina planoSanas dokumenta. “lzglitibas attistibas

pamatnostadnes 2014-2018"%8. Lai gan termins ieklaujosa izglitiba vél nebija ietverts ne

26 Saeima. (1998). Law on the Protection of the Children's Rights. Latvijas Véstnesis, 199/200, 08.07.1998.;
Latvijas Republikas Saeimas un Ministru Kabineta Zinotajs, 15, 04.08.1998. https://likumi.lv/ta/en/en/id/49096

27 Saeima. (1999). Visparéjas izglitibas likums [General Education Law]. Latvijas Véstnesis, 213/215,
30.06.1999. https://likumi.lv/ta/id/20243-visparejas-izglitibas-likums

28 Saeima. (2014). Izglttibas attistibas pamatnostadnes 2014.-2020.gadam [Guidelines for the development of
education 2014-2020]. http://likumi.lv/doc.php?id=266406
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“Izglitibas likuma”, ne “Visparéjas izglitibas likuma”, pakapeniskas izmainas zemaka limena
normativajos dokumentos bija iniciétas (Ministru Kabineta normativas bazes limen), lai
atbalstitu ieklaujoSo izglitibu praksé, nodrosinot nepiecieSamos finanSu resursus un juridisko
bazi ieklaujoSajai izglitibai. Finansialais atbalsts bérniem ar specialajam vajadzibam
pakapeniski tika paplasinats, piedavajot iespéjas nodrosinat nepiecieSamo atbalstu bérniem
ar specialajam vajadzibam visparizglitojoaja skola?°. Lai gan pakapenisks progress bija, tacu

tas tomér nebija pietiekams.
Latvija ir vairaki iespéjamie celi, ka bérni ar specialajam vajadzibam var iegit izglitibu:

o Majskola (ko Tsteno vecaki).

o llgstosi slimojoSie bérni majas, daléja iespéja apmeklét skolu vai skolotajs ierodas
regulari pie skoléna.

o Specialas skolas, kas ir noskirtas izgltibas iestades un geografiski ir atrodamas
visa Latvijas teritorija. Bérniem ar specialajam vajadzibam izgltiba tiek Tstenota péc
specialajam programmam.

o Specialas klases vispargjas skolas, kas var bat skolas éka gan noskirtas no lielakas
dalas, taCu arT var but novietotas skolas €ka, nodrosinot pieejamibu un socialas
integracijas iespéjas ar parejiem skolas bérniem. Parasti $ajas klasés skoléni
macas péc specialajam programmam.

o Visparéja klase, kura skoléns var macities gan péc vispargjas programmas (ta pati,
ko apgust bérni klas€) vai specialas programmas (licencéta bérnam ar specialajam
vajadzibam).

Latvija bérna specialas vajadzibas ir tads ka apvienojoSs termins, ko lieto, apziméjot, ka
skolénam ir nepiecieSams izglitiba kaut kas vairak vai papildus ka lielakajai dalai skoleénu. Ta
ir plasi definéta grupa, kas sadalas vél 9 apaksgrupas. Latvija ta ir Valsts vai pasvaldibas

Pedagogiski MedicTniskas Komisijai kompetence noteikt, kur$ bérns atbilst specialo vajadzibu

2% Ministru kabinets. (2019). Prasibas visparéjas izglitibas iestadém, lai to Istenotajas izglitibas programmas
uznemtu izglitojamos ar specialam vajadzibam [Requirements for general education institutions to admit students
with special needs in the educational programs they implement]. Ministru kabineta noteikumi Nr. 556. Latvijas
Veéstnesis, 240, 28.11.2019. https://likumi.lv/ta/id/310939-prasibas-visparejas-izglitibas-iestadem-lai-to-
istenotajas-izglitibas-programmas-uznemtu-izglitojamos-ar-specialam-vajadzibam
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grupas kritérijiem, vai skolénam nepiecieSams atbalsts skola, tas var ietvert gan specialo
programmu, specialus pakalpojumus, papildus resursus. Latvija I1dz par Sim bija definétas
vairakas specialas izglitibas programmas atbilstoSi specialo vajadzibu 9 apakSgrupam:
bérniem ar garigas veselibas traucéjumiem, garigas attistibas traucéjumiem, smagiem
garigas attistibas trauc&jumiem, redzes traucéjumiem, dzirdes traucéjumiem, fiziskiem
traucéjumiem, somatiskam saslim8anam, valodas traucé&jumiem un macibu traucéjumiem.
Atbalsta pasakumus un citus atvieglojumus macibu procesa bérniem ar specialajam
vajadzibam var noteikt arT skolas psihologs, logopéds. Liela méra ST sistéma ir saglabajusies

no Padomju perioda, tadéjadi tai bija nepiecieSama zinamas parmainas.

Sakot ar 2020.gada 1.septembra, Latvija specialas pamatizglitibas programmas
izglitojamajiem ar fiziskiem traucéjumiem, somatiskam slimibam, valodas trauc&jumiem un
maciSanas traucéjumiem vairs netiks Tstenotas specialajas izglitibas iestadés, bet gan
visparizglitojoso skolu specialajas klasés vai visparizglitojoso skolu visparéjas klasés, veidojot
TpaSas grupas vai visparizglitojoSo skolu visparéjas klasés, papildus nodrosinot visu
nepiecieSamo individudlo atbalstu izglitibas procesa®. Sada normativa izdo$ana
nenoliedzami veicinds bérnu ar specialajam vajadzibadm integraciju un ieklausanos

visparizglitojosajas klasés.

Viens no jaunakajiem politikas dokumentiem, “Latvijas Nacionalas Attistibas Plans 2021-
20277%, kas tika apstiprinats 2020.gada 2.jdlija, ir btisks ieklaujoSajai izgltibai, jo dokumenta
pirmo reizi ir ietverts ar ieklaujoSu izglitibu saistoSs indikators “leklaujo$as izglitibas vide”, kas
ir izvirzita ka prioritate sadala “ZinaSanas un prasmes personalam un nacionalajai izaugsmei”.
Tas apstiprina gan politisko virzibu uz ieklaujoSo izglitibu, gan paredz jau konkrétu darbibu,

kas veicinatu drosas un ieklaujoSas vides attistibu izglitibas iestadés.

30 Saeima. (2018). Grozijumi Visparéjas izglitibas likuma [Amendments in General Education Law].
https://likumi.lv/ta/id/300102-grozijumi-visparejas-izglitibas-likuma

31 | atvijas Nacionalais attistibas plans 2021.- 2027. gadam [National development plan of Latvia for 2021-2027].
(2020). https://www.pkc.gov.lv/sites/default/files/inline-
files/INAP2027 apstiprin%C4%81ts%20Saeim%C4%81.pdf
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Bulgaria

Contributors: Andrean Lazarov (Marie Curie Association, Bulgaria), Snezhana llieva, and

Valeria Vitanova (Sofia University “St. Kliment Ohridski”, Bulgaria)

As a member of the European Union, Bulgaria is committed to working for the development
of more inclusive education systems. The Bulgarian government makes necessarily political
efforts in this area. As for children with disabilities, only about a half are integrated into
mainstream education, and it is estimated that 14,000 children with disabilities are out of

school.??

The Council Recommendation on the promotion of common values, inclusive education and
the European dimension of teaching® states that Bulgaria is committed to ensure effective
equal access to high-quality inclusive education for all learners, including those from migrant
families, those with disadvantaged socio-economic status, special needs and disabilities - in
accordance with the Convention on the Rights of Persons with Disabilities. Disability is

essential for achieving more cohesive societies (Council of the European Union, 2018).

The National Strategy for Lifelong Learning (NSLLL)** has been adopted by the Council of
Ministers’ Decree No 12 dated January 10, 2014. The strategy sets out the strategic
framework of the state policy in education and training during the period, which aims at

achieving the European objective for smart, sustainable and inclusive growth.

The Strategy has been elaborated in response to challenges, which, on the one hand, have
to do with our country’s need to overcome the consequences of the economic and financial
crisis in Europe and worldwide, and on the other — to preserve the national identity and cultural

diversity in the course of implementation of the cohesion policies.

32 Inclusive education and early learning. https://www.unicef.org/bulgaria/en/inclusive-education-and-early-learning

33 Council Recommendation of 22 May 2018 on promoting common values, inclusive education, and the
European dimension of teaching (2018/C 195/01). https://eur-lex.europa.eu/legal-
content/EN/TXT/PDF/?uri=CELEX:32018H0607(01)&from=EN

34 National Strategy for Lifelong Learning for the period 2014 — 2020. https://epale.ec.europa.eu/en/resource-
centre/content/national-strategy-lifelong-learning-period-2014-2020

23


https://www.unicef.org/bulgaria/en/inclusive-education-and-early-learning
https://eur-lex.europa.eu/legal-content/EN/TXT/PDF/?uri=CELEX:32018H0607(01)&from=EN
https://eur-lex.europa.eu/legal-content/EN/TXT/PDF/?uri=CELEX:32018H0607(01)&from=EN
https://epale.ec.europa.eu/en/resource-centre/content/national-strategy-lifelong-learning-period-2014-2020
https://epale.ec.europa.eu/en/resource-centre/content/national-strategy-lifelong-learning-period-2014-2020

Y@
MyHub 604454-EPP-1-2018-1-LV EPPKAS-IPI-SOC-IN 2"

The Strategy applies the definition of lifelong learning, as used in the Memorandum on Lifelong
Learning (2000)%, namely: “all purposeful learning activity, undertaken on an ongoing basis

with the aim of improving knowledge, skills and competence”.

The document covers all forms of education, training, and learning — formal, non-formal and
Informal. It also provides recommendations, which would serve as basis in the preparation of
annual plans, based on which progress in the implementation of LLL in Bulgaria would be
traced.

The strategy describes the state of the art and the challenges related to lifelong learning in
Bulgaria. The implementation of the previous national strategy for LLL for the period 2008-
2013 was analysed. The place of Bulgaria with regards to the European headline targets and
indicators laid down in the Europe 2020 strategy was described.3®

The strategy outlines the contents, the forms, the environment and the relationships among
all the actors in the LLL process, namely, learners, training providers, the employers, trade
organizations, labour unions, civil society organizations, the regions, municipalities, and local

communities, government bodies and other partners.

The objectives of the Strategy are linked with the objectives of the national policy for
development by 2020, i.e., high level of skills, opportunities for innovations, adaptability to the
changes in the character of work, and full social inclusion. The Strategy was developed as an
integrated strategic document covering all sectors of education and training from pre-school
education via school general education and vocational education and training to higher
education, continuous education and training, and validation and recognition of non-formal

and informal learning.

35 Commission of the European Communities. (2000). A Memorandum on Lifelong Learning.
https://arhiv.acs.si/dokumenti/Memorandum_on_Lifelong Learning.pdf

36 Basic strategic documents in the field of education and training in the Republic of Bulgaria (2014 - 2020).
https://eacea.ec.europa.eu/national-policies/eurydice/bulgaria/bibliography en
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The vision states that as of 2020 Bulgaria would be a country, where conditions have been
created for full creative and professional success of the person and where the access to
various and quality forms of lifelong learning has become a reality for all its citizens.

The following priorities for the development are laid down in the strategy:

o Educational approach and innovations in education and training supporting the
development of all learners and contributing towards development of thinking,
capable, and proactive individuals able to handle changes and uncertainty;

o Raising the quality of education and training in the following directions:

o Acquisition of basic skills, which would evolve into permanently attained
competences such as competences in the mother tongue to achieve functional
literacy, literacy in the area of mathematics and natural sciences, technological and
digital literacy, as well as foreign language communication skills;

o Raising the quality of teaching; improving institutional governance;

o Higher quality of training at the institutional level;

o Improving the system for financing education and training.

o Ensuring the educational environment for equal access to lifelong learning and for
active social inclusion and active citizenship.

o Promoting education and training aligned to the needs of the economy and changes
in the labour market.

Another important document is the National strategy for the development of the pedagogical
staff (2014 - 2020)%*. The Strategy covers the system for preparation and continuous
qualification of the pedagogical staff, the basic professional and social-demographic features
of the pedagogical staff for the period 2007-2013, and career development of the pedagogical

staff. Expenditure for education and training of the pedagogical staff is analysed, too.

An overview of European policies for the development of teacher’s profession is made in the

Strategy, including teachers’ training, support for young pedagogical staff members,

37 National strategy for the development of pedagogical staff (2014 - 2020).
www.strategy.bg/FileHandler.ashx?fileld=4627

25


http://www.strategy.bg/FileHandler.ashx?fileId=4627

Y@
MyHub 604454-EPP-1-2018-1-LV EPPKAS-IPI-SOC-IN 2"

recruitment, employers, labour contracts, continuous professional development and mobility
of teachers. The need for a national strategy on the development of the pedagogical staff is
analysed, too. The vision, principles, objectives and expected results from such a strategy are
defined. Issues related to the coverage, administration and financing the system are pointed

out.

The strategy is in line with the requirements and the priority fields of action of the national
Programme for the development of the Republic of Bulgaria called “Bulgaria 2020 aimed to
raise the living standard through competitive education and training, establishing conditions
for quality employment, social inclusion and guaranteed accessible and quality education. The
strategy is oriented towards the implementation of policies and measures for comprehensive,
accessible and quality school and pre-school education. It synchronizes the policies for
teachers and trainers’ education, continuous qualification and career development in

connection to the legislative, institutional and social base of the education system.
The Strategy foresees the following measures:

o Building-up a unified system for education and continuous teachers’ qualification;

o Legislative guarantees of teachers’ rights and obligations in terms of professional
development;

o Establishment of better conditions for teachers’ professional and career
development;

o Financial and information provision of the education system;

o Adaptive structures for governance of secondary education;

o Equity and competitiveness of institutions providing qualification of the pedagogical
staff;

o Achieving higher social and economic status of the pedagogical staff.

38 National development programme: Bulgaria 2020. (NDP BG2020). https://en.unesco.org/creativity/policy-
monitoring-platform/national-development-programme
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Another important document is the Strategy on Reducing the Share of Early School Leavers
(ESL) 2013-2020% which is aligned with the objective of the strategic framework of Bulgaria
2020. The Strategy is fully in line with the Council Recommendation dated June 28, 2011
concerning the policies for reducing ESL (2011/C 191/01)%°, as well as with the strategic
framework for the European cooperation in education and training. Bulgaria 2020 is the
national programme for the development of the Republic of Bulgaria. It is aimed to improve
the standard of life through competitive education and training, establishment of conditions for
guality employment and social inclusion, and guaranteeing quality and accessible health care.
Bulgaria 2020 is adopted by the Council of development of the Council of Ministers in 2011.

The Strategy is oriented towards the implementation of policies and measures aimed at
meeting the target of a share of ESL less than 11%. The same target is set in the National
Reform Programme of the Republic of Bulgaria (2012-2020)*, national target No 4.

The following key measures are laid down in the Strategy:
I. Preventive measures

o Provision of a positive educational environment — school environment,
relationships, governance;

o Raising the quality of education as a prerequisite for personal development of every
child and student and prevention of ESL;

o Provision of an access to education for children and students of vulnerable ethnical
groups;

o Access to quality education for children and students with special educational

needs;

39 Strategy for reducing the share of early school leavers (2013 — 2020). https://eacea.ec.europa.eu/national-
policies/eurydice/bulgaria/bibliography_en

40 Council Recommendation of 28 June 2011 on policies to reduce early school leaving (Text with EEA
relevance) (2011/C 191/01). https://eur-
lex.europa.eu/LexUriServ/LexUriServ.do?uri=0J:C:2011:191:0001:0006:en:PDF

41 National reform programme of the Republic of Bulgaria (2012-2020).
https://ec.europa.eu/info/sites/info/files/2019-european-semester-national-reform-programme-bulgaria_en.pdf
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II. Integration measures

O

O

Increasing parents’ participation and engagement;

Affirmation of individual and group mentoring;

Provision of career guidance and consulting services;
Development of models for acquisition of a vocational qualification;
Support for children and students’ development;

Implementation of early alert system;

Development of interest-based activities;

Support of students at risk of ESL due to financial issues;

Ill. ESL Compensatory Measures

O

O

Creation of suitable conditions for re-integration of ESL back within the education
and training system;
Building up of a national system for validation of competencies acquired through

non-formal and/or informal learning.

Belgium (Flanders)

Contributor: Karel Van Isacker (PhoenixKM, Belgium)

The current status of inclusive education

The M-decree*? (Decree of March 21, 2014 concerning measures for pupils with specific

educational needs) indicates how Flemish schools must deal with pupils who, due to a

disability, cannot simply attend classes in an ordinary school.

Inclusive education is now the first option. The aim is to have more pupils in mainstream

schools and thus to refer fewer pupils to schools for special education.

42 M-decreet. (2014). https://onderwijs.vlaanderen.be/nl/grote-liinen-van-het-m-decreet
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A school builds a care continuum and, together with the teacher or teachers, the parents and
the CLB (the CLB -Centrum voor leerlingenbegeleiding/Centre for student guidance is a
service that pupils, parents, teachers, and school boards can use for information, advice, and
guidance; a CLB includes doctors, social workers, pedagogues, psychologists, psychological
assistants and nurses), checks which reasonable adjustments or measures a pupil with

specific educational needs, should have to be able to follow the lessons.

A pupil with specific educational needs, therefore, has the right to enrol in an ordinary school.
He can:

o Follow the common curriculum (if it meets the admission requirements for
mainstream education and has a motivated report);

o Follow an individually adapted curriculum (if he has a report for access to special
education);

o The M-decree also includes peer support from teachers and paramedical staff from
special education. Support is also offered in other ways.

First aid for a learning problem or backlog

Children can experience difficulties when learning. An estimated 1 in 5 young people in

Flanders have learning disabilities or a learning problem.
Learning problems have various causes:

o Problems at home;

o Low self-esteem;

o Wrong learning method;

o Stubborn read, write or math problems;

o Attention problems;

o Problems with the working posture;

o Learning disabilities.
In primary and secondary education the first concern lies in the hands of the school itself. A
conversation with the class teacher or the subject teacher is an important first step to tackle a
learning problem. That teacher can consult with other colleagues, such as a care coordinator,

pupil counsellor, degree coordinator, or the director.
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Most schools have student counsellors: teachers who help students with problems. In some
schools there are also trust students.

In many cases the school will be able to help itself. If this is not the case, it can refer you to

the pupil guidance centre (CLB).

Sometimes more specialized help is needed, therefore the CLB works together with other
services, such as centres for the treatment of learning disabilities, rehabilitation centres, or

mental health centres.
Care continuum

The M-decree states that it is the task of the school to develop a care continuum. It is the care
policy in which the school goes through 3 phases in order to provide pupils with the CLB and

parents as well as possible:

o Phase 0: broad basic care. From the vision of care, the school offers all pupils a
powerful learning environment. The school stimulates the development of all pupils
as much as possible, follows them systematically, and actively works on the
reduction of risk factors and the strengthening of protective factors.

o Phase 1: increased care. The school takes extra measures to ensure that the pupil
can continue to follow the common curriculum (such as remedying, differentiating,
compensating, and dispensing).

o Phase 2: expansion of care. The CLB takes an active role and examines what the
pupil, the teachers, and the parents can do and what they need. The CLB may
subsequently draw up a motivated report in which it substantiates the need for the
expansion of care. Then the school can use support from the support network or a
school for special education. If phases 0 to 2 have been completed and if following
the common curriculum with reasonable adjustments is not feasible, the CLB can
draw up a report for access to special education or an individually adapted
curriculum in mainstream education.

o Phase 3: individually adapted curriculum (IAC). The CLB draws up a report for the
access to special education or an IAC in mainstream education. The IAC phase can

take shape in both ordinary and special education.
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A pupil with a report can follow an IAC in a school for ordinary education or can enrol in a
school for special education. This depends on the choice of the parents and the pupil and the
reasonable adjustments that are possible in an ordinary school.

The CLB investigates the possibilities together with the parents, the pupil, and the school.

If the student follows an IAC in a school for mainstream education, the school can request

support from the support network or a school for special education.
Action-oriented working

Developing a care continuum also means that the teacher and the school work in an action-
oriented way (HGW). In this way people strive for quality education and effective pupil
guidance.

HGW has 7 starting points:

o The educational needs of the pupil are central. The teacher must ask himself what
the pupil needs to achieve goals.

o Coordination and interaction between pupils, teachers, parents and the school
improves the approach.

o The teacher plays an important role in the positive development of the pupil.

o The focus is on the positive aspects of pupils, teachers, the school, and parents.
That takes the teacher along in the plan of the approach.

o Collaboration with pupils, teachers, the school, and parents is necessary.

o The teacher formulates goals and looks at what is needed to achieve those goals.

o The teacher works systematically, in steps, and transparently.

Reasonable adjustments

Making reasonable adjustments is also a task of the school according to the M-decree. A form
of reasonable adjustment is the so-called STICORDI measures. STICORDI (stimuleren,

compenseren, remediéren, differentiéren, dispenseren) is an acronym for:

o encourage: encouraging pupils and emphasizing the child's strengths;
o compensate: allow devices such as a laptop;

o remediate: helping pupils individually;
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o differentiate: subject matter and lesson approach vary;

o dispense: allow exemptions from parts of the curriculum.
STICORDI measures are various measures that support children with disabilities to avoid
learning disadvantages. Dyslexia can then, for example, be compensated by using a laptop
with reading software.

A reasonable adjustment removes the barriers faced by pupils with specific educational needs
in a normal school environment. This way, these pupils can follow the lessons and develop

optimally.

This is in line with the principle of Universal Design for Learning (UDL): offering the subject
matter in a way that is accessible to a diverse pupil population by varying, for example,

materials, methods, and evaluation.
When assessing the reasonableness of the adaptation, the school can take into account:

o The cost of the adjustment;

o The impact that the adjustment has on the school and classroom organization;
o How long and how often the pupil can use the adjustment;

o The consequences of the adjustment for the quality of life of the pupil;

o The consequences of the adaptation for the environment and other pupils;

o Whether or not there are no equivalent alternatives.

Mainstream or special education?

A pupil with a disability can enrol in an ordinary school, with or without a report for access to

special education.
Pupil does not have a report for access to special education

If the pupil, possibly with extra care, can join the common curriculum, he will remain in

mainstream education. For the extra care a motivated report from the CLB is required.

If the educational needs of the pupil change to such an extent that the common curriculum is

no longer feasible for him, the CLB can draw up a report for access to special education.
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Pupil has a report for access to special education

If the pupil has a report for access to special education, then there are two options: mainstream

or special education.
The parents register their children in an ordinary school.

The pupil receives an individually adapted curriculum, with support. In that case, the pupil
does not have to meet the same goals as the fellow pupils. In secondary education the pupil

makes study progress year after year via a certificate of acquired competences.

The school, after the consultation with parents and the CLB, decides that the adjustments
needed to have a pupil follow an individually adapted curriculum are unreasonable. The school
dissolves the registration. The pupil then searches, possibly with the help of the local
consultation platform (lokaal overlegplatform - LOP), for another regular school. The pupil can
also go to special education.

The school, the parents, or the CLB think that the pupil with a report for access to special
education can follow the common curriculum in an ordinary school. Then the CLB can, if

agreed, cancel the report. The pupil is then fully entitled to a registration in an ordinary school.
The pupil goes to special education.

The type (and the training form) are mentioned in the report.

Admission requirements for special education

Only with a report can a pupil go to special education. The CLB first checks whether the regular
school took all possible measures before referring a pupil to a special education school.

Referring based on the social background only is not possible.

Pupils who have already attended special education before the school year 2015-2016 may
continue with their 'old" enrolment report in their type or form of education until they have

terminated the level of education in which they were enrolled.
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New types of special education

Since the 2015-2016 school year, there are new definitions for some types in special

education.

o Type 1 (pupils with a mild intellectual disability), type 8 (pupils with serious learning
disabilities), and type 3 (type 1 in special secondary education) are gradually being
phased out and transformed into the new type of basic offer. Pupils from that new
type can, after a positive evaluation of the school and the CLB, return to regular
education over time.

o There is a new type 9 for children with autism who have no intellectual disability and
despite support cannot go to mainstream education.

In September 2015 the M-decree came into effect. The purpose of the decree is to make the

Flemish education system more inclusive by:

o Holding more pupils in mainstream education and allowing fewer pupils to move on
to special education.
o To include more pupils in special education in mainstream education.
A teacher does not have to become a specialist in the knowledge of learning disabilities or

limitations, but must have or obtain several necessary basic competences:

o Assessing the needs of pupils;

o Determine objectives;

o Ensure reasonable adjustments, such as differentiating, remedying, compensating
and taking dispensing measures;

o The right to reasonable accommodation is the biggest change in ordinary
education. Whether a pupil can start at a school depends on the adjustments that
are needed, and whether the school considers these adjustments to be reasonable.
Reasonable adjustments include the use of laptops and calculators in the lesson or
allow more time to complete a test.

The aim is for teachers to:

o think more closely with the teacher’s team about adjustments such as remediation,
differentiation, the use of tools, and a more tailor-made curriculum;

o consult more with pupils with specific educational needs and with their parents;

34



Y@
MyHub 604454-EPP-1-2018-1-LV EPPKAS-IPI-SOC-IN 2"

o work more closely with the CLB and other supporters.
Together with others the teacher should look for adjustments that make the provision of quality
education reasonable for all pupils and in particular for pupils with special educational needs.

Target audience

Target group for the 2017-2018 school year are schools that have not yet participated in the
program in school years 2015-2016 and 2016-2017 and more specifically:

o Teachers;
o Management;
o Internal supervisors: middle management, managers of departments, care
coordinators, training coordinators;
o External supervisors: pedagogical supervisors, teacher trainers;
o Supporters within the support model M-decree.
In order to permanently embed the acquired insights, the participation of supervisors is

advisable. They can further support the school teams after the project has ended.

The participants will strengthen their mastery in didactics, pedagogy, and action-oriented

collaboration:

o broaden and deepen basic competencies as a teacher, so that the teacher can
work more inclusively in the team and meet the specific educational needs of pupils;

o receive support in the team to work together on competency development aimed at
the maximum development of all pupils and in particular pupils with special
educational needs.

Overview of selected projects

The Flemish Government has not yet definitively approved the regulatory framework for the

projects. The projects can only start after that has happened.
The below table provides:

o An extensive project description;
o The contact details of the organizer;

o The way how to candidate;
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o Place and date.
Title of project (Name of organization)

M-decreet: motor, motivatie en mogelijkheden*® (Arteveldehogeschool)

V-eSperAnZa (Verbind Samenwerken Aan geintegreerde Zorg, een hoopvol perspectief*
(Vzw Nascholing in het katholiek onderwijs)

Expeditie M: een onderzoekstocht naar duurzame integratie van inclusief handelen en
denken® (AVSG vzw)

Het M-decreet als motor van uitmuntend onderwijs*® (Steunpunt Diversiteit en Leren (UGent))
KITS: krachtige indicatoren voor een toegankelijke school*’ (UC Leuven vzw)
Current challenges and future directions

Inclusive education is not very easy to implement in the field. In addition to that new regulations
and implementations bring their challenges. M-Decree is another level of the inclusive

education in Belgium. So, its challenges also mainly come from inexperience.

In Flanders, the school usually takes the time to decide whether the teacher agrees to accept
the child as a member of the class. Children with a disability are often considered to be the

exception: regular education is not the place for them to be taught. The practice of exclusion

43 M-decreet: motor, motivatie en mogelijkheden.
https://onderwijs.vlaanderen.be/sites/default/files/atoms/files/2017 06_01 Motor Motivatie Mogelijkheden_Artev

elde.pdf

44 V-eSperAnZza (Verbind Samenwerken Aan geintegreerde Zorg, een hoopvol perspectief.
https://onderwijs.vlaanderen.be/sites/default/files/atoms/files/2017 06-08-Vesperanza KOV.pdf

45 Expeditie M: een onderzoekstocht naar duurzame integratie van inclusief handelen en denken.
https://onderwijs.vlaanderen.be/sites/default/files/atoms/files/2017 06 _01 Expeditie-M_OVSG.docx

46 Het M-decreet als motor van uitmuntend onderwijs.
https://onderwijs.vlaanderen.be/sites/default/files/atoms/files/2016_06_01 Motor_uitmuntend onderwijs SDL.do
cX

47 KITS: krachtige indicatoren voor een toegankelijke school.
https://onderwijs.vlaanderen.be/sites/default/files/atoms/files/KITS%20Fiche%202017-2018.docx
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to a more specialized context is embedded in the educational system and represents a

common way of thinking.

The disabled child is seen as another category, different from the ‘average’ pupil. This way of
looking at children with special needs in the school context is closely associated with the kind
of questions raised about the nature of the difference in the child.

Uncertainties arise because not everything is known. Besides, teachers have doubts about
their competency because they feel they have no expertise in the deficit (s) (and the medical
complications) of the child. They feel insecure about not knowing enough or not knowing how

to act.
M-decree replacement

Flanders is generally the best-organized region in Belgium concerning services for pupils that
face challenges towards education. These children can rely on Pupil Guidance Centres

(Centrum voor Leerlingenbegeleiding - CLB).

Flanders is currently the leader in the number of pupils that go to special education schools.
But as mentioned before since 2008 Flanders has created a new legal framework that aims
to include pupils with disabilities in mainstream education, when possible with reasonable

adaptations.

o Decree for Flemish equal chances and equal treat policy (2008)%%;

o Government agrees with the UN-Convention on the Rights of Persons with
Disabilities (2006)*°;

o M-decree (2014)°.

48 Decree for Flemish equal chances and equal treat policy. (2008). https://eur-lex.europa.eu/legal-
content/EN/TXT/?uri=NIM%3A264976

49 United Nations. (2006). Convention on the Rights of Persons with Disabilities.
https://www.un.org/development/desa/disabilities/convention-on-the-rights-of-persons-with-
disabilities/convention-on-the-rights-of-persons-with-disabilities-2.html

50 M-decreet. (2014). https://onderwijs.vlaanderen.be/nl/grote-liinen-van-het-m-decreet
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Inclusive education in Flanders is defined by the M-decree of 12 March 2014 (M stands for
measures for pupils with special educational needs) and aims to invest more into broad
baseline care, take appropriate measures and make reasonable adaptations. This is to result
in concrete changes in special and mainstream education. In short, education needs to take

reasonable measures to keep children as much as possible in the mainstream schools.

Preparations started in January 2015 and have been applied since the 1st of September 2015.
However, it must be mentioned that this created other problems, especially because teachers
but also CLBs are ill-prepared. The UN Convention on the Rights of Persons with Disabilities
makes it very clear that the (continued) existence of special education is contrary to the
principles of this Convention. Hence also the M-decree. Unfortunately, this pressure on the
progressive dismantling of special education has ensured that a "right of parents to have their
children follow lessons in mainstream education (if possible)" has evolved to “a parents' duty
to do so, except when it goes wrong”. That is not the attitude or starting point but is the result

of agreeing with the UN convention.

Due to the many problems with the M-decree, it will remain in force until September 1, 2021.
In the meantime, a new regulation is being prepared: “Towards a guidance decree for pupils

with special educational needs™?.
Replacing M-decree with new Guidance decree

The Flemish Government wants to replace the M-decree for pupils with special educational
needs with a new guidance decree. This is stated in the Flemish coalition agreement 2019-
2024.

The current model for supporting pupils with special educational needs in mainstream
education will remain in force until the 2020-2021 school year. In the meantime, a new support

model is being prepared that will enter into force from 1 September 2021 at the earliest.

51 Naar een begeleidingsdecreet voor leerlingen met specifieke onderwijsbehoeften.
https://onderwijs.vlaanderen.be/nl/naar-een-begeleidingsdecreet-voor-leerlingen-met-specifieke-
onderwijsbehoeften
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The Flemish minister of education Ben Weyts®? has clarified the objectives in the
memorandum to the Flemish Government. He also provides many principles, which at the
same time form the outlines for drawing up the new guidance decree and the final support
model.

Continue to focus on inclusive education

The Flemish Government remains behind the principle of inclusion but wants to work step by
step. It fills in the goals pragmatically and realistically, for it is crucial to create sufficient public

support and pedagogical guidance.

With the guidance decree, the government does not want to take any steps back but wants to

continue to build support for a more gradual realization of inclusive education.
The aim of the new decree is not less, but more social inclusion:

o Keep as many pupils as possible through mainstream education in the best
possible education and therefore no longer refer pupils to special education.
o Refer fewer tutors to external services for tutoring.
The basic care aimed at creating learning gains at school is being elaborated further. To this
end, the Flemish government seeks inspiration from foreign models and examples, such as

"response to instruction” (RTI).

In the RTI model, the care needs of the pupil are attuned and an attempt is made to ensure
that as many pupils as possible connect with the general learning objectives through the
increasing intensity of remediation. This is achieved through permanent screening,
intervention, and monitoring in the classroom or a task class. It is checked whether the
capacity of school teams is not exceeded and whether the involved pupils achieve sufficient

learning gains.

52 Naar een begeleidingsdecreet voor leerlingen met specifieke onderwijsbehoeften.
https://onderwijs.vlaanderen.be/nl/naar-een-begeleidingsdecreet-voor-leerlingen-met-specifieke-
onderwijsbehoeften
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The evolution towards inclusive education will have to proceed step by step and at a feasible
pace. Special education also retains a fully-fledged place and is qualitatively strengthened

where necessary.
Current support model up to and including school year 2020-2021

Pupils who are already entitled to support today will continue to receive it. Supporters continue

to take up their duties as supporters.

The current working method of the support model will continue in the 2020-2021 school year.

Based on an evaluation, a definitive support model is now being prepared.
Guidance Decree at the earliest from the school year 2021-2022

A new guidance decree is being prepared in school years 2019-2020 and 2020-2021. A
definitive support model will be part of that.

Cross-network cooperation will be an important starting point. Support should be fast and

efficient, close to the pupil and the teacher.

A new guidance decree will start at the earliest in the school year 2021-2022. Sufficient time
is allocated for preparation and consultation. The Minister of Education, for example, wants to

avoid the hasty introduction of a new regulatory framework.

Cyprus

Contributors: Marianna Gregoriou, Angelos Nicolaou, and George Milis (EUROCY

Innovations Ltd, Cyprus)
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The case of Cyprus - Legislation and policy

Cyprus became an independent republic on the 16™ of August 1960, having been a British
colony since 1878.5% Consequently, the British education system regarding special needs was
applied in Cyprus. The British educational legislation of 1870 suggested the “establishment of
special classes for learners with physical and intellectual disabilities, as well as for learners
with behavioural problems”.>* In 1929, the School for the Blinds was the first special education
school established in the island, with the School for the Deaf being opened in 1953. In 1944,
“compulsory education for learners with disabilities and learners with special needs, and for
learners who had spent a long-time receiving treatment in hospitals” was introduced. Since

1970, it has been compulsory for every child to attend school.>®

In 1979, the state took responsibility for establishing special schools for learners between the
ages of 5 and 18. By this law, regional multi-disciplinary committees were formed to review
the cases of individual learners referred to special education and recommend the most
suitable educational placement for each learner (1979: Law 47/1979 — Education of Children
with Special Needs in Special Schools & Classes).® In the 1980s, there was a trend towards
the inclusion of learners with special needs in mainstream schools. In 1993, the Law
24(1)/1993 and its respective amendment provides free and compulsory education at primary
and secondary level. Parents or guardians of children, who fail to register and send them to

school during the specified period, are subject to a penalty.5” The practice of inclusion had no

53 History of Cyprus since 1878. https://en.wikipedia.org/wiki/History of Cyprus since 1878

54 European Agency Cyprus. System of Support and Special Education provision. https://www.european-
agency.org/country-information/cyprus/systems-of-support-and-specialist-provision

55 European Agency Cyprus. System of Support and Special Education provision. https://www.european-
agency.org/country-information/cyprus/systems-of-support-and-specialist-provision

56 European Agency Cyprus. (1979). The Special Education Law (N.47/1979).

57 Cyprus. (1993). The Compulsory and Free Education at Elementary and Gymnasium Level Law.
http://www.cylaw.org/nomoi/arith/1993_1 024.pdf
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legislative foundation in Cyprus until the establishment of the Law for the Education and
Training of Children with Special Needs 113(I) of 1999.58

Law for the Education and Training of Children with Special Needs 113(l) 1999

The policy regarding the inclusion of learners with special needs in mainstream education is
expressed within the Law for the Education and Training of Children with Special Needs 113(l)
of 1999 (Special Education Law 113(1)/1999), the Regulations for the Early Detection of
Children with Special Needs 185(1)/2001%° and the Regulations for the Training and Education
of Children with Special Needs 186(1)/2001. The two latter regulate the implementation of the

law as from September 2001.

The Special Education Law 113(1)/1999 is the legislative framewaork which regulates: the early
detection of children with special educational needs (SEN); their assessment and the
development of an individual education plan; their placement in the most appropriate
educational setting with provision of both teachers and educational resources to meet their

needs and the ongoing evaluation of the child’s progress.

According to the law, a child is considered to have a special educational need (SEN) if they
have significantly greater difficulty in learning compared to the majority of children of a similar
age, or if a disability prevents or creates obstacles to them from using the standard educational

facilities and resources available in mainstream schools.

Through the core articles of the law, the state undertakes the early detection of children with

special needs from the age of three. It conducts a full multi-disciplinary assessment and aims

58 Cyprus. (1999). The 1999 Education Act for Children with Special Needs (N. 113(1)/1999).

http://www.cylaw.org/nomoi/enop/non-ind/1999 1 113/full.html

59 Cyprus. (2001). The Early Detection of Children with Special Needs Regulations (N. 185(1)/2001).
http://www.moec.gov.cy/eidiki _ekpaidefsi/nomothesia/peri_mihanismou kanonismoi 2001 185 2001.pdf
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to provide all the necessary measures in terms of curriculum adaptation, technical and staff

support for the children’s effective education, within a mainstream setting.

The state provides free special educational services between the ages of 3 and 18 to learners

who need them (if deemed necessary, education may be extended up to the age of 21).

Learners with special needs should be educated in public schools, which are equipped with
suitable infrastructure, according to the Special Education Law. Indeed, most learners with
SEN are educated within mainstream classrooms, however, special educational provision may
also be given in special units within mainstream schools. Learners participating in the special
units are assigned to a mainstream class, in which they attend inclusive lessons and

participate in selective events.

Although the state provides learners the “opportunity” to enrol in mainstream education, there
are certain factors that prohibit those learners from being fully included. Angelides et al (2004)
noted that “the most important factor that acted as barrier to the implementation of an inclusive
education in pre-primary schools is the children themselves, their views together with the
emotions they bring and their relationships, and they should be taken into account when

design trainings for teachers”.®°

On the other hand, learners with severe difficulties are educated in special schools. These are
equipped with the appropriate staff (psychologists, speech therapists, physiotherapists, and
other specialists, as well as auxiliary staff) to support and provide essential means to learners
to achieve their mission. In case there is a learner with special needs who cannot attend school
for a long period, due to health or other problems, education may be provided in places other

than public or special schools, i.e. at home or in hospitals.

60 Angelides, P., Charalambous, C., & Vrasidas, C. (2004). Reflections on policy and practice of inclusive
education in pre-primary schools in Cyprus. European Journal Of Special Needs Education, 19(2), 211-223.
https://doi.org/10.1080/08856250410001678496
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Special Educational Provision

Special educational provision can take place in any of the state school educational levels.
Hence, pre-primary institutions, primary schools, gymnasia (lower-secondary schools),
lyceum (upper-secondary schools) and technical schools must provide adaptations and
facilities for learners with special needs.

In secondary education, pupils with specific learning difficulties are enrolled in support
programmes, following a decision by the District Committee. Learners are offered educational

support individually or in groups, according to their needs.

Special educational support is usually provided for subjects that learners are examined in at
the end of the school year (Modern Greek, history, physics, and mathematics). Learners are
exempted, for provision of educational support, from lessons that they cannot attend due to
their disability (e.g. ancient Greek and/or a second foreign language). Learners with specific

sensory disabilities receive specialized assistance from the special schools.

Special units provide more intensive special education to a small number of learners (usually
up to six), while maintaining contact and inclusion with a specific reference class in the school.

If none of these adaptations suit the learner’s needs, they may attend a special school.

Currently, there are six regional special schools for learners with severe learning difficulties:
a school for learners with emotional and behavioural difficulties; a school for learners with
visual impairments; a school for learners with hearing impairments among others. The latter
two schools provide services to learners with visual or hearing impairments who are included
in mainstream schools and to adults requiring specialist assistance or guidance. Specialist
educators are also provided to non-governmental institutions offering specialist services to
distinct groups of learners, e.g., those with multiple or severe physical disabilities. Services
are also provided to learners who are in hospital for a significant period of time or who, for

medical or other reasons, must be educated at home.
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Pasreizéjais ieklaujosSas izglitibas status projekta partnervalstis

levads

Sagatavoja: Dita Nimante (Latvijas Universitate, Latvija) un Karels Van Isackers (PhoenixKM,

Belgija)

UNESCO Salamankas deklaracija 1994. gada apstiprinaja, ka ikvienam bérnam ir unikals
raksturs, intereses, spéjas un macibu vajadzibas, un daudzveidiba ir raksturiga jebkuram
(jebkurai). Visparizglitojosas skolas ar orientaciju uz ieklaujoSu skolu Salamankas Pazinojuma

ir uzskatamas ka “visefektivakais Iidzeklis, lai cinttos ar diskrimingjoSu attieksmi, veidojot
ieklaujoSas kopienas, veidojot ieklaujosu sabiedribu™®’. leklaujosa izglitiba ir ciesi attiecinama
uz cilvéku tiesibu kustibu un demokratiskas sabiedribas vértibam. leklaujosa izglitiba ar
visiem [idzekliem palidz parvarét eksistéjoSas barjeras (Skérs|us) katra bérna macibas un

attistiba.t2

leklaujosa izglitiba ir globals fenomens. ANO un UNESCO ir divi vissvarigakie ieklaujosas
izglitibas idejas virzitaji globalaja méroga. Taisniguma un ieklaujosas izglitibas principi
peédéejos 30 - 40 gados ir tikusi integréti politiskajos dokumentos un aktualizéti likumdosanas
procesd daudzas pasaules valstis. leklaujosas izglitibas idejas ir bijuSas integrétas
akadémiskajos pétijumos, ka arT socialaja un ekonomiskaja politikd gan starptautiskaja, gan
nacionalaja limeni. Ir bijusi gan politisko, gan zinatnisko virzienu atra attistiba ieklaujosSaja
izgltitiba. Tomér ieklaujosas izglitiba ideja neatrodas vakuuma vai izolacija skirta no citiem Sis
idejas TstenoSanos ietekméjoSajiem faktoriem, kas ir nozimigi katrai sabiedribai. Ir sasniegts
zinams progress, visd pasaulé dazadas valstis ir panakts progress dazados limenos.
Normativo dokumentu sakartoSana, politiskd griba ir svarigi priekSnosacijumi un buatisks
pamats, tas ir viens no batiskiem faktoriem, lai ieklaujo3a izglitiba tiktu veicinata sistematiska

[Tment, tacu ar to nebut nav pietiekami, jo ieklaujosa izglitiba un taisnigums nevar tikt uzspiests

61 UNESCO. (1994). The Salamanca statement and framework for action on special needs education. Paris:
UNESCO. Page 8.

62 Booth, T. and Ainscow, M. (2002). The index for inclusion. Bristol: Centre for Studies in Inclusive Education.
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no augsas. Art sabiedribai kopuma jabuat ieinteresétai Tstenot parmainas, atbalstot ieklaujosas
izglitibas TstenoSanu. Par to, k& ANO dalibvalstim veicas cela uz ieklaujoSo izglitibu, regulari
zino UNESCO, apkopojot un analizéjot valstu pieredzi. UNESCO iegust informaciju no ANO
dalibvalstim visa pasaulé, sastadot zinojumus par pasreizéjo situaciju. Pédéjais no Sadiem
zinojumiem ir rakstits 2020.gada: UNESCO zinojums “Globalas izglitibas monitoringa
zinojums, 2020. gads: leklauSana un izglitiba: visi nozimé visi” [Global education monitoring
report, 2020: Inclusion and education: all means all]®®. Saja zinojuma ir atzits, ka visa pasaulé,
Tstenojot ieklaujoso izglitibu, “ir spriedze starp iesaistitajam pusém, méginot sasniegt pilnas
ieklaujosas izglitibas idealu”®. Saja zinojuma ir identificétas vairakas problémas, kas kavé

ieklaujo8as izglitibas attistibu:

o ldentitate, izcelSanas un iespé&jas sanemt izglitibu.

o Diskriminacija, stereotipizé€Sana, stigmatizacijas mehanismi, kas ir [1dz1igi visos
gadijumos, kad pastav kadai grupai izstumS$anas vai izoléSanas vai izslegSanas
risks.

o Par spiti visparéjam progresam, daudzas valstis nevac, nezino vai neizmanto datus
par tiem, kam draud izslégSanas riski, par tam grupam, kas ir mazak aizsargatas.

o Miljoni ir atstati bez iesp&jam macities.

o Galvenais Skérslis ieklaujosai izglitibai ir ticibas trikums, ka tas ir iespéjams un
vélams.

o Kamér dazas valstis transformé savu izglitibas sistému virziena uz ieklaujoSo
izglitibu, joprojam segregacija ir izplatita izglitibas ieguves forma.

o FinanséSanas mehanismiem batu jabat mérktiecigakiem, mérkétiem uz tiem, kam
tas ir visvairak vajadzigs.

o Skolotaji, macibu materiali un macibu vides bieZi ignoré to labumu, ko var sniegt

ieklaujosa izglitiba un dazadibas atziSana.

63 UNESCO. (2020). Global education monitoring report, 2020: Inclusion and education: All means all. Paris:
UNESCO. https://unesdoc.unesco.org/ark:/48223/pf0000373718

64 UNESCO. (2020). Global education monitoring report, 2020: Inclusion and education: all means all. Paris:
France. Page 5. https://unesdoc.unesco.org/ark:/48223/pf0000373718
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Latvija
Sagatavoja: Dita Nimante (Latvijas Universitate, Latvija)

leklaujosas izglitibas konceptuala izpratne Latvija ir cieSi saistita ar to, ka ieklaujoSo izglitibu
skaidro UNESCO. leklaujosa izglitiba ka sistéma strada, lai identificétu un mazinatu vai
likvidétu Skerslus izglitibas piekluvei, nodrosSinot visu skolénu lidzdalibu un panakumus
izglitiba. Istenojot ieklaujoso izglitibu praksé, ir sekméts kvalitativs macibu process visiem
skoléniem. Latvijas izglitiba kops 2010.gada ir pakapeniski izstradati politikas dokumenti,
plani, ka art normativajos dokumentos ietvertas noteiktas obligatas prasibas, lai nodrosinatu

ieklaujoso praksi Latvija®®.

Tomér katrai valstij celS uz ieklaujoSo izglitibu ir unikals, ta ka katras valsts konteksts un
attistibu ietekméjosie faktori ir dazadi. Latvija ieklaujosa izglitiba aktualizé vairaku Iidz Sim
diskriminétu un izglitiba nodalitu mérkgrupu ieklausanos izglitiba, masdienu Latvija var izdalit
vairakus darbibas virzienus ieklaujoSas izglitibas attistibai: (1) ieklaujoSo skolu darbibas
veicinaSana, kur Tstenojas ieklaujo$a pedagogija visiem macibu procesa dalibniekiem, (2)
bérnu ar speciadlajam vajadzibam ieklauSanas iespéju paplasinaSana visparizglitojosSajas
skolas, (3) visa nepiecieSama atbalsta nodroSinasana bérniem, kuri ir re-emigréjusi vai kuriem
ir imigracijas pieredze, (4) ietvert izglitibas sistéma tos skolénus, kas kadu iemesl dél ir no tas

izkritusi un atrodas arpus izglitibas sistémas.

Viens no pédéjas izglitibas reformas (kompetencés balstitas izglitibas ievieSana) ieguvumiem
ir aicindjums Latvijas skolam klat elastigakam, planojot elastigu macibu procesu un organizét
to atbilstoSi skolénu vajadzibam un spé&jam. Decentralizacija ir veicinajusi skolas un skolotajus
uznemties lielaku atbildibu par macibu darbibas elastigaku planoSanu un TstenoSana, nemot

véra arT skolénu dazadibu. Arvien biezak skolas ir aicinatas veidot ieklauSu macibu vidi, kas

55 Prudnikova, I., & Bruveris, 1. (2015). Inclusion, legislation and practice: educating students with disabilities —
the Australian and Latvian experiences. SOCIETY. INTEGRATION. EDUCATION. Proceedings of the
International Scientific Conference. Special Pedagogy. 3 (pp. 193-204).
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ir emocionali un fiziski drosa, ieklaujosa un akadémiski un sociali stimuléjosa, kura tiek nemtas

véra gan skoléna vecuma un attistibas Tpatnibas, gan individualas Tpatnibas®®.

Jau Sobrid Latvijas normativa baze ieklaujoSajam skolam rada nepiecieSamo pamatu, lai
nodrosSinatu iespéjas bérniem ar specialajam vajadzibdm macities un sanemt atbalstu
visparizglitojo$aja skola. Ir paredzéti gan papildus finansiali resursi®’, gan cilvékresursi
(pieméram, skolotaja paligs, atbalsta specialisti, specialas izglitibas skolotdji, asistenti
bérniem ar specialajam vajadzibam, utt., ir nodrosinati). Ne visos gadijumos gan tie uzskatami

par pietiekamiem.

Jaunie Ministru Kabineta noteikumi®, kas stajas spéka 2020.gada 1.septembri, konkretizéja,
kads atbalsts skoléniem ar specialajam vajadzibam pienakas. Sajos noteikumos ir noteikts,
ka ir iespéja sanemt atbalstu plaSakam skolénu lokam, arT skoléniem, kuriem nav atzinums
no valsts vai pasvaldibas Pedagogiski mediciniskas komisijas par specialajam vajadzibam,
bet kuriem ir attistibas vai macibu gratibas, ja tas ir izvertéjis un noteicis izglitibas institlcijas
atbalsta specialists (izglitibas vai kliniskais psihologs, logopéds, arsts). Noteikumos ari
noteikts, ka izglitibas iestadei katrd Sada gadijuma ir obligati skolénam javeido “Individualais
izglitibas programmas apguves plans”, kas ir regulari gan jaizvérté, gan japapildina. Attiecigi

izglitibas iestadei skolénam talak jasniedz atbalsts saskana ar So planu.

66 Beizitere, |., Grumolte-Lerhe, I., Ziemane, I., & Valtenbergs, V. (2020). leklaujosa izglitiba bérniem ar
specialam vajadzibam Latvija [Inclusive education for children with special needs in Latvia). Latvijas Republikas
Saeima. https://www.saeima.lv/petijumi/leklaujosa_izglitiba berniem spec vajadzibam Latvija.pdf

67 Grozijumi Ministru kabineta 2016. gada 5. jUlija noteikumos Nr. 447 "Par valsts budZeta mérkdotaciju
pedagogu darba samaksai pasvaldibu visparéjas izglttibas iestadés un valsts augstskolu visparéjas vidéjas
izglitibas iestadés" [Amendments to Cabinet Regulation No. of 5 July 2016 447 "On the State Budget Targeted
Grant for the Salary of Teachers in Municipal General Education Institutions and General Secondary Education
Institutions of State Higher Education Institutions] (2018). Latvijas Véstnesis, 163, 17.08.2018.
https://likumi.lv/ta/id/301070-grozijumi-ministru-kabineta-2016-gada-5-julija-noteikumos-nr-447-par-valsts-budzeta-
merkdotaciju-pedagogu-darba-samaksai-pasval...

58 Prasibas visparéjas izglitibas iestadém, lai to Tstenotajas izglitibas programmas uznemtu izglitojamos ar
specialam vajadzibam [Requirements for general education institutions to admit students with special needs in
the educational programs they implement] (2019). Ministru kabinets. Ministru kabineta noteikumi Nr. 556. Latvijas
Veéstnesis, 240, 28.11.2019. https://likumi.lv/ta/id/310939-prasibas-visparejas-izglitibas-iestadem-lai-to-
istenotajas-izglitibas-programmas-uznemtu-izglitojamos-ar-specialam-vajadzibam
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Pédéjo gadu laika arvien vairak bérnu ar specialajam vajadzibam integréjas vai ieklaujas
visparizglitojoSajas skolas. Attiecigi samazinas skolénu ar specialajam vajadzibam skaits
specialajas skolas®®. Lai gan tendence kopuma ir pozitiva, joprojam lielaka dala skolénu ar
specialajam vajadzibam izglitojas specialajas skolas, ta pieméram, 2018./2019. macibu gada
lielaka dala skolénu ar specialajam vajadzibam (41%) macijas specialajas skolas. Tikai 13%
skolénu ar specialajam vajadzibam bija integréti vai ieklauti visparizglitojoSajas skolas un
visparizglitojoSajas klasés, macoties kopa ar saviem vienaudziem bez specialajam
vajadzibam’®. Ka var secinat no §Tm tendencém, tad ndkamajos gados noteikti pieaugs bérnu
ar specialajam vajadzibam skaits visparizglitojoSajas skolas, kas nozimé, ka ieklaujosas

izglitibas daudzveidigie aspekti klUs arvien aktualaki.

Viena no ieklaujosas izglitibas mérkgrupam ir ta& saucamie reemigréjoSie bérni. Saskana ar
Latvijas Centralas statistikas parvaldes’ datiem kop$ 1990. gada migracijas rezultata Latvijas
iedzivotaju skaits ir samazinajies gandriz par pusmiljonu (457 tukstoSi). Starptautiskas
ilgtermina migracijas dé| iedzivotaju skaits 2010. — 2018. gada samazinajas par 126,1 tukst.
2018. gada Latvija uz pastavigu uzturéSanos (laika periods, kas vienads ar gadu vai ilgaku
laiku) ieradas 10,9 tikstosi cilvéku (par 9,1% vairak neka 2017. gada), savukart 15,8 tikstosi
cilvéku devas prom - par 12,1% mazak neka iepriek8€ja gada. Lai atbalstitu reemigréjusos
bérnus un bérnus, kuriem ir imigracijas pieredze izglitibas sistema, ir izstradati noteikumi, kas

paredz, ka paSvaldibam jaspéj pardalit valsts budzeta mérkdotaciju izglitibas iestazu

69 Beizitere, ., Grumolte-Lerhe, |., Ziemane, I., & Valtenbergs, V. (2020). leklaujosa izglitiba bérniem ar
specialam vajadzibam Latvija [Inclusive education for children with special needs in Latvia]. Latvijas Republikas
Saeima. https://www.saeima.lv/petijumi/leklaujosa_izglitiba berniem_spec vajadzibam_Latvija.pdf

0 Bejzitere, I., Grumolte-Lerhe, I., Ziemane, |., & Valtenbergs, V. (2020). leklaujosa izglitiba bérniem ar specialam
vajadzibam Latvija [Inclusive education for children with special needs in Latvia]. Latvijas Republikas Saeima.
https://www.saeima.lv/petijumi/leklaujosa izglitiba berniem spec vajadzibam Latvija.pdf

7% Central Statistical Bureau. (n.d.). Immigration, emmigration and net migration.
https://www.csb.gov.lv/en/statistics/statistics-by-theme/population/migration/key-indicator/immigration-
emmigration-and-net-migration
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atbalstam reemigré&ju$o un imigrantu bérnu izglitodanai’?. Sados gadijumos tiek nodrosinatas

papildu konsultacijas reemigréjosajiem bérniem, kuriem ir gratibas apgut macibu programmu.

Vél viena ieklaujo$as izglitibas mérkgrupa ir bérni arpus izglitibas sistémas. Sie bérni ir bijis
izaicindjums Latvijas izglitibas sistémai pédejos 20 gadus. Tas nozimé, ka ir noteikts skaits
bérnu, kuri nav registréti izglitibas iestadé obligata izglitiba vecuma lidz 18 gadiem. Izglitibas
attistibas pamatnostadnés 2007. — 2013. gadam minéts, ka 5,6% no visiem bérniem ir arpus
izglitibas sistémas’®. Jau taja laika viens no iesp&jamiem skaidrojumiem bija nepreciza bérnu
registréSana, ka arT pasvaldibu neiesaistiS8anas $is problémas risinaSana. Nepazinoto bérnu
skaits gadu gaita ir ievérojami samazinajies. Izglitibas kvalitates valsts dienesta 2018. gada

parskata jau bija noradits, ka $adu bérnu ir salidzinodi mazak: 1130 bérnu’.

Bulgaria

Contributors: Andrean Lazarov (Marie Curie Association, Bulgaria), Snezhana llieva, and
Valeria Vitanova (Sofia University “St. Kliment Ohridski”, Bulgaria)

Latest monitoring on the education (including inclusive education) in Bulgaria was conducted
in 2019. Efforts to modernize the education and training system continue, but improving its

quality, relevance to the labour market and inclusive character continues to be a challenge.

2 Grozijumi Ministru kabineta 2016. gada 5. jllija noteikumos Nr. 447 "Par valsts budZeta mérkdotaciju
pedagogu darba samaksai pasvaldibu visparéjas izglttibas iestadés un valsts augstskolu visparéjas vidéjas
izglitibas iestadés" [Amendments to Cabinet Regulation No. of 5 July 2016 447 "On the State Budget Targeted
Grant for the Salary of Teachers in Municipal General Education Institutions and General Secondary Education
Institutions of State Higher Education Institutions] (2018). Latvijas Véstnesis, 163, 17.08.2018.
https://likumi.lv/ta/id/301070-grozijumi-ministru-kabineta-2016-gada-5-julija-noteikumos-nr-447-par-valsts-budzeta-

merkdotaciju-pedagogu-darba-samaksai-pasval...

73 |zglitibas attistibas pamatnostadnes, 2007.—2013. gadam [Guidelines for the Development of Education 2007-
2013]. http://izm.izm.gov.lv/normativie—akti/politikas—planosana/1016.html

74 |zglitibas kvalitates valsts dienesta 2018. gada publiskais parskats [Public Report of the State Education
Quality Service] (2018). IKVD. Riga. https://ikvd.gov.lv/wp-
content/uploads/2019/09/2018 IKVD_Gada p%C4%81rskats 1.pdf
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Demographic trends and growing skills shortages mean that Bulgaria needs to invest more in
the qualifications of its current and future workforce. The need for training and retraining of the
elderly population is great, but participation in adult education is low.

The prestige of the teaching profession is low and the workforce in the teaching sector is
aging. As a way to increase the attractiveness of the profession, salaries are raised. Steps
have been taken to increase the applicability of vocational education and training (VET) to the

labour market.

The Act on preschool and school education in Bulgaria’, which came into effect in 2017 states

that "education is a national priority and it is ensured by applying the following principles:

o orientation to the interests and motivation of the child and of the pupil, to the age
and social changes in their lives, and to their ability to use the competences they
have mastered in practice;

o equal access to high-quality education and inclusion of every child and every pupil;

o equal treatment and non-discrimination in pre-school and school education®”.

In part 178 paragraph 1 of the Act on preschool and school education’® the general support
for the personal development of children aimed at the prevention of learning difficulties is to

include individual children in activities according to their needs, such as:

o Training through additional modules for children who do not speak Bulgarian - the
activity is done by the teachers in groups in the kindergartens;

o Application of psychomotor, cognitive and linguistic development programmes,
individual and group work with established linguistic and/or emotional-behavioural
and/or sensory difficulties - the activity is taken by a psychologist, speech therapist
or other pedagogical specialist, if necessary - a rehabilitator (hearing and speech),

etc.

5 Pre-school and School Education Act.
http://lil.mon.bag/uploaded_files/ZAKON_za_preducilisnoto_i_ucilisnoto_obrazovanie EN.pdf Pages 1-2.

76 Pre-school and School Education Act.
http://lll.mon.bg/uploaded _files/ZAKON_za_preducilisnoto_i_ucilisnoto_obrazovanie EN.pdf Page 58.
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The overall support for the personal development at school, which targets all children in a pre-

primary school preparatory groups and all pupils in the classroom, ensures their participation

in the educational process and the activities of the school and includes:

O

@)

©)

Teamwork among teachers and other pedagogical specialists;

Career orientation of students;

Interest activities;

Library-information services;

Health care based on information from the parent, the child's representative or the
child care provider, the child's state of health and medical research and counselling,
and interaction with the health care professional in the health office at the school,
Provision of a hostel;

Encouragement with moral and material rewards;

Activities to prevent violence and overcome problematic behaviour;

Activities for the prevention of learning difficulties, including logopedic work.

The general support for personal development at school aiming at prevention of learning

difficulties is to include individual pupils in activities such as:

O

Additional training on subjects with emphasis on the Bulgarian language education,
including literacy of pupils for whom the Bulgarian language is not the first one;
Counselling on subjects and additional counselling on subjects outside the regular
school hours;

Logopedic (speech therapy) work with students.

Teamwork between teachers and other pedagogical specialists involves discussions on

issues and exchange of good practices working with the same children and pupils to increase

the effectiveness of pedagogical approaches. Teachers working in municipal kindergartens,

schools and service units know and use various types of general support for the personal

development in their direct work. They discuss activities, share information and good

pedagogical practices to support all teachers to improve their work with children or pupils in

the classroom. They hold regular meetings for prevention purposes between a small group of

teachers and other pedagogical specialists in the kindergarten, respectively, between the

class teacher, teachers and other pedagogical specialists in the school.
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Additional support for the personal development under Art. 187 addresses four groups of
children and pupils: with special educational needs (SEN)’ - at risk, with prominent gifts, with
chronic diseases and working with a child and a pupil on a specific case.

Additional support for the personal development includes:

o Psycho-social rehabilitation, hearing and speech rehabilitation, visual rehabilitation,
rehabilitation of communicative disorders and physical disabilities;

o Providing accessible architectural, general and specialized support environment,
technical facilities, specialized equipment, didactic materials, methodologies and
specialists;

o Providing training on special subjects for pupils with sensory disabilities;

o Resource support.

The State Educational Standard for inclusive education’ sets out the terms and conditions to
provide general support for the personal development of children and pupils; as well as the
conditions and order for providing additional support for the personal development of children
and pupils under Art. 187, para. 2 of the Pre-school and School Education Act”® and the
provision is based on the assessment of their individual needs as well as the preparation of a
plan to support the child or the pupil from a support team for the personal development in the
kindergarten or in the school (The Order for inclusive Education).

Support for the personal development is provided in accordance with the individual
educational needs of each child and each pupil and is carried out by teachers and other
pedagogical specialists in the kindergarten or school - a psychologist, pedagogical counsellor,
or pedagogical specialists at the centre for the personal support development who organise

and coordinate the process of providing the general and additional support for the personal

T Pre-school and School Education Act.
http://lil.mon.bag/uploaded_files/ZAKON_ za_preducilisnoto_i_ucilisnoto_obrazovanie EN.pdf Pages 60-61.

78 Hapedba 3a npuobuasawomo obpasosaHue [The State Educational Standard for inclusive education] (2017).
http://www.sbubg.info/files/naredba_priobshavasho.pdf

9 Pre-school and School Education Act.
http://lll.mon.bg/uploaded _files/ZAKON_za_preducilisnoto_i_ucilisnoto_obrazovanie EN.pdf Pages 60-61.
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development of children and pupils by order of the kindergarten or school director at the
beginning of each school year.

In 2019, the Ministry of Education and Science began work on a national programme for
desegregation in education®. The budget is one million leva (half million euro), which will cover
the municipalities' transport costs, teaching aids, as well as additional activities for children,
parents and teachers. Apart from the educational effect, the desegregation program in
education also has a saocial significance for people to show understanding and learn to live
together peacefully.

In carrying out the assessment of the individual needs of children and pupils, the specialists

from the team under Art. 68, 2 obligatory:

o Use assessment methodologies approved by the Ministry of Education and Science
(Methodology for assessment of the educational needs of children and pupils,
Methodology for functional evaluation and work with children with cognitive
disabilities and autistic spectrum of development, Methodology for assessment of
the individual needs of children and pupils with multiple disabilities), methods for
verbal and non-verbal evaluation - PECS system, MACATON, hand-in-hand
communication, Tadoma method, C-MAP method and other methods,
standardization wounds instruments - Test "Binet-Terman" Test Wexler, etc.;

o Take into account the educational and personal achievements of the child or the
pupil;

o Take into account the social and emotional development of the child or the pupil;

o Use formal and informal methods of monitoring and evaluation;

o Use the information for the child and the pupil referred to in Article 22 so far.

80 HayuoHanHa npozpama ,lModnomazaHe Ha o6uuHUMe 3a peanusupaHe Ha deliHocmu 3a obpasosameriHa
Oeceepeezayus” [National programme “Supporting the municipalities for the implementation of activities for
educational desegregation”]. https://www.mon.bg/upload/19229/19RH172pr17-obshtini.pdf
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In accordance with the World Health Organization (WHO) International Classification of
Functioning of Man, Disability and Health (ICF)® and taking into consideration the WHO
International Classification of Diseases - ICD 108, the assessment of children and pupils is
carried out with an Individual Needs Assessment Card of the child or the pupil. It contains the

following components:

o Assessment of the functioning of the child or the pupil;

o An opinion of the team that carried out the assessment of the individual needs for
the resources needed for additional support for the personal development of the
child or the pupil;

o Determination of the specificity and type of additional support - short-term or long-
term;

o A recommendation to use other services, including social services, or to engage in
other activities.

Currently, there are many European and national programmes for inclusive education in
Bulgaria. Such as "Together we can do more"®3, "National programme for prevention of school

violence"84, "One school for all*®®. The Ministry of Education monitors their observance.

Belgium

Contributor: Karel Van Isacker (PhoenixKM BVBA, Belgium)

81 World Health Organization. (2001). International Classification of Functioning of Man, Disability and Health.
https://www.who.int/classifications/icf/en/

82 World Health Organization. (2010). International Classification of Diseases - ICD 10.
https://icd.who.int/browse10/2010/en

83 3aedHo moxem nosede [Together we can do more]. http://uchabulgarski.bg/about/

84 National programme for prevention of school violence. https://www.unicef.org/bulgaria/en/together-against-
violence-schools

85 EdHo yyunuwe 3a ecuyku [One school for all]. https://www.ela-bg.eu/bg/programa-edno-uchilishte-za-vsichki-
faza
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Belgium level

Belgian authorities initiate services and regulations inspired by UN and EU legislations on their
education system. Belgium with its four autonomous regions provides various implementation
based on the local needs and global trends. Each region follows different regulations to make
its education system more inclusive and accessible for pupils with disabilities. As addressed
in the UN regulation and EU legislations, Belgium provides equal opportunity in education for
pupils with disabilities. These pupils can choose special education; however, with the M-

Decree legislation, mainstream education with social support is recommended.

Flanders level

The Flemish government is bound by the International Convention on the Rights of Persons
with Disability (CRPD)®. This convention guarantees the principle of non-discrimination and
inclusive education rights. After the Flemish Parliament ratified the UN Convention on the
Rights of Persons with Disabilities in 2009, the Flemish Community legally reinforced the right
of pupils with special educational needs to be enrolled in mainstream education, through

passing the M-Decree in 2014, with measures including:

1. Updating the definition categories for pupils with special educational needs, including a
category for children with autism.

2. Requiring mainstream schools to make reasonable adjustments, such as providing
specialist equipment and support staff to accommodate pupils with special education
needs in the mainstream system, and requiring mainstream schools to only refer a pupll
to special education once all such “reasonable adaptations” have been tried.

3. Providing parents of a child with special educational needs who disagree with a school’s
refusal to enrol their child with the right to appeal to a Student Rights Commission

(Commissie inzake leerlingenrechten or CLR). This commission is comprised of experts

86 United Nations. (2006). Convention on the Rights of Persons with Disabilities.
https://www.un.org/disabilities/documents/convention/convention _accessible pdf.pdf
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and was created by the Parliamentary Act of 2002 on Equal Educational Opportunities87.
The M-Decree strengthened the registration right for pupils with special needs. The new rules
distinguish between pupils who have/not a report from CLB which determines if they need

special education or inclusive mainstream education.

According to Codex Vlaanderen®®, the Decree on measures for pupils with special educational
needs, the Flemish community regulated the educational system with its all stakeholders in
order to be more inclusive. The Flemish community appointed an institution especially for
inclusive education and pupils’ special needs (CLB) and provides economical support for the
pupil with special needs.

Cyprus

Contributors: Marianna Gregoriou, Angelos Nicolaou and George Milis (EUROCY

Innovations Ltd, Cyprus)

The current situation of Inclusive Education in Cyprus

Currently in Cyprus, full time education is provided for free and is compulsory for all children
between the ages of 5 to 15. The education system is highly centralized, as it is controlled by
the state. The education system is divided into pre-primary education (age of 3 to 6), primary
education (age of 6 to 12) and secondary education that is divided into Gymnasium (age of
12 to 15) and Lyceum/Technical school (age of 15 to 18).

All children with special educational needs (SEN) are referred for assessment to the school

committee, which decides in which school setting each child fits better and what adaptations

87 Parliamentary Act on Equal Educational Opportunities. (2002).
http://www.ejustice.just.fgov.be/cgi loi/change lg.pl?language=nl&la=N&cn=2005071549&table name=wet

88 Decreet betreffende maatregelen voor leerlingen met specifieke onderwijsbehoeften. (2014).
https://codex.vlaanderen.be/Portals/Codex/documenten/1024474.html
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are required to achieve its full potential. In case parents do not agree with this decision, they
have the right to appeal.

According to statistics, in 2014/2015, 5 559 students, i.e. around 7 % of all primary and
secondary school students, were officially recognised to be requiring special needs education.
Most of them (80%) were integrated in the general classes of mainstream schools. As per
recent statistics (2017) of the European Agency for Special Needs and Inclusive Education,
there were in total 9 469 cases of children officially diagnosed with a special need and from
those, 7 862 were educated in mainstream groups/classes for at least 80% of the time, 959
were in special units in mainstream schools, whereas 220 were educated in separate special

(pre)schools®®,

Special Schools - Curricula and courses

Children with SEN attending mainstream schools usually face mild learning difficulties, while

those attending special education schools face greatest learning difficulties.

The focus of the curricula of special schools lies in skills development in the areas of self-help
and independence skills, social and emotional interaction, recreation and communication, as
well as vocational training. In case children can follow certain elements of the mainstream

curriculum, then such elements are included in their individual educational programme (IEP).

The Director of each special school makes decisions regarding the pupils and the
courses/subjects included in their school curriculum. Pupils study what they can according to
their educational level and there is no compulsory curriculum that should be followed. Pupils
should have their own IEP, as it is important not only for learning, but also for developing as

individuals.

89 European Agency Cyprus Data. https://www.european-agency.org/data/cyprus/datatable-
overview?year=2014 2015#tab-0
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The IEP focuses on different areas, including the psychological, social, educational, and pre-
professional, and is designed based on the abilities, weaknesses, and special characteristics
of each pupil. The IEP is drawn up by the special needs coordinator in cooperation with
parents and is based on the suggestions contained in the report provided by the District
Committee of Special Education; it is then approved by the Head of the respective Directorate
of the Ministry of Education and Culture.*®

Inclusion in pre-primary mainstream education

Pupils with SEN who can follow certain courses or classes in mainstream schools are

allocated to the mainstream provision of special education, and not to a special school.

In pre-primary education, teachers have the flexibility to adjust teaching methods and take the
time to alternate and repeat specific educational targets. This prevents the exclusion of some
children with SEN from mainstream classroom teaching (Inclusive Early Childhood Education
(IECE) project, Example of IECE provision: Cyprus p. 3)%%. Specialist educators must
cooperate and interact with the pupil’s teacher to develop and deliver an individual education
plan for each pupil. Unless there are exceptional circumstances, these services should be
provided within a class at the pupil’s local school, which should be equipped with all necessary

adaptations and resources.

Recently, the national curriculum for pre-primary education was assessed and restructured to
focus on skills development rather than on knowledge acquisition (including individualized

instructions, new methodological approaches, etc.).

9 Ministry of Education and Culture Cyprus. Special Education.
http://www.moec.gov.cy/eidiki _ekpaidefsi/en/infoserv_special ed referral recruitment process.html

91 Inclusive Early Childhood Education (IECE) Project. Example of IECE Provision: Cyprus.
https://www.european-agency.org/projects/iece/examples-inclusive-practice-ece
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Inclusion in primary mainstream education

In primary education, if attendance in certain courses in the mainstream classroom does not
meet learners’ needs, then learners can use this time for getting support from special
education, speech therapy or attending the special unit of the school in which they are
allocated.

Special Units in mainstream education

Special units provide more intensive special education to a small number of learners (usually
up to six), while maintaining contact and inclusion with a specific reference class in the school.

If none of these adaptations suit learners’ needs, they may attend a special school.

Inclusion in secondary mainstream education

In secondary education, pupils with specific learning difficulties are enrolled in support
programmes individually or in groups, according to their needs. Special educational support
is usually provided for courses/subjects in which pupils are examined in at the end of the
school year, such as Modern Greek, History, Physics and Mathematics. Learners are
exempted for provision of educational support, from courses that they cannot attend due to
their disability (e.g. ancient Greek and/or a second foreign language). Learners with specific

sensory disabilities receive specialized assistance from the special schools.

60



Y@
MyHub 604454-EPP-1-2018-1-LV EPPKAS-IPI-SOC-IN 2"

Cyprus Educational System under Reform

The Cyprus Educational system is under the process of reforming to achieve better results
and to become more inclusive.®?> Some of the key changes related to inclusive education are

listed below:

o Since 2017, all teachers who want to be appointed in public schools need to
succeed in written examinations (Law 127(1)/2015, The new Appointee system).93

o During the academic year 2017-2018, a plan for allowing school units to operate
with more autonomy and set their own objectives, which will be tailored to the needs
and demands of pupils, teachers, and the school unit itself was developed (in pilot
phase).

o During the academic year 2019-2020, a project for modernizing special and
inclusive education was initiated, and

o During the academic year 2020-2021, the new evaluation system for teachers that
aims to improve the quality of the education system is scheduled to be
implemented.

More details can be found at: https://eacea.ec.europa.eu/national-

policies/eurydice/cyprus/national-reforms-school-education _en

92 EURODICE Cyprus National Reforms. https://eacea.ec.europa.eu/national-policies/eurydice/cyprus/national-
reforms-school-education_en

93 EURODICE Cyprus National Reforms. (Law 127(1)/2015) The new Appointee system.
https://eacea.ec.europa.eu/national-policies/eurydice/cyprus/national-reforms-school-education_en
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Skolotaju kompetences un attieksmes ieklaujoSas izglitibas
veicinasanai
levads

Sagatavoja: Dita Nimante (Latvijas Universitate, Latvija)

leklaujosas izglitibas plasaka izpratne nozimé, ka visparizglitojoSajam skolam ir jaatver savas
durvis visiem bérniem, nodroSinot vienadas un kvalitativas izglitibas iespé&jas. leklaujosa
izglitiba rosina skolam maintties, lai tas spétu pielagoties visiem skoléniem, tai skaita
skoléniem, kurus ieprieks kaut kadu iemeslu dé| sistema nodalija, izol€ja vai izstima, tai skaita

skoléniem ar specialajam vajadzibam.

Tas nozimé, ka arT skolotajiem visparizglitojoSajas skolas jasp€j pielagoties jauniem
apstakliem, mainot gan attieksmi pret dazadibu. Lai skolotaji varétu efektivi stradat ieklaujosa
skola, ir jabut gan pozitivai attieksmei pret ieklaujoSo izglitibu, pret dazadibu, taCu art ir jatic
ieklaujosas izglitibas idejai, ka visiem bérniem ir tiesibas kopa macities, ka dazadiba ir
cilvekam raksturiga normalitate, ka ikvienam ir potencials, kas attistams, ikviens ir spé&jigs
macities, ka ir pieejami pedagogiski [1dzekli, kas visiem bérniem rada $adu iespé&ju macities
draudziga, dro8a un ieklaujosa vidé kopa. Skolotajiem ir jabat parliecibai par savam spéjam

stradat ieklaujosa vide, lai atbildigi virzitu ikviena skoléna maciSanos.

Ka to apgalvojis Forlins un Cambera, visparizglitojo$as skolas skolotajs ir vissvarigaka
ieklaujosas izglitibas panakumu sastavdala®. Rouzs piebilst, ka skolotji ir izskiro$s elements
ieklaujosaku skolu attisti$ana®®. Lai stradatu ieklaujosa klasé, skolotajam ir nepiecieSama gan

pozitiva attieksme pret ieklaujoSo izglitibu, gan zindSanas par ieklauSanu, gan spé&ja darboties

9 Forlin, C., & Chambers, D. (2011). Teacher preparation for inclusive education: increasing knowledge but
raising concerns. Asia-Pacific Journal of Teacher Education, 39(1), 17-32.
https://doi.org/10.1080/1359866X.2010.540850

% Rouse, M. (2008). Developing inclusive practice: A role for teachers and teacher education? Education in the
North, 16, 6-13.
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praktiski ieklaujosa vidé un pari visam ticiba, ka tas ir pareizi®®. Citiem vardiem sakot,
skolotajam ir japraktizé ieklaujoSa izglitiba, to darot, zinot, ka to izdarit, un ticot tam, ko

vins/vina dara.
Rouzs secina, ka skolotajiem ir jazina sekojoSais par ieklaujoso izglitibu:

o Macibu stratégijas,

o Zinasanas par bérnu specialajam vajadzibam,

o lzpratne par to, ka bérni macas. Ka bérni macas,

o lzpratne par to, kas bérniem ir jaiemacas,

o Klases organizacija un klasvadiba,

o Kur sanemt palidzibu, ja tada ir nepiecieSama,

o Ka identificet un novértét bérnu macisanas gratibas,
o Novértét un novérot bérnu macibu progresu,

o Normativos dokumentus un politikas kontekstu.

Daridana nozimé: zinaSanu izmantoSana prakse:

o Reflektét par praksi caur teorétisko prizmu un attistit savu praksi,
o Balstities pieradijumos, pilnveidojot praksi,
o lzmantot datus un citus pieradijumus, lai praksi nostiprinatu,
o Mactties ka stradat ar koleégiem tapat ka ar bérniem,
o Kilat par "aktivistu” profesionali.
Ticét ieklaujoSai izglitibai nozimé:
o Visi bérni var izglitoties,
o Visi bérni vélas mactties,

o Skolotajs ir spéjigs radit izmainas bérna dzive,

% Rouse, M. (2008). Developing inclusive practice: A role for teachers and teacher education? Education in the
North, 16, 6-13.
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o So parmainu radisana ir arf katra skolotaja pienakums, ne tikai specialas izglitibas
specialistu uzdevums. 7
leklaujoSajiem skolotajiem papildus ieklaujo$as pedagogijas saturam un pedagogiskajam
zinaSanam jabuat pozitivai attieksmei gan par ieklaujoSo izglitibu, gan dazadibu klasé, tai
skaita specialajam vajadzibam. Turklat skolotdjiem savas zina8anas ir jaievie$S prakse,

pastavigi reflektéjot par praksi un kritiski vertéjot progresu.

Latvija
Sagatavoja: Dita Nimante (Latvijas Universitate, Latvija)

Apliecingjums tam, ka Latvijas politiska virziba ir vérsta uz ieklaujosas izglitibas ievieSanu, ir
2019./2020. gada jaunizveidotas skolotaju izglittbas programmas. Visu limenu studiju
programmas visas Latvijas augstskolas, kas sagatavo skolotajus, izstradajot kursus, ka viena
no obligatajam prasibam bija kursu satura ietvert ieklaujosas izglitibas jautajumus. Tadéejadi
gan pamatstudiju programmas (bakalaura limenis), gan augstaka limena studiju programmas
(magistra Tmenis un doktora limenis) ir kursi, kas gan sniedz skolotajiem nepiecieSamas
zindSanas, prasmes un kompetences darbam ieklaujoSa vidé, gan veicina pétniecibas
attistibu Saja joma.

Sis programmas ir paredzétas gan praktizéjoSu skolotdju, gan nakamo skolotaju
sagatavosanai darbam ieklaujosa skolas vidé. No lidzSingjiem pétijumiem Latvija ir zinams,
ka skolotajiem, kuri jau strada visparéjas izglitibas sistema, trikst nepiecieSamas izglitibas
ieklaujoSaja un specialaja izglitiba, lai butu efektivi ieklaujosa vida®. Skolotajiem trikst

zinaSanu un konkrétu prasmiju, lai tiktu gala gan ar bérnu daudzveidibu, gan ar bérniem ar

97 Rouse, M. (2008). Developing inclusive practice: A role for teachers and teacher education? Education in the
North, 16, 6-13. (p. 13, p. 14)

9% Ragdevska, M., Nimante, D., Umbrasko, S., Simane, |. Martinsone, B., & Zukovska, |. (2017). P&tfjums par
bérniem ar specialam vajadzibam sniedzamo atbalsta pakalpojumu izmaksu modeli ieklaujoSas izglitibas
TstenoSanas konteksta. (Projekta liguma Nr. ZD2017/20386, projekta LU registracijas Nr. L-20386-ZR-N-040).
LU.
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specialam vajadzibam visparizglitojosas klasés. Liela méra to var skaidrot ar faktu, ka ilgstosi
ieklaujo$as izglitibas jautajumi netika ietverti skolotaju sagatavoSanas programmu satura. Lai
gan 81 pretruna pastav, jau Sobrid visparizglitojoSajas skolas ir skoléni ar specialam

vajadzibam, kas nozimé, ka izglitibas sistéma ir atbildiga par 8o bérnu izglitibas kvalitati.

Skolotajiem Latvija kopuma ir pozitiva attieksme pret ieklaujoSo izglitibu ka tadu®, tacu, ka
zindms, ar to nepietiek, skolotajiem ir nepiecieSamas TpaSas zindSanas, prasmes un
kompetences, lai praksé ieviestu ieklaujoso izglitibu'?’. So specifisko kompetenéu trikums

var but viens no faktoriem, kapéc ieklaujosas izglitibas progress praksé Latvija ir saméra léns.

Nesen pienemtais “Skolotaja profesijas standarts™%!

(kas apstiprinats 2020.gada janija)
skolotajam uzliek par pienakumu veicinat ieklaujoSo izglitibu, var izdalit vairakus specifiskus

uzdevumus, kas tiesi var veicinat ieklaujoso izglitibu:

o “sistematiski izzinat izglttojama individualas attistibas, macidanas, personibas un
socialas izaugsmes vajadzibas, valodas un pilsonisko kompetenci uz bérnu
orientéta macibu procesa planoSanai un 1steno$anai;

o sadarboties ar kolégiem izglitibas iestadé, lai planotu, koordinétu macibu procesu
ar meérki iesaistit visus izglitojamos un veicinat vinu izaugsmi,

o planot ieklaujoSu macibu procesu un vidi, nosakot konkrétus rezultatus, kas
jasasniedz katram izglitojamajam, un izvéloties piemérotas metodes, panémienus,
rTfkus un resursus;

o radtt ieklaujoSu, intelektuali stimul&joSu, emocionali un fiziski droSu macibu vidi,

atbalstot izglitojama cienigu, atbildigu un droSu uzvedibu;

9 Rasdevska, M., Nimante, D., Umbrasko, S., Simane, |. Martinsone, B., & Zukovska, |. (2017). P&tfjums par
bérniem ar specialam vajadzibam sniedzamo atbalsta pakalpojumu izmaksu modeli ieklaujoSas izglitibas
Tstenos$anas konteksta. (Projekta Iiguma Nr. ZD2017/20386, projekta LU registracijas Nr. L-20386-ZR-N-040) LU.

100 Nimante, D. (2018). Competent Teacher for Inclusive Education: What Does it Mean for Latvia? In L. Daniela
(Ed.) Innovations, Technologies and Research in Education (229-244). Newcastle upon Tyne: Cambridge
Scholars Publishing.

101 profesijas standarts. (2018). https://visc.gov.lv/profizglitiba/dokumenti/standarti/2017/PS-048.pdf
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o sadarboties ar kolégiem un izglitojama vecakiem, identificéjot individualas macibu
vajadzibas, Tstenot plano$anu un ievieSanas risinajumus.

o izmantot dazadas macibu metodes, panémienus un macibu lidzeklus atbilstosi
izglitojama individualas attistibas vajadzibam un sasniedzamajiem macibu
rezultatiem;

o sadarbiba ar citiem skolotajiem, pedagogiska atbalsta personalu, izglitibas iestades
vadibu, izglitojamajiem un izglitojamo vecakiem pazinot informaciju par izglitojama
izaugsmi, sniegumu un nepiecieSamo atbalstu macisanas uzlaboSanai;”.

Skolotaju sagatavoSana ir svariga gan pamat profesiondla sagatavotiba, gan talaka
profesionala pilnveide visa profesionala miza garuma. Skolotaju izglitoSana turpinas art péc
studiju beigam, piedavajot skolotajiem plasu talakizglitibas klastu. Lai sagatavotu skolotajus,

tiek Tstenota skolotaju sakotnéja sagatavosana skolotaju izglitibas programmas'®?, ka arf péc

to absolvésanas - profesionalas pilnveides kursi'®.

Bulgaria

Contributors: Andrean Lazarov (Marie Curie Association, Bulgaria), Snezhana llieva, and

Valeria Vitanova (Sofia University “St. Kliment Ohridski”, Bulgaria)

The analysis of this topic will show an alarming trend, which significantly hinders the transfer
of education. In Bulgaria for many years the teaching profession is not valued. The work is
hard. The salary is unattractive. Pedagogical specialties in universities are entered with the
lowest score... all this already has terrible consequences. The teaching staff is aging. Many

teachers are of retirement age because there are no young people to replace them. We

102 Nimante, D., & Repina, N. (2018). Inclusive education for pre- service teachers in Latvia - what are the
learning outcomes for pre-service teachers? In: 11th annual International Conference of Education, Research
and Innovation (ICERI), Dates: 12-14 November, 2018, Seville, Spain: Proceedings, Ed. L. Gbmez Chova, A.
Lépez Martinez, |. Candel Torres, Seville: IATED Academy, doi: 10.21125/iceri.2018.2452

103 Bethere, D., Neimane., | & Us¢a, S. (2016). The opportunities of teachers’ further education model
improvement in the context of inclusive education reform. In 2nd International Conference on Lifelong Education
and Leadership for ALL, Proceedings (pp. 288-298). Liepaja: Liepaja University.
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mention all this because there is a direct connection with the fact that Bulgarian teachers have
difficulties with inclusive education. In Bulgaria, the “tradition” for children with special needs

has been to attend special schools.

However, we must say that the education system has changed a lot, but the teachers are
largely at the same status. Many of them even feel nostalgic for the old system. Even when a
young teacher first comes to school or kindergarten, s/he is not prepared enough for this work
by the university and s/he begins to learn the “craft” from his/her older colleagues. Therefore,
old educational attitudes are transmitted and very difficult to eliminate. That is why we must
definitely state that there is still a lot of work with the pedagogical staff in Bulgaria in order to
have a truly inclusive education. Of course, a lot is being done to change that.

Recently, the symbiosis between the teaching styles of the teacher and the learning styles of
the pupil with learning difficulties articulates the application of the universal learning design,
the instructional design, the design of the individual curriculum, the inclusive design for work
with the family and the community, the inclusive classroom, and the plan to apply the

developed designs to the relevant environmental contexts.

The teacher, having the leading role in positive inclusive education, can trace a favourable
perspective for each child/pupil by effectively applying the psychological and pedagogical
programmes that they have mastered in the course of their qualification and additional

experience.

The inclusive teacher is more than a teacher. They need to determine the future of their pupils
with both positivism and leadership skills involved in the formation of a confident personality

in each child.

Every teacher should be an inclusive teacher and they are the most significant ambassador

of inclusive education because:

o They seek, find and achieve harmony in the differences among children/pupils,
teachers and parents;

o They detect and accept differences as a valuable resource;

o Through inclusive education, knowledge and learning they generally trace the path

of inclusive society.
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The current guidelines for training and inclusion of children with learning difficulties are to
achieve a high quality of their education. There is a need for such education to ensure the
best possible inclusion and social integration of these children. The importance of all these
priorities and requirements in the process of implementing inclusive education is indisputable.
Their effectiveness is significantly greater when they act simultaneously. These are some of
the conditions and requirements that children need to become more successful, more creative,
more educated, more balanced and virtuous, and above all not to live with the idea that they
are not part of the society and that they are not accepted (by Trichkov in 2015%%%). That is why
we as adults need to be able to surround them with the best we can and create such a
psychological climate in which they can successfully develop their potential strengths and

abilities.

In the process of choosing a learning style in working with pupils with learning difficulties, a
process of cooperation and active communication in the dual process is realized: teacher -
pupil. In this plan, learning styles should be flexible according to the specific situation and

specific participants, and there is a variety of pedagogical communication.

A significant factor in choosing a particular style of education at pre-primary and elementary-
school age is the frequency of informal interaction between learners and teachers and the
administrative staff of the school. The learning outcomes of pupils with learning difficulties are
not directly influenced by informal interactions. The presence of more intense informal
communication between teachers and/or administrative staff and pupils leaves a stronger

influence on:

o Increasing the motivation to learn for the pupil with learning difficulties;
o Positive personality and social development of the pupil with learning difficulties;
o Adaptive choice of the learning style by the pupil with learning difficulties according

to the content and requirements of the teacher;

104 Tpuukos Me. (2015). CoumanHu Harnacy Ha MacoBus yuuTen KbM MHTerpauuaTa u npmobLyaBalloTo
obpasoBaHWe Ha Aela ¥ y4eHuUmM cbC cneumanHn obpasosaTtesiHn notpebHocTn. B cOopHMK
lpedussukamencmeama Ha rnpuobuwasawomo obpasosaHue YW ,Mavcnin Xunengapcku®.
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O

The choice of an acceptable teaching style which is appreciated by the pupil with
learning difficulties.

In the inclusive classroom in kindergarten and / or elementary school all learners, teachers

and people involved in education have to observe certain rules for inclusion. The inclusion

rules are as follows:

O

Full inclusion of all pupils in the classroom activities during the day, both in
educational and extra-curricular activities;

Resultant and intense levels of communication both in the classroom and during the
intervals;

Day-to-day organization of the classroom;

Flexible adaptation and modification of the curriculum;

Individual planning for every day;

Effective provision of individual support with the resources of general,
supplementary and special support;

Individual application of assistive devices and assistive technologies;

Working together or performing certain activities (including learning together with
"different" pupils);

Positive handling of behaviour in extreme/emergency situations.

In summary, the following highlights apply for each teacher who works with pupils with learning

difficulties:

Different time for teaching and learning for the individual pupil;

Learning with small steps;

Learning through more practice and introducing elements of project-based learning;
Learning with emotions;

Taking into account the pupil's sensory profile;

Taking into account the pupil’s interests;

Poly-sensory presentation of information;

The instructions are individual to concentrate on the particular pupil;

The amount of the instructions is determined by the needs of the children and not
by the administrative requirements (length of lessons, consistency, etc.);

The training materials are graded in complexity;
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o At each level of difficulty, the skills are absorbed in fluidity before moving to the next
level;
o At each level, making a connection between various elements being mastered and
not adding new themes in a general aspect;
o If possible, introducing "preventable errors” learning to increase pupil motivation;
o Automatic execution is not allowed;
o Additional resources for general motivation and self-control of pupils should be
added to individual programs;
o Pupils should be oriented towards understanding and considering the respective
tasks;
o Observance of routine and rituals;
o Elimination of additional or occasional irritants;
o Making many reps;
o Adjustments are made at the time of errors;
o Explaining the adjustments;
o Taking into account the little success;
o Resource support;
o Training should be done in interactive, creative and innovative models;
o Training is required to import game components;
o Training must be safe;
o Inclusion of a family and community context;
o Involvement of volunteers;
o Learning with the use of appropriate aids and assistive technologies.
No ready-made universal recipes and prescriptions for the individual pupil with learning
difficulties in the class are available, but when the teacher complies with the discussed
common models, applies his/her competencies and pedagogical experience, the virtuous use
of a variety of appropriate learning styles will be present; the teacher will work with satisfaction
with the pupil with learning difficulties, and this pupil with learning difficulties will attend the

school, will learn with pleasure and the difficulties in the training will be overcome with ease.
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Belgium
Contributor: Karel Van Isacker (PhoenixKM BVBA, Belgium)

The M-Decree regulation'® brought extra requirements, as extra formational and
psychological supports, for the teaching staff in the field. Because of these requirements, the
regulation provides extra supports for teachers. Besides, there is no structural and sustainable
financing model to achieve inclusion. However, the European Accessibility Act®® aims to
support stakeholders in the field of inclusive education regarding materials and services.

The pedagogical counselling services employ competence supervisors that help teachers
broaden their competences so that they can optimally deal with pupils with specific educational
needs.

The counselling services do this in 3 ways:

o Inform about what the M-decree entalils.
o Offer support at school and classroom level, by giving tips to the teacher and the
school.
o Stimulate cooperation between schools and teachers and work on expertise
development in support networks (operational from 1 September 2017).
On the other hand, in the 2017-2018 academic year, the Flemish government offers free

refresher projects for dealing with the specific educational needs of pupils.

Training programs offer specific sessions to the teaching staff according to the needs and

levels of their pupils.

For primary and secondary education:

105 M-decreet. (2014). https://onderwijs.vlaanderen.be/nl/grote-liinen-van-het-m-decreet

106 Eyropean Accessibility Act.
https://ec.europa.eu/social/main.jsp?catld=1202#:~:text=The%20European%20accessibility%20act%20is,EU%2
Oleading%20t0%20costs%20reduction
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o The training M-decree: Motor, motivation, and possibilities107- teachers and school

administrators will learn how you work with all actors in and around the school.

o The V-eSperAnZal08 - is the refresher course that teaches how to collaborate

more inclusively with all actors in order to provide pupils with special educational

needs opportunities for their development.

o KITS109 - powerful indicators for an accessible school to develop knowledge and

skills to work with inclusion and specific educational needs. Coaching sessions are

part of the project.

For secondary education:

o Expedition M (not valid yet) - a search for sustainable integration of inclusive

action and thinking.

o The M-decree as an engine for excellent education!!! - teaches, through cases,

which theoretical frameworks and practical tools are indispensable in school and

classroom, so that pupils with specific educational needs can be supported

optimally.

Examples and best practices

Name Target Method Findings References
group
Bert has a Pupils with Individually Individual https://www.klasse.be/
physical disabilities Adapted implementation
disability and | (Physical Curriculum helps pupils to
completed his | disability in do normal
school career | this case)

107 M-decreet: motor, motivatie en mogelijkheden. https://www.arteveldehogeschool.be/opleidingen/bijscholingen-
en-studiedagen/m-decreet-motor-motivatie-en-mogelijkheden

108 Prigritaire nascholing M-decreet V-eSperAnZa. (2017).

https://www.katholiekonderwijs.vlaanderen/nieuws/prioritaire-nascholing-m-decreet-v-esperanza

109 KITS: Krachtige indicatoren voor een toegankelijke school.
http://www.onderwijs.vlaanderen.be/sites/default/files/atoms/files/lUCLL-16 _17.docx

110 Expeditie M. https://www.ovsg.be/expeditie-m

111 Het M-decreet als motor voor uitmuntend onderwijs. https://pro.g-
0.be/blog/Documents/SDL_motor_uitmuntend _onderwijs.pdf
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Name Target Method Findings References
group
in a normal curriculum in
school their way
The power of | Teachers Co-teaching, | Co-teaching https://www.klasse.be/
co-teaching in | who teach Experience helps teachers
the M-Decree | the children | sharing to improve their
with skills and
disability knowledge.
Besides,
cooperative
teaching
methods are
possible in
every lesson
New A-stream More relaxed | Still processing | https://www.youtube.co
pedagogical pupils curriculum, m/
Approach in more time to
GO! individual
Atheneum interaction.
Herzele Teachers are
not teaching
directly but
coaching.
Bilingual Deaf and Teaching This method http://www.es.sainte-
classes for hearing - both pupils in | gives deaf and
deaf and impaired bilingual hearing-
hearing- children (French and | impaired pupils
impaired French- immediate
pupils Belgian Sign | access to the
Language same skills
Teacher of Teachers Co-teaching, | Teachers help
the year 2019 | who teach Experience each other to
is 3 co- the children | sharing, overcome the
teachers with cooperative problems and
disability teaching improve the
quality of the
class
Differentiation | Pupils with | All teachers Hard to https://www.klasse.be
on 4 tracks: special work with a implement as
all pupils at needs and 4-track policy | the process
their own their to easily requires long
pace teachersin | differentiate term patience
the inclusive | in the but results show
classroom. classroom,
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Name Target Method Findings References
group
the pupils how track suits
work at their | them best.
own pace
and learn to
assess their
level.
Classical Pupils with Manual tasks | It helped to https://www.klasse.be/
teaching at special and online calm down
the needs games used | pupils in the
blackboard is in the class and teach
impossible classroom them actively
#DoeGewoon | Pupil with Experience Success https://www.oudersvoori
: the stories of | disabilities Sharing, Stories, peer nclusie.be/
Felix and Success motivation helps
Ward Stories to encourage
pupils with
disabilities to be
included in the
society
Cyprus

Contributors:

Innovations Ltd, Cyprus)

Inclusive Education and Children with Disabilities

Marianna Gregoriou, Angelos Nicolaou and George Milis (EUROCY

The goal of inclusive education is to transfer the message that “every learner matters and
matters equally”. Unfortunately, not all professionals share the same value, as they continue

to marginalize certain pupils who encounter a disability from entering mainstream education.

According to the World Health Organization (WHO), in 2017, “children with disabilities were

amongst the most marginalized and excluded groups of children”.*!2

112 World Health Organization. 10 facts on disability. https://www.who.int/features/factfiles/disability/en/
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Many factors can help in facilitating inclusion and equity in education, some of them being the
pedagogical staff skills and attitudes (one of the main), the pedagogical strategies, access to
the curriculum, the infrastructure, the funding for resources, the professional development,

etc.

Inclusive education teachers have a very important and challenging role to play, as they need
to find and apply methods to enhance equal opportunities and quality education to all learners
by promoting the interaction and participation, so all learners can enjoy a meaningful learning
experience and engagement in other activities. Teachers need to collaborate with other
professionals for a more holistic support.

Teachers’ beliefs on inclusion in Cyprus

Back in 1979, the practice of inclusion had no legislative foundation in Cyprus, but at this point
the state took the responsibility to provide special schools for learners with disabilities. In 1999,
the “Law for Education and Training of Children with Special Needs 113(l) 1999 was
established. As Helen Phtiaka noted in her study in 1999 “despite the passing of the 1999 law,
the notion of special schooling co-exists alongside the notion of integration, whereas inclusive
education remains a rhetorical term, mentioned occasionally in official documents as a

synonym to integration”

In another study about Cypriot teachers’ attitudes and beliefs regarding inclusive education, it
is stated that “teachers tend to think on the basis of a medical and charity model, and they
favour special schooling for specific groups of children”.*!3 (Phtiaka & Simeonidou, 2009) One
might think that Cyprus was at the beginning of gaining an understanding on what inclusion is
and the importance that it has for all the children, not only those who have a special need, as
research suggests the numerous potentials that inclusive education has for all learners.

Angelides, Stylianou and Gibbs are exploring how Cyprus Universities are responding to the

113 Symeonidou, S., & Phtiaka, H. (2009). Using teachers' prior knowledge, attitudes and beliefs to develop in-
service teacher education courses for inclusion. Teaching And Teacher Education, 25(4), 543-550. doi:
10.1016/j.tate.2009.02.001
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challenge of inclusive education. They identify certain factors that act as barriers in the
development of inclusive practices by lecturers.'** These factors are related to the curricula,
since there is a different understanding on what inclusive education is and this creates
confusion among students, with a lecturer reporting: “I cannot give a definition for inclusive
education. The point is that inclusive education does not appear clear in the curriculum and
we do not have a common policy as a university. Each one teaches whatever they want and

sometimes we contradict each other”.

The other factor stated was about the notion of inclusion. According to the researchers there
were different interpretations and different means used by professionals to define inclusion.
“A large group supported the view that inclusive education emerges from the field of ‘special’
education, a number of others that it deals with education of the disabled, some others that its
main concern is children categorized as having special needs, and a few that the term means

the movement of some children from ‘special’ to ‘regular’ schools”.

Another factor is the different levels of culture between teachers, with an example of a
candidate teacher being explained in this study. “The way of my teaching was determined in
a great degree by the teachers | observe to teach in the classes | do my practical training.
Even if in some cases | disagree with the practice of the teacher, because she contradicts with
what | learned at the university, most of the times | do the same and little by little | assimilate

it to my practice”.

A more recent study held in 2013 notes that professionals still share the same beliefs.'** More
specifically “the Cypriot educational system is still highly segregating in its philosophy and
does not fully support the active inclusion and participation of all children in the school life”

and "inclusion is concerned only with the education of specific groups of children; the medical

114 Angelides, P., Stylianou, T., & Gibbs, P. (2006). Preparing teachers for inclusive education in Cyprus.
Teaching and Teacher Education, 22(4), 513-522. doi: 10.1016/j.tate.2005.11.013

115 Mamas, C. (2013). Understanding inclusion in Cyprus. European Journal of Special Needs Education, 28(4),
480-493. doi: 10.1080/08856257.2013.820461
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model is still prevalent within inclusion discourse; and inclusion is understood as consisting of
different levels.” (Mamas C, 2013)

Inclusion vs Integration

It is important to understand that inclusion and integration are two separate things. Inclusion
aims the full participation of all students in the classroom, as it is the process of teaching
children in such a way that could benefit all children, since all children are learning in a different
way. Integration, on the other hand, mainly focuses on absorbing children with special needs

in the mainstream education.

Following the integration approach, children with SEN should fit in the mainstream classroom
and thus, to accommodate their needs, the course would need to change. In the Inclusion
approach, the focus is mainly on improving participation, not only for the children with SEN,
but also for all other children and to accommodate learner needs. For that, the whole school

would need to change.

Professional beliefs and attitudes towards inclusive education are very important, as their
beliefs affect decisions regarding students who enter mainstream education. If professionals
do not favour inclusion, then more children will just be integrated in mainstream education,
rather than be included. It is important when trainings for professionals are designed to
address beliefs and attitudes before and after and, in addition, establish a common

understanding and clear guidelines towards inclusion.
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Pedagogu profesionalds kompetences pilnveide celd uz
ieklaujoso izglitibu

Latvija pieejamas programmas

Sagatavoja: Svetlana Surikova un Gunta Silina-Jasjukevica (Latvijas Universitate, Latvija)

AtbilstoSi LR Ministru kabineta noteikumiem Nr. 569 “Noteikumi par pedagogiem
nepiecieSamo izglitibu un profesionalo kvalifikaciju un pedagogu profesionalds kompetences
pilnveides kartibu” (2018) visparéjas izglitibas pedagogs ir atbildigs par savas profesionalas
kompetences pilnveidi, kopuma triju gadu laika jaapgist programma(-as) vismaz 36 stundu
apjoma. Latvija pedagogu profesionalds kompetences pilnveides maksas un bezmaksas
programmas, t.sk. ieklaujoSas izglitibas joma, Tsteno vairdkas augstakas izglitibas iestades,
specialas izglitibas attistibas centri, profesionalas izgltibas kompetences centri u.c. Atbilstosi
2016. gada 29. marta LR Ministru kabineta noteikumu Nr. 187 “Noteikumi par kritérijiem un
kartibu, kada specialas izglitibas iestadei pieskir specialas izglitibas attistibas centra statusu”
4.6. un 4.7. punktam 8is iestades kalendara gada laika organizé vismaz divus informativi
izglitojoSus pasakumus, t.sk. pedagogu profesionalas pilnveides pasakumus par ieklaujoSo
izglitibu un palidzibas iesp&jam izglitojamiem ar specialam vajadzibam un regulari publisko
informaciju par specialas izglitibas iestades organizétajiem pasakumiem un pedagogu
profesionalas kompetences pilnveides specifisko piedavajumu. Parasti Sie attistibas centri
piedava visparéjas izglitibas iestazu pedagogiem u.c. interesentiem apgut 6-12 stundu kursu
programmas ieklaujosas izglitibas joma. Savukart augstakas izgltibas iestades piedava 12-
72 stundu maksas kursus ieklaujosas izglitibas joma. Kursu programmu veidoSana un

pilnveidoSana notiek nepartraukti, nemot véra pedagogu priekslikumus un ieteikumus

Latvija pieejamas pedagogu profesionalas kompetences pilnveides programmas
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Téma Istenotajs Apraksts
Tehnologijas un to Rigas 1. Pedagogu profesionalas kompetences
sniegtas iespé&jas pamatskola — pilnveides A programma (8 st.) sniedz

specialo pedagogisko
vajadzibu
mazinasanai macibu
procesa
izglitojamajiem ar
smagiem garigas
attistibas
traucejumiem

attistibas centrs

praktiskus padomus Widgit simbolu
lietoSana, ka izmantot Sos simbolus ne
tikai bérnam ar smagiem garigas
attistibas traucéjumiem, bet, pieméram,
ka tos var izmantot dienas rezima, dienas
gaitas organizéSana, uzvedibas un
iekSejas kartibas noteikumos, skolas
iekSeja vide, ka ar vairakos macibu
priekS8metos, lai atvieglotu ne tikai macibu
pamatprasmju apguvi, bet art lasitprasmi,
prasmi iemacities no galvas dzejoli vai
dziesmu, ka arT uztvert galveno saturu
(faktus, likumsakaribas) dabaszinibas.

Izglttojama
intelektualas attistibas
psihologiski
pedagogiska
izvertéSana perioda no
7 1idz 12 gadu
vecumam

Rigas 1.
pamatskola —
attistibas centrs

Pedagogu profesionalas kompetences
pilnveides A programma (8 st.) sniedz
atbildes uz Sadiem jautajumiem:

o Ka mainisies individuala izglitibas
programmas apguves plana
veidlapa?

o Ka sastadit individualo izglitibas
programmas apguves planu?

o Ka to realizét visparizglitojosaja
skola?

Izglitojama ar
macisanas
traucéjumiem
intelektualas attistibas
psihologiski
pedagogiska
izvértéSana perioda no
7 dz 12 gadu
vecumam

Rigas Valda
Avotina pamatskola
— attistibas centrs

Pedagogu profesionalas kompetences
pilnveides A programma (8 st.)
paaugstina pedagogu profesionalo
kompetenci darba ar izglitojamajiem,
kuriem ir maciSanas traucgjumi;
iepazistina ar proceduru, tas rezultatiem
un analizi; veicina prasmi saskatit
izglitojama resursus un veidot
atgriezenisko saiti; maca izveidot
individualo izglittbas programmas
apguves planu; sniedz pieredzi
starpinstitlciju sadarbibas organizéSana,
izglitibas iestades produktivu parmainu
veidoSana, nezaudéjot pamata vértibas.
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Tema

Istenotajs

Apraksts

Pedagogiska procesa
plano$ana un
vadidana
izglitojamajiem ar
macisanas
traucejumiem

Rigas Valda
Avotina pamatskola
— attistibas centrs

Pedagogu profesionalas kompetences
pilnveides A programma (8 st.) cel
pedagogu profesionalo kapacitati darba
ar izglttojamajiem, kuriem ir macisanas
traucéjumi; iepazistina ar pedagogiska
procesa plano$anu un vadiSanu; sniedz
pieredzi individualiz&ta macibu procesa
veido$ana un tehnologiju izmanto$ana
specialo pedagogisko vajadzibu
mazinasanai; veido prasmi skolas
atbalsta komandas darba organizéSana
un maca snieguma progresa izvertésanu
izglitojamajiem ar macisanas
traucéjumiem.

Stratégijas izglitojamo
uzvedibas vadiSanai,
korekcijai un agresijas
novérsanai

Kokneses
pamatskola —
attistibas centrs

Pedagogu profesionalas kompetences
pilnveides A programma (8 st.) tiek
aplukotas Sadas temas:

o Uzvedibas jédziens. Uzvedibu
ietekméjosie faktori un izpausmes
veidi.

o lzglitojamo uzvedibas problemu un
saskarsmes grutibu novértéSana
izglitibas iestade.

o Agresiva uzvediba, tas céloni un

korekcijas iespéjas izglitibas iestade.

o Uzvedibas problému risinaSanas
iesp€jas izglitibas iestade.
Uzvedibas traucéjumu kompleksas
korekcijas principi.

o Atbalstosas izglitibas vides nozime
izglitojamo uzvedibas vadiSana un
personibas attistiba.

Daudzveidigas
macibu stratégijas
digitala un jégpilna
macibu procesa
organizésana
izglitojamiem ar
specialam vajadzibam

Kokneses
pamatskola —
attistibas centrs

Pedagogu profesionalas kompetences
pilnveides A programma (6 st.) tiek
aplikotas Sadas témas:
o Skoléni ar specialam vajadzibam
ieklaujosa izglitibas procesa.
o Macibu stundu modeli jegpilna
macibu procesa organizésana.
o Daudzveidigu digitalo riku
izmantoSana muasdieniga un jégpilna
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Tema

Istenotajs

Apraksts

macibu procesa organizédanai
izglitojamajiem ar specialam
vajadzibam.

o Misdieniga, kompetences balstita
izglttibas procesa organizé€Sana
izglitojamiem ar specialam
vajadzibam.

Pedagogiskais un
korekcijas darbs
kvalitativa izglitibas
procesa organizéSanai
specialajas izglitibas
programmas

Kokneses
pamatskola —
attistibas centrs

Pedagogu profesionalas kompetences
pilnveides A programma (6 st.) tiek
aplukotas Sadas temas:

o Dauna sindroms, korekcijas iespéjas

macibu un audzinaSanas darba.
o Sensomotoras spéjas — bérna
vispusigas attistibas pamats.
o Propedeitiska perioda nozimiba
izglttibas procesa.

o Macibu stundas didaktiskie principi

un struktdra specialajas izglitibas
programmas.

o Multisensoras korekcijas iespé&jas
izglttibas procesa.

o Dzives prasmju veidodanas iespé€jas

izglitibas procesa skoléniem ar
smagiem garigas attistibas
traucé&jumiem.

o Uz praktiskiem, ar realo dzivi
saistitiem uzdevumiem balstita
macisanas kompetencu aspekta.

Izglttojama
intelektualas attistibas
psihologiski
pedagogiska
novértésana
(proceddra, rezultati,
to analize,
atgriezeniska saite,
individualais izglitibas
programmas apguves
plans, starpinstittciju
sadarbibas

Kokneses
pamatskola —
attistibas centrs

Pedagogu profesionalas kompetences
pilnveides A programma (8 st.) tiek
aplikotas Sadas témas:

o lzglitojamie ar specialam
vajadzibam.

o lzglitojama intelektualas attistibas
psihologiski pedagogiska
izvértéSana, tas rezultati, analize.

o Individuala izglitibas programmas
apguves plana izveide.

o Starpinstittciju sadarbibas

organizésSanas iespéjas izglitojamo
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Téma Istenotajs Apraksts

organizésana) perioda ar specialam vajadzibam izglitibas
no 7 Iidz 12 g.v. procesa nodrosinasana.
Pedagogiska procesa | Kokneses Pedagogu profesionalas kompetences
planosana un pamatskola — pilnveides A programma (8 st.) tiek

vadidana
(individualizeta
macibu procesa
elementi, skolas
atbalsta komandas
darba organizésana,
izglitojama snieguma
progresa izveértéjums)
izglitojamiem ar -
garigas attistibas
traucéjumiem,
smagiem garigas
attistibas
traucéjumiem, garigas
veselibas
traucéjumiem

attistibas centrs

aplukotas §adas témas:

o lzglitojamie ar specialam vajadzibam
- garigas attistibas traucé&jumiem,
smagiem garigas attistibas
traucéjumiem un garigas veselibas
traucejumiem.

o lzglttojamo ar specialam vajadzibam
individualizéta macibu procesa
elementi un nepiecieSamie atbalsta
pasakumi.

o lzglitojamo ar specialam vajadzibam
sasniegumu dinamikas izvertéjums.

o lzghtibas iestades atbalsta
komandas darba organizéSana.

Pirmsskolas un
sakumskolas vecuma
bérnu intelektualas,
emocionalas, socialas
un fiziskas attistibas
veicinasana

Jelgavas
pamatskola
"Valdeka" —
attistibas centrs

Pedagogu profesionalas kompetences
pilnveides A programma (8 st.) ir veidota,
lai paaugstinatu pedagogu profesionalas
kompetences par pirmsskolas un
sakumskolas vecuma bérnu intelektualas,
emocionalas, socialas un fiziskas
attistibas veicinasanu macibu procesa
bérniem ar dazadiem/vairakiem
funkcionalajiem traucéjumiem. lespéja
pedagogiem praktiski darboties un
daltties pieredzé, pilnveidot un izméginat
dazadas darba metodes, kas ir
atbilstoSas bérna prasmju limenim.
Aktualizét alternativas komunikacijas
metodes un bérnu sensoro spéju
attistibas 1patnibas.
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Pedagogiska procesa | Jelgavas Pedagogu profesionalas kompetences
planosana un pamatskola pilnveides A programma (8 st.) ir veidota
vadidana "Valdeka" — visparizglitojodo un specialo izglitibas

izglitojamajiem ar
specialam vajadzibam

attistibas centrs

iestazu pedagogiem ka atbalsts
ieklaujoas izglitibas aspektu
nodroSinasanai skoléniem ar
dazadiem/vairakiem attistibas
traucéjumiem ar mérki apgat jaunas
zinasanas, praktiskus darba panémienus,
kas sekmés izglttojamo ar specialam
vajadzibam ieklausanu izglitibas procesa.

leklaujosa un
atbalsto$a skola-
zinatkars un
dzivespriecigs bérns

Jelgavas
pamatskola
"Valdeka" —
attistibas centrs

Pedagogu profesionalas kompetences
pilnveides A programma (6 st.) ir veidota,
lai veicinatu dzilaku izpratni par ieklaujoSo
izglitibu un dalttos ar labas prakses
piemériem. Ipada uzmaniba tiks pievérsta
jaunakajam tendencém un aktualitatem
Latvija ieklaujo$as un specialas izglitibas
joma, iesp&jamajam atbalstam
izglttojamajiem un pedagogiem.
RadoSajas darbnicas pedagogiem tiks
piedavatas praktiskas idejas un
metodiskie panémieni, lai kvalitativi,
inovativi un interesanti organizétu
pedagogisko procesu, izprotot katra
izglttojama individualas vajadzibas.

leklaujosas izglitibas
sekmiga 1stenoSana
izglitojamajiem ar
dazadiem/vairakiem
funkcionaliem
traucéjumiem

Jelgavas
pamatskola
"Valdeka" —
attistibas centrs

Pedagogu profesionalas kompetences
pilnveides A programma (12 st.) ir
veidota, lai padzilinatu visparizglitojoSo
skolu pedagogu izpratni par
izglitojamajiem ar dazadiem/vairakiem
funkcionaliem traucéjumiem. Pedagogiem
bis iespéja pilnveidot savu profesionalo
kompetenci macibu procesa
organizésana izglttojamajiem ar
dazadiem/vairakiem funkcionaliem
traucéjumiem. Tiks apgutas pielietojamas
pedagogiskas metodes un darba
organizacijas formas izglitojamajiem ar
dazadiem/vairakiem funkcionaliem
traucéjumiem. Tiks pilnveidota prasme
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Téma Istenotajs Apraksts
izstradat skolénu individualos attistibas
planus, veidot sadarbibu ar atbalsta
personalu, gimeni.
Izglttojamo ar kustibu | Jelgavas Pedagogu profesionalas kompetences
traucéjumiem un pamatskola pilnveides A programma (8 st.) ir veidota,
stajas vajumu "Valdeka" — lai padzilinatu visparizglitojosSo skolu

ieklauSana sporta
nodarbibas
pirmsskolas un
pamatskolas izglitibas
iestades

attistibas centrs

sporta pedagogu izpratni par fiziskas
attistibas traucéjumiem. Pedagogiem bus
iespéja pilnveidot savu profesionalo
kompetenci macibu procesa
organizésSana izglitojamajiem ar fiziskas
attistibas traucéjumiem. Tiks izskatitas un
izpétitas pielietojamas pedagogiskas
metodes un darba organizacijas formas
bérniem ar kustibu traucéjumiem un
stajas vajumu.

IKT un asistivo
tehnologiju
izmanto$anas iespéjas
macibu procesa
organizésSana
izglttojamiem ar
garigas attistibas
traucéjumiem

Viduskurzemes
pamatskola —
attistibas centrs

Pedagogu profesionalas kompetences
pilnveides A programma (8 st.) sniedz
atbildes uz sadiem jautajumiem:

o Vai un ka var izmantot Widgit
programmu savas nodarbibas /
stundas ?

o Vai iespéjams gatavot attistoSas
spéles izmantojot Widgit simbolus?

o Ka izmantot Go Talk tafeles
visparizglitojosas skolas?

Pedagogiska procesa
planosana un
vadiSana
izglitojamiem ar
specialam
vajadzibam.
Uzvedibas problemu
prevencija un
reducésana

Liepajas Livupes
pamatskola —
attistibas centrs

Pedagogu profesionalas kompetences
pilnveides A programma (8 st.) tiek
aplikotas Sadas témas:

o Bérnu ar specialam vajadzibam
izzinas darbibas, emociju un gribas
sféras Tpatnibas.

o Individualo izglitibas programmas
apguves planu izstrade, realizacijas
izvértéSana un turpmakas
pedagogiskas darbibas planosana.

o Didaktisko resursu izmantoSanas
iesp€jas izglitojamo macisanas
procesa atbalstam ieklaujoSas
izglitibas videé.
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Tema

Istenotajs

Apraksts

o Uzvedibas problemas, to prevencija
un reducésana.

Specialo vajadzibu
diagnosticésanas
iespéjas un macibu
procesa Tstenosana
bérniem ar specialam
vajadzibam
pirmsskolas izglitibas
iestades

Liepajas Livupes
pamatskola —
attistibas centrs

Pedagogu profesionalas kompetences
pilnveides A programma (8 st.) tiek
aplukotas Sadas témas:

o Pedagogiskas novéroSanas metodes
izmantoSana pirmsskolas izglitiba.

o Specialo vajadzibu diagnosticédanas
metodes pirmsskolas vecuma
bérniem.

o Pedagogiskas lietpratibas darbnicas
(lasttprasmes veicinasana,
matematisko prasmju attistiana,
izzinas procesu att., IKT
izmantoSana)

o Beérni ar autismu izglitibas procesa.

Izzinas procesu,
valodas un personibas
attistibas veicinasana
pirmsskolas vecuma
bérniem (ar garigas
attistibas
traucéjumiem, valodas
traucéjumiem)

Liepajas Livupes
pamatskola —
attistibas centrs

Pedagogu profesionalas kompetences
pilnveides A programma (8 st.) tiek
aplikotas §adas témas:

o Specialo vajadzibu atpaziSana
pirmsskolas vecuma bérniem ar
garigas attistibas / valodas
traucéjumiem pedagogiskaja
procesa. Pedagogiskas metodes
pirmsskolas vecuma bérnu
kognitivas attistibas veicinasanai.

o Valodas un runas traucéjumu
izpausmes pirmsskolas vecuma.
Valodas attistibas veicinaSanas
metodes un panémieni.

o Pirmsskolas vecuma bérnu sociali
emocionala audzinasana.
Pedagogiski psihologiskas metodes
sociali emocionalas attistibas
sekmeésanai.
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Tema

Istenotajs

Apraksts

Pedagogiska procesa
plano$ana un
vadidana
izglitojamiem ar
garigas un smagiem
garigas attistibas
traucejumiem

Liepajas Livupes
pamatskola —
attistibas centrs

Pedagogu profesionalas kompetences
pilnveides A programma (8 st.) tiek
aplukotas Sadas témas:

o Garigas attistibas traucéjumu un
smagu garigas attistibas traucéjumu
klniski pedagogiska diferencésana.
Garigas attistibas traucéjumu un
smagu garigas attistibas traucéjumu
pedagogiskas diagnosticéSanas
metodologija.

o lzglitibas vides un procesa
nodrosinasana izglitojamiem ar
garigas attistibas traucéjumiem.
Didaktisko metozu un resursu
izmantoSana specialas izglitibas
procesa bérniem ar garigas
attistibas trauceéjumiem.

o Pedagogiski psihologiska atbalsta
sistémas organizacija ieklaujosas
izglitibas procesa. Individualo
izglitibas programmu apguves planu
izstrade, TstenoSana un izvértéSana.

Pedagogiski
psihologiskais atbalsts
bérniem ar specialam
vajadzibam
ieklaujosas izglitibas
vidé

Liepajas Livupes
pamatskola —
attistibas centrs

Pedagogu profesionalas kompetences
pilnveides A programma (12 st.) tiek
aplukotas Sadas témas:
o leklaujosas izglitibas vide
pirmsskola.
o Pozitivi risingjumi audzindSanas
darba un macibu procesa.
o Individualo izglitibas programmas
apguves planu izstrade.
o Alternativie sazinas lidzekli.
o Macibu materialu pieejamiba.
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Tema

Istenotajs

Apraksts

leklaujosa izglitiba
visparizglitojodas
skolas

Césu Bérzaines
pamatskola —
attistibas centrs

Pedagogu profesionalas kompetences
pilnveides A programmas (8 st.) mérkis:
veicinat pedagogisko kompetencu
paaugstinasanu un jaunako macibu
metozu apguSanu caur radoSam
aktivitatem, izpratnes padzilinasanu par
bérnu emocionalo veselibu. Izglitibas
satura apraksts:

o Emocionala veseliba,
aizsargmehanismi nepatikamu
emociju gadijuma.

o Neformala izglitiba un izglitojosas
spéles ieklaujosa macibu procesa
skola.

o Privatas pamatskolas “Patnis”
pedagogu pieredze darba ar bérniem
ar dazadam diagnozém.

o leklaujo$a pieeja visparizglitojosas
skolas.

o Darbs ar vecakiem.

Uz kompetencéem
balstitas metodes
valodu attistiba
ieklaujosas izglitibas
konteksta

Césu Bérzaines
pamatskola —
attistibas centrs

Pedagogu profesionalas kompetences
pilnveides A programmas (6 st.) mérkis:
pedagogisko kompetencu
paaugstinadana, jaunako macibu metozu
apgisSana caur radosam aktivitatém.
Izglitibas satura apraksts:

o Radosas domasanas metodes
valodu apguve.

o lepazisanas spéles "Ledus lauSana”,
kinestétiskas speles apguves limena
izpratnei.

o RadoSas metodes macisanas
dazadosanai.

o Video materiala — Tsfilmu
izmantoSana kritiskas domasanas un
iztéles attistiSanai.

o Kognitivas komunikacijas un
sadarbibas veidi.

o Paru darbs 8 stiiros, radoSuma
veicina8ana ar dabas materialiem.

o Viktorinu un fotomateriala
izmanto$ana méacibu stundas.
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Tema

Istenotajs

Apraksts

o Pozitiva pedagogija u.c.

Pedagogiska procesa
planosana un
vadiSana
izglitojamajiem ar
macisanas
traucejumiem

Césu Bérzaines
pamatskola —
attistibas centrs

Pedagogu profesionalas kompetences
pilnveides A programmas (8 st.) mérkis:
veicinat pedagogu kompetenci par
pedagogiska procesa plano$anu un
vadiSanu izglitojamiem ar maciSanas
traucejumiem. Izglitibas satura apraksts:

o Atbalsta pasakumi izglitojamajiem ar
macisanas traucéjumiem un
izglitojamo snieguma progresa
izvertésana.

o Metodes un panémieni.

o Komunikacijas elementi izglitojamo
attistibas veicinasana, izmantojot
Marte Meo metodes principus.

o Klases un grupas pozitivas
vadiSanas pamatprincipi.

o Atbalsta komandas darbs
problémsituaciju risinaSana.

o Jaunako macibu metozu apgisana
caur rado$am aktivitatem.

Tehnologijas, t.sk.
asistivas, un to
sniegtas iespéjas
specialo pedagogisko
vajadzibu
mazinasanai macibu
procesa
izglitojamajiem ar:
jauktiem attistibas
traucéjumiem
(pirmsskola) un
kombinétiem attistibas
traucéjumiem
(dazadas
kombinacijas,
piemé&ram, garigas
attistibas trauceéjumi +
redzes traucé&jumi,
garigas attistibas
traucéjumi + dzirdes

Daugavpils Stropu
pamatskola —
attistibas centrs

Pedagogu profesionalas kompetences
pilnveides A programma (8 st.) tiek
aplukotas Sadas témas:

o Efektiva misdienu metozu un
panémienu iespéjas specialo
pedagogisko vajadzibu mazinasanai
macibu procesa bérniem ar
specialam vajadzibam.

o Atbalsta materialu izmanto$ana
izglitojamajiem ar jauktiem attistibas
traucé&jumiem.
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Tema

Istenotajs

Apraksts

traucéjumi; kohlearie

implanti u.c.)

Pedagogu Daugavpils Stropu | Pedagogu profesionalas kompetences
profesionalas pamatskola — pilnveides A programma (8 st.) tiek
kompetences attistibas centrs aplikotas Sadas témas:

pilnveidoSana darba ar
pirmsskolas un
pamatskolas vecuma
izglitojamajiem un
jauktiem attistibas
traucejumiem

o Pirmsskolas un pamatskolas vecuma
bérnu attistibas 1patnibas un darba
panémieni un atbalsta sniegSana
adaptacija pirmsskola un
pamatskola.

o Montesori pedagogijas panémieni
kompetencu pieejas aspekta.

Pedagogu
profesionalas
kompetences
pilnveide specialaja
izglitiba

Rézeknes
pamatskola —
attistibas centrs

Pedagogu profesionalas kompetences
pilnveides A programma (8 st.).
Pirmsskolas pedagogiem: 4-6 gadigo
bérnu intelektualas attistibas psihologiski
pedagogiska izvértéSana, proceddra un
rezultatu analize, nodarbibu un
korekcijas pasakumu metodiskais
nodroSinajums. Pedagogu un atbalsta
personala darbs ar vecakiem. Visparéjas
pamatizglitibas pedagogiem:
Pedagogiska procesa planosana un
vadiSana, skolas atbalsta komandas
darba organizéSana, stradajot ar
izglttojamajiem ar kombinétiem attistibas
traucejumiem.

4-6 gadu vecuma
bérnu

intelektualas attistibas
psihologiski
pedagogiskais
izvértejums,
starpinstitucionalas
sadarbibas
veicinaSana,
individualas izglitibas
programmas
plano$ana un

Rézeknes
pamatskola —
attistibas centrs

Pedagogu profesionalas kompetences
pilnveides A programma (8 st.) paredzéta
pirmsskolas izglitibas iestazu
pedagogiem, kuri 1steno specialas
izglitibas programmas izglitojamajiem ar
dazadiem (valodas, macisanas, garigas
attistibas) traucéjumiem, programmas
ietvaros skolotaji pilnveido savu
kompetenci par agrinas diagnostikas
nozimi, individuala izglitibas programmas
plana izveides principiem un to
realizaciju, starpinstitucionalas
sadarbibas nozimi un veicinadanu.
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Tema

Istenotajs

Apraksts

realizéSana, bérnu
attistibas korekcija
pirmsskolas izglitibas
iestade

Individualizéta
pedagogiska procesa
plano$ana un
vadidana
izglitojamajiem ar
kombinétiem attistibas
traucejumiem

Rézeknes
pamatskola —
attistibas centrs

Pedagogu profesionalas kompetences
pilnveides A programma (8 st.)
visparizglitojoso skolu pedagogi pilnveido
kompetences par individualizéta macibu
procesa elementiem, skolas atbalsta
komandas darba organizéSanu un
atbalsta pasakumiem bérniem ar
specialajam vajadzibam.

Bérnu ar dzirdes
traucejumiem
izglitoSanas iespéjas
un integracija
visparéjas izgltibas
iestades

Valmieras Gaujas
krasta vidusskola —
attistibas centrs

Pedagogu profesionalas kompetences
pilnveides A programmas (8 st.) planotie
rezultati: Pedagogi izprot bérnu ar dzirdes
traucéjumiem attistibas Tpatnibas, zina un
pielieto macibu metodes un panémienus,
Tstenojot bérnu ar dzirdes traucé&jumiem
apmacibu visparizglitojosa izglitibas
iestadé.

Masdieniga macibu
procesa organizéSana
izglttojamiem,

kuriem ir videji smagi
un smagi garigas
attistibas traucéjumi
vai vairaki smagi
attistibas traucéjumi

LU PPMF
Pieauguso
pedagogiskas
izglitibas centrs

Pedagogu profesionalas kompetences
pilnveides maksas B programma (72 st.)
ir paredzéta izglitibas iestazu skolotajiem
bez atbilstosas izglitibas, kuri strada ar
izglitojamiem, kuriem ir vid&ji smagi un
smagi garigas attistibas traucejumi, vai
vairaki smagi attistibas trauc&jumi.
Programmas apguves rezultata tiks
ieguts Sertifikats par tiestbam stradat
atbilstoSas programmas

Pedagogiska procesa
raksturigakas iezimes
darba ar bérniem,
kuriem ir garigas
attistibas traucejumi,
psihiskas attistibas
aizture un macisanas
traucéjumi

LU PPMF
Pieaugu$o
pedagogiskas
izglitibas centrs

Pedagogu profesionalas kompetences
pilnveides maksas B programma (72 st.)
ir paredzéta izglitibas iestazu macibu
priekSmetu skolotajiem bez specialas
izglttibas, kuri realizé atbilstoSu specialas
izgltitibas programmu. Programmas
apguves rezultata tiks iegats Sertifikats
par tiesibam stradat atbilstoSas
programmas.
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Pedagogiska procesa | LU PPMF Pedagogu profesionalas kompetences
raksturigakas iezimes | Pieauguso pilnveides maksas B programma (72 st.)
darba ar pedagogiskas ir paredzéta personam, kuram ir

pirmsskolas vecuma
bérniem, kuriem ir
specialas vajadzibas

izglitibas centrs

pirmsskolas un sakumizglitibas skolotaja
kvalifikacija. Programmas apguves
rezultata tiks iegats Sertifikats par
tiesibam stradat atbilsto$as programmas.

Atbalsts pozitivai
uzvedibai

LU PPMF
Pieauguso
pedagogiskas
izglitibas centrs

Pedagogu profesionalas kompetences
pilnveides maksas A programma (36 st.)
ir paredzéta visparizgltojoso un
profesionalo izglitibas iestazu
pedagogiem. Programmas apguves
rezultata tiks iegata Aplieciba.

Macibu darba
organizacijas
Ipatnibas specialaja
izglitibas iestadée
(bérniem ar smagiem
garigas attistibas
traucejumiem)

Daugavpils
Universitate

Pedagogu profesionalas kompetences
pilnveides maksas A programma (36 st.)
ietver Sadas témas:

o MaciSanas un uzvedibas traucéjumu
iemesli bérniem ar garigas, psihiskas
un fiziskas attistibas novirzém.

o Bérnu ar macianas un smagiem
garigas attistibas traucéjumiem vai
vairakiem smagiem garigas
attistibas traucéjumiem maciSanas
aktualitates, galvenie méacibu principi
un metodes, macibu un
audzinaSanas organizéSana darba ar
Sadiem bérniem.

o Beérnu ar attistibas traucéjumiem
macibu procesa ipatnibas: stress ka
procesa sastavdala. Psihologiski
saskanigas, emocionalas
pedagogiskas vides veidoSanas
aspekii.
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Istenotajs

Apraksts

Metodiska atbalsta
nodroSinajums
skolotajiem darba ar
skoléniem ar
specialam vajadzibam

Daugavpils
Universitate

Pedagogu profesionalas kompetences
pilnveides maksas A programma (36 st.)
ietver Sadas témas:

o Skoléna ar garigas attistibas
traucéjumiem integréSanas iespéjas
visparizglitojosa klaseé.

o lespéjamas darba metodes un
panémieni skolénu macibu procesa
pilnveidoSana.

o Individualais izglitibas plans,
paredzamie macibu sasniegumi,
atbalsta komandas darbiba skol3,
macibu sasniegumu vertésanas
kartiba, ieteikumi turpmakajam
darbam.

Metodiska atbalsta
nodrosinajums
skolotaju paligiem
darba ar skoléniem ar
maciSanas gratibam

Daugavpils
Universitate

Pedagogu profesionalas kompetences
pilnveides maksas A programma (36 st.)
piedava pedagogiska personala
sadarbibas modeli, kura darbiba veicina
klases kolektiva veidoSanos un skolénu
attistibu balstoties uz vinu individualajam
spé€jam un vajadzibam. Skolotaja paligam
ir jazina un jasaprot katra skoléna
maciSanas trauc&jumu izcelsme, japrot
palidzét radit apstaklus attistibai, tadel
tiek sniegtas teorétiskas atzinas un
daudzi praktiski panémieni, ko var
izmantot darba.

Fiziska attistiba un
arstnieciskie
vingrinajumi pie
balsta-kustibu aparata
traucgjumiem.
Korigéjosa
vingroSana. Korekcijas
efektivitate un tas
izmanto$ana bérniem
sagatavo$anas grupas

Daugavpils
Universitate

Pedagogu profesionalas kompetences
pilnveides maksas A programma (36 st.)
ietver Sadas témas:

o Stajas novertéSanas metodes, stajas
defekti sagitalaja un frontalaja
plakné, skoliozes veidoSanas
process.

o Muskulu testéSana.

o Arstnieciskas vingro$anas uzdevumi
un pielietoSanas vispareéjie principi.

o Korigéjosa vingroSana sporta
stundas.
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Apraksts

Darba organizacijas
un metodikas
aktualitates
pedagogiskas
korekcijas klasés
visparéjas izglitibas
iestazu pedagogiem

Daugavpils
Universitate

Pedagogu profesionalas kompetences
pilnveides maksas A programma (36 st.)
piedava pedagogiska personala
sadarbibas modeli, kura darbiba veicina
radoS$as darbibas attistibu, balstoties uz
skolénu individualajam spé&jam un
vajadzibam. Tiek sniegtas teorétiskas
atzinas un metodiski panémieni
patstavigai individualizétai macibu
darbibai korekcijas klasés.

Pedagogiska procesa
organizé€Sana un
vadiSana
izglitojamiem ar
specialam vajadzibam

Daugavpils
Universitate

Pedagogu profesionalas kompetences
pilnveides maksas B programma (72 st.)
ir paredzéta skolotajiem, kuri strada
programmas ar bérniem ar fpasam
vajadzibam (maciSanas trauc&jumi,
garigas attistibas traucéjumi, psihiskas
attistibas aizture u.c.), lai iegitu tiesibas
Tstenot specialas izglitibas programmas
bérniem ar macisanas trauc&jumiem,
garigas attistibas traucéjumiem,
psihiskas attistibas aizturi u.c.

Kompetendu pieeja
balstits izglitibas
process, Tstenojot
specialas izglitibas
programmas

Rézeknes
Tehnologiju
akadémijas
Mazizgltibas centrs

Pedagogu profesionalas kompetences
pilnveides maksas B programmas (72 st.)
merkis ir sniegt padzilinatas zinaSanas
par skolénu ar garigas attistibas
traucéjumiem, skolénu ar garigas
veselibas traucéjumiem, skolénu ar
maci$anas traucéjumiem pedagogiski
psihologiskajam Tpatnibam, to izpausmi
macibu darb3a, traucéjumu mazinasanas
un macibu sasniegumu paaugstinasanas
iespéjam izglitibas iestade, macit pielietot
dazadas klasiskas, aktivas un
netradicionalads darba metodes skolénu
attistibas un macibu sasniegumu
veicinasanai, 1stenojot kompetendcu pieeja
balstitu izglitibas procesu.
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Pedagogiska atbalsta | Rézeknes Pedagogu profesionalas kompetences
sistéma bérniem ar Tehnologiju pilnveides maksas B programmas (72 st.)
specialam vajadzibam | akadémijas meérkis ir sniegt padzilinatas zinaSanas

ieklaujosas izglitibas
konteksta

Mazizghtibas centrs

par bérnu ar dazadiem attistibas
traucéjumiem, macibu gratibam, atbalsta
sistémas veidoSanas, vispargjas
attistibas veicinasanas un izglitibas
ieguves nodroSinasanas iesp&jam
visparejas izglitibas iestades ieklaujosa
izgltitibas procesa, izstradat prasmes
veidot un realizét individualas izglitibas
un korekcijas programmas, ka art pielietot
dazadas macibu metodes, atklajot katra
bérna spéjas un attistot tas.

leklaujoSa klases
kolektiva veidoSana
macibu procesa

Rézeknes
Tehnologiju
akadémijas
Mazizgltibas centrs

Pedagogu profesionalas kompetences
pilnveides maksas A programma (36 st.)
sniedz padzilinatas zindSanas par
ieklaujoSa macibu procesa organizacijas,
veidoSanas iespé&jam klasé un izglitibas
iestadé kopuma; izstrada prasmes veidot
skolotaju komandas un stradat konkrétu
problému risindjumam un ieklaujosa
klases kolektiva veido$anai, mazinot
uzvedibas traucéjumus, konfliktus klase,
vienlaikus veicinot skolotaju attieksmes
mainu un paaugstinot profesionalo
kompetenci darba ar dazadiem
skoléniem.

Bérna ar attistibas
traucéjumiem
izglitoSana ieklaujosa
izglitibas procesa
IstenoSanas konteksta

Rézeknes
Tehnologiju
akadémijas
Muzizglitibas centrs

Pedagogu profesionalas kompetences
pilnveides maksas A programma (36 st.)
shiedz zindSanas par bérnu ar attistibas
traucéjumiem izglitoSanas, traucéjumu
korekcijas vai mazinaSanas iespé&jam
izglitibas procesa izglitibas iestade
istenojot ieklaujosu izglitibas procesu,
izstradat prasmes pielietot dazadas
klasiskas, aktivas un netradicionalas
darba metodes darba kvalitates un bérna
attistibas veicinasanai.
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Bérni ar attistibas Rézeknes Pedagogu profesionalas kompetences
traucéjumiem Tehnologiju pilnveides maksas A programma (36 st.)
pirmsskolas izglitibas | akadémijas sniedz zinaSanas par skolotaju darba

iestades macibu
procesa

Mazizghtibas centrs

specifiku stradajot ar bérniem, kuriem ir
dazadi attistibas traucejumi, jauniem
darba panémieniem, bérnu visparejas
attistibas un korekcijas darba iesp&jam
visparéjas pirmsskolas izglitibas
iestadés; sniedz zinaSanas un praktiskas
prasmes multisensoras pieejas
pielietojuma darba ar izglitojamajiem ar
smagiem garigas attistibas traucéjumiem
vai vairakiem smagiem attistibas
traucéjumiem, skaidro skolotaja un
specialistu (logopéds, psihologs,
specialais pedagogs) sadarbibas nozimi
un organizaciju bérnu individualo spé&ju
attistiS8ana un specialo vajadzibu
nodrosinasana pirmsskola.

Skolotaja darbs
ieklaujosas izglitibas
IstenoSanas aspekta
visparéjas izgltibas
iestadé

Rézeknes
Tehnologiju
akadémijas
Muzizglitibas centrs

Pedagogu profesionalas kompetences
pilnveides maksas A programmas (12 st.)
meérkis ir macit skolotajus izvéléties
optimalus panémienus un darba
stratégijas vienlaicigi macibu stunda
Tstenojot vairakas (tai skaita specialas)
macibu programmas.

Vienaudzu macisSanas
lasTtprasmes attistibai

Valsts izglitibas
satura centrs

Pedagogu profesionalas kompetences
pilnveides A programma (18 st.)
izstradata un realizéta Eiropas Sociala
fonda projekta Nr. 8.3.2.2./16/1/001
»Atbalsts izglttojamo individualo
kompetencu attistibai” aktivitates
.Pedagogu-multiplikatoru apmacibas
nodroSinasana lekciju cikla “Vienaudzu
maciSanas lasitprasmes attistiba”
ietvaros. Programma dod iespéju
dalibniekiem padzilinat izpratni par
Latvijas skolénu sasniegumiem
lasTtprasmes mérijumos starptautiska
konteksta, veicina pedagogu izpratni par
lasitprasmes attistiSanas nozimigiem
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nosacijumiem un gatavibu tos integrét
sava pedagogiskaja darbiba. Nodarbibas
pedagogi praktiski darbojas ar vienaudzu
macidanas metodiku lasitprasmes
attistiSanai. Modelé macibu situacijas,
iepazistas ar lasitprasmes metodiku, ka
organizét darbu lasi$anas aktivitatem,
stradat ar skolénu vértéSanas un
padvéertéjuma attistidanu.

Dazi konkrétie gadijumi
Pedagogu profesionalas pilnveides kursi Rigas Strazdumuizas vidusskola — attistibas centra

https://drive.google.com/file/d/1X8KVGGghSX 6eNCzakaQY?200tZ2SJwXi/view

Prakses rokasgramata

https://www.izm.qgov.lv/images/pedagogiem/Prakses-rokasgrmata-

2017.docx&prev=search&pto=aue

Pilsétas pedagogi apguva ieklaujosas izglitibas metodes Bikernieku pamatskola

https://www.daugavpilsnovads.lv/pilsetas-pedagogi-apguva-ieklaujosas-izglitibas-metodes-

bikernieku-pamatskola/

leklaujosas izglitibas centri - atbalsts vecakiem un pedagogiem

https://www.youtube.com/watch?v=gY9PU 6jUfE

Available trainings in Bulgaria

Contributors: Andrean Lazarov (Marie Curie Association, Bulgaria), Snezhana llieva, and

Valeria Vitanova, (Sofia University “St. Kliment Ohridski”, Bulgaria)
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To supplement the information provided in Chapter 5, we may add the following additional

trainings:

o Smart Kids - Distance learning in kindergartens, didactic interactive games and

situations for kindergartens - http://dechica.bg/za-detski-gradini/

o Training exercises - https://learningapps.org

o Cooperative educational games for tablets for the initial course of study, specially

designed for the school environment. Their main pedagogical goal is to support the

development of pupils' social skills - empathy, active listening, collective problem

solving and conflict resolution, leadership and more -

https://thepoppals.com/playonline

o SGSCC (Serious Games for Social & Creativity Competence) -

www.games4competence.eu

Available trainings in Belgium

Contributor: Karel Van Isacker (PhoenixKM BVBA, Belgium)

The following initiatives contribute to a continued professional development towards inclusive

education.

Available trainings in Belgium

Training | Provider Description (+ references/url) Frequency | Price
topic
M- Flemish The Flemish Minister for Education determines | 2017-2018 | Free
decree Governmen | priority themes for supporting the
t implementation of educational reforms. For the
academic year 2017-2018, the implementation
of the M-decree is again central (measures for
pupils with special educational needs).
The training offers support to schools in the
implementation of the M-decree and the
competence development of the staff.
M- GO! https://pro.g-o.be/blog/Documents/5 M- Online Free
Degree decreet%20survival%20guide%2020151002.p
Survival df
Guide

97



http://dechica.bg/za-detski-gradini/
https://learningapps.org/
https://thepoppals.com/playonline
http://www.games4competence.eu/
https://pro.g-o.be/blog/Documents/5_M-decreet%20survival%20guide%2020151002.pdf
https://pro.g-o.be/blog/Documents/5_M-decreet%20survival%20guide%2020151002.pdf
https://pro.g-o.be/blog/Documents/5_M-decreet%20survival%20guide%2020151002.pdf

Y@
MyHub 604454-EPP-1-2018-1-LV EPPKAS-IPI-SOC-IN 2"

Training | Provider Description (+ references/url) Frequency | Price
topic

M- KlasCement | is an online course on the KlasCement Online Free
Decree platform to explain the details of the regulation.

Lexicon: https://www.klascement.net/websites/52140/m

Explanati decree-lexicon-explanation-of-terms/?previous

on of

Terms

Trainings | Unia https://www.unia.be/nl/agenda/06-10- Online free
dag trainingsdag-inclusief-onderwijs

Inclusief

Onderwij

S

Available trainings in Cyprus

Contributors: Marianna Gregoriou, Angelos Nicolaou and George Milis (EUROCY

Innovations Ltd, Cyprus)
Professional Development in Cyprus

The Cyprus Pedagogical Institute (CPI), based on decisions of the Council of Ministers
(August 2015, July 2017) for the Unified Policy Framework for Teacher Vocational Education,
is the official training body of the Cypriot education system. The CPI mainly offers professional
training courses to educators of all levels - pre-primary, primary, secondary, vocational -

through a series of optional seminars.

Currently, in-service training provision has not evolved into structured practices. Moreover,
there are no specific requirements for professional development that teachers need to meet
to maintain their jobs and no agreed standards for in-service training programmes, while
participation in courses does not have a significant impact on teachers’ professional
development, regarding their promotion processes. For some in-service seminars, attendance

is compulsory, while for other seminars the attendance is encouraged, but not compulsory.

In-service training is mainly provided outside working hours. “In Cyprus, where the main in-
service provider is the Pedagogical Institute, this is an issue of concern, as the ambitious plan

to train more than 11,000 professionals cannot realistically lie with one and only institution.
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The Cyprus educational system lacks the mechanisms for evaluating the impact of in-service
training against any objectives”.11®

Types of seminars offered by the CPI

The CPI offers different types of training programs/seminars for teachers and parents, as listed

below.

o School-Based Seminars: aim to support schools in their efforts to design and
implement a unified school unit improvement plan that includes teachers'
professional learning, among other things, to improve learning outcomes.

o Parents Seminars: aim to support parents as they are an important factor for school
effectiveness. The seminars are held mainly in the afternoon and after consultation
with the school unit.

o Secondary School Teacher's Day: schools adopt the idea of school-centred
education, organizing, as a matter of priority, intra-school education to meet the
educational needs of their teachers and the school.

o Two-day Primary Education Teacher Seminar: aims to train teachers based on their
special needs and includes a central and in-school training.

o Optional Seminars: includes the training of teachers on an individual level, seeking
to link theory to practical application in school units.

The contribution of teachers is crucial for accurate recording of training needs. For this

purpose, teachers are asked to fill an electronic questionnaire regarding their training needs.

Other providers for seminars/workshops/conferences to professionals include different
professional organizations, such as the speech therapy organisation, Universities, and private
companies which provide different trainings mostly on specific Assistive Tools and

Technologies.

116 Karagiorgi, Y., & Symeou, L. (2006). Teacher professional development in Cyprus: reflections on current
trends and challenges in policy and practices, Journal of In-Service Education, 32(1), 47-61. doi:
10.1080/13674580500479968
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Training/seminar topics for professionals in inclusive education

Some of the recent training topics are listed in the table below:

Training topics for professionals in inclusive education

Training topic Provider Description Duration | Price
Special European Online master’s degree. Equips 1Y% year | 9,120 euro
(Inclusive) University educators with innovative teaching lyear
Education Cyprus methods and the ability to tailor
instructions to pupils with special
needs.
Technologies for | European Online master’s degree. Prepares 1Y% year | 9,120 euro
Learning and University educators and administrators in the lyear
Communication Cyprus field to acquire expert knowledge
and training in new technologies in
Learning and Communication.
Differentiated Cyprus A seminar for primary and 4 hours | free
Teaching Pedagogical | secondary school teachers, which
Strategies and Institute informs them on how to apply
Applications in differentiated teaching strategies to
Primary serve the diversity of learners in
Education primary and secondary education.
Student Cyprus The educators learn alternative 4 hours Free
Assessment: Pedagogical | ways of performing learner
Basic Principles Institute assessments
and Alternative
ways of
Assessment
Hopes Workshop | Cyprus The educators participate in 4 hours Free
Pedagogical | different workshops that support
Institute self-development. The program has
5 themes: a) Positive Emotions, b)
Values and Strength, c) Positive
Purpose, d) Coping Positively and
e) Positive Connections
CLIL — Learning Cyprus The educators learn how to apply 4 hours | Free
for a better Future | Pedagogical | the CLIL methodology in different
Institute subjects to teach language learning
skills to their pupils. CLIL stands for
Content Language Integrated
Learning.
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Training topic Provider Description Duration | Price
The inclusion and | Cyprus The seminar is dedicated to school | 4 hours | Free
integration of Pedagogical | principals and aims to inform them
special needs Institute on issues related to inclusion and
children in integration of children with
general education disabilities in the mainstream
schools.
Theory and Cyprus Aims to inform and familiarize 4 hours Free
Reality: The Pedagogical | teachers with the modern
modern Institute dimension of Attention Deficit
dimension of Hyperactivity Disorder (ADHD) and
ADHD to acquaint teachers with modern
pedagogical approaches and
effective teaching strategies for
children with ADHD.
Teacher-trainer Cyprus Teachers undertake the 4 hours Free
program in the Pedagogical | commitment to carry out an action
school unit on the | Institute plan with training activities for the
use of Information staff members of their school unit
and on the integration of ICT in the
Communication learning process.
Technologies
(ICT) in the
learning process
for Primary
Education
ATS STEM Cyprus Teachers receive help to create 4 hours Free
Programme Pedagogical | lesson plans that best meet the
Institute needs of their pupils. The use of
digital technologies is necessary to
achieve this goal, as it will help
create practical examples that show
how new technologies can be used
to enhance STEM skills in pupils.
More information at: https://www.e-
epimorfosi.ac.cy/index.php?id=257
&cat=107&a=2
Civil Rights to University of | More information at:
Disability Rights: | Cyprus http://ucy.ac.cy/
A Quest for civility
in a Modern
American Society
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Training topic Provider Description Duration | Price

The role of University of | More information at:

special educators | Cyprus http://ucy.ac.cy/

in the school unit

Supporting University of | More information at:

Children in the Cyprus http://ucy.ac.cy/

General Class:

The Role of the

Special Educator

Primary University of | More information at:

Education Cyprus http://ucy.ac.cy/

Teachers, Co-

Education, and

Smooth

Transition of

Children from

Kindergarten to

Primary School.

Bricks for Autism | Speech Lego based therapy for children in
Therapy the autism spectrum.
Organization
of Cyprus
(https://www.
speechthera
py.org.cy/)

A workshop for Speech Identification of risk indicators in €25 for

Dyslexia Therapy pre-school profession
Organization | https://www.speechtherapy.org.cy/ als/€20 for
of Cyprus university
(https://www. students
speechthera
py.org.cy/)

Autism seminar Speech A seminar on autism based on the €120 for
Therapy model of Circles. profession
Organization als/€80 for
of Cyprus university
(https://www. students
speechthera
py.org.cy/)

Use of graphic Speech Detailed description of the various

symbols in Therapy graphic symbols and the practical

Speech Therapy | Organization | methodology for their effective use
of Cyprus in language programs in Speech
(https://www. | Therapy and education in general.
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Training topic Provider Description Duration | Price

speechthera

py.org.cy/)
Cerebral Palsy - Speech More information at:
the role of the Therapy https://www.speechtherapy.org.cy/
speech therapist | Organization

of Cyprus

(https://www.

speechthera

py.org.cy/)
Turning Risk Speech More information at: €25 for
Factors into Therapy https://www.speechtherapy.org.cy/ profession
Preventing Organization als/€10 for
Learning of Cyprus university
Disabilities (https://www. students

speechthera

py.org.cy/)
Augmentative Speech The purpose of this seminar is to €50 for
and Alternative Therapy familiarize participants with the profession
Communication: | Organization | various parameters included in the als/€10 for
The assessment | of Cyprus evaluation process and the existing university
process of (https://www. | tools available, both in Greek and in students
children with no speechthera | English.
speech py.org.cy/)
Distance seminar | Speech The aim of this seminar is to inform free
(webinar) on: Therapy health professionals, teachers and
"Telepractics - Organization | those who wish to be trained in
Teletherapy" of Cyprus telecommunications-teletherapy, as

(https://www. | a model of remote service.

speechthera | Emphasis on the importance of this

py.org.cy/) method of treatment and how it can

be applied in real time.

Webinar: Speech The aim of this seminar is to inform Free
"Application of Therapy speech therapists about
Telepractics in Organization | "telepractics" and "teletherapy” as a
Speech Therapy" | of Cyprus model of providing speech therapy

(https://lwww. | services remotely. Emphasis on the

speechthera | importance of this method for

py.org.cy/) conducting speech therapy

sessions and how it can be applied
in real time. It is also emphasizing
how speech pathologists can
differentiate their material or create
electronic material, accessible for
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their treatment. All the necessary
conditions and general instructions
for the application of this method
are described.
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Ko tas nozimé - ieklaujosa izglitiba praksé? (Vienaudzu

maciSana un citi panémieni)

levads

Sagatavoja: Dita Nimante un Gunta Silina-Jasjukevi€a (Latvijas Universitate, Latvija)

Millers un citi (2020) viena no pédéjiem starptautiska meéroga literatGras un pétijumu
parskatiem par skolotajiem nepiecieSamo ieklaujosai izglitibai, noradija, ka galvenas jomas,
kas attistdmas visparizglitojosa klase, ir: skoléncentréts atbalsts, diferenciacija, elastiga
grupésana, atbalsts macibu programmas apguvé, sadarbiba, gJimenes un skolas

partneriba®’

. Sadarbibai ar citiem skolotajiem, atbalsta specialistiem, administraciju ir
iz8kiro8a nozime, jo vienatné un norobezoti stradajosi skolotaji vieni pasi nespgj istenot

ieklaujosas izglitibas principus, nodrosinot izglitibu skoléniem ar specialajam vajadzibam®'é,

Latvija
Sagatavoja: Dita Nimante un Gunta Silina-Jasjukevi€a (Latvijas Universitate, Latvija)

Vienaudzu macisanas lasitprasmes attistibas veicinasanai (VIMALA) (projekta nr.
8.3.2.1./16/1/002, Projekta nr. 8.3.2.2./16/1/001 Atbalsts izglttojamo individualo kompetencu
attistibai).

17 Miller, A.L., \Wilt, C.L., Allcock, H.C., Kurth, J. A., Morningstar, M. E. & Ruppar, A. L. (2020). Teacher agency
for inclusive education: an international scoping review. Journal International Journal of Inclusive Education. doi:
10.1080/13603116.2020.1789766

118 Miller, A.L., ,Wilt, C.L., Allcock, H.C., Kurth, J. A., Morningstar, M. E. & Ruppar, A. L. (2020). Teacher agency
for inclusive education: an international scoping review. Journal International Journal of Inclusive Education. doi:
10.1080/13603116.2020.1789766
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Projekta visparéjais mérkis ir veicinat izglitojamo kompetences un macibu sasniegumus, tau
specifiskais — veicinat skolénu lasitprasmi, sadarbojoties ar vienaudziem. Metodiskais
materiadls agrinas lasiS8anas un jégpilnas lasiSanas veicindSanai apraksta universalu
lasttprasmes metodiku, kuru var izmantot skolotaji un skolénu gimenes. Materiala izklastitie
lasttprasmes veicinaSanas uzdevumi ir balstiti uz pasaules labas prakses analizi lasitprasmes
un lasiSanas prieka veicinaSana. Programma sakotnéji izstradata skolas vecuma bérniem LU
ESF projekta “Atbalsts” ietvaros. (skatit:
https://www.ppmf.lu.lv/fileadmin/user_upload/lu_portal/projekti/ppmf/Talakizglitiba/VIMALA.p

df)

Materiala ir piedavatas metodes pirmsskolas vecuma bérnu un skolénu iesaistiSanai
lasTtprasmes attistiba. MetoZzu pamata ir vienaudZzu maciSanas stratégijas (angliski — peer

assissted learning).

Sis materials bis noderigs ikvienam, kas vélas izmantot vienaudZu méacisanos lasitprasmes

attistibas konteksta.
Materials pieejams: https://atbalstsizcilibai.lv/lasit

Programmas ,Vienaudzu macisanas lasttprasmes attistibai” (VIMALA) efektivitati nodroSina

vairaki faktori:
o vienaudzu sadarbiba;
o sociala macisanas;
o var izmantot dazadas macibu vidés, ka arT kombinét ar citam pieejam un
programmam;

o sekme lidera un komunikacijas prasmju attistibu.
Cyprus

Contributors: Marianna Gregoriou, Angelos Nicolaou and George Milis (EUROCY

Innovations Ltd, Cyprus)
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Inclusive teaching into practice

Inclusive teaching should recognize and value student diversity and enable all students with
access to the curriculum, giving them the opportunity to fully participate and demonstrate their

knowledge in the assessment process.

Teachers should create the conditions for all pupils to be able to fully participate and learn,
making certain adaptations and creating enabling environments by removing any barriers that
prevent pupils from learning. They should also adapt their teaching materials and methods for
all pupils to be able to follow the curriculum and should accommodate each pupil’'s needs

according to their IEP.

Teachers should be in position to have positive relationships with each other and with pupils
and their parents. Teachers, parents, and external professionals who work with pupils should
act as collaborators and have a common understanding and work towards specific, well
defined objectives for pupils, which would help their progress. Teachers should value parents'
opinion and take their suggestions into consideration, since parents can cooperate with the
school and provide their insights related to pupils’ general behaviour, qualities they have
noticed, struggles, etc. Such information would be very useful to be considered when taking

decisions regarding the individual educational plan for each pupil.

Take, for example, a pupil who lacks speech, who is being trained by an external professional
(speech therapist) on how to use an Alternative Augmentative Communication (AAC) System,
since they cannot use the verbal language. The pupil might perform well during the training,
when using AAC with the speech therapist, but he/she should have the opportunity to use the
system as an alternative way to communicate at school, at home, in different environments,
etc. The pupil should fully understand that using this tool they can communicate, or else the
pupil will perceive it as an activity used by the speech therapist and this will limit the
opportunities for inclusion. For this reason, a collaborative approach with teachers, external

professionals and parents is very useful for the pupil’s progress and inclusion in general.

107



Y@
MyHub 604454-EPP-1-2018-1-LV EPPKAS-IPI-SOC-IN 2"

Peer collaboration into practice

Peer collaboration can be very effective among students, but also among teachers. An
environment enabling peer collaboration helps pupils work in small groups and in pairs.
Wealther-Thomas et al. (2000) suggest that “teachers should be utilizing different teaching
methods, such as interactive teaching, using different ways to present, review and monitor
instructions”.!*® When there is the option to have an extra teacher, one can teach and the
other can monitor specific pupils (if they follow). Pupils should be divided in mixed groups and
each co-teaching partner should teach the same material to one of the groups. Teachers can
create teaching stations, with small groups of pupils rotating to various stations for instructions
or practice.

Teachers can benefit from peer learning, since they can use this method not only during their
teaching, as seen above, but also as a general philosophy in their practices. For example,
they might have a channel to exchange good practices or to discuss any concerns they have
regarding their pupils. They can use this to exchange educational material and other
resources, this being helpful for all the staff, allowing them to gain more knowledge and
optimism regarding their cases and inclusive practices. This could also save them time from

creating materials from a scratch or researching for resources.

Peer collaboration allows teachers to work as a team towards creating a more inclusive
environment for all pupils at school. Together they have more power and might take decisions
regarding the structure of their classrooms and the whole school environment to make it more
inclusive. For example, this can be providing different areas that will support pupil inclusion.
An idea is to use colour coding in certain areas of the school that will mean that one area
would be for relaxing (for those pupils who might feel overwhelmed with the noise), another
area would be for gardening, another area would be for sensory activities, etc. Such an

environment would allow more pupils to feel included.

119 Walther-Thomas, C., Korinek, L., McLaughlin, V. L., & Williams, B. (2000). Collaboration for inclusive
education: Developing successful programs. Boston: Allyn & Bacon
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Universal design and ICT into learning

Implementation of a universal design can make learning more accessible. For example, the
curriculum can be made more accessible by allowing the pupil to choose between multiple
ways of assessment (writing exam, oral exam, assignment, etc.). There are flexible ways of
pupil engagement in learning, such as the use of multimedia and other techniques, e.g., role
playing, using assistive tools in activities (educational robots or voice recorder products, etc.).
The teaching content could be presented using oral and visual strategies.

Pupils should be able to access the material in different forms. For example, providing the
material in PDF form makes it accessible for those pupils who rely on text to speech
technologies, or they prefer to convert and print their materials in Braille form. Moreover, pupils
with reading difficulties that prevent them from participating should be able to access the
material supported with symbols in the place of the words that they struggle to read.

Learning should be supported by actively involving pupils in activities. For example, using
gesture recognition technologies can allow pupils to interact with a story using full body
gestures. A study shows this “maintains excitement among young children, as they are
becoming an active part of a story experience”.*?° This method could be beneficial and for
those learners who want to be on the move or those who rely on gestures to communicate.
(Banes et al, 2019)

More details on the universal design can be found on the website of the Centre for Applied

Special Technology at: http://www.cast.org/udl

120 Banes, D., Hayes, A., Kurz, C., & Kushalnagar, R. (2019), Using Information Communications Technologies
(ICT) to Implement Universal Design for Learning (UDL).
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Belgium
Contributor: Karel Van Isacker (PhoenixKM BVBA, Belgium)

In Flanders, inclusive education shaped based on several political implications. The main
initiatives came with the GON and ION Guidance process. GON (Geintegreerd Onderwijs)
was a first educational regulation to provide integrated education under the guidance of
special education. Later, ION (Inclusief Onderwijs) aimed to sustain inclusive education in
mainstream education. Currently, the M-Decree provides the latest implications on inclusive
education.

The M-Decree brought a big chance to make the Flemish education system more inclusive. It
recommends to enrol children with special needs in mainstream education in the first phrase.
If it is not possible, the CLBs provide extra supports to pupils and teachers to include these
pupils partly. Many children with special needs can be catered for in mainstream schools.
Some schools have a permanent staff member who is a special needs expert. Schools can
apply for funding to pay for additional staff, special equipment, or teaching materials which will
allow them to accommodate children with special needs. This may also extend to providing

additional help for children who do not speak the main language of instruction.

All schools remain in close contact with parents via a system of notes, assessments, and
parent/teacher consultations. Children with special needs are assessed even more closely.
Parents have the right to ask for reviews or assessments if they have concerns for their child.
The class teacher will normally undertake initial assessments but more detailed tests to

assess speech and language development may be necessary.

Theory — Universal design for learning

Inclusive teaching is a combination of the range of approaches that consider the diverse needs
and backgrounds of all pupils to create a learning environment where all pupils feel valued

and where all pupils have equal access to learning.

The learning environment directly correlates with learning outcomes. A pupil’'s sense of

belonging predicts motivation, engagement, and achievement which evolve around the
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learning environment. Incorporating inclusive teaching practices create a learning

environment where:

o Teachers develop supportive relationships with pupils;

o Teachers decrease the potential for incivility and unproductive conflict;

o Pupil participation and engagement increases;

o Pupils are more likely to take intellectual risks, persist with difficult material and

retain learning across contexts.

Teachers can ask for external support and use alternative materials to make their classrooms
more inclusive. Inclusive classroom means not only providing accessibility to pupils with
disabilities but also encourage and motivate other pupils who do not have disabilities to help
their peers and learn together.

Teachers may struggle to control both groups and sustain harmony among them. However,
they can use some informative and practical resources to plan their steps through the inclusive

classroom.
Universal Design for Learning 12! helps teachers to:

o Create a welcoming, respectful learning environment;

o Determine essential course components;

o Communicate clear and high expectations and provide constructive feedback;

o Provide natural supports for learning to enhance opportunities for all learners;

o Use teaching methods that consider diverse learning preferences, abilities, ways of
knowing, and prior experience and knowledge;

o Offer multiple ways for pupils to demonstrate their knowledge;

o Promote respectful interaction among students and between you and the students
(e.g. student feedback).1??

121 Universal Design for More Inclusive Pedagogy Checklist. http://ucat.osu.edu/wordpress/assets/UDL-self-
assessment-handout.pdf

122 Chickering, A. W., & Gamson, Z. F. (1999). Development and adaptations of the seven principles for good
practice in undergraduate education. New directions for teaching and learning, 1999(80), 75-81.
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Practice

The study of de Boer shows that typically developing learners generally hold neutral attitudes
towards peers with SEN. It also concluded that pupils with moderate to severe cognitive
impairment and behavioural problems are more vulnerable in terms of negative attitudes of
peers. Pupils were particularly negative towards peers with behavioural problems because of
their non-typical behaviour.!>® There are two ways of peer learning. First is cooperative
learning which allows pupils to work and learn together in sustainable groups. The second is

peer tutoring which means that pupils teach each other within or out of the class.

Peer work effect can be observed as the good examples mentioned above. Both “GO!” and
“Bilingual Classes for Deaf and Hearing Students™?* projects emphasise the importance and
benefits of peer learning for pupils with and without disabilities. It helps them to adapt
expeditiously and increase their social skills. Peer work motivates children with disabilities and

gives chances to pupils without disabilities to get in contact with their friends.

In addition to that, peer learning helps teachers to improve their missing points in case of
special education. This is also illustrated by the previously described examples of “Power of
co-teaching in the M-Decree” and “Teacher of the year 2019 are 3 co-teachers™?°. Peer
learning can help teachers to benefit from their colleagues’ experience and ask their help to

have an inclusive classroom.

123 De Boer, A., Pijl, S. J., & Minnaert, A. (2012). Students’ attitudes towards peers with disabilities: A review of
the literature. International Journal of Disability, Development and Education, 59(4), 379-392.

124 UNIA, Inspiration and Good Examples. https://www.unia.be/nl/actiedomeinen/onderwijs/inclusief-
onderwijs/inspiratie-en-goede-voorbeelden

125 UNIA, Inspiration and Good Examples. https://www.unia.be/nl/actiedomeinen/onderwijs/inclusief-
onderwijs/inspiratie-en-goede-voorbeelden
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Tools as used in Flanders

From clear guidelines to compelling documentaries and self-reflection tools, many

organizations have developed useful tools to put inclusive education into practice.

We focus here especially on the “Index for Inclusion” (Index voor Inclusie) as released in
2015'%%, The Inclusion Index provides a practical tool to support the start and implementation

of a more inclusive policy as a school.

The book is scientifically grounded and is based on the insights of school teams, pupils,
parents/guardians, school boards, and the local community. The Index has now been
translated into 39 languages and is used in more than 40 countries. A wide network of schools

around the world have developed their examples of good practice.

The Index for Inclusion?”128 was originally developed by Mel Ainscow and Tony Booth, after
which Ipass UC Leuven Limburg produced the Dutch translation in collaboration with
Hogeschool Utrecht and AP Hogeschool Antwerpen.

Using the Index for Inclusion, schools are guided to embark on a more inclusive course. The
Index for Inclusion provides schools with a practical tool for increasing diversity to support the
process towards inclusive education. Currently the fourth edition of the “Index for inclusion” by

Booth and Ainscow!?° is available for purchase.

126 Booth, T. & Ainscow, M. (2015). Index voor inclusie werken aan leren en participeren op school.
https://www.bol.com/nl/findex-voor-inclusie/37124020/

127 Booth, T. & Ainscow, M. (2002). Index for inclusion: Developing learning and participation in

schools (2nd ed.). United Kingdom: Centre for Studies on Inclusive Education.
https://www.eenet.org.uk/resources/docs/Index%20English.pdf; http://www.csie.org.uk/resources/inclusion-index-

explained.shtml

128 Booth, T. & Ainscow, M. (2015). Index for inclusion: Developing learning and participation in

schools (3rd ed.). United Kingdom: Centre for Studies on Inclusive Education.

129 Booth, T. & Ainscow, M. (2016). Index for inclusion: A Guide to School Development Led by Inclusive Values
Spiral-bound (4th ed.). United Kingdom: Centre for Studies on Inclusive Education.
https://www.amazon.co.uk/Index-Inclusion-School-Development-

Inclusive/dp/0993512208/ref=pd_Ipo_14 t 0/258-6543271-

24954277 encoding=UTF8&pd rd_i=0993512208&pd rd_r=566370f6-56c8-4f89-b26b-
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This completely revised and expanded edition not only adds indicators and questions that
guide the process of inclusion in the school, as it can take shape when the M-decree is
introduced. It also offers compelling proposals for a cross-curriculum that connects
sustainable education and diversity.

With more than 80 indicators and a thousand questions, the Index offers an inexhaustible
source of ideas for school teams. This way, you build year after year on a sustainable school
plan and innovative classroom practice for more inclusion. The process of the Index can also

be found in this book.

The book has 190 pages and is published in a ring binder with a sturdy cover.

Examples

A string of good inclusive teaching examples can be found at

https://www.unia.be/nl/actiedomeinen/onderwijs/inclusief-onderwijs/inspiratie-en-goede-

voorbeelden. This page highlights some schools that show how they are already working on
inclusion today, using 11 real-life examples from Flanders but also from other countries such

as Finland and Canada.

Bulgaria

Contributors: Andrean Lazarov (Marie Curie Association, Bulgaria), Snezhana llieva, and

Valeria Vitanova (Sofia University “St. Kliment Ohridski”, Bulgaria)

The implementation of inclusive education in practice is based on the following main
approaches - community, systematic and rights-based approach. These approaches identify

the needs and resources of all key groups in the community and plan the implementation

11b35fc0ad15&pd rd w=3E3zJ&pd rd_wg=dvOtf&pf rd_p=7b8e3b03-1439-4489-abd4-
4a138cf4ecab&pf rd r=RHYQTXCK7T9P4FWGJIBQP&psc=1&refRID=RHYQTXCK7T9P4FWGJBQP
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based on strengths and tailored interventions. Different measures are combined in order to
build a comprehensive school policy for the integration of children and a wide network of
support in the extracurricular environment for integrated learning. These measures are related
both to forms of improving the skills and opportunities for interaction between different groups
(children, teachers, parents etc.) and to building a supportive material and learning
environment that includes inclusive education. A special focus in interventions for children is
researching the needs of the specific child and directing a suitable package of support
measures; individual training plans; application of various forms and methods of education in
accordance with the general or current condition of the child; adaptation of educational
content; individual work with a speech therapist and psychologist; active involvement of the
child together with other peers in different extracurricular activities. Initial and additional
training, supervision and support in the process of work are provided for teachers. Groups for
self-development, mutual learning and support have been set up for parents in several places

in Bulgaria.

The following can be included in the programme of further training of teachers in the field of

inclusive education:

o Information campaigns in the community, helping to overcome prejudices,
stereotypes and negative public attitudes towards children with special educational
needs.

o Trainings of teachers and pedagogical specialists from kindergartens and schools
for work with children with SEN plus development of auxiliary educational software.

o Interaction and support of parents of children with SEN - "School for parents"”,
classes for mutual assistance, support and exchange of information on various
topics and issues.

o Working model for interaction among various key institutions - local NGOs,
municipality, social service providers, schools, citizens and professionals.

o Use of specialized didactic materials for working with children with SEN.

The Orff-Schulwerk approach, as an active form of work, includes several elements, builds
contact and trust in the form of playing with musical instruments and thus develops
communication. Children respond to the rhythm, movement and music. Music therapy is
entertaining for both children and adults, fights stress and emotional disorders, creates a

sense of belonging to the group and helps to unite quickly and build trust, albeit non-verbally.
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Music therapy allows children with SEN to use different ways of communication - gesture,
facial expressions, and musical instrument. Music therapy work involves emotionally,
stimulates them to communicate and not remain isolated. Music is an excellent tool for

adaptation and communication, it unlocks children emotionally - it emphasizes their strengths.

The use of fairy tales and the play of fairy tales create an environment in which children,
through personal and general experience of different feelings such as trust, patience,
empathy, friendship, build skills for sharing and respect for difference. Involving children with
special educational needs in recreating different fairy tales focuses on their abilities and
potential, not on their deficits. In this way, the inclusion of children with disabilities is supported,
especially in the early period of their personal development. Role-playing, dramatization,
teamwork help them learn while having fun. Their peers, in turn, learn to accept differences
and to manifest all universal values in a natural way in the daily process of interaction.
Activities related to public expression, as well as joint activities with parents, provoke children
to give their best, to develop confidence and satisfaction with the results achieved. Group work
with teachers develops skills for better communication with other children in the group, as well
as improves communication among children themselves. After a case study and instructions,
the participants in the group compose a story on their own, aimed at building confidence and
tolerance in the relationship. Tales composed by parents and teachers are also used to
develop and affirm values such as faith, kindness, empathy, tolerance in children. After a
discussion and re-creation of favourite moments from the story through role-playing, there is

a drawing of the character who is most helpful or who needs help.

Peer modelling is another support that can be used to help pupils learn academic, process
and classroom routines. It also provides the classroom teacher opportunities to use peers to
assist with instruction, clarifying directions and giving social reminders with little or no
disruption to the lesson cycle. It is an excellent way for peers to provide appropriate
behavioural models of pupils who need to improve their social skills. The power of peers as
shown here has a cumulative effect, which makes issues such a bullying incompatible. Rather,
we have peers helping peers become more integrated into the school culture. There have
been a number of inclusive schools where the classmates and adults together have created

a school system where everyone can be celebrated.
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We can summarise the benefits of peer learning for both pupils with and without disabilities

as follows:

Benefits for pupils with disabilities

O

O

Friendships;

Increased social initiations, relationships and networks;
Peer role models for academic, social and behaviour skills;
Increased achievement of learning goals;

Greater access to general curriculum;

Enhanced skill acquisition and generalization;
Increased inclusion in future environments;

Greater opportunities for interactions;

Higher expectations;

Increased school staff collaboration;

Increased parent participation;

Families are more integrated into the community.

Benefits for pupils without disabilities

Meaningful friendships;

Increased appreciation and acceptance of individual differences;

Increased understanding and acceptance of diversity;
Respect for all people;

Prepares all pupils for adult life in an inclusive society;

Opportunities to master activities by practicing and teaching others;

Greater academic outcomes;

Needs of all pupils are better met, greater resources for everyone.
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Efektivi un inovativi macibu materiali, kas atbalsta ieklaujoSas

izglitibas TstenoSanu, un ka tos veidot

Latvija
Sagatavoja: Svetlana Surikova (Latvijas Universitate, Latvija)

AtbilstoSi 2016. gada 29. marta LR Ministru kabineta noteikumu Nr. 187 “Noteikumi par
kritérijiem un kartibu, k&da specialas izglitibas iestadei pieskir specialas izglitibas attistibas
centra statusu” 4.4. punktam STs iestades izstrada ne mazak ka divus macibu vai metodiskos
atbalsta materialus, lai veicinatu izglitojamo ar specialam vajadzibam ieklausanas izglitibas
apguves procesa, un publisko tos specialas izglitibas iestades timek|vietné vai citos publiski
pieejamos informacijas nesgjos. lzgltibas iestazu attistibas centru izveidotos metodiskos
materialus var izmantot visparéjo izglitibas iestdZzu pedagogi, lai sniegtu atbalstu macibu
procesa izglitojamajiem ar specialam vajadzibam. Izglitibas iestazu — attistibas centru timekla

vietnu adreses, kur var iepazities ar So iestazu izveidotajiem metodiskajiem materialiem:
1) Césu Bérzaines pamatskola — attistibas centrs:

o Valodu joma https://www.csip.lv/valodas/

o Dabaszinatnu joma https://www.csip.lv/tehnologiju-un-zinatnu-pamati/

o Socialaja un pilsoniskaja joma https://www.csip.lv/cilveks-un-sabiedriba/

o Kultdras izpratnes un paSizpausmes maksla joma https://www.csip.lv/maksla/

o Matematikas joma https://www.csip.lv/matematikas-joma/

o Pirmsskolai https://www.csip.lv/pirmsskola/

o Videomateriali https://www.csip.lv/videomateriali/

o Stratégijas un praktiska pieredze ka atbalsts bérniem ar lasiSanas un
rakstiSanas trauc&jumiem
o Marte Meo pamatelementi - komunikacija, kas veicina attistibu

2) Daugavpils Stropu pamatskola — attistibas centrs: http://dspac.lv/musu-pedagoqu-

metodiskas-izstradnes

3) Rigas Strazdumuizas vidusskola — attistibas centrs: https://strazduskola.lv/atbalsts/
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4) Rigas 1. pamatskola - attistibas centrs: http://www.rlsips.edu.lv/attistibas-

centrs/metodiskie-materiali/

5) Rigas Valda Avotina pamatskola - attistibas centrs:

http://www.rvapsac.lv/attistibas centrs/metodiskie.html

6) Kokneses pamatskola — attistibas centrs: http://www.ksip-ac.lv/lv/imetodiskais-dienests-
263151/metodiskie-materiali

7) Jelgavas pamatskola "Valdeka" — attistibas centrs: http://jpskvaldeka.lv/metodiskie-

materiali/
8) Viduskurzemes pamatskola — attistibas centrs:

o Metodisko materialu katalogs http://www.viduskurzeme.lv/wp-
content/uploads/2018/03/katalogs.pdf

o Digitalie materiali http://www.viduskurzeme.lv/metodiskie-materiali/

o Elektroniskie materiali http://www.viduskurzeme.lv/elektroniskie-macibu-materiali/

9) Liepajas Livupes pamatskola — attistibas centrs: http://www.livupe.edu.lv/c229/mcbu-un-

metodiskie-atbalsta-materili/

10) Valmieras Gaujas krasta vidusskola — attistibas centrs: https://vgv.lv/attistibas-

centrs/metodiskie-materiali/

11) Kuldigas pirmsskolas izglitibas iestade ”Bitite” —  atfistibas centrs:

http://bitite.kuldiga.lv/par-mums/attistibas-centrs/

Latvijas Autisma apvienibas darbibas mérkis ir cilvéku ar autiska spektra traucéjumiem (ASD)
tiestbu un intereSu aizsardziba, dzives kvalitates uzlaboSana Latvija. Ta kalpo ka platforma
cilvékiem ar autismu un vinu vecakiem, lai atbalstitu, macitos, dalitos un konsultétu par vinu
pieredzi saistiba ar ASD, nodroSinot daudz noderigu materialu

http://www.autisms.Iv/index.php/lv/materiali. Biedriba “Socialas Inovacijas Centrs”, realiz€jot

Muzizgltibas programmas Leonardo Da Vinci finansétu projektu “AizraujoSie IT riki cilvékiem
ar Tpasam vajadzibam” ir sagatavojusi informativo materialu par makslas terapijas elementu

izmantoSanu specialaja pedagogija. http://socialinnovation.lv/wp-

content/uploads/2014/10/makets-webam.pdf Skolotajiem tiek piedavatas vairakas pedagogu
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profesionalas kompetences pilnveides programmas par interaktivu macibu materialu

veidoSanu.

Pedagogu profesionalas kompetences pilnveides programmas interaktivu macibu materialu

veidoSanai un noformésSanai

Téma Istenotajs Apraksts

Dazadu macibu | SIA ,Baltijas | Pedagogu profesionalas kompetences pilnveides A

darba formu Biroju programma (18 st.) pedagogi padzilinas izpratni par
organizé$anas | Tehnologijas” | jeégpilnu tehnologiju pielietojumu dazadas stundas
iesp€jas un organizacijas formas un atgriezenisko saiti mdsdieniga
macibu macibu procesa. Tiks apglta gan macibu materialu
materialu veidoSana ar SMART Notebook, gan SMART lab
sagatavoS$ana ar (nodarbibu aktivitasu veidotaja) izmantosana atrai
apmacibu atgriezeniskas saites iegtiSanai. Daltbnieki apgus
programmatdru mobilo ieri¢u izmanto$anu skolénu zinasanu

SMART novértédanai ar SMART response 2. Ja iesp&jams,
Learning Suite vélams nemt [1dz arT planSetdatoru vai viedtalruni, kura

ekrana izmérs pa diagonali nav mazaks par 5 collam.

Péc nodarbibas jasagatavo macibu stundas materials,
izmantojot visu apguto, un jaievieto www.smartboard.lv
macibu materialu sadala https://smartboard.lv/macibu-

materiali/.
Interaktivu SIA ,Baltijas | Pedagogu profesionalas kompetences pilnveides A
macibu Biroju programma (12 st.) pedagogi pilnveidos IKT prasmes
materialu Tehnologijas” | daudzveidigu interaktivu macibu materialu veido$ana
veidoSana un un noformésana, izmantojot SMART Notebook vidi, kas
noformésana veicinas skolénu iesaistiSsanos macibu vielas apguvé un
SMART paaugstinas macibu stundas efektivitati. Péc kursiem
Notebook vide patstavigi jasagatavo macibu materials ar SMART

Notebook un jaievieto www.smartboard.lv macibu
materialu sadala. ST programma piemérota iesacéjiem
darba ar SMART Notebook.

DiferencéSanas | SIA ,Baltijas | Pedagogu profesionalas kompetences pilnveides A

iesp€jas ar Biroju programmas (6 st.) realizéSana pilnveidos pedagogu
macibu Tehnologijas” | IKT izmanto$Sanas prasmes individualizétas pieejas
programmatdru realizé8ana katram skolénam. Kursa laika pedagogi
SMART apgus tada macibu materiala sagatavoSanu ar
Learning Suite programmatiras SMART Notebook, interaktivo
tieSsaisté uzdevumu veidoSanas rika SMART lesson activity

builder un novértéjuma aplikacijas SMART response 2
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iesp€jam, kuru skoléni, stradajot ar viediericem, varés
izmantot individuali vai mazas grupas. Ar macibu
programmatdru komplektu SMART Learning Suite
tagad iespéjams stradat tieSsaisté un realizét
diferencétu pieeju macibu procesam.

Visparéjo Daugavpils Pedagogu profesionalas kompetences pilnveides A

datorprasmju Universitate | programmas (18 st.) ietvaros pedagogi u.c. interesenti

pilnveide. padzilina savas datorprasmes informacijas tehnologiju

Informacijas efektivai izmantosanai, lai attistitu iemanas darba ar

tehnologiju datoru - dazadu datnu sagatavoSanu lietojumam

efektiva macibu procesa: teksta failu, elektronisko tabulu,

izmanto$ana prezentaciju, attélu, multimediju failu un interneta

interaktivo izmantoSanas kompetences (informacijas mekléSana,

macibu atlase, darbs ar e-pastu un izglitibas resursiem

materialu interneta). ZinaSanu un prasmju parbaudei ir paredzéts

izveide tests, kas tiek realizéts tieSsaistes rezZima (pirms
programmas apguves un pec).

Atbalsta Latvijas Vadlinijas ieklaujosas izglitibas skolotajiem tika

materiali Universitate izstradatas:

ieklaujosai o Atbalsta programma socioemocionalas

izglitibai, kas kompetences pilnveidei;

izstradati o Programma “Atbalsts pozitivai uzvedibai”;

projekta o Mentoringa programma socialas atstumtibas

LJAtbalsta riskam paklautajiem skoléniem;

programmu o TV raidijumu cikls “Es un skola”. Video ir pieejams

izstrade un YouTube

IstenoSana https://www.youtube.com/watch?v=6PNAwpbPQoc

socialas

atstumtibas

riskam paklauto

jaunieSu
atbalsta
sistémas
izveidei”

(1DP/1.2.2.4.1/0
9/IPIA/VIAA/003

)
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Bulgaria

Contributors: Andrean Lazarov (Marie Curie Association, Bulgaria), Snezhana llieva, and
Valeria Vitanova (Sofia University “St. Kliment Ohridski”, Bulgaria)

Important national action in that sense is the “Inclusive Ambassadors™®° initiative, which aims
to train the so called “inclusive education ambassadors” — teachers, trainers, psychologists,
resource tutors who can support the development, implementation and mainstreaming of
successful inclusive education practices. The approach is following the universal design of
learning which will enable accessible provision of education to all pupils with and without
disabilities.

It provides four tangible outcomes'®, which enable further training of teachers on the

implementation of inclusive education:

o Principles, beliefs and role of the inclusive education ambassadors guide®*? 133,
o Handbook “How to strengthen the implementation of the inclusive education at
mainstream schools?"%;

o Guide for setting up and delivery of cross-school peer support®®®;

130 Erasmus+ project “Training of teachers as inclusive education ambassadors” (2018-2020). https://inclusive-
ambassadors.eu/

131 |ntellectual outputs of the Erasmus+ project “Training of teachers as inclusive education ambassadors” (2018-
2020). https://inclusive-ambassadors.eu/outputs-downloads/

132 principles, beliefs and role of the inclusive education ambassadors guide. September, 2019. Annex 1
“Consolidated survey results”. https://inclusive-ambassadors.eu/wp-content/uploads/2020/06/Annex-I-
CONSOLIDATED-SURVEY-RESULTS.pdf

133 Principles, beliefs and role of the inclusive education ambassadors guide. May, 2020. Annex 2 “Distance
inclusive education in the context of COVID-19”. https://inclusive-ambassadors.eu/wp-
content/uploads/2020/06/Annex-2-DISTANCE-INCLUSIVE-EDUCATION-IN-THE-CONTEXT-OF-COVID-19-EN-
version.docx

134 Handbook “How to strengthen the implementation of the inclusive education at mainstream schools?”
https://inclusive-ambassadors.eu/elearning/course/view.php?id=4

135 Guide for setting up and delivery of cross-school peer support. https://inclusive-
ambassadors.eu/elearning/course/view.php?id=5
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o Mobile app for blended learning and cross-school networking and
communication®3¢,
At the heart of chapter “Building an Inclusive School Environment: Principles and Practices™*’
is the methodology for building an inclusive environment, called the “One School for All” Model,
and its application in practice. The course introduces the principles of school organizational
development and change, which are the basis for building an inclusive school environment,
as well as the theoretical and practical dimensions of the Model "One school for all'. The
training for work on the Model includes getting acquainted with the basic principles for its
successful application and practical work with the tools for its introduction at school. The
course is designed for principals, teachers and school teams who want to work actively and

purposefully in the direction of building an inclusive environment.

The Partnership with Parents course aims to support teachers in building more fulfilling
partnerships with parents. It provides information on common parental behaviours that
challenge each teacher's work, offers psychological explanations, new approaches, different
perspectives on thinking, and principles that can be followed to facilitate daily work with

parents.

The course is designed for teachers of all educational stages. It is also suitable for principals,
deputy principals, pedagogical advisors, school psychologists, resource teachers, students of
pedagogy and special pedagogy.

As supplement to this we can also recommend the course “Pedagogical practices for the first
grade. Inclusive Teacher's Guide!*8, which aims to support teachers in their mission to teach

pupils to read, write and think, to motivate them, to help them grow confident in their abilities,

136 Mobile app for blended learning and cross-school networking and communication.
https://play.google.com/store/apps/details?id=com.inclusiveambassadors.mobile

137 Principles, beliefs and role of the inclusive education ambassadors guide. September, 2019. Annex 1
“Consolidated survey results”. https://inclusive-ambassadors.eu/wp-content/uploads/2020/06/Annex-I-
CONSOLIDATED-SURVEY-RESULTS.pdf

138 MNedazozuyecku npakmuku 3a Mbpeu knac. MNsmegodumen Ha npuobwasauwusi y4umern [Pedagogical
practices for first grade. Inclusive Teacher's Guide]. https://www.ela-bg.eu/bg/online-kurs-pedagogicheski-

praktiki-za-purvi
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to feel part of the community that accepts and supports them. While performing this mission,
teachers often see many signs of problems and difficulties. With this course we would like to
facilitate their timely and correct capture and reading. An important aspect of the learning
process is the emotional development of learners. Therefore, this course pays special
attention to the emotional well-being, as well as techniques that teachers can use to support
it. The course is designed primarily for primary school teachers, and would be useful for

teachers, resource teachers, students of pedagogy and special pedagogy.

The recent handbook, developed by University of Plovdiv “P. Hilendarski” on “Challenges of
the inclusive education in Bulgaria”*® could be very useful for practitioners and teachers in
Bulgaria.

Belgium
Contributor: Karel Van Isacker (PhoenixKM BVBA, Belgium)

Learning and teaching materials (LTM) are an essential part of the education system. In the
special education and inclusive education system, these materials can be vital. For instance,
as observed in Belgium case, policy implementations can change very quickly and the
adaptation period can be full of struggling for both pupils and teachers. In this regard, learning
materials can help teachers to determine the right path and support pupils to follow this path

safely.

Besides, quality LTM can compensate for disabling factors such as large class sizes, poorly
trained or unqualified teachers, the shortage of instructional time, high levels of illiteracy

among parents, and the lack of reading materials at home.

139 Challenges of the inclusive education in Bulgaria. https://uni-
plovdiv.bg/uploads/site/pedagogy/Elektronna%20biblioteka%20-
%20sbornici/Predizvikatelstva/Priobshtavashto sbornik2 ok.pdf
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Books

Some good materials that are being used in inclusive education in Flanders are listed below.

Inclusive education in practice by Mortier, Kathleen; Schauwer, Elisabeth; Van de Putte, Inge;

Van Hove, Geert.

This book provides information for anyone who wants to
delve into the practice of inclusive education. First, a
definition and a framework are outlined in which inclusive
education can be situated. Many points of attention are
given for the benefit of teachers who want to use this
material in a study programme. This is followed by nine
chapters in which a critical factor is elaborated and
illustrated from a case study in nursery, primary, and
secondary education. At the end of each chapter, some
reflection questions encourage the analysis of one's own
looking and acting and the search for possibilities in

concrete and unique class situations.

Elisabeth De Schauwer

Geert Van Hove

nclusief

onderwijs in de praktijk

Garant

Prisma co-teaching: appropriate towards integrative education by Fluijt, Dian

Prisma Co-Teaching is a method that responds to dealing
with an increasing diversity in classes and schools. Several
education professionals jointly take responsibility for a group
of learners and teachers in a structured manner based on the
evidence-based instruction and development strategies. The
principle here is 'back to basics': all available placement of
people and resources is located in the classroom. The word
prism refers to the multicolouredness of learners and co-
teachers. Learners are pupils with and without special
educational needs. Teachers can be about the cooperation
between two regular teachers, between a special teacher and
group teacher or group of teachers, or, for example, a teacher

and class assistant/group educator.

CO-TEACHING

oo
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What really works: 27 evidence-based strategies for education by Mitchell, David.

‘What really works' offers 27 teaching strategies that can be directly applied in practice. These
strategies have been proven to contribute to better teaching and learning by all pupils, both
academically and socially. A definition is given for each of the
strategies, the theoretical basis and the underlying idea are
discussed, practical examples follow, scientific research is
explained and, where necessary, disadvantages, and pitfalls
are indicated. Finally, there is an overall conclusion and tips
for further reading. Among others, the following strategies are
discussed: cooperative learning, peer tutoring, social skills
training, parental involvement and support for parents, direct WAT ECHT WERKT
instruction,  phonological awareness, and language
processing, safe class climate, inclusive education. 'What
really works' is intended for students of teacher training and
special education, teachers, teacher trainers, (school)
psychologists, care coordinators, and internal supervisors.

Help index Autism in the classroom. Tips and strategies at hand by Brewer, Robin; Mueller,

Tracy

The Autism Help Fan in the classroom is a useful resource for teachers and other
professionals who work with children with an autism spectrum disorder. In a clear manner,

arranged by colour, tips and strategies are

SN
. > —
presented in various sections, including the Autlsme\\
learning environment, changes in daily routine, | % . k'l o
) in de Klas

communication, and behaviour. The range is

Tips en strategieéen bij de hand

suitable for both primary and secondary

education. This tool is suitable for 4-18 years old

learners.
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Wobble and fidgeting: help cards by Thoonsen, Monique; Lamp, Carmen

In addition to the book "Wobble and fidgeting in the classroom" there are these help cards. The
cards are intended for use in the classroom, when a pupil
is under- or over-stimulated. There are activating
strategies for pupils who need more incentives. And there
are calming strategies, for pupils who experience too
many stimuli or want to calm down. Pupils can execute
the strategies independently or together with the teacher
when they feel the need or before starting a task. In the
set you will find 20 cards with activating strategies (red),
20 cards with calming strategies (blue), and 15 cards to

execute in class or with part of the class.

Online platforms
Online platforms, more than written materials, also provide beneficial information.

o Class Series: M-Decree: In this series, Klasse bundles articles around the M-
decree: what is really in the decree and what vision is behind it. Also, parents and
teachers talk about their practical experiences. You will also find concrete class tips
and a print-ready version of the M circle (in 7 steps to reasonable adjustments that
work for teacher and student)4°

o M-Decree: Survival Guide: In this bundle of the GO! you will find background
information about the M-decree. Subjects that are discussed are history, reasonable
adjustments, care continuum, the role of the CLB, changes in special education,

140 Klasse, M-Decree. (April 2020). https://www.klasse.be/reeks/m-decreet/
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trajectory student with special educational needs, and action-oriented work. The
guide dates from 2015.14*

o With Disabilities to the School of Your Choice: Reasonable Adjustment in
Education: With this brochure, Unia wants to explain the concept of 'reasonable
accommaodation’ for everyone involved: pupils, parents, teachers, and school
directors, and actors from the educational world. Because they appreciate what is
already happening in many schools, we use plenty of good practical examples. You
will find the brochure on this page. Also, in easy language, or a video in sign
language.#?

Teaching Staff are not alone in the implementation of inclusive education. They are supported
by governmental programmes (mentioned in the M-Decree section), private initiatives, and
civil society organizations. Materials are provided either for pupils or teachers. There are
online tools, measurement guidelines, educational and practical materials, etc. Some
practices are illustrated below.

STICORDI

STICORDI measures are "educational measures that are in one educational offer, aimed at a
high-quality education, to limit the (negative) consequences of learning difficulties and
increase the chances of success of pupils" (Coppin, Halsberghe, Herzeele, & Van Den Steen,
n.d.)s,

141 M-Decree Survival Guide. https://pro.g-o.be/blog/Documents/5 M-
decreet%20survival%20guide%2020151002.pdf

142 Unia, Met een handicap naar de school van je keuze: redelijke aanpassingen in het onderwijs (April 2020).
https://www.unia.be/nl/publicaties-statistieken/publicaties/met-een-handicap-naar-de-school-van-je-keuze-
redelijke-aanpassingen-in-het-onderwijs

143 STICORDI: een nieuwe generatie. Hoe omgaan met STICORDI-maatregelen in de klas en op school?
https://www.go-ouders.be/sites/default/files/atoms/files/STICORDI%20-%20een%20nieuwe%20generatie.pdf (p.
4)
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STICORDI measures are therefore one of the "reasonable adjustments” as formulated in the
UN Convention for Persons with Disabilities (United Nations, 2006)44,

Reasonable accommodations are 'necessary and appropriate changes and ones that do not
impose a disproportionate or disproportionate or unnecessary burden if in a specific case they
are necessary to ensure that persons with disabilities can enjoy all human rights and
fundamental freedoms on an equal basis with others. Enjoy or exercise .

In education, these adaptations ensure that children with or without disabilities receive the
support they need to participate effectively in mainstream education. It is often incorrectly
stated that STICORDI measures only apply to pupils with an officially established disability.
All pupils who experience (temporary) difficulties in learning and as a result are restricted in
participation in educational activities, may require STICORDI measures. They enable a strong

learning environment for all pupils.

STICORDI is an acronym (STImuleren, COmpenseren, Remediéren, DIspenseren) that refers
to various measures to avoid learning disadvantage in children with a disability or learning

disabilities:

o Encourage: encouraging pupils and emphasizing the child's strengths.

o Compensate: Use tools to reduce the negative consequences of learning
disabilities. For example, allow the use of tools such as a calculator, a step-by-
step plan, or adictionary. Provide pupils with extra time for exercises or
assignments.

o Remedying: offering individual learning aid and giving more extensive or intensive
instructions or learning strategies that improve learning.

o Differentiate: tackle the same learning objectives and tasks slightly differently.

o Dispensing: drop certain parts of the learning program and where possible replace

it with something equivalent.

144 United Nations. (2006). Convention on the Rights of Persons with Disabilities.
https://www.un.org/development/desa/disabilities/convention-on-the-rights-of-persons-with-
disabilities/convention-on-the-rights-of-persons-with-disabilities-2.html
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The STICORDI measures allow pupils with special educational needs to enjoy education at
the same level as their classmates. The measures are for pupils in primary and secondary
education with a disability or learning difficulties.

Different from other examples, a teacher does not need permission to be stimulating,
compensatory, to apply differentiating or remedial measures. However, for dispensing
measures the approval of the accompanying class council is required.

Importantly, constructive collaboration between different partners is indispensable for taking
suitable STICORDI measures; significant stakeholders can be parents, the pupil, the teacher,

the colleagues of the teacher, and the CLB.

There are specific measurement forms for different disability types, most of them immediately
ready to use (dyslexia, dysphasia, dyscalculia, AD(H)D, NLD, and ASS). Additional ones are
being prepared for dysorthografie, Tourette syndrome, and Asperger syndrome. Forms are
created for the usage by teachers or experts and there are several questions specified for

measuring the disability type properly.

The state education network GO! published an informative STICORDI guide (https://www.go-
ouders.be/sites/default/files/atoms/files/STICORDI%20-
%20een%20nieuwe%20generatie.pdf).

ADIBIB

ADIBib (https://www.adibib.be/) provides a learning platform and workbooks of education

available digitally for pupils with limitations in written communication. These tools are just for

the usage by children themselves.

ADIBIb project is created for primary and secondary education pupils who face serious reading
and/or writing problems such as dyslexia, dyspraxia, or other limitations in written
communication. It allows these children and young people to follow education that suits their

abilities.

In addition, ADIBoeken are free digital versions of the paper textbooks for primary and

secondary education. These are both manuals and workbooks and especially for pupils with
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serious reading and/or writing problems. Everything is simulated on the computer as in the
printed book. There is a reading program option that can be used to read, listen to the text, or

enter words or phrases.
AD-books are for pupils with the right certificate:

o Dyslexia;

o Dyspraxia;

o M-Decree;

o Motivated report;

o Report type 1,2,3,4,5,6,7,8,9 or basic offer.

WAI-NOT!

WAI-NOT (https://www.wai-not.be/) offers an accessible website for young people who need

extra support. The range varies from educational to (re) creative, informative, and certainly

interactive.

The target group includes young people who have difficulty reading and writing. Intelligible
language supported by text marking, speech, and images has been used in the tools. On the
website, communication is possible with language or with icons, or in a combination of both.
It provides a fixed and clear structure with a clear layout. Young people with an intellectual
disability or multiple disabilities, including visual, motor, and intellectual disabilities, are

certainly attracted to our low-threshold website.

KlasCement

KlasCement (https://www.klascement.net/) provides documents, articles, websites, and

programs that teachers can use for children with disabilities. It is also a platform where
teachers inspire each other by sharing materials and it includes free teaching materials. The

provided material is easily reachable and suitable for all ages and subjects.
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Cyprus

Contributors: Marianna Gregoriou, Angelos Nicolaou and George Milis (EUROCY
Innovations Ltd, Cyprus)

Best Practice 1: The Inclusion Development Programme (guidance for practitioners)

This is a very useful resource that provides strategies for practitioners on how to deal with

certain pupils and promote inclusion.

The Inclusion Development Programme (IDP) is part of the UK government’s strategy for
children with special educational needs (SEN), outlined in Removing barriers to achievement:
the government’s strategy for SEN (DfES 0117/2004).145 It offers guidance to practitioners on
how to support the inclusion process of children with Behavioural, Emotional and Social

Difficulties (BESD), and its goal is to remove barriers for achievement.

In the next paragraph we will view in more detail the guidance for practitioners in the early
school years on supporting children with BESD. The guide is divided into four categories: The
unique child; How to create Positive Relationships; Enabling Environments that promote

learning; Learning and Development. Each section includes case studies.

In the Unique child section, practitioners can view the different behaviour that a child might
have, what that means about the child and what strategies they can use to minimize the
occurrence of this unwanted behaviour. In the Positive Relationships section practitioners
can follow strategies that would help them build better relationships with the parents/carers of
children they support and identify effective ways of communicating with them. Since the
environment plays a key role in supporting and extending children’s development and
learning, as well as on children behaviour, the section Enabling Environments mainly
focuses on ways to work with children by providing a calm and relaxing environment for

learning. The last section, Learning and Development analyses the importance of creating

145 The Inclusion Development Programme (IDP). http://www.idponline.org.uk/downloads/ey-besd.pdf
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realistic expectations for children to access all areas of learning, value all children and create
opportunities for participation, foster children learning, etc.

The detailed guidance can be found at: http://www.idponline.org.uk/downloads/ey-besd.pdf
In the IDP website you can find guides for:

1. Primary and secondary education. Supporting children with behavioural, emotional, and
social difficulties (BESD)

2. Early Year Foundation stage. How to support children on the autism spectrum?

3. Primary and Secondary. How to support children on the autism spectrum?

4. Early Year Foundation stage. Supporting children with speech, language, and
communication needs (SLCN)

5. Primary and Secondary. Supporting children with speech, language, and communication
needs (SLCN)

6. Primary and Secondary. Teaching and supporting pupils with Dyslexia.

All guides are provided for free and can be found on the following link:

http://www.idponline.org.uk/

Best Practice 2: Game based online Training for Teachers in special education (Play2Do

project)

The Play2Do project aims to support special education teachers, mainstream teachers, and
VET trainers who work with learners with intellectual disabilities, by offering an educational
game for teachers to complement their training through simulated practice learning and
improve their skills in dealing with critical incidents or challenging situations which can occur
in everyday practice.'*® It provides a safe and readily accessible environment, where teachers
working with pupils with intellectual disabilities can learn by interacting with characters in the

game in a simulation of a real-world service.

146 pPlay2Do Project. http://play2do.eu/outputs/
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The game aims to introduce learners to a range of simulated scenarios, potentially faced in
real situations, and approaches to deal with them, in special or integrated classrooms that
include children with intellectual and/or developmental disabilities, such as to enable pupils to
acquire skills from the observation, discussion, analysis and evaluation of simulated
situations/scenarios, through critical reflection, or to enable pupils to acquire skills in
communication, autonomous learning, managing challenging and extreme behaviours

(conflict situation, crisis intervention), structured discussion and information technology.

Trainers of Inclusive Education can use the Play2Do simulation environment as a
complementary resource in teacher education. After the experience of observing and
interacting in and outside the game, scenarios are reflected on, as well as conclusions are
drawn regarding each trainee performance, acceptable/inacceptable behaviour,
successful/lunsuccessful or desirable/undesirable interaction with children/students with
intellectual and/or developmental disabilities. Then, all these reflections can be discussed in
the class, potentially accompanied by further class discussions, using additional theoretical
materials, case studies, best practices guidelines and videos, as detailed in the Play2Do
online course. Teachers can challenge themselves with 6 different cases. The cases in the
scenarios are: 1) a child with ADHD, 2) a child with dyslexia, 3) a child in the autism spectrum,
4) different student needs in a special unit, 5) a child with behaviour issues, and 6) a child who

has an epileptic episode in the classroom.

After completing each scenario, trainees will have the opportunity to discuss and learn new
skills on coping with behavioural problems, anticipating aggressive behaviour and preventing
it, dealing with aggression, setting a positive role model of communicating with SEN students
and also on how to deal with unpredictable situations in the classroom, such as with the pupil
who has an epileptic episode and on how to deal with the rest of the children. The tool and

project resources can be accessed and used for free at: http://play2do.eu/outputs/

Taking the example of the above practices, trainers of Inclusive Education can use the above
materials when they design their trainings to use them together, as the first practice deals with
theory and the second practice gives the opportunity to practice and exchange opinions in a

simulation environment.
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IKT pielietojums 21. gadsimta macibu procesa (izglitojoSas
sp€les, robotika) skolénu ar Tpasam vajadzibam maciSanas

veicinasanai

levads ieklaujosa 21.gadsimta izglitiba

Sagatavoja: Svetlana Surikova (Latvijas Universitate, Latvija) un Karels Van Isakers
(PhoenixKM BVBA, Belgija)

leklaujosas izglitibas mérkis 21. gadsimta ir apmierinat katra skoléna vajadzibas, un tapéc tas
efektiva ievieSana ir izaicinajums skolam un jo Tpasi skolotajiem (Eredics, 2018#’; Holm,
20188; Jacob & Olisaemeka, 2016°; Kdrner et al., 2018%°; Yamashiro, 2019%1). Pé&tijjumos
izstradatas stratégijas palidz skolam klat ieklaujosakam, lai apmierinatu skolénu ar pasam
vajadzibam prasibas, un tas nak par labu visiem izglitojamajiem (Graham, 2020%%?).
Tehnologiju attistiba rada jaunus maci$anas veidus. Pat ja skolas visparéja izglitiba joprojam
turpinas klatiené, tieSsaistes platformas un socialie mediji piedava papildu atbalsta iesp€jas

gan skoléniem, gan skolotdjiem (Assaad et al, 2018%3). leklaujo$ajai izglitibai ir

147 Eredics, N. (2018). Inclusion in action: Practical strategies to modify your curriculum. Brookes Publishing.

148 Holm, L. (2018). 21st century education: Inclusion in the classroom. https://owlcation.com/academia/21st-
Century-Education-Inclusion-in-the-Classroom

149 Jacob, U. S., & Olisaemeka, A. N. (2016). Inclusive education in the 21st century: Parameters and
opportunities for learners with special needs. Scientific Journal of Kurdistan University of Medical Sciences,
12(10), 188-196. https://doi.org/10.19044/es].2016.v12n10p188

150 Kgrner, 1., Uhimann, S., Schmid, B., Freyhoff, G., & Rigrova, D. (2018). Towards inclusive education:
Examples of good practices of inclusive education. Inclusion Europe with support of the European Commission.
https://inclusion-europe.eu/wp-content/uploads/2018/02/Best-Practice-Education EN-FINALWEB. pdf

151 Yamashiro, N. (2019). An inclusive vision for 21st century learning.
http://www.afterschoolalliance.org/afterschoolsnack/An-inclusive-vision-for-21st-century-learning 11-21-2019.cfm

152 Graham, L. (Ed.) (2020). Inclusive education for the 21st century: Theory, policy and practice. Allen & Unwin.

153 Assaad, M., Makela, T., Pnevmatikos, D., & Christodoulou, P. (2018). Pedagogical design principles guided
integration of social media concepts in a hybrid learning environment: Analysing and reporting focus group
results. In U. Rechkoska-Shikoska & M. Assaad (Eds.), AICT 2018: The Fourteenth Advanced International
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daudz$kautnaina koncepcija (Mitchell, 2015') ), un IKT attistiba veicina tas ievieSanu praksé
(Cheng & Lai, 2020%5; IITE, 2006%; Josjo, 2012'°"). Robotikas elementi, izglitojo$as
datorspéles (Laamarti et al., 2014'%8; Papadakis, 2018'°°; Romero et al., 2015%°) pilnveido
izpratni par macibu 1steno$anu tiedsaisté, jauktu macidanos un paver jaunas iespéjas visiem
izglitojamajiem IKT virtualas vai jauktas realitates vidés. Lai identificetu sekmigu digitalas
ieklauSsanas procesu un inovativu, uz IKT balstitu risingjumu ievieSanu formalaja un
neformalaja izglitiba, ir jaidentificé izaicinajumi, kas saistiti ar IKT k& macibu un ieklauSanas
instrumentu izmanto$anu (Tomczyk & Oyelere, 20196), Pédéjos gados IKT riki tiek izmantoti,
lai veicinatu skolénu ar ipasam vajadzibam macisanos un uzlabotu vinu pielagosanos macibu
videi un vinu macibu sasniegumus, un $o riku pielietoSana pakapeniski pieaug (Cheng & Lai,

2020%%2), Skolénus ar Tpasam vajadzibam IKT attistiba klasé ietekmé dazados veidos.

Conference on Telecommunications (pp. 94-100). IARIA.
https://thinkmind.org/index.php?view=article&articleid=aict 2018 6 10 18001

154 Mitchell, D. (2015). Inclusive education is a multi-faceted concept. Center for Educational Policy Studies
Journal, 5(1), 9-30. https://www.cepsj.si/index.php/cepsj/article/view/151/79

155 Cheng, S., & Lai, C. (2020). Facilitating learning for students with special needs: A review of technology-
supported special education studies. Journal of Computers in Education, 7, 131-153.
https://doi.org/10.1007/s40692-019-00150-8

156 |ITE, UNESCO Institute for Information Technologies in Education. (2006). ICTs in education for people with special
needs: Specialized training course. UNESCO Institute For Information Technologies in Education.
https://iite.unesco.org/pics/publications/en/files/3214644.pdf

157 Josjo, H. (2012). ICT and inclusion: Teachers’ perceptions on the use of information and communication technology for
students with special educational needs in general educational settings. Umea universitet. https://www.diva-
portal.org/smash/get/diva2:633789/FULLTEXTO1.pdf

158 Laamarti, F., Eid, M., & El Saddik, A. (2014). An overview of serious games. International Journal of Computer
Games Technology, 2014, 1-15. https://doi.org/10.1155/2014/358152

159 papadakis, S. (2018). The use of computer games in classroom environment. International Journal of Teaching and Case
Studies, 9(1), 1-25. https://doi.org/10.1504/1JTCS.2018.10011113

160 Romero, M., Usart, M., & Ott, M. (2015). Can serious games contribute to developing and sustaining 21st-
century skills? Games and Culture, 10(2), 148-177. https://doi.org/10.1177/1555412014548919

161 Tomczyk, L., & Oyelere, S. S. (Eds.). (2019). ICT for learning and inclusion in Latin America and Europe.
Pedagogical University of Cracow. https://doi.org/10.24917/9788395373732

162 Cheng, S., & Lai, C. (2020). Facilitating learning for students with special needs: A review of technology-
supported special education studies. Journal of Computers in Education, 7, 131-153.
https://doi.org/10.1007/s40692-019-00150-8
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Pieméram, “skoléni ar invaliditati biezi izmanto asistivas tehnologijas, lai apgdtu citadi
nepieejamu visparéjas izglitibas programmu, ka arT lai maksimali izmantotu savas macisanas
stipras puses” un “varbdt vél svarigak, tapat ka vinu vienaudzi, vini izmanto tehnologiju radit
saisto$u izglitibas pieredzi” (NCLD, 2019a, 12.lpp.1%%). Lidstréma un citi pétnieki (2012)%4
analizéja, ka izglttojamie izmanto IKT macibu noluka, ka alternativu macibu Iidzekli un ka
kompensacijas instrumentu, t.i., ka datorizétu asistivas tehnologijas ierici. IKT vajadzétu bt
izSkirosai lomai, nodroSinot izglitibas resursu pieejamibu visiem, piem., lai atbalstitu
neredzigus vai vajredzigus cilvékus: visu redzamo parveidojot par dzirdamu; nedzirdigu vai
dzirdes traucéjumu gadijuma: visu dzirdamo parveidojot vizualaja utt. (Tomczyk & Oyelere,
2019, 20.Ipp.1%). Cenga un Lai (2020)'%® pétijuma secinats, ka joprojam ir maz analizétas
tehnologiju integréSanas, izmantoSanas un attistibas tendences specidlaja izglitiba.
Visbutiskakie elementi tehnologijas novértéSana ir pieejamiba un ieklau$ana, Sie elementi
janoverté ikreiz, kad tehnologija tiek izveidota un izmantota klasés vai skolas. Novértésana
var izmantot piecus savstarpéji saistitus komponentus (vizija, dizains, izmaksas, izmantoSana
un pilnveides iespéja), lai tie visiem skoléniem sniegtu panakumus (NCLD, 2019a)*’. Var
teikt, ka izglitibas tehnologiju (ed tech) iniciativas un produkti ir jaizstrada, japérk, jaisteno un

janoverte ta, lai tie atbilstu visu izglitojamo, bet jo seviSki skolénu ar pasajam vajadzibam

163 NCLD, National Center for Learning Disabilities. (2019a). Inclusive technology in a 21st-century learning
system. https://www.ncld.org/wp-content/uploads/2019/06/Inclusive-Technology-in-a-21st-Century-Learning-
System.Final .060719.pdf

164 Lidstrom, H., Granlund, M., & Hemmingsson, H. (2012). Use of ICT in school: A comparison between students with and
without physical disabilities. European Journal of Special Needs Education, 27(1), 21-34.
https://doi.org/10.1080/08856257.2011.613601

165 Tomczyk, L., & Oyelere, S. S. (Eds.). (2019). ICT for learning and inclusion in Latin America and Europe.
Pedagogical University of Cracow. https://doi.org/10.24917/9788395373732

166 Cheng, S., & Lai, C. (2020). Facilitating learning for students with special needs: A review of technology-
supported special education studies. Journal of Computers in Education, 7, 131-153.
https://doi.org/10.1007/s40692-019-00150-8

167 NCLD, National Center for Learning Disabilities. (2019a). Inclusive technology in a 21st-century learning
system. https://www.ncld.org/wp-content/uploads/2019/06/Inclusive-Technology-in-a-21st-Century-Learning-
System.Final _.060719.pdf
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izglitoSanai (NCLD, 2019a'®8, 2019b'®°, 2019c!"), lai "uzlabotu maciSanas iespéjas un
sniegtu jégpilnu pieredzi dazadiem izglitojamajiem” (NCLD, 2019a, 12.lpp.'"%), nevis

“saasinatu un palielinatu eso$o nevienlidzibu” (NCLD, 2019b, 2.Ipp.1"?).

Metodologijas

Sagatavoja: Svetlana Surikova (Latvijas Universitate, Latvija) un Karels Van Isakers
(PhoenixKM BVBA, Belgija)

Lai izveidotu ieklaujo$akas macibu vides, Gilains (2015)*"® ierosinaja izmantot inovativas
macibu metodes un tehnologijas ar universalu dizainu, lai izplatitu labo praksi skolot3ju,
izglttotaju un citu apmacibu profesionalu vidd un pielagot un ieviest vértéSanas metodes ar
rakstisku, mutisku vai aréju vértéjumu (13. Ipp.). Josjo pétijuma (Josjo, 2012)'"* noradits, ka

skolénu ar Tpasam vajadzibam maciSanai ir jaizmanto atSkirigas stratégijas, nevis

168 NCLD, National Center for Learning Disabilities. (2019a). Inclusive technology in a 21st-century learning
system. https://www.ncld.org/wp-content/uploads/2019/06/Inclusive-Technology-in-a-21st-Century-Learning-
System.Final .060719.pdf

169 NCLD, National Center for Learning Disabilities. (2019b). Inclusive technology in modern learning
environments: A collaborative local action primer. https://www.ncld.org/wp-content/uploads/2019/06/Inclusive-
Technology-Local-Procurement.Final _.060719.pdf

170 NCLD, National Center for Learning Disabilities. (2019c). Inclusive technology in modern learning
environments: Student experiences and four key federal laws. https://www.ncld.org/wp-
content/uploads/2019/06/Inclusive-Technology-Student-Experiences-and-Four-Key-Federal-Laws.Final _.pdf

171 NCLD, National Center for Learning Disabilities. (2019a). Inclusive technology in a 21st-century learning
system. https://www.ncld.org/wp-content/uploads/2019/06/Inclusive-Technology-in-a-21st-Century-Learning-
System.Final .060719.pdf

172 NCLD, National Center for Learning Disabilities. (2019b). Inclusive technology in modern learning
environments: A collaborative local action primer. https://www.ncld.org/wp-content/uploads/2019/06/Inclusive-
Technology-Local-Procurement.Final .060719.pdf

173 Ghilain, T. (2015). Towards more inclusive learning environments in Europe: Salzburg Declaration. European
Association of Service providers for Persons with Disabilities.
https://www.easpd.eu/sites/default/files/sites/default/files/Policy/Education/towards_more_inclusive learning_envi
ronments_in_europe_easpd.pdf

174 Josj0, H. (2012). ICT and inclusion: Teachers’ perceptions on the use of information and communication
technology for students with special educational needs in general educational settings. Umed universitet.
https://www.diva-portal.org/smash/get/diva2:633789/FULLTEXTO1.pdf
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tradicionalas macibu metodes, tacu praksé skolotajiem nav pietiekami daudz zinaSanu par
IKT izmantoSanu 1pasam izglitibas vajadzibam, un lielaka dala skolotaju izmanto tikai dazus
pielagojumus. Jaunas IKT pielagotas ieklaujosas izglitibas metodologijas batu jaievie$ jau
skolas macibu programmas; programmas “batu jamaina, lai pielagotos izglitojama ar ipasam
vajadzibam atSkirigajam macibu stilam, lai panaktu nepiecieSamas izmainas” (Jacob &
Olisaemeka, 2016, 193.Ipp.}"). leklaujoSo izglitibu var Tstenot, balstoties uz skolénu
vajadzibam un spéjam, laujot katram skolénam macities sava tempa, lai sasniegtu iecerétos
macibu rezultatus (Jacob & Olisaemeka, 2016)*6. Lai palielinatu skolénu interesi un aktivitati,
var apvienot skolas stundas un tieSsaistes kursus ar izglitojoSajam spélém vai robotizétam
spélém (ja tas ir nepiecieSams). “Izmantojot jaunus tehnologiskos rikus, skolu ieklauSanas
procesu var veicinat tikai tad, ja paral€li tam érti tiek parskatitas un uzlabotas izglitibas pieejas,
metodes un stratégijas” (Ott & Pozzi, 2009, 635.lpp."") un tas tiek darits, balstoties uz

pétijlumiem un pieradijumiem (Mitchell, 2015)*78,

Macisanas 3.0
Sagatavoja: Karels Van Isakers (PhoenixKM BVBA, Belgija)

Izmantojot programmu Macisanas 3.0, skolas attalinas no tradicionalajam lekcijam un ta vieta
koncentréjas uz interaktivu macisanos, veicot jautajumu un atbilzu sesijas, parskatus un

viktorinas, diskusijas, laboratorijas un citas projektd balstitas macibas, izmantojot IKT

175 Jacob, U. S., & Olisaemeka, A. N. (2016). Inclusive education in the 21st century: Parameters and
opportunities for learners with special needs. Scientific Journal of Kurdistan University of Medical Sciences,
12(10), 188-196. https://doi.org/10.19044/esj.2016.v12n10p188

176 Jacob, U. S., & Olisaemeka, A. N. (2016). Inclusive education in the 21st century: Parameters and
opportunities for learners with special needs. Scientific Journal of Kurdistan University of Medical Sciences,
12(10), 188-196. https://doi.org/10.19044/esj.2016.v12n10p188

177 Ott, M., & Pozzi, F. (2009). Inclusive education and ICT: Reflecting on tools and methods. In P. L. Emiliani, L.
Burzagli, A. Como, F. Gabbanini, & A.-L. Salminen (Eds.), Assistive Technology from Adapted Equipment to
Inclusive Environments (Vol. 25, pp. 635—-639). IOS Press. https://doi.org/10.3233/978-1-60750-042-1-635

178 Mitchell, D. (2015). Inclusive education is a multi-faceted concept. Center for Educational Policy Studies
Journal, 5(1), 9-30. https://www.cepsj.si/index.php/cepsj/article/view/151/79
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piedavatas iespéjas. Saskana ar Kitu un Smitu (2007)'7°, Maci$anos 3.0 raksturo bagatigas,
starpinstitucionalas, starpkulttru izglitibas iespéjas, kuras pasSiem izglitojamajiem ir galvena
loma k& kopigu zinadanu artefaktu veidotajiem un kur socialajiem tikliem un socialajiem

ieguvumiem arpus tieSas darbibas jomas ir liela nozime.
Daciuk (2016)*8° mingja dazus MaciSanas 3.0 pamataspektus:

o Lietotaja pieredzei atbilsto§s musdienigs dizains, lidzigs ka timekIr.

o Vizuali saistoSs kopskats, kas palidz saprast, ko iemacisos, kadi ir sasniegumi, kas
notiks talak utt.

o Personalizéts, lauj izglitojamajiem testét un orientéties nelineara veida.

o Zinasanu grafika atsauces ietvars, nevis to materialu saraksts, kuriem jaiziet cauri.

o Macisanas darot.

o Arg&jo resursu integracija.

o Interaktivs saturs un novert&jumi.

o Cilveka iesaistidanas merogs, piem., tie§saistes koucings vai grupas sadarbiba.

o lesaistiSanas riki, piem., sp€loSana, mobila, sociala integracija utt.

o Saprotama vértésanas sistéma.

o Datu izmanto8ana macibu pieredzes un kursa materiala uzlaboSanai laika gaita.
Individual Educational Plan Examples — Belgium

Contributor: Karel Van Isacker (PhoenixKM BVBA, Belgium)

Aforementioned Sticordi measures have been defined per developmental disorder*®! and are

to be applied in inclusive lessons.

179 Keats, D. W., & Schmidt, J. P. (2007). The genesis and emergence of Education 3.0 in higher education and
its potential for Africa. First Monday, 12(3). https://doi.org/10.5210/fm.v12i3.1625

180 Daciuk, E. (2016). Online Learning 3.0 is happening and you’re probably behind.
https://elearningindustry.com/online-learning-3-0-happening

181 Sticordi-maatregelen. http://www.wilgenduin.be/page/Sticordimaatregelen.aspx
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'Sticordi' is an acronym that refers to various measures to avoid learning disabilities in children

with disabilities or learning disabilities:

o Stimulate;
o Compensate;
o Remedy;
o Differentiate.
The Sticordi measures allow pupils with special educational needs to enjoy education at the

same level as their classmates.

A teacher does not need the permission to be stimulating, compensatory and to apply
differentiating or remedial measures. For dispensing measures the approval of the

accompanying class council is required.

A constructive collaboration between different partners is indispensable for taking suitable
Sticordi measures. We think of parents, the pupil, the teacher, colleagues of the teacher and
the CLB (Center for Educational Guidance).

For whom?

The measures are for pupils in primary and secondary education with a disability or learning

difficulties. Making a diagnosis is not a requirement.

Encourage: encourage pupils and, above all, emphasize what succeeds, e.g., making
progress visible with scorecards, product portfolio; appropriate place in the classroom, starting
from the world of specific pupils; more feed-up; pupils regularly receiving indications about

timing; individual learning results, etc.

Compensating: allowing technical aids; e.g., (front) reading software, word processing

programme, spelling corrector, speech recognition software; dictionary, adapted furniture
provided, the teacher gives board diagrams and mind maps, shorter keys; read aloud, reading

by silent reading; pupils use formula cards, etc.

Remedying: offering individual learning aid to eliminate problems: tutor (pupil roll-out), which

is individually discussed with the pupil beforehand or afterwards; deal with essential faults first,
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relieve pressure by avoiding reading work; do not compare with other pupils; give points for

the most important, etc.

Dispensing: abandoning/replacing learning objectives/final objectives with deeper objectives:

exempting dictation in language courses; fewer exercises; do not require that pupils explain

on the board; replace group assignments with individual assignments; exempt from swimming;

ignore spelling mistakes in dyslexic pupils, etc.

In the following, we detail this per disability group.

Dyslexia
Name pupil:
Class:
Period:
Type Possible STICORDI measures Applicable
STIMULATE To be aware of the problem of the pupil and to take it
into account
STIMULATE Make the measures in the classroom open to discussion
(if the parents and the pupil wish so)
STIMULATE Do not evaluate individual results in the classroom in a
confrontational way.
STIMULATE Motivation and encouragement.
STIMULATE Checking of notes and agenda are duly completed.
STIMULATE Guide when adding new notes and events on the
calendar
STIMULATE To determine whether the instruction is well understood
STIMULATE Communicating to whom and how the pupil can ask for
help
STIMULATE Consider reduced concentration
COMPENSATE | Provide more time for large tasks / tests / exams
COMPENSATE | Provide exams in a separate room.
COMPENSATE | Read questions during tests / exams.
COMPENSATE | Error-free copies provided with fill-in sheets.
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Type Possible STICORDI measures Applicable

COMPENSATE | Allow tools in the classroom: calculator / times tables
/tables / formulas / step-by-step plans /solution cards
/dictionary / ...

COMPENSATE | Allow tools when creating tasks: calculator / times tables
/ tables / formulas / step-by-step plans / solution maps
/dictionary / ...

COMPENSATE | Offer a clearly structured whole and give this structure to
the pupil.

COMPENSATE | Customize Layout: clear font, wide line spacing.

COMPENSATE | Adjustments for book reviews: film instead of the book
review / allow easier reading / large textbook / ...

COMPENSATE | Create homework tasks.

COMPENSATE | Allow the pupil to have access to the whole subject
matter.

COMPENSATE | Give one colour per box for folders, covers, notebooks.

COMPENSATE | Put the pupil in a strategically good position.

COMPENSATE | Enlist the help of the parents for homework assistance.

PERSPECTIVE | Classroom exercises and homework confined to the base
material.

PERSPECTIVE | Provide a second chance: do not punish catch-ups /
catch-up tests / forgotten tasks/ postpone tasks / see if
all assignments have been filled in with tests / tasks /
exams...

PERSPECTIVE | Assess the real key (points for the important subject
matter)

PERSPECTIVE | Language errors cannot be included in the subject
matter where this is not relevant.

PERSPECTIVE | In dictation only mark the practiced words.

PERSPECTIVE | “Complete words” dictation instead of sentence dictation

PERSPECTIVE | Provide extra guidance after school hours.

DISPENSING Permanent / temporary / partial / complete exemption
provided for certain final objectives:

DISPENSING Exemption of exercises in front of the class.

DISPENSING Exempt from reproducing statements or proofs from
memory.

DISPENSING Exemption of certain questions at the test or exam:
multiple choice

DISPENSING Exemption from the written exam.
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ADHD (Attention-Deficit/Hyperactivity Disorder)

Name pupil:
Class:
Period:

Type Possible STICORDI measures Applicable

STIMULATE To be aware of the pupil’s problem and to take it into
account.

STIMULATE Make the measures in the classroom open to discussion
(if the parents and the pupil wish so).

STIMULATE Do not evaluate individual results in the classroom in a
confrontational way.

STIMULATE Motivation and encouragement.

STIMULATE Checking if notes and agenda are duly completed.

STIMULATE Guide when adding new notes and events on the
calendar.

STIMULATE Check whether the assignment is well understood.

STIMULATE Show understanding of the problem and acknowledge the
problem. This can be a huge support for the pupil.

STIMULATE Try to move around the pupil’'s environment.

STIMULATE Strive for the quality over quantity.

STIMULATE Forget about the anger, disappointment or other
emotions that occur during the day, because of the
unwanted or disturbing behaviour of the pupil.

STIMULATE Assess the content not the hand writing

STIMULATE Reward the pupil quickly, when he/she has done
something good so that the link between the desired
behaviour and positive feedback is clear to the pupil.

STIMULATE When rewarding or praising the pupil, state expressly
what he or she was did well.

STIMULATE If you want to change the undesirable behaviour, it is
good to determine first by which positive behaviour you
want to replace it. This way you can achieve a better
balance between giving punishment and giving
encouragement.

STIMULATE Encourage positively at the time of the desired behaviour
(motivating for the child to complete the assignment or
task)

144



MyHub 604454-EPP-1-2018-1-LV EPPKAS-IPI-SOC-IN

Type Possible STICORDI measures Applicable

STIMULATE Ensure that the pupil is not frustrated or tired; maybe the
assignment was too heavy or took too much time

STIMULATE Tell the pupil how she/he can indicate that she/he feels
angry or frustrated.

STIMULATE Try as a teacher to formulate the behaviour of the pupil
in positive terms, so that there is no discouragement.

STIMULATE Give plenty of room to mess around and make noise.

STIMULATE Give a break often between assignments in which a
motor activity becomes allowed.

STIMULATE The penalty must be in proportion to the seriousness of
the facts.

STIMULATE Stay calm when you punish.

STIMULATE In case of seriously undesirable behaviour, it is best to
respond each time.

STIMULATE The punishment must be linked to a behaviour and not to
the personality as a whole.

STIMULATE If one punishes, it is best to do so immediately after the
incident.

STIMULATE Always teach the opposite, desired behaviour (this one
has better long-term effects).

STIMULATE Communicate to whom and how the pupil can ask for
help

STIMULATE Consider reduced concentration

COMPENSATE | Provide more time for large tasks / tests / exams

COMPENSATE | Spreading tests and exams in time in consultation with
other teachers

COMPENSATE | Provide exams in a separate room.

COMPENSATE | Read questions during tests / exams.

COMPENSATE | Provide error-free copies with fill-in sheets.

COMPENSATE | Allow tools in the classroom: calculator / times tables /
tables / formulas / step-by-step plans / solution cards /
dictionary /...

COMPENSATE | Allow tools when creating tasks: calculator / times tables /
tables / formulas /step-by-step plans / solution maps /
dictionary / ...

COMPENSATE | Allow tools when creating tasks: calculator / times tables /
tables / formulas /step-by-step plans / solution maps /
dictionary / ...

COMPENSATE | Offer a clearly structured whole and give this structure to
the pupil.

COMPENSATE | Give folders, covers, notebooks one colour per box.
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Type Possible STICORDI measures Applicable

COMPENSATE | You can use an instruction list, e.g., in the classroom: |
am sitting right on my chair, | am quiet, | listen to the
teacher, | look at the board.

COMPENSATE | Make a list of materials that the pupil has to bring with
him/her every day.

COMPENSATE | Teach the pupils techniques of memorization: memo-
technical remedies (e.g., donkey bridges), making clear
representations (e.g., mind maps), linking the new
information to the other already present memory
contents, learning the structure of the subject
matter/core thoughts by heart.

COMPENSATE | Emphasize the didactic principle of repetition.

COMPENSATE | Teach the pupil to count up to 5 before doing anything.

COMPENSATE | Use a verse or a song.

COMPENSATE | Teach the pupil to talk to himself aloud when he/she
does something.

COMPENSATE | Make good agreements about how the pupil can pay
attention, ask.

COMPENSATE | Clearly agree on which behaviour is desired and when,
and help the pupil in the respective situation.

COMPENSATE | Use signals as a warning for undesirable behaviour
(e.g., tap on the table).

COMPENSATE | Put the pupil in a strategically good position.

COMPENSATE | Allow ear protection.

PERSPECTIVE | Limit class exercises and homework to the basic material.

PERSPECTIVE | Provide a second chance: do not penalize catch-ups /
catch-up tests / forgotten tasks / postpone tasks / see if
all assignments have been filled in with tests / tasks /
exams

PERSPECTIVE | Assess the real issue (Point to the important subject
matter).

PERSPECTIVE | Language errors cannot be included in the subject
matter where this is not relevant.

PERSPECTIVE | Evaluate calculation errors less if the structure and
reasoning behind the solution is correct.

PERSPECTIVE | In dictation only mark the practiced words.

PERSPECTIVE | Complete words dictation instead of sentence dictation.

PERSPECTIVE | Provide extra guidance after school hours.

PERSPECTIVE | Avoid unnecessary stimuli and distractions as much as

possible.
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Type Possible STICORDI measures Applicable

PERSPECTIVE | Use questions - strategy: question 'What do you need to
do this? unloading '(e.g., formula, specific material)

PERSPECTIVE | Provide a clear organization in the day and week format.

PERSPECTIVE | Provide learning texts with a list of key words or core
ideas.

PERSPECTIVE | You can help the pupil by giving all things a permanent
place and by stimulating the pupil and teaching to do that
for themselves.

PERSPECTIVE | When making a task, make sure that only items that the
pupil needs are on the table.

PERSPECTIVE | Make sure that as few disturbing sounds as possible can
distract the pupil, for instance, by offering a sound-
deadening hearing protector during individual work.

PERSPECTIVE | Teach the pupil how to structure a learning text:
highlighting keywords, marking titles and subtitles.

PERSPECTIVE | Provide a clear structure in the school library (e.g.,
always keep the agenda) the right corner, the calculation
book left).

PERSPECTIVE | Use well-organized buttons (not too many on one page
each time), the same structure.

PERSPECTIVE | Give plenty of room to respond.

PERSPECTIVE | Place the pupil in a place with little distraction, preferably
in front of the classroom.

PERSPECTIVE | Put the pupil on a couch or next to a pupil who can bring
peace.

PERSPECTIVE | Regularity and clarity are an anchor for pupils with
ADHD.

PERSPECTIVE | Every approach that relies on self-control and self-

instruction gives these pupils the necessary
environmental support, e.g., the self-instruction method
van Meichenbaum or Stippestappen.

PERSPECTIVE

Discuss the basic attitude with the pupil.

PERSPECTIVE | All children with ADHD need simple rules with clear,
positive, encouraging consequences with desired
behaviour and adverse effects. Set firm, clear and simple
requirements and courageous the desired behaviour.

PERSPECTIVE | Avoid nuances such as maybe, a little, sometimes.

PERSPECTIVE | Combine an oral assignment with a written assignment.

PERSPECTIVE | Divide the instruction into smaller parts.

PERSPECTIVE | Keep the instruction phase short.
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Type Possible STICORDI measures Applicable

PERSPECTIVE | Make agreements about interruptions, e.g., to raise a
finger to shoe the annoyance or to ask a question, it can
be agreed that he/she asks a maximum number of
guestions per school day. The pupil learns because of
this, to think first before he/she asks a question and
gains experience in it by asking more specific and
relevant questions.

PERSPECTIVE | It is advisable to prepare the pupil for all sorts of new
situations and to act directly at the first sign that things
are going wrong.

PERSPECTIVE | Tell the pupil in advance what is going to happen, what it
will look like, who is there, what you will do.
PERSPECTIVE | Do not give too many rules at the same time.

PERSPECTIVE | Specify clear limits (this may / may not).

PERSPECTIVE | Repeat the rules adequately until the pupil runs it
smoothly and applies of his/her own accord.
DISPENSING Exempt from reproducing statements or proofs from
memory.

DISPENSING Provide a safe place to calm down/relax.

DISPENSING Allow the pupil sufficient time to complete his/her tasks
neatly and orderly (dispensing of time pressure).
DISPENSING Link time to divide tasks.

DISPENSING Help the pupil to set a long-term goal: the ultimate goal
broken up into realistic parts.
DISPENSING Consider oral questioning.

DISPENSING Arrange a telephone accessible 'helpdesk’ for the pupil,
e.g., via a buddy system.

DISPENSING Provide a stimulus-poor corner in the classroom where
the pupil can work as he/she wants.

Autism

Name pupil:

Class:

Period:
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Type Possible STICORDI measures Applicable

STIMULATE To be aware of the problem of the pupil and to take it
into account.

STIMULATE Make the measures in the classroom open to discussion
(if the parents and the pupil wish so).

STIMULATE Do not evaluate individual results in the classroom in a
confrontational way.

STIMULATE Motivation and encouragement.

STIMULATE Checking if notes and agenda are duly completed.

STIMULATE Guide when adding new notes and events on the
calendar.

STIMULATE Check whether the assignment is well understood.

STIMULATE Communicate to whom and how the pupil can ask for
help.

STIMULATE Consider reduced concentration.

COMPENSATE | Provide more time for large tasks / tests / exams.

COMPENSATE | Spreading tests and exams in time in consultation with
other teachers.

COMPENSATE | Provide exams in a separate room.

COMPENSATE | Read questions during tests / exams.

COMPENSATE | Provide error-free copies with fill-in sheets.

COMPENSATE | Allow tools in the classroom: calculator / times tables /
tables / formulas / step-by-step plans /solution cards /
dictionary / ...

COMPENSATE | Allow tools when doing tasks: calculator / times tables /
tables / formulas /step-by-step plans / solution maps /
dictionary / ...

COMPENSATE | Allow tools when creating tasks: calculator / times tables /
tables / formulas /step-by-step plans / solution maps /
dictionary / ...

COMPENSATE | Offer a clearly structured whole and give this structure.

COMPENSATE | Customize Layout: clear font, wide line spacing.

COMPENSATE | Adjustments for book reviews: film instead of the book
review/ allow easier reading / large textbook / ...

PERSPECTIVE | Limit class exercises and homework to the basic
material.

PERSPECTIVE | Provide a second chance: do not penalize catch-ups /

catch-up tests / forgotten tasks / postpone tasks / see if
all assignments have been filled in with tests / tasks /
exams
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Type Possible STICORDI measures Applicable
PERSPECTIVE | Assess the real key (Points to the important subject
matter).
PERSPECTIVE | Language errors cannot be included in the subject
matter where this is not relevant.
PERSPECTIVE | In dictation only mark the practiced words.
PERSPECTIVE | Evaluate calculation errors less if the structure and
reasoning behind the solution is correct.
PERSPECTIVE | Complete words dictation instead of sentence dictation.
PERSPECTIVE | Provide extra guidance after school hours.
DISPENSING Permanent/temporary/partial/ complete exemption
provided for certain final objectives.
DISPENSING Exemption of exercises in front of the class.
DISPENSING Exemption from mental arithmetic.
DISPENSING Exempt from reproducing statements or proofs from
memory.
DISPENSING Exemption of certain questions at the test or exam:
multiple choice
DISPENSING Exemption from the written exam.
DISPENSING Provide a safe place to calm down/relax.
Dyscalculia
Name pupil:
Class:
Period:
Type Possible STICORDI measures Applicable
STIMULATE To be aware of the problem of the pupil and to take it into
account.
STIMULATE Make the measures in the classroom open to discussion
(if the parents and the pupil wish so).
STIMULATE Do not evaluate individual results in the classroom in a
confrontational way.
STIMULATE Motivation and encouragement.
STIMULATE Communicating to whom and how the pupil can ask for

help.
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Type Possible STICORDI measures Applicable

STIMULATE Promote a controlling attitude towards your own work.

STIMULATE Formulate clear goals. What is basic material? What is
differentiation?

STIMULATE For each new subject matter after the lesson, check
whether the pupil has actually understood it.

STIMULATE Organize extra exercises for mathematics in the lesson.

STIMULATE Work longer on a concrete / schematic level.

STIMULATE Give hints where possible during the math, sciences,
bookkeeping, history, etc. so that the pupil does not get
stuck by a small problem.

STIMULATE Announce tests for mathematics and sciences well in
advance.

STIMULATE As a teacher or pupil, check that the pupil is in the correct
place in his/her book, calculation work.

STIMULATE Never allow the pupil to solve an exercise on the board
unexpectedly.

STIMULATE Encourage success in what the pupil can do well.

STIMULATE Encourage pupils to ask questions about things they do
not understand.

STIMULATE Ensure a good bond and a safe climate.

STIMULATE Ensure continuity and consistency in the guidance.

STIMULATE Work with a progress card, or make evolution visible via,
e.g., a chart.

STIMULATE Evaluate the pupil according to his/her own abilities,
compare with him/herself), and discuss this with the
parents.

STIMULATE Evaluate not only the calculation errors, but also the
solution method.

STIMULATE Give a shorter, but not easier, test.

COMPENSATE | Provide more time for large tasks / tests / exams.

COMPENSATE | Allow tools in the classroom: calculator / times tables /
tables / formulas / step-by-step plans /solution cards /
dictionary / ...

COMPENSATE | Allow tools when doing tasks: calculator / times tables /
tables / formulas /step-by-step plans / solution maps /
dictionary / ...

COMPENSATE | Allow tools when creating tasks: calculator / times tables /
tables / formulas /step-by-step plans / solution maps /
dictionary / ...

COMPENSATE | Offer a clearly structured whole and give this structure to

the pupil.
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Type Possible STICORDI measures Applicable

COMPENSATE | Create homework tasks.

COMPENSATE | Put the pupil in a strategically good position.

COMPENSATE | Enlist the help of the parents for homework assistance.

COMPENSATE | Prepare exercises in advance.

COMPENSATE | Always express what you offer in the curriculum.

COMPENSATE | Visualize.

COMPENSATE | Do not use ambiguous language (no proverbs, no
figurative language).

COMPENSATE | Allow her/his own resources.

COMPENSATE | Provide customized worksheet.

COMPENSATE | Give tutoring during the practice moment.

PERSPECTIVE | Limit class exercises and homework to the basic
material.

PERSPECTIVE | Provide a second chance: do not punish catch-ups /
catch-up tests / forgotten tasks / postpone tasks / see if
all assignments have been filled in with tests / tasks /
exams.

PERSPECTIVE | Evaluate calculation errors less if the structure and
reasoning behind the solution is correct.

PERSPECTIVE | Provide extra guidance after school hours.

DISPENSING Permanent / temporary / partial / complete exemption
provided for certain final objectives.

DISPENSING Exemption of exercises in front of the class.

DISPENSING Exemption from mental arithmetic.

DISPENSING Exempt from reproducing statements or proofs from
memory.

Dysphasia
Name pupil:
Class:
Period:
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Type Possible STICORDI measures Applicable
STIMULATE To be aware of the problem of the pupil and to take it
into account.
STIMULATE Make the measures in the classroom open to discussion
(if the parents and the pupil wish so).
STIMULATE When learning to read, spell, count:
- check whether the assignment is understood
- activate inside/prior information
- work with visual support when applying new subject
matter: phoneme-grapheme coupling, key words /
sentences, spelling rules, working with concrete material
and diagrams
- continue to read aloud and offer audiobooks
- repeated practice
STIMULATE Motivation and encouragement.
STIMULATE When communicating:
- being open to the communication skills of the pupil
- speak clear, simple language, ask short questions and
give short assignments
- clarify figurative language
- give time when answering questions
- deal appropriately with word-catching problems that
pupils have
- teach the pupil to ask for help
- support visually.
STIMULATE Guide when adding new notes and events on calendar.
STIMULATE Clarify whether the instruction is well understood.
STIMULATE Communicate to whom and how the pupil can ask for
help.
STIMULATE Consider reduced concentration.
STIMULATE Apply pre-teaching and extra instruction after the class
instruction.
STIMULATE Offer structure:
- in time: day-week format, during activity, end of the day
- in space: proximity teacher, buddy ...
- during activities: expressing thinking steps, using step-
by-step plans.
STIMULATE Do not evaluate individual results in the classroom in a
confrontational way.
STIMULATE Checking if notes and agenda are duly completed.
COMPENSATE | Provide more time for large tasks / tests / exams.
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Type Possible STICORDI measures Applicable

COMPENSATE | Spreading tests and exams in time in consultation with
other teachers.

COMPENSATE | Provide exams in a separate room.

COMPENSATE | Read questions during tests / exams.

COMPENSATE | Error-free copies provided with fill-in sheets.

COMPENSATE | Allow tools in the classroom: calculator / times tables /
tables / formulas / step-by-step plans /solution cards /
dictionary / ...

COMPENSATE | Allow tools when creating tasks: calculator / times tables /
tables / formulas /step-by-step plans / solution maps /
dictionary / ...

COMPENSATE | Offer a clearly structured content and give this structure
to the pupil.

COMPENSATE | Customize Layout: clear font, wide line spacing.

COMPENSATE | Adjustments for book reviews: film instead of the book
review/ allow easier reading / large textbook /....

COMPENSATE | Create homework tasks.

COMPENSATE | Allow the pupil to have access to the whole subject
matter.

COMPENSATE | Give one colour per box for folders, covers, notebooks.

COMPENSATE | Put the pupil in a strategically good position.

COMPENSATE | Enlist the help of the parents for homework assistance.

COMPENSATE | Provide copies with notes, completed agenda or help /
check.

COMPENSATE | Adjust the amount of exercises and task.

COMPENSATE | In the case of tests, indicate course material in advance
and go over examples to give a possibility to ask
guestions, clear questions.

PERSPECTIVE | Classroom exercises and homework confined to the base
material.

PERSPECTIVE | Assess the real key (points for the important subject
matter).

PERSPECTIVE | Provide a second chance: do not punish catch-ups /
catch-up tests / forgotten tasks / postpone tasks / see if
all assignments have been filled in with tests / tasks /
exams.

PERSPECTIVE | Language errors cannot be included in the subject
matter where this is not relevant.

PERSPECTIVE | In dictation only mark the practiced words.

PERSPECTIVE | Complete words dictation instead of sentence dictation.
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Type Possible STICORDI measures Applicable
PERSPECTIVE | Provide extra guidance after school hours.
PERSPECTIVE | Limit exercises and tasks to the basic material.
PERSPECTIVE | When arranging/ practicing/ repeating the subject matter,
adjust between the various people involved (teacher, ZC,
out-of-school help, GON, parents, the pupil ...) over the
school years.
DISPENSING Permanent /temporary /partial /complete exemption
provided for certain final objectives.
DISPENSING Exemption of exercises in front of the class.
DISPENSING Exempt from reproducing statements or proofs from
memory.
DISPENSING Exemption of certain questions at test or exam: multiple
choice / ...
DISPENSING Exemption from the written exam.
NLD (Nonverbal Learning Disabilities)
Name pupil:
Class:
Period:
Type Possible STICORDI measures Applicable
STIMULATE To be aware of the problem of the pupil and to take it
into account.
STIMULATE Make the measures in the classroom open to discussion
(if the parents and the pupil so wish).
STIMULATE Do not evaluate individual results in the classroom in a
confrontational way.
STIMULATE Motivation and encouragement.
STIMULATE Checking whether notes and tasks are filled in
properly.
STIMULATE Accompany when completing notes and agenda.
STIMULATE Check whether the assignment is well understood.
STIMULATE Communicate to whom and how the pupil can ask for
help.
STIMULATE Consider reduced concentration.
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Type Possible STICORDI measures Applicable

COMPENSATE | Provide more time for large tasks / tests / exams.

COMPENSATE | Spreading tests and exams in time in consultation with
other teachers.

COMPENSATE | Provide exams in a separate room.

COMPENSATE | Read questions during tests / exams.

COMPENSATE | Allow tools in the classroom: calculator / times tables /
tables / formulas / step-by-step plans /solution cards /
dictionary / ...

COMPENSATE | Allow tools when doing tasks: calculator / times tables /
tables / formulas /step-by-step plans / solution maps /
dictionary / ...

COMPENSATE | Allow tools when creating tasks: calculator / times tables /
tables / formulas /step-by-step plans / solution maps /
dictionary / ...

COMPENSATE | Offer a clearly structured content and give this structure
to the pupil.

COMPENSATE | Custom layout: clear font, spacious line spacing.

COMPENSATE | Adjustments for book reviews: film instead of the book
review / allow easier reading / large textbook / ...

COMPENSATE | Create homework tasks.

COMPENSATE | Allow the pupil to have access to the whole subject
matter.

COMPENSATE | Put the pupil in a strategically good position.

COMPENSATE | Enlist the help of the parents for homework assistance.

PERSPECTIVE | Limit class exercises and homework to the basic
material.

PERSPECTIVE | Language errors cannot be included in the subject
matter where this is not relevant.

PERSPECTIVE | Provide a second chance: do not penalize / postpone
catch-up / catch-up tests / forgotten tasks give in tasks /
see if all assignments have been completed in tests /
tasks / exams.

PERSPECTIVE | Assess the real key (points for the important subject
matter).

PERSPECTIVE | Evaluate calculation errors less if the structure and
reasoning behind the solution is correct.

PERSPECTIVE | For dictation only mark the practiced words.

PERSPECTIVE | Complete words dictation instead of sentence dictation.

PERSPECTIVE | Provide extra guidance after school hours.
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Type Possible STICORDI measures Applicable
DISPENSING Permanent /temporary /partial /complete exemption
provided for certain final objectives.
DISPENSING Exemption of exercises in front of the class.
DISPENSING Exemption from mental arithmetic.
DISPENSING Exempt from reproducing statements or proofs from
memory.
DISPENSING Exemption from the lessons LO.
DISPENSING Exemption of certain parts of the lessons LO.
DISPENSING Exemption of certain questions at test or exam: multiple
choice / ...
DISPENSING Provide a safe place to calm down/relax.
Socio-Motor Development (ASD)
Name pupil:
Class:
Period:
Type Possible STICORDI measures Applicable
STIMULATE To be aware of the problem of the pupil and to take it into
account.
STIMULATE Trust relationship with the pupil for his/her well-being,
commitment and self-confidence.
STIMULATE Encouraging engagement: provoking activities in function
of participation.
STIMULATE Discrete observation. Literally enough distance with
accompanying interventions.
STIMULATE Creating conditions for (motor) learning: social safety,
rest and structure, breathing and tonus regulation.
STIMULATE Practice forms that meet 'enjoying the exercise'.
STIMULATE Social contact: do not shrug, not respond too quickly
(even positively evaluating) to budding social contact-
name (risk relapse).
STIMULATE Socio-motoric 'poor' work forms: mimic, working in a
class (merging with the group).
STIMULATE Enough material challenge in the short proximity of the
child.
STIMULATE Encourage success in what the pupil can do well.
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Type Possible STICORDI measures Applicable

STIMULATE Draw a purpose by explaining what the pupil is doing,
why she/he is practicing.

STIMULATE Create a class atmosphere that accepts pupils with
learning disabilities.

STIMULATE Encourage peer work (A fellow pupil can be a tutor for
the another one).

STIMULATE Ensure a good relationship and a secure environment.

STIMULATE Do not give too many reading tasks, this can be
counterproductive.

STIMULATE No unrealistic expectations.

STIMULATE Create a positive climate around reading and books.

STIMULATE Give homework and complete agenda at a quiet time,
e.g., not when the school bell rings.

STIMULATE Provide a suitable place in the classroom.

COMPENSATE | Extra help to facilitate implementation.

COMPENSATE | To respect the own socio-motor development rate of the
child.

COMPENSATE | Socio-motor learning line: to stand still for a long time at
every step.

COMPENSATE | Observing and evaluating (pupil involved in the function
of the level of development).

COMPENSATE | Do not force social contact in the threatening body zone
(20 cm from the body).

COMPENSATE | Stimulating object-oriented contact as an introduction to
possible personal contact.

COMPENSATE | Physically not helping (is often not allowed), but 'letting’
help.

COMPENSATE | Limit the social 'threat' of the fellow pupils, also on the
playground

COMPENSATE | No educational conversations (e.g., with fellow learners)
without the person concerned.

COMPENSATE | Avoiding learning conversations: offering 'slow' learning
lines
"Yes" / "No" questions.

COMPENSATE | Structure: also, attention for 'attention deficit'.

COMPENSATE | Provide more time for reading.

COMPENSATE | Provide more time for written assignments.

COMPENSATE | Fewer jobs at the same time.

COMPENSATE | Prepare texts in advance.

COMPENSATE | Do word processing and spelling correction.

COMPENSATE | Guide to use compensation software (for reading
programs) for independent learning.

COMPENSATE | Have the prepared dictation.
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Type

Possible STICORDI measures

Applicable

COMPENSATE

Read assignments for the tests.

COMPENSATE

Enlarge font or texts.

COMPENSATE

No too busy page filling, clear structure.

COMPENSATE

Use word prediction, visual support such as algorithm for
verbs, spelling card, sound feet and etc.

COMPENSATE

Resources: reading slat, cover sheet, display.

COMPENSATE

Work with spelling cards, solution plan, search strategies
such as a word check, word prediction or (digital)
dictionaries.

COMPENSATE

Allow to use notes from a classmate.

COMPENSATE

Explain orally instructions for written assignments.

COMPENSATE

Custom home tasks.

COMPENSATE

Fill-in work instead of overwriting.

COMPENSATE

Spelling errors outside of dictations are not marked.

COMPENSATE

Do not read out loud in the lesson without being asked;
read aloud while reading.

COMPENSATE

Texts that have to be read in class, read out by other
pupils or read aloud by the teacher. Allow the use of
technology for supporting reading.

COMPENSATE

Easy reading books.

COMPENSATE

Provide extra time for exercises and assignments.

COMPENSATE

Provide good, corrected copies of notes and exercises;
check the workbooks; the teacher should give a table
diagram or mind map to clarify the content of the lesson.

COMPENSATE

Book reviews are used for struggling readers or
alternatively a film can be summarized.

COMPENSATE

Provide copies of notes and board diagrams. This can
also be a copy of a fellow pupil.

COMPENSATE

Allow tools such as spelling lists, control cards, an
electronic dictionary, a word processor / laptop (possibly
with speech recognition or prediction software).

COMPENSATE

Answering questions and assignments in a schematic
way and having them verbally explained.

COMPENSATE

Whether or not at the request of the pupil, questions are
explained by the teacher (checking whether questions
and instructions are understood - giving the opportunity
to ask for clarification).

COMPENSATE

Show pupils that they did not fill in certain questions or
the answer is incomplete.

COMPENSATE

Do not dictate or write on board questions or
assignments for tests and written examinations.

COMPENSATE

Placing assignments for the test and written exams /
putting them on tape (Dictaphone, mp3) / putting them on
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Type Possible STICORDI measures Applicable
the computer, so that the pupil can work with text-to-
speech software.

COMPENSATE | The pupil may, in agreement with the teacher, use
learning cards with a spelling algorithm, mathematical
scheme, mathematics formulas, in certain exercises.

COMPENSATE | Allow sufficient time for making test pieces for all
subjects.

COMPENSATE | 20 percent more time seems reasonable, but the
consultation with the pupil may give a different result
based on the experience. Especially with multiple choice
gquestions more time is important and reading is often
necessary.

COMPENSATE | When listening to tests, provide the pre-recorded
recording in a specific room to work.

COMPENSATE | In addition to written testing, regular oral testing. The
pupil is given the opportunity to explain written tests
orally.

REMEDY Adjust expectations to the level of the child.

REMEDY Raise the pupil to a higher level through adapted
activities.

REMEDY Request information from parents about the child’s social
behaviour in non-school situations.

REMEDY Identify the causes of weaker performance in order to
better attune the guidance.

REMEDY Request information (or further research) in connection
with sensory abnormalities and developmental disorders.

REMEDY Individual assignments.

REMEDY Use humour.

REMEDY Reduce something to its real importance, put things in
perspective.

REMEDY Breathing exercises (stress-reducing).

REMEDY Giving sense of being ‘free of supervision'.

REMEDY Physical awareness-raising activity; e.g., yoga, individual
practice forms.

REMEDY Contact-poor practice forms.

REMEDY Exciting tasks.

REMEDY Practice forms that connect to the pupil 's immediate field
of interest.

REMEDY Frequent safe movement activities.

REMEDY Well-known work forms.

REMEDY Repeat often (recognisability, safety).

REMEDY Opportunities:
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Type Possible STICORDI measures Applicable
- work with the “axenroos”, a model to characterize the
interaction between people
- working with living wrenches

REMEDY Playground Listing: possibilities for motor-driven
individual activities.

REMEDY Visualize words.

REMEDY Speed reduction by putting dashes between words.

REMEDY Increasing the temperature by singing.

REMEDY Use flash cards.

REMEDY Use of word rows.

REMEDY Spelling script.

REMEDY Step-by-step plan for spelling.

REMEDY Systematic imprinting of stumbling words, spelling rules
and strategies.

DISPENSING Stress and tolerance-reducing measures.

DISPENSING The teacher is always accessible (confidential advisor).

DISPENSING Granting the child his own pace when installing social
contact.

DISPENSING Use minimum requirements.

DISPENSING Giving up patience.

DISPENSING Differentiate with exercises that are socially stress-free.

DISPENSING Allow body language as a form of communication.

DISPENSING Let them work individually.

DISPENSING Allow controlled flight behaviour: pupil is allowed to stand
aside.

DISPENSING The part of spelling won’t be evaluated or will be quoted
differently.

DISPENSING | Word dictation; overwrite dictation sentences.

DISPENSING Exemption from writing difficult memorized words or
dictations.

DISPENSING Exemption from spelling in the French language.

DISPENSING Exemption from spelling assessments in the Dutch
courses.

DISPENSING Exemption from spelling errors in all other subjects.

DISPENSING Situations in which the pupil must present him/herself in

front of others, measure class group, work group,
partner, etc. on the social development level of the pupil.

Problems with Rhythm, Tempo in the Classroom

Name pupil:
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Class:
Period:

Type Possible STICORDI measures Applicable

STIMULATE Empower the child continuously (verbally or materially
e.g., reward stickers).

STIMULATE Leave the pupils as much as possible the sense of
measure and tempo to become aware of in other ways
(moving of the body, stepping, folding, use rhythmic
percussion instruments).

COMPENSATE | Replace the difficult movement with a movement ahead
of the pupils if it becomes easier experienced, for
example, replacing beat by tapping with fingers, tapping
with the foot or another physical exercise that the
pupils used spontaneously.

COMPENSATE | First let the rhythm speak.

COMPENSATE | Repeat the exercise several times.

COMPENSATE | Have pupils use sheets on which the given rhythms are
listed.

REMEDY Start from simple rhythms and gradually increase the
difficulty level, starting from the previous correctly
executed rhythm.

REMEDY The use of a metronome may be possible, help out. This
can only work if the pupil can divide attention between
listening to the metronome and reading and / or playing
rhythm.

REMEDY Physically experience tempo, meter, and rhythm.

DISPENSING Leave a beat if compensating (tapping with fingers) fails.

Dictation
Name pupil:
Class:
Period:

Type Possible STICORDI measures Applicable

STIMULATE Use recognizable melodies, this works much better for
pupils with dyslexia, for example.

STIMULATE Empower the child continuously (verbally or materially

e.g. reward stickers).
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Type Possible STICORDI measures Applicable
STIMULATE Different types of dictations such as:

- choice of tuition

- hose effect

- interpretation

- improvements

-oral dictation.

STIMULATE Use melody lines with striking differences:
- rising and falling scales
- triads
- combination of both.

COMPENSATE | Let pupils use different colours for rhythm and melody,
e.g., green for rhythm and red for melody.

COMPENSATE | Let pupils replay the dictation on the instrument or
reading instead of writing on the paper.

COMPENSATE | Offer structures how the melody line runs.

COMPENSATE | Allow rhythm cards with the rhythms used as a
supportive tool.

COMPENSATE | Use custom staves (increase space) for pupils for whom
writing is hard.

REMEDY For learning delayed pupils repetition is always Important
but it may still be that no improvement is noticeable.

REMEDY Let the rhythmic structure / patterns repeat = awakening.

REMEDY Let the melodic line sing = awareness.

REMEDY Follow the melodic line by hand.

REMEDY Pupils with developmental disorders usually have a good
memory but have one weak insight which makes the
transfer difficult.

REMEDY Pupils with learning disabilities also have a great need
for repetitions.

DISPENSING In a class with pupils who have learning disabilities one
can omit the difficult rhythms (basic learning material).

DISPENSING Instead of specific assessment moments, permanent
evaluation can be an option (daily work).

DISPENSING Avoid combined dictations (melo-rhythmic).

Performance Anxiety

Name pupil:

Class:

Period:

163



MyHub 604454-EPP-1-2018-1-LV EPPKAS-IPI-SOC-IN

Type Possible STICORDI measures Applicable

STIMULATE Put the groups together with pupils who are the failure-
anxious for pupils to feel safe.

STIMULATE Create a safe environment: recognize the pupil's
feelings.

STIMULATE Deal smoothly with errors and do not dwell on them.

STIMULATE As a teacher, emphasize the progress that the
pupil makes.

STIMULATE Radius as a teacher rests, give a good example.

STIMULATE Work on a positive self-image of the pupil: avoid negative
thoughts.

STIMULATE Confirm what they can already do: play repetitions.

STIMULATE Speak repeatedly about, e.g., the personality of the pupil
and what the pupil does.

STIMULATE Set real goals.

COMPENSATE | Provide an alternative to the way of evaluating, e.g., let
the pupils have a small concert play instead of a classic
‘exam'. Let the pupil choose if he / she trusts this want to
play public or not. In other words, pupils can decide how
they will participate in the concert or examination.

COMPENSATE | Evaluate only with permanent evaluation.

COMPENSATE | Work out a good study method together with the pupil.

COMPENSATE | Play more on the experience than on technical failure.

COMPENSATE | Have the pupil record a safe follow-up role instead of a
leading role during teamwork.

COMPENSATE | Allow pupils sufficient time.

REMEDY Depart as much as possible from an authentic learning
situation.

REMEDY Teach pupils to formulate positive, constructive
comments.

REMEDY Teach pupils to overcome the fear by taking the trouble
in small steps to be overcome.

REMEDY Teach pupils reflect on themselves, the piece of music
and its performance.

REMEDY Teach pupils low breathing. Good breath control teaches
pupils rest.

DISPENSING Do not allow pupils to come individually. This generally
also takes a lot of time.

DISPENSING Never allow pupils to perform at the front of a class
(dictation, preliminaries)

DISPENSING Exemption from executing from memory.
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Lesson Plan Examples — Bulgaria

Contributors: Andrean Lazarov (Marie Curie Association, Bulgaria), Snezhana llieva, and

Valeria Vitanova (Sofia University “St. Kliment Ohridski”, Bulgaria)

Lesson 1 (Mathematics)

Subject Matter: Mathematics

Topic of the lesson: Acquiring knowledge about the number 5

The age group: 1st - 2nd grade

Estimated time of the activity (approx.): up to 30 min

Special needs group: Autism spectrum disorder

Learning Objectives:

o To acquire knowledge about the number 5

Expected learning outcomes:

o Acquired knowledge about the number 5

Materials and technologies are needed for the lesson: Use a tablet with an educational

game to write the number 5 and relate the quantity to number.

Instructional procedures

Activities

The use of ICT

1. Introduction

2. Interaction (Understanding
the meaning)

I. The teacher prepares a visual plan-schedule with
specific tasks and timekeeping for each of them:

1) Outlining of relief figure 5 and its colouring; 2)
Writing the number 5 in a plate with couscous;

3) Making the number 5 from plasticine (with
support);
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3. Practical part (practicing,
problem solving)

4) Correlation of quantity to number: From an empty
blister of drugs the teacher cuts out a form with 5
nests and marks it with the number 5 by giving the
pupil 5 balls to put in the nests;

5) Educational game on a tablet for writing the
number 5 and correlating quantity to number;

6) At the end the whole class sings a song about the
numbers, and on the 5th they get up and dance;

7) At the end of the class the pupil receives a balloon
in the shape of a 5 for a job well done.

Il. The pupil performs the tasks from the schedule in
the order of their sequence. / duration of the lesson
35 minutes /

Enrichment activities and
adjustments for children
with special needs

The use of ICT and calculation abilities are improved,;
strengthening the concentration, memory perception
and request and response abilities.

Lesson 2 (Digital competences)

Subject Matter: Digital competences

Topic of the lesson: To acquire basic skills for creating a graphical user interface and for

writing simple codes that must be executed by a program

The age group: 8th - 10th grade

Estimated time of the activity (approx.): up to 40 (45) min

Special needs group: Autistic spectrum disorder

Learning Objectives:
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o To acquire basic skills for creating a graphical user interface and for writing simple
codes that must be executed by a program

Expected learning outcomes:

o Acquired basic skills for creating a graphical user interface and for writing simple
codes that must be executed by a program

Materials and technologies are needed for the lesson: We use a computer and the Visual

Basic Express program

Instructional procedures

Activities The use of ICT

1. Introduction The teacher shows the basic controls that the pupil
needs to draw in the form, as well as where to find
the appropriate properties. The teacher gives the
pupil the code so he can copy it and shows him where
to write it.

2. Interaction
(Understanding the

meaning) At the end they consolidate again what has been

done step by step and save the work.

3. Practical part
(practicing, problem
solving)

The use of ICT and writing simple coding.
Enrichment activities

and adjustments for
children with special
needs

Lesson 3 (Bulgarian language and literature)

Subject Matter: Bulgarian language and literature class
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Topic of the lesson: Conclusion on vowel sounds and their letters / summary lesson /

The age group: 1st - 2nd grade

Estimated time of the activity (approx.): up to 30 min

Special needs group: Cerebral palsy

Learning Objectives:

o To conclude on vowel sounds and their letters / summary lesson /

Expected learning outcomes:

o Being able to conclude on vowel sounds and their letters / summary lesson /

Materials and technologies are needed for the lesson: A PPT presentation was used in

which a summary was made in the form of a game.

Instructional procedures

Activities

The use of ICT

1. Introduction

2. Interaction
(Understanding the
meaning)

3. Practical part
(practicing, problem
solving)

1. The vowel sounds are negotiated: the teacher
pronounces the vowel sounds, and at the same time
shows the pupil a pictorial support, starting with the
corresponding sound.

2. The activity is repeated with other pictures, and the
pupil is asked to answer whether the picture starts
with the given vowel sound.

3. When showing a supporting picture, the pupil is
required to make the appropriate sound. In case of
error, it is applied only for the wrong sound - a total of
8 minutes.

4. Independent activity of the pupil. A set of vowels
and supporting pictures with objects starting with
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vowels and random pictures is distributed. The child is
required to arrange the maximum number of pictures
starting with each vowel.

5. Independent manipulative activity of the pupil: the
child is offered to choose a picture with the outline of
an object, starting with a loud sound and to colour it.
The colour version of the item is also available - 10
min.

6. Final course of the lesson - 3 minutes. The pupil
shares whether he liked working with these letters
and what made it difficult. He receives praise for the
job well done.

The use of ICT and concluding on vowel sounds and
Enrichment activities their letters

and adjustments for
children with special
needs

Lesson Plan Examples - Latvia

Lesson 1 (Electricity, preschool)

Contributor: Linda Daniela (University of Latvia, Latvia)
The activity - Batteries and Circuits
The age group: primary school

The objective of the activity: to raise children’s awareness that batteries supply electricity

and that they can be handled safely.
Estimated time of the activity (approx.): up to 40 min
Materials/tools needed:

o Children to bring in a battery operated toy, torch or bike light
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o Drawing paper and pencils

Additional resources: www.switchedonkids.org.uk;

http://www.bbc.co.uk/schools/scienceclips/ages/6 7/electricity.shtml

Plan of the activity

when it has batteries included and
what happens when it doesn’t have
them in.

2. Select a small number of toys which
use different types of batteries. Help
children take the batteries out of the
toys and look at their different shapes
and sizes, i.e.,
rectangular/cylindrical/large/small.

3. Discuss with the children why some
toys use more batteries than others
or use a different size of battery.

4. Put the toys into groups according to
the types of batteries they use.

Part of the | Content Comments how to use this
activity activity for pupils with
special needs
Introduction | Before the activity the teacher starts the | Teachers may have in their
discussion with children by asking them class pupils with vision
guestions: impairments and for them it
o Do you know what electricity is? can be difficult or impossible
o Do you know which devices work on | to see the signs + and —on
electricity? battery to find the differences.
o Do you have any idea where It is suggested to use
electricity comes from? batteries where the signs can
o Do you know where we can keep be touched. If not, then the
electricity? teacher should prepare
touchable + and — signs to let
children touch them and find
the differences. It could be
cartoon, fleece or wood.
If there is a child in the class
Classroom 1. Children show each other their toys who has any assistive device
activities and explain what the toy can do to support him/her (hearing

aid, electric wheelchair etc.)
teachers can organize the
activity where pupils who use
these assistive technologies
explain how they work and
what kind of battery is used
and how often they should be
changed or charged.
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5. Record results graphically, children
could pictorially represent the toys
and shape of the battery, i.e. using a
tally chart or bar graph.

6. Ask the children to find + and - signs
on batteries and ask them what they
think they mean. Ask the children
where they have seen these signs
before.

7. Help the children to put the batteries

into the toys. Put the batteries in the
wrong way and ask the children to
predict what will happen.

8. Children practise putting the batteries

in and taking them out.

Discussion

o The teacher asks question - what is

the difference between + and - sign
on batteries?

o Why is it important?
o Where else we can collect

electricity?

If there is a child with hearing
impairments in the class the
teacher should prepare
written explanations for the
topic or find a short video with
visual interpretation of the
topic.

The teacher should try to
repeat comments and
guestions asked by other
pupils who are not in the
range of vision of the hearing-
impaired pupil or encourage
pupils to speak in a way to
allow pupils with hearing
impairments see the speaking

pupil

Expected
outcomes

o The children should be aware that

batteries supply electricity.

o That items which use batteries can

be handled safely.

o The children should be able to make

connections in circuits to the positive
and negative poles of the battery.
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Lesson 2 (English, 5th grade)

Contributor: Svetlana Surikova (University of Latvia, Latvia)
Subject Matter: English as a Foreign Language (EFL)
Topic of the lesson: Countable and uncountable nouns
The age group: 10-11 year olds (5th grade)

Estimated time of the activity (approx.): 40-45 min.

Special needs group:

An inclusive pedagogy approach is used at the lesson (classroom design for all, multisensory
approach). The lesson can be adjusted for children with learning disabilities such as dyslexia
and dysgraphia.

Learning Obijectives:

o To learn to identify countable nouns and uncountable nouns.

o To repeat the use of numerals (1-100).

o To repeat the vocabulary of food and drinks.

o To practice and improve listening, speaking, reading and writing skills.

Expected learning outcomes:

By the conclusion of the lesson, pupils will:

o be able to identify countable nouns and uncountable nouns;
o give examples of countable nouns using numerals (1-100) or some additional words
such as many, some, several, few, a few, a lot of / lots of;
o give examples of uncountable nouns using some additional words such as much,
some, a little, a lot of / lots of.
Materials and technologies are needed for the lesson: computer, digital projector,
interactive whiteboard, internet access, two versions of worksheets (“Countable nouns or
uncountable nouns”) as well as laptops, tablets or smartphones for individual use, an
individual MS Word worksheet or printout, countable and uncountable food flashcards and a

list of countable and uncountable food nouns with pictures.

Instructional procedures
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Activities

| The use of ICT

Introduction and warm up

Activity A: A teacher can
start with a quick review on
nouns and discuss what a
noun is, allowing pupils to
share several examples of
nouns. There are two
examples on the
interactive whiteboard. The
teacher explains that there
are other labels for nouns.
For example, due to the
fact that nouns can be
counted or can’t be
separated or counted,
there are “countable
nouns” (for example, one
apple, 2-100 apples) and
“uncountable nouns” (for
example, cheese, milk,
juice, bread).

An interactive whiteboard is connected to a computer or
projector so that images may be presented or projected on
the interactive whiteboard.

cheese

apple

Available under a Creative Commons license.

Interaction (understanding the meaning)

Activity B: The teacher
offers pupils to watch the
video and complete a table
in the pupil activity book
writing some (3-4)
examples of countable and
uncountable nouns.

Countabl | Uncountabl
€ nouns € nouns
1..... 1.....

The video is presented or projected on the interactive
whiteboard.

COUNTABLES “s¢~ UNCOUNTABLES

== roon &8

ESL COM
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2. ... 2. ...
3. ... 3. ...
4. ... 4. ...

Activity C: The teacher
explains the use of
numerals and some
additional words using the
grammar table. It should
be concluded that
countable nouns have
singular and plural forms
and can be used with
numerals (1-100) or some
additional words such as
many, some, several, few,
a few, a lot of / lots of.
While uncountable nouns
can be used only in the
singular form using the
words such as much,
some, a little, a lot of / lots
of.

Some examples of
affirmative sentences are
provided. The pupils write
those sentences in their
exercise books.

The video “Countable & uncountable food in English: Food
and drinks vocabulary” retrieved from
https://www.youtube.com/watch?v=1SbJ1B1MTQqg

The grammar table is presented or projected on the

interactive whiteboard.

, man

Countable

a lof of ) & Py

1‘. muchi) € ? }

quantity
a little ) )

large

many

a few +) -)?

small
quantity
test-englishg com

The grammar table is retrieved from https://test-
english.com/explanation/al/much-many-lot-little-few/

Countable There are a few apples on the
nouns table.
There are a lot of apples on the
table.
Uncountable | There is a little water on the
nouns table.
There is a lot of water on the
table.

Practical part (practicing, problem solving)

Activity D: The pupils
work in pairs. One half of
pairs will work with the first
worksheet, another — with
the second worksheet:
they read in pairs the
nouns given and write the
words into the table. Each
pupil completes his/her
worksheet individually after
collaborative discussion in
pair. Then they discuss
how to write 4-8 sentences
using the words from the
table appropriately.

One of the worksheets could be presented or projected on the
interactive whiteboard.

THE KIDS Name Dat
WORKSHEETS
Write the words into countable nouns or uncountable nouns table.
O nm’ A
A\ \ )} ~
C A \ y
apples rice cherries coffee
The Kids Worksheet 4
SN y ' /
s_.‘w.ﬁ I \@

bread
Countable nouns

burgefs cheese grapes

Uncountable nouns

©2020 com All rights reserved.
it for resel fion or

The first worksheet “Countable nouns or uncountable nouns”
retrieved from
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There is ... on the table.
There are ... on the table.

https://www.thekidsworksheets.com/downloads/countable-
nouns-or-uncountable-nouns/

Write the words into ble nouns or ble nouns table.

=)
L Y @

honey bananas

e
eggs
Uncountable nouns

milk sandwiches

Countable nouns

©12020 Il rights
Vfree for use at home or in a classroom. = Not for resell, re-upload, distribution or commercial

The second worksheet “Countable nouns or uncountable
nouns” retrieved from
https://www.thekidsworksheets.com/downloads/countable-
nouns-or-uncountable-nouns-2/

Activity E: The teacher
asks pupils to participate in
a fun and useful activity
using the online grammar
quiz. Pupils read the nouns
and discuss in pairs
whether they can count
those nouns or not. Then
they vote and the teacher
makes a choose taking into
account the opinion of the
majority. The teacher
reads an explanation and
translates into the national
language (if necessary).
The total score of the
completed quiz is available
and can be discussed
immediately.

The online grammar quiz is presented or projected on the
interactive whiteboard.

The online quiz “Can you count these items or not?” (by
Kenneth Beare) retrieved from
https://www.thoughtco.com/countable-or-uncountable-noun-
quiz-4066957

Reflection / assessment / self-assessment time

Activity F: The teacher
uses the activity for
formative assessment. The
teacher asks pupils to
share some examples of
countable or uncountable
nouns and tell how they
would express quantity for

The animated musical video is presented or projected on the
interactive whiteboard.
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each example using the
following type of the
sentence: There is/are...
numerals and additional
words. Everyone can
express his/her emotions
and thoughts regarding the
lesson reflecting on what |
knew, what | learned, and
what difficulties | had. At
the end of the lesson, the
teacher offers to listen to a
song and to sing along.

The animated musical video on count and noncount nouns
retrieved from
https://www.youtube.com/watch?v=0qVueNN2GQo

The alternative animated musical video retrieved from
https://www.youtube.com/watch?v=fUvQ-adIF7w

Enrichment activities and adjustments for children with special needs

Enrichment (Activity E):
Pupils can use the online
grammar quiz individually
and get his/her own score.
There are various
additional online grammar
quizzes available via
internet (section “Additional
self-assessment tools”).
Adjustments:

A student with dysgraphia
and/or dyslexia (Activity B,
C.,&D)

An individual MS Word
worksheet via a laptop or
tablet can be used and a
pupil can type the words
and/or sentences. Using a
tablet or smartphone
instead of physical
handwriting, a pupil can
record her/his own audio
examples of sentences or
using speech-to-text
options (for example, a
dictation tool in MS Word)
to transform his/her voice
into editable text.

A printout with necessary
words, sentences,

An individual tablet or smartphone

An individual laptop, tablet or smartphone can be used to
provide alternatives to reading assignments (using text-to-
speech options, for example, Microsoft Immersive Reader)
and/or written assignments (using typing, audio recording or
speech-to-text options instead of physical handwriting).

Countable and uncountable food flashcards and a list of
countable and uncountable food nouns with pictures retrieved
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grammar tables can be from https://games4esl.com/countable-and-uncountable-
used, a pupil can highlight | food-

key areas and draw list/#Materials To Teach Countable And Uncountable Foo
thumbnail pictures in the d

margin to represent the
most important points.

The pupil can write more
words and sentences using
additional printed
countable and uncountable
food flashcards and/or a
list of countable food
nouns with pictures.

Additional self-assessment tools

Assessment (Optional) The use of ICT

Pupils use individual tablets or Online grammar quizzes:

smartphones to apply multiple Countable and Uncountable

additional online grammar https://www.montsemorales.com/gramatica/CountableS
quizzes. potl-6.htm

Online Grammar Quiz: Countable or Uncountable?
https://www.usingenglish.com/quizzes/210.html
Countable and Uncountable Nouns
http://lwww.english-

room.com/grammar/countable uncountable.htm

References / Materials

1. A grammar table “Much, many, a lot of, a few, a little” is retrieved from https://test-

english.com/explanation/al/much-many-lot-little-few/

2. Avideo “Countable & uncountable food in English: Food and drinks vocabulary” retrieved
from https://www.youtube.com/watch?v=1SbJ1B1MTQqg

3. An animated musical video on count and noncount nouns retrieved from

https://www.youtube.com/watch?v=0gVueNN2GQo

4. An animated musical video “Count and noncount nouns” retrieved from

https://www.youtube.com/watch?v=fUvQ-adIF7w

5. An online quiz “Can you count these items or not?” (by Kenneth Beare) retrieved from

https://www.thoughtco.com/countable-or-uncountable-noun-quiz-4066957

6. Countable and uncountable food flashcards and a list of countable and uncountable food
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nouns with pictures retrieved from https://games4esl.com/countable-and-uncountable-

food-list/#Materials To Teach Countable And Uncountable Food

7. The first worksheet “Countable nouns or uncountable nouns” retrieved from

https://www.thekidsworksheets.com/downloads/countable-nouns-or-uncountable-nouns/

8. The second worksheet “Countable nouns or uncountable nouns” retrieved from
https://www.thekidsworksheets.com/downloads/countable-nouns-or-uncountable-nouns-
2/

Lesson 3 (English, 1st grade)

Contributor: Dita Nimante (University of Latvia, Latvia)
Subject Matter: English (1st grade)

Topic of the lesson: My body

The age group: 1st grade

Estimated time of the activity (approx.): up to 40-45 minutes

Special needs group: An inclusive pedagogy approach is used in the lesson (classroom
design for all, multisensory approach). The lesson can be adjusted for children with special

needs (mild cognitive disabilities, visual disability, hearing disability)
Learning Obijectives:

o Repeat the use of numeric words (1-10)
o Learn new vocabulary (Body parts: head, nose, ears, eyes, chin, mouth, hands,
hands, toes, feet, feet, toes), learn the sentence: “This is me!”
o Continue with general skills development:
o Practice listening skills.
o Practicing talking skills.

o Practicing writing skills.

Expected learning outcomes:

178


https://games4esl.com/countable-and-uncountable-food-list/#Materials_To_Teach_Countable_And_Uncountable_Food
https://games4esl.com/countable-and-uncountable-food-list/#Materials_To_Teach_Countable_And_Uncountable_Food
https://games4esl.com/countable-and-uncountable-food-list/#Materials_To_Teach_Countable_And_Uncountable_Food
https://www.thekidsworksheets.com/downloads/countable-nouns-or-uncountable-nouns/
https://www.thekidsworksheets.com/downloads/countable-nouns-or-uncountable-nouns/
https://www.thekidsworksheets.com/downloads/countable-nouns-or-uncountable-nouns/
https://www.thekidsworksheets.com/downloads/countable-nouns-or-uncountable-nouns-2/
https://www.thekidsworksheets.com/downloads/countable-nouns-or-uncountable-nouns-2/
https://www.thekidsworksheets.com/downloads/countable-nouns-or-uncountable-nouns-2/
https://www.thekidsworksheets.com/downloads/countable-nouns-or-uncountable-nouns-2/

Y@
MyHub 604454-EPP-1-2018-1-LV EPPKAS-IPI-SOC-IN 2"

o Will be able to identify some body parts in English,

o Will use some/all new vocabulary (Body parts: head, nose, ears, eyes, chin, mouth,
hands, hands, toes, feet, feet, toes), by repeating it with the help and
independently,

o Write some/all new vocabulary (Body parts: head, nose, ears, eyes, chin, mouth,
hands, hands, toes, feet, feet, toes), by copying it.

Materials and technologies are needed for the lesson: Computer, Interactive Blackboard,

Internet access, Work sheets (“Your body”), (in addition: prepared game “LOTTO”)

Instructional procedures

Activities The use of ICT

1. Introduction

a. A teacher asks pupils to guess what Use Interactive board
they are we going to learn today. The
teacher can tell pupils: someone or There is the picture revealed.

something is hiding in the Interactive
blackboard, let's help to release him/it.
Invite pupils to ask questions and make Retrieved from:

guesses. https://www.education.com/worksheet/article/p
After the teacher reveals the picture, the [ arts-human-body/

teacher introduces the topic of the lesson
and learning outcomes.

2. Interaction (Understanding the meaning)

b. The teacher fills in the boxes with Video

appropriate words one by one. The Body Parts Song for Kids - This is ME! By ELF
teacher asks children to touch the body Learning

part that she names (children can sit or Retrieved from:

stand up). After that, they all together (as | https://www.youtube.com/watch?v=QkHQOCY
a choir) repeat words. It can be done wijal

several times.

3. Practical part (practicing, problem solving)

Listening activity Interactive board
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c. The teacher tells pupils: listen to the
song and sing along: Body Parts Song for
Kids - This is ME!

The song can be repeated several times.

d. Talking activity

After that the teacher closes the boxes
with words and asks pupils to help to
remember them. At first, the teacher
allows children to name the words of
body parts they remember (the child has
to raise his hand). After children recall the
word, the box can be opened (can be
done by the teacher, or the teacher can
ask the pupil to do it). It can be repeated
several times, the teacher can invite
some children to come to the desk and
try to guess as many words as possible.

e. (Additional activity LOTTO (if there is
extra time or the class is working fast)
The teacher can divide the class in
several groups (four pupils in each
group). Give 3- 5 (depends on the class)
minutes to do the task. Each child
receives the card of the role he will
perform in the group: materials manager
(who will collect the LOTTO at the
beginning of the game and at the end of
the game will put it in the box), leader
(who will remind the task and roles to
everyone), checker (checks for
accuracy), time keeper (keep track of
time). Every group receives the template
and ready-made cards. Teams have to
put the right card in the right place. First
team, who have finished, stands up and
all together say “Body parts”. After that
they receive the worksheet and they have
to check their work.

f. Writing activity.

Every child gets a “Your Body”

worksheet. The child writes the
appropriate words in the boxes.
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learning)

4. Reflection/assessment/self-assessment time (what we have learned, evaluate your

g. The teacher uses the activity for
formative assessment: Tell your
neighbour what you have learned today.
How many words can you remember?
Recall them, your neighbour will count
them for you. Tell the results to the
class.

ICT)

Enrichment activities and adjustments for children with special needs (The use of

Child with mild mental disorders (activity
f):

a pre-made worksheet with body part
descriptions, the pupil has to swipe with
another pen over the words.

Or he canfill in less boxes, write less
words (for example, 3-5).

Child with visual impairment ((activity a, f)
(can use the help of the teacher or
assistant):

Uses Computer to enlarge the worksheet
and words (body parts).

Children with hearing impairment
(throughout all lesson).
Assistive technologies are used

Regular computer or tablet (possibility to zoom
to enlarge the text)

Personal FM system can be used. Teachers
can use wireless microphones throughout the
lessons. (An audio signal is sent via FM radio
waves directly to whatever assistive hearing
devices the pupils are wearing.)

Additional assessment/ assessment activities/ assessment tools (if relevant)

Assessment (Optional)

The use of ICT

Children use maobile phones to answer the
guestions about body parts.

Kahoot (game-based learning platform)
https://kahoot.com/
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References/ Materials
Body Parts Song for Kids - This is ME! by ELF Learning. Retrieved from:

https://www.youtube.com/watch?v=0kHQOCYwijal

Worksheet “Your body”. Retrieved from:

https://www.education.com/worksheet/article/parts-human-body/

Lesson Plan Examples - Cyprus

Contributors: Marianna Gregoriou, Angelos Nicolaou and George Milis (EUROCY

Innovations Ltd, Cyprus)

Lesson 1 (Mathematics for Pre-school)

Subject Matter: Mathematics (pre-school)

Topic of the lesson: The numbers 1-10

The age group: up to 6 years old

Estimated time of the activity (approx.): up to 60 minutes
Special needs group

An inclusive pedagogy approach is used in the lesson (classroom design for all, multisensory
approach). The lesson can be adjusted for children with special needs (mild cognitive

disabilities, visual disability, hearing disability, speech disability).
Learning Objectives:

o Repeat the use of numeric words (1-10)

o Learn new vocabulary (the numbers 1 -10, adding total, directions, vocabulary
around the activity (new words that are in the robot mats))

o Continue with general skills development:

o Practice listening skills.
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o Practicing talking skills.
o Practicing writing skills.
Expected learning outcomes:

o Will be able to identify the numbers from 1-10.
o Will use some/all new vocabulary (The numbers: one to ten, direction, addition), by

repeating it with the help and independently.

"

X}

o Will use some known vocabulary (The shapes: circle, oval, rhombus, parallelogram,

triangle, square, etc. The colours: red, black, blue, white, yellow, orange).

Materials and technologies needed: Computer, Educational robot, Educational Mats (like

the numeric line 1-10, the shapes mat), Software for Mathematics (like Incisions (Greek:

Evoenvwpara), Interactive Whiteboard, money (not real, for games), Boards Game (like the

supermarket game), fishing game (fishing the numbers), talking box

Instructional Procedures

Activities

| The use of ICT and AT

1. Introduction

a. The teacher asks students if they
know what she holds (the bee bot robot)
and explains how they would use this
tool for their today’s lesson.

“This bee robot will help us do activities
with the numbers from 1-10, to learn
directions and to transfer our shopping,
but first we need to understand how this
tool works”

b. The teacher places the robot numeric
mat/talking mat with numbers and the
bee on the mat and asks all children
together to say the numbers that the
bee shows in the mat (from 1-10)

c. The teacher also has a talking button,
on which she has pre-recorded the
numbers from 1-10 in a random
sequence. She asks a child to press the
button and hear a number, the child
should show the number on the mat and
place a toy for the robot to reach this
number (for example, if the robot is on
number 1 and they heard from the

the talking button

Retrieved from:
https://ses.arab
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talking button the number 5, they should
move the bee forward by pressing 4
times the forward button).

3. Practical part (practicing, problem solving)

c. Listening activity

The teacher tells pupils to listen to the
song and sing along: 5 little monkeys
jumping on the bed.

The song would be repeated, and the
teacher can ask the children to show the
correct number how many monkeys are
now on the bed.

The teacher asks some children to be
the monkeys this time and other children
would sing 10 little monkeys jumping on
the bed one fell and bumped his head.
How many monkeys are now on the
bed? And they all would count how
many monkeys are left.

d. Talking activity

The teacher uses the interactive board
and the educational software for
mathematics (called
Incisions/Ensfinwmata). Children would
do activities to recognize the numbers,
putting them in the correct order and
counting to 10.

e. Additional activity - the Fishing game
The children are in a circle, the teacher
shows a number and all children will say
the number aloud and a child will need
to count the number of fish that the
teacher shows, the next child would see
if they need to add some fish or put
some fish back in the pool. For example,
the first child has to put 5 fish and the
next child needs to have 6 fish, then it
means that they just need to add 1, in
case he had the number 3, it means
they had to put 2 fish back to the pool.
f. Writing activity

Every child gets a “Counting up to 10”
worksheet and they have the option to
glue/draw/write the number of items on
their activity.

Video

Song for “5 little monkeys jumping on the bed”
Retrieved from:
https://www.youtube.com/watch?v=LrM62pv560
0

Interactive board and Mathematics Software
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Reflection / assessment / self-assessment time (what we have learned, evaluate your

learning)

g. The teacher uses the activity for
formative assessment.

Using fish with magnet to put them on a metal
board and count them more easily

< 2»
<3

Adjustments for children with special needs (using ICT)

Child with mild mental disorders (activity
f): If pupils have difficulties writing, they
can have another option to proceed,
rather than write the answers they can
select the correct answer from an option
list.

Child with visual impairment ((activity a,
f,) (can use the help of teacher or
assistant):

In case we have a child with visual
impairments, we can do the following,
for the activity:

a) The child should have the option to
have the tool in the hand, so they can
observe it. The tool has a voice output,
S0 every time the robot makes a step,
the pupil can hear the bib and
understand the steps, also we can use
the talking mat where we can record the
numbers and when the robot is on the
cell it will say the number aloud.

b) We can have the option to use large
and high contrast print or braille.
Children with hearing impairments
(throughout the lesson).

Assistive technologies are used

Regular computer or tablet (possibility to zoom
to enlarge the text)

Hearing Impairment

Personal FM system can be used. Teachers
can use wireless microphones throughout the
lessons (an audio signal is sent via FM radio
waves directly to whatever assistive hearing
devices the pupils are wearing).
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Children with speech impairment
Augmentative and Alternative
Communication (AAC) aids would be
used in the lesson.

If the child owns an AAC system and
he/she is familiar with it, we can add the
needed material and he/she can
participate using this system with the
help of the assistant (if they have) or
else he/she can use a simple talking
device with numbers and give the
answers using this device.

Retrieved from:
https://ses.arab

Additional assessment/assessment activities/assessment tools (if relevant)

Assessment (Optional) The use of ICT
The assessment will be mainly oral in | Use of AT/AAC tools
the lesson

Lesson 2 (Phonological Awareness)

Subject Matter: English language

Topic of the lesson: Phonological awareness

The age group: up to 6 years old

Estimated time of the activity (approx.): up to 60 min
Special needs group

An inclusive pedagogy approach is used in the lesson (classroom design for all, multisensory
approach). The lesson can be adjusted for children with special needs (mild cognitive

disabilities, visual disability, hearing disability, speech disability).
Learning Objectives:

o Hear and manipulate with sounds of phonemes
o Blend phonemes

o Matching rhyming words
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o Continue with general skills development:
o Practice listening skills
o Practicing talking skills
o Practicing writing skills
Expected learning outcomes:

o Will be able to identify and blend by doing CVC words or pseudo words using the
new sound phonemes (d, g, o, u, |, f, b)
o Will revise the phonemes they have previously learnt (phonemes: s, a, t, i, p, n, C K,
e, h,r,m)
Materials and technologies needed: Computer, Interactive Whiteboard, Learning Phonics
software, Learning Phonics tiles, Bee bot robot, Educational Mat (the picture mat), Phonics
card game

Instructional Procedures

Activities | The use of ICT and AT

1. Introduction

a. The teacher asks pupils if they
would like to sing all together the
Phonics Song and sing together the
letters and sounds. At the beginning,
pupils will sing and when they finish
with the first group of letters, they
will try to recall the letter they see
and the sounds and also to say
words that begin with this letter. The
teacher will follow the same logic
with the rest of the song.

2. Interaction (Understanding how the bee bot works by try and error method,
understanding how the bee will go forward, backwards left and right)
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b. The teacher places the robot on
the picture mat and asks the
children to use the robot to transfer
the talking tile in a picture that starts
with that sound, for example, if the
children hear the sound “c”, they
have to transfer the tile using the

robot and place it on the cat.

I [t

Q

; :
W

OB NN

3. Practical part

c. The teacher divides the children
into groups of 3 and gives them a
group of talking tiles and picture
cards. The children try to put the
cards into the corresponding tile.
Each group would work on a
different set of tiles. When they all
cards into the corresponding tile.
Each group would work on a
different set of tiles. When they all
finish, they will share what they have
done.

Retrieved from:

https://www.findtheneedle.co.uk/companies/talking-

products-Itd/products/sonic-phonics
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d. Talking activity

Using the interactive board with the
sonic phonic software, pupils work
on how to pronounce sounds
correctly and blend the phonics and
create and say CVC words, for
example, cat, dog, etc.

Retrieved from https://ses.arab

e. Writing activity.

Every child gets a worksheet for
Matching words with pictures and
writing the missing letter from the
word.

Worksheet example from:

https://www.turtlediary.com/worksheet/match-letter-
to-make-a-word-and-fill-in-the-blank.html

FETTTTTTTTTTETTTTTTTTTTTTTTTITITTTRTITTTT I TTTTTTETTTTIIT)

‘@ -at 17 r -an  /
¢ i [-t] 7 [-en] !
| hat ?aatt © pan van
T E =£ -a 44
@ am e
¢ : 7 cap nap
;am jam 2 |Jap rap /
¢ ham Pam % map tap ’
‘! ram Sam % gap clap

11111111111//11111111114111/11111111111111/11111114 s s s

Extra activity
In case there is time, using the

phonics flash card game, pupils can
play in groups to work in specific
group of CVC words like hat, bat,
sat, etc.

4. Reflection / assessment / self-assessment time (what we have learned, evaluate

your learning)

f. The teacher uses the worksheet
activity for formative assessment.

Adjustments for children with spec

ial needs (The use of ICT)

Child with mild mental disorders
(activity f): If children have
difficulties with writing, they can
have another option to proceed,
rather than writing the answers, they
can glue the correct answer or
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draw/circle the correct answer from
an option list.

Child with visual impairment
((activity b, f) (can use the help of
teacher or assistant):

In case we have a child with visual
impairments, we can do the
following, for the activity:

b) The child should have the option
to have the tool in the hand so
he/she can observe it. The tool has
a voice output, so every time the
robot makes a step, the pupil can
hear the bib and understand the
steps, also we can use the talking
mat, where we can record what is
on each cell and when the robot is
on a cell the child will say the word
depicted on the picture aloud.

f) We can have the option to use
large and high contrast print or
Braille.

Children with hearing impairments
(throughout the lesson)
Assistive technologies are used

Children with speech impairment
Augmentative and Alternative
Communication (AAC) aids would
be used in the lesson.

If the child owns an AAC system
and he/she is familiar with it, we can
add the needed material and he/she
can participate using this system
with the help of the assistant (if they
have) or else he/she can have pre-
recorded materials and use a talking
pen to participate in the class.

The teacher should have pre-
recorded the phonemes sound and
letters and also should pre-record
on the list of pictures what is on the
picture, so the child can use those
materials and participate in the class
when there is a question about a
phoneme or to give an answer to the

Regular computer or tablet (possibility to zoom to
enlarge the text)
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item that starts with a specific
sound.

Additional assessment/assessment activities/assessment tools (if relevant)

Assessment (Optional) The use of ICT

The assessment will be mainly orally | Use of AT/AAC tools
through the lesson

References/Materials

Phonics Song retrieved from https://www.youtube.com/watch?v=saF3-
fOXWAY &feature=youtu.be

Worksheet https://www.turtlediary.com/worksheet/match-letter-to-make-a-word-and-fill-in-
the-blank.html

Lesson 3 (Personal Hygiene)

Subject Matter: Personal Hygiene

Topic of the lesson: Hand washing

The age group: Pre-school

Estimated time of the activity (approx.): up to 30 min

Special needs group

Comments on the Lesson

An inclusive pedagogy approach is used in the lesson (classroom design for all, multisensory
approach). The lesson can be adjusted for children with special needs (mild cognitive

disabilities, visual disability, hearing disability, speech disability).

Learning Obijectives:
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o The importance of washing our hands

o The sequence of proper washing

o The tools we need to wash our hands

o The times we need to wash our hands

o Continue with general skills development:
o Practice listening skills.

o Practicing talking skills.

o Practicing writing skills.

Expected learning outcomes:

o Will be able to explain:

o Why washing our hands is important?

o What might happen if we do not wash our hands, for example, before

eating?

o Will be able to demonstrate the tools that we need to wash our hands

o How frequently should we wash our hands/on which occasions? We are waiting to

hear answers like when we went to the toilet, before eating, after playing time, after

playing with animals, etc.

o Will demonstrate the correct sequence of washing our hands

o Will learn new vocabulary regarding hygiene

Materials and technologies needed: Computer, Interactive Whiteboard, soap, clean towel,

warm water, cards for sequencing (theme washing hands)

Instructional Procedures

Activities

The use of ICT and AT

1. Introduction

a) The teacher asks pupils to list some of the
reasons why washing our hands is important.

b) The teacher explains to the children in simple
words what the germs are and what they might
cause.

c¢) They discuss the correct way of washing hands.
d) Children tell on which occasions they wash their
hands and what tools they need.

e) The teacher demonstrates the sequence we
need to follow to wash our hands to children.
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2. Interaction

f) The teacher uses the song “Wash your hands”,
the children at first listen to the song and then they
sing aloud. The teacher asks the children if anyone
has a pet.

They explain why it is important to wash our hands
after we play with our pet.

3. Practical part

g) The teacher takes the children to the sinks and
divides them into groups, each child takes his/her
turn and washes their hands, and the other pupils
sing the song “wash your hands”.

h. Talking activity

Using the interactive board and the hygiene
software, children do activities that are related to
hygiene
http://www.inclusive.co.uk/switchit-hygiene-extra-
p2351#

i. Writing activity.

Every child gets a worksheet for “How to wash my
hands”, they can put the pictures in the correct
sequence and they can draw the picture.

4. Reflection/assessment/self-assessment time
(what we have learned, evaluate your learning)
The teacher uses the worksheet activity for
formative assessment.

Enrichment activities
and adjustments for children with special needs

The use of ICT

Adjustments:

Child with mild mental disorders (activity f): We use
visuals for all children illustrating the process of
washing the hands.

Child with visual impairments (activity e and g) (can
use the help of teacher or assistant):

For activity f, we can have the option to use large
and high contrast print or braille.

Children with hearing impairment (throughout the
lesson).

Hearing Impairment
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Assistive technologies are used

Children with no verbal communication
Augmentative and Alternative Communication
(AAC) aids would be used in the lesson. If the child
has his/her own AAC system and is familiar with it,
we can add the needed material and he/she can
participate using this system with the help of the
assistant (if they have) or else he/she can have
pre-recorded materials and use a talking pen to
participate in the class.

The teacher should have also pre-recorded the
learning materials that the child would need to
participate, such as the tools that we need to wash
our hands, the process, etc.

Personal FM system can be used.
Teachers can use wireless
microphones throughout the lessons
(an audio signal is sent via FM radio
waves directly to whatever assistive
hearing devices the pupils are
wearing).

Additional assessment/assessment activities/ assessment tools (if relevant)

Assessment (Optional)

The use of ICT

The assessment will be mainly by observing the
pupil when washing their hands (all pupils by the
end of the lesson should be able to wash their
hands correctly)

Use of AT/AAC tools to demonstrate
the correct sequence of how we
wash our hands and support pupils
who need extra support.

References/Materials

Wash hand
https://www.youtube.com/watch?v=emy SBGqLLA

your song

Wash hand
https://www.youtube.com/watch?v=dDHJW4r3elE

your song

(nol) Retrieved from:

(no2) Retrieved from:

Worksheet example retrieved from: https://www.mypersonalhygiene.com/how-to-wash-my-

hands-worksheet-for-kids/
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Izglitojosas spéles (Serious Games)

Sagatavoja: Svetlana Surikova (Latvijas Universitate, Latvija) un Karels Van Isakers
(PhoenixKM BVBA, Belgija)

Saskana ar Romero et al. (2015)'#2, izglitojo$as spéles (serious games) ir instrumenti, kas tiek
plasi atziti par tadiem, kuriem ir ievérojams potencials atbalstit aktivu maciSanos un sniegt
ieveérojamu ieguldijumu 21. gadsimta prasmiju attistiba izglitibas joma. Sis spéles ir Tpasi
svarigas ieklaujoSas izglitibas konteksta 21. gadsimta. Turklat So spélu lietotnes attiecas ne
tikai uz izghtibu, bet arm uz labklajibu, reklamu, kultGras mantojumu, starppersonu
komunikaciju un veselibas apripi. Pieméram, Laamarti et al. (2014)*® izglitojo$as spéles
veselibas apripei iedalija Cetras kategorijas: (1) veselibas uzraudziba, (2) diagnosticEéSana
un arstésana, (3) terapeitiska izglitiba un profilakse un (4) rehabilitacija (8. Ipp.). ArT skoléni
ar Tpasam vajadzibam var gat labumu no izglitojoSo spélu pielietojuma izglitibas un
terapeitiskos nolokos (Durango et al., 2015'%4; Garcia-Redondo et al., 20198%; Kokol et al.,

20205 Tomé et al., 201487). Pieméram, Durango et al. (2015)*® un Garcia-Redondo et al.

182 Romero, M., Usart, M., & Ott, M. (2015). Can serious games contribute to developing and sustaining 21st-
century skills? Games and Culture, 10(2), 148-177. https://doi.org/10.1177/1555412014548919

183 Laamarti, F., Eid, M., & El Saddik, A. (2014). An overview of serious games. International Journal of Computer
Games Technology, 2014, 1-15. https://doi.org/10.1155/2014/358152

184 Durango, |., Carrascosa, A., Gallud, J. A., & Penichet, V. M. R. (2015). Using serious games to improve
therapeutic goals in children with special needs. In S. Boring, E. Rukzio, H. Gellersen, & K. Hinckley (Eds.),
MobileHCI'15: Proceedings of the 17th international conference on human-computer interaction with mobile
devices and services adjunct (pp. 743-749). Association for Computing Machinery.
https://doi.org/10.1145/2786567.2793696

185 Garcia-Redondo, P., Garcia, T., Areces, D., Nlfiez, J. C., & Rodriguez, C. (2019). Serious games and their
effect improving attention in students with learning disabilities. International Journal of Environmental Research
and Public Health, 16(14), 1-12. https://doi.org/10.3390/ijerph16142480

186 Kokol, P., Blazun Vosner, H., Zavrénik, J., Vermeulen, J., Shohieb, S., & Peinemann, F. (2010). Serious
game-based intervention for children with developmental disabilities. Current Pediatric Reviews, 16(1), 26—32.
https://doi.org/10.2174/1573396315666190808115238

187 Tomé, R. M., Pereira, J. M., & Oliveira, M. (2014). Using serious games for cognitive disabilities. In M. Ma, M.
F. Oliveira, & J. Baalsrud Hauge (Eds), Serious games development and applications (Vol. 8778, pp. 34-47).
Springer. https://www.inesc-id.pt/ficheiros/publicacoes/11963.pdf

188 Dyrango, I., Carrascosa, A., Gallud, J. A., & Penichet, V. M. R. (2015). Using serious games to improve
therapeutic goals in children with special needs. In S. Boring, E. Rukzio, H. Gellersen, & K. Hinckley (Eds.),
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(2019)# atklaja izglttojo$o spélu (digitalo, video) izmanto$anas prieksrocibas, lai ievérojami
uzlabotu bérnu ar fpasam vajadzibam (ipasi ar maciSanas traucéjumiem) uzmanibu. Tomé
et al. (2014)*° uzsvéra, ka “izglitojosas spéles ir lieliska alternativa eso$ajam terapijas /
macibu metodém cilvékiem ar kognitivajiem traucéjumiem” (45. Ipp.). Kokol et al. (2020)*°?
konstatéja daudzsoloSus rezultatus attieciba uz trauksmes mazinasanu, stresa reguléSanu,
emociju atpaziSanu un rehabilitaciju. Tomeér “trikst klinisku pieradijumu, ka bérni ar
neirologiskas attistibas trauc&jumiem var gat labumu no izglitojoso spélu pielietojuma” (turpat,
26. Ipp.).

Dazi izglitojoSo spélu pieméri

Nosaukums Iss apraksts Saite
Spélu speléSana: | Tému pakete, kas saistita ar spélém, kas https://www.klasce
Prasmju pakete veidotas saskana ar €etru solu shému ment.net/downloada
(orientéties, sagatavoties, 1stenot, reflektét). ble-
Tiek apspriesti $adi komponenti: resources/98365/ga
o klases spéles profils; ming-skills-
o spélu spélésanas veidi; bundle/?previous
o spélu priekSrocibas;
o spélu spélésana skaitlos;
o izglitojosas spéles;
o atkariba no spélém.

MobileHCI'15: Proceedings of the 17th international conference on human-computer interaction with mobile
devices and services adjunct (pp. 743—-749). Association for Computing Machinery.
https://doi.org/10.1145/2786567.2793696

189 Garcia-Redondo, P., Garcia, T., Areces, D., Nufiez, J. C., & Rodriguez, C. (2019). Serious games and their
effect improving attention in students with learning disabilities. International Journal of Environmental Research
and Public Health, 16(14), 1-12. https://doi.org/10.3390/ijerph16142480

19 Tomé, R. M., Pereira, J. M., & Oliveira, M. (2014). Using serious games for cognitive disabilities. In M. Ma, M.
F. Oliveira, & J. Baalsrud Hauge (Eds), Serious games development and applications (Vol. 8778, pp. 34—47).
Springer. https://www.inesc-id.pt/ficheiros/publicacoes/11963.pdf

191 Kokol, P., Blazun Vosner, H., Zavrénik, J., Vermeulen, J., Shohieb, S., & Peinemann, F. (2010). Serious
game-based intervention for children with developmental disabilities. Current Pediatric Reviews, 16(1), 26—32.
https://doi.org/10.2174/1573396315666190808115238
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https://www.klascement.net/downloadable-resources/98365/gaming-skills-bundle/?previous
https://www.klascement.net/downloadable-resources/98365/gaming-skills-bundle/?previous
https://www.klascement.net/downloadable-resources/98365/gaming-skills-bundle/?previous
https://www.klascement.net/downloadable-resources/98365/gaming-skills-bundle/?previous
https://www.klascement.net/downloadable-resources/98365/gaming-skills-bundle/?previous
https://www.klascement.net/downloadable-resources/98365/gaming-skills-bundle/?previous
https://doi.org/10.1145/2786567.2793696
https://doi.org/10.3390/ijerph16142480
https://www.inesc-id.pt/ficheiros/publicacoes/11963.pdf
https://doi.org/10.2174/1573396315666190808115238
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SmartGames SmartGames vélas panakt, lai bérni bitu https://www.klasce
Live: Tslaiciga atbildigi attieciba uz savu izglitoSanos ment.net/
bezmaksas pandémijas krizes laika, kad skolas ir slégtas.
piekluve Tapéc tiek pieskirta pagaidu bezmaksas

piekluve 18 tieSsaistes spélem.
ResourCity: Spéles pamata ir |oti populara GPS bazéta https://www.klasce

Izgltitojosa spéle
dabaszinatnés

papildinatas realitates spéle Pokémon Go.
Lietotné jus redzat, kur paplasinataja realitaté
jasu apkartné ir paslépti Kimiskie elementi.
Kad esat nokéris elementu, jus sanemsiet
originalu informaciju par o Kimisko elementu
un uzzinasiet, kur tas atrodas jlsu tuvuma.
Tada veida skoléns iegust ieskatu par to, kuri
materiali rodas pilsétas konteksta, kads ir So
materialu Kimiskais sastavs un dazreiz ar1
kads Tpass (vesturisks) stasts ar to ir saistits.

ment.net/app-

SQUEEZE:
izglitojosa spéle
par tieSsaistes
identitati

SQUEEZE ir JES vzw metode par tieSsaistes
identitati ar fiksétu ilgumu (100 min.).
Pusaudzi individuali testé jaunas Squeeze
tieSsaistes platformas prototipu
planSetdatoros vai portativajos datoros un tad
reflekté par savu uzvedibu tie$saisté un
socialo mediju izmantoSanu, pamatojoties uz
savam atsauksmém un Tpasajam situacijam
grupas vai klasés.

https://www.klasce
ment.net/downloada
ble-

Robotikas spéles

(PhoenixKM BVBA, Belgija)

Sagatavoja: Svetlana Surikova (Latvijas Universitate, Latvija) un Karels Van Isakers

Daudzi jaunakie pétijumi koncentréjas uz robotu izmantoSanu ieklaujosaja izglitiba, ieskaitot

izglittbu skoléniem ar Tpasam vajadzibam (Catlin & Blamires, 2019°%; Daniela & Lytras,

192 Catlin, D., & Blamires, M. (2019). Designing robots for special needs education. Technology, Knowledge, and
Learning, 24, 291-313. https://doi.org/10.1007/s10758-018-9378-8
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https://www.klascement.net/websites/102979/smartgames-live-temporary-free-access/?previous
https://www.klascement.net/websites/102979/smartgames-live-temporary-free-access/?previous
https://www.klascement.net/app-or-software/100930/resourcity-educational-game-for-sciences/?previous
https://www.klascement.net/app-or-software/100930/resourcity-educational-game-for-sciences/?previous
https://www.klascement.net/downloadable-resources/96161/squeeze-a-serious-game-about-online-identity/?previous
https://www.klascement.net/downloadable-resources/96161/squeeze-a-serious-game-about-online-identity/?previous
https://www.klascement.net/downloadable-resources/96161/squeeze-a-serious-game-about-online-identity/?previous
https://doi.org/10.1007/s10758-018-9378-8
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2019'%; Galvez Trigo et al., 2019%4). Saskana ar Danielas un Lytras (2019)'% teikto,
IzgltitojoSa robotika var kalpot ka riks zinaSanu veidoSanai un ka paligriks skol€niem, kuriem
ir problémas noteiktas jomas, ka ari izglitojoSo robotikau var izmantot, lai mainitu skolénu
attieksmi pret macisanos - klases kultiru - laujot visiem tikt pienemtiem un iesaistitiem” (222.
Ipp.), tomeér izglitojoSo robotiku ‘nevajadzetu uztvert ka panaceju visam izglitiba
pastavo$ajam problémam” (turpat, 223. Ipp.). Galvez Trigo et al. (2019)!°¢ identificéja piecus
galvenos iemeslus, kapec robotu izmantosana darba ar skoléniem ar ipasam vajadzibam nav
pietiekami plasi izplatita: (1) nespéja iegadaties augstas cenas vai nepieejamibas dél; 2)
lietoSanas gritibas; 3) zems piedavato darbibu klasts; (4) ierobezoti mijiedarbibas veidi; un

(5) nespéja izmantot dazadus robotus, pielietojot vienu un to pasu programmataru (59. Ipp.).

Dazi robotikas spélu pieméri

Nosaukums Iss apraksts Saite
ROOT rtl iRobot | Programméjama STEM / STEAM https://www.amazon.com/R
Coding Robot rotallieta, kas aug kopa ar jums, oot-

radoSa spéle ar maklas, mazikas un
kodeéSanas elementiem, aktivizéjama
ar balsi, ir Bluetooth savienojums,
iesp€jota mobila lietotne

Leka Leka ir robotizéta interaktiva bumba, https://www.youtube.com/w
kas paredzéta bérniem ar Tpasam atch?v=tqgjrPxYrhDU
vajadzibam, lai macitos un attistitos
rotalajoties. Vieda rotallieta ir
paredzéta, lai mainttu bérnu ar
attistibas traucéjumiem spéléSanas un
mijiedarboSanas veidu. Ta palidz

193 Daniela, L., & Lytras, M. D. (2019). Educational Robotics for Inclusive Education. Technology, Knowledge and
Learning, 24, 219-225. https://doi.org/10.1007/s10758-018-9397-5

194 Galvez Trigo, M. J., Standen, P. J., & Cobb, S. V. G. (2019). Robots in special education: reasons for low uptake. Journal
of Enabling Technologies, 13(2), 59-69. https://doi.org/10.1108/JET-12-2018-0070

195 Daniela, L., & Lytras, M. D. (2019). Educational Robotics for Inclusive Education. Technology, Knowledge and
Learning, 24, 219-225. https://doi.org/10.1007/s10758-018-9397-5

19 Galvez Trigo, M. J., Standen, P. J., & Cobb, S. V. G. (2019). Robots in special education: reasons for low
uptake. Journal of Enabling Technologies, 13(2), 59—-69. https://doi.org/10.1108/JET-12-2018-0070
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https://www.amazon.com/Root-Robot-Artwork-Robotics-Required/dp/B07G9LRFWK?ref_=fsclp_pl_dp_1
https://www.amazon.com/Root-Robot-Artwork-Robotics-Required/dp/B07G9LRFWK?ref_=fsclp_pl_dp_1
https://www.youtube.com/watch?v=tqjrPxYrhDU
https://www.youtube.com/watch?v=tqjrPxYrhDU
https://doi.org/10.1007/s10758-018-9397-5
https://doi.org/10.1108/JET-12-2018-0070
https://doi.org/10.1007/s10758-018-9397-5
https://doi.org/10.1108/JET-12-2018-0070
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Nosaukums

Iss apraksts

Saite

iesaistit bérnus daudzsensoru spéelés,
vienlaikus sekojot vinu progresam.

Milo

Robots Milo ir veidots ta, lai tas batu
interesants un pieejams audzeékniem
ar autiska spektra traucéjumiem. Vins
var staigat, runat un pat modelét
cilvéka sejas izteiksmes. Milo nekad
nav neapmierinats un noguris. Vins
konsekventi vada stundas t3, lai uz to
reagétu audzéekni-autisti. ST
atkartojama pozitiva pieredze rada
vidi, kura izglttojamie var macities un
attistities.

https://www.youtube.com/w
atch?v=RsDdC88viDI

https://robots4autism.com/
milo/

Jibo

Jibo ir socialais robots, kas radits, lai
kalpotu par pavadoni nevis asistentu.

https://www.youtube.com/w
atch?v=MNzb4FC6lhg

NAO Next Gen

NAO ir robots-humanoids, kas
izstradats, lai palidzétu uzlabot
specialas izglitibas macibu procesu,
stimuléjot socialo mijiedarbibu,
pielietojot spéles un laujot lietotajiem
gt lielaku autonomiju. Robots palidz
atblokét pasapzinu, reagéjot uz balss
komandam, un seko l1dzi katra bérna
sniegumam, palidzot katram bérnam
sasniegt svarigus macibu mérkus
jautri un efektivi.

https://www.youtube.com/w
atch?v=ZuOGoubytAE

https://alphaschool.com/a-
humanoid-robot-that-works-
for-special-education-in-
new-jersey/

https://www.youtube.com/w
atch?v=nNbj2G3GmAo

QTrobot QTrobot ir izteiksmigs socialais http://luxai.com/qtrobot-for-
robots, kas izstradats, lai palielinatu autism/
izglitibas efektivitati, veicinot aktivu
mijiedarbibu un atvieglojot bérnu https://www.youtube.com/w
uzmanibas piesaistiSanu jaunu dzives | atch?time continue=9&v=9
prasmju apguvei. QTrobot palidz wWNV2k1jfgQ&feature=emb
bérniem ar autismu un Tpasam logo
vajadzibam, iesaistot vinus
izglitojosas aktivitates. Izmantojot
spéles un stastus, QTrobot jautri un
patikami palidz apgit jaunas prasmes.
EduRob Pedagogiska ietvara uzdevums ir http://www.edurob.eu/asset
pedagogiskais definét pedagogiskos principus, ka s/EdurobPedagogicFramew
ietvars macities ar robotiem, un sniegt ork.pdf
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https://www.youtube.com/watch?v=RsDdC88viDI
https://www.youtube.com/watch?v=RsDdC88viDI
https://robots4autism.com/milo/
https://robots4autism.com/milo/
https://robots4autism.com/milo/
https://robots4autism.com/milo/
https://www.youtube.com/watch?v=MNzb4FC6lhg
https://www.youtube.com/watch?v=MNzb4FC6lhg
https://www.youtube.com/watch?v=Zu0Gou6ytAE
https://www.youtube.com/watch?v=Zu0Gou6ytAE
https://alphaschool.com/a-humanoid-robot-that-works-for-special-education-in-new-jersey/
https://alphaschool.com/a-humanoid-robot-that-works-for-special-education-in-new-jersey/
https://alphaschool.com/a-humanoid-robot-that-works-for-special-education-in-new-jersey/
https://alphaschool.com/a-humanoid-robot-that-works-for-special-education-in-new-jersey/
https://www.youtube.com/watch?v=nNbj2G3GmAo
https://www.youtube.com/watch?v=nNbj2G3GmAo
https://www.youtube.com/watch?v=nNbj2G3GmAo
https://www.youtube.com/watch?v=nNbj2G3GmAo
http://luxai.com/qtrobot-for-autism/
http://luxai.com/qtrobot-for-autism/
https://www.youtube.com/watch?time_continue=9&v=9wNV2k1jfgQ&feature=emb_logo
https://www.youtube.com/watch?time_continue=9&v=9wNV2k1jfgQ&feature=emb_logo
https://www.youtube.com/watch?time_continue=9&v=9wNV2k1jfgQ&feature=emb_logo
https://www.youtube.com/watch?time_continue=9&v=9wNV2k1jfgQ&feature=emb_logo
https://www.youtube.com/watch?time_continue=9&v=9wNV2k1jfgQ&feature=emb_logo
https://www.youtube.com/watch?time_continue=9&v=9wNV2k1jfgQ&feature=emb_logo
http://www.edurob.eu/assets/EdurobPedagogicFramework.pdf
http://www.edurob.eu/assets/EdurobPedagogicFramework.pdf
http://www.edurob.eu/assets/EdurobPedagogicFramework.pdf
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Nosaukums

Iss apraksts

Saite

skolotajiem noradijumus, ka izmantot
robotus, lai uzlabotu vinu macisanu,
nemot veéra ar macisanu saistitas
problémas, t.sk. macibu saturu un
elastigas vajadzibas gan klases, gan
individa Iiment.

IzglttojoSas
robotikas macibu
programma un
macisanas
scenariji

Saja dokumenta ir izklastita
izglitojosas robotikas macibu
programma, aprakstot metodiku, ka
robotu bagatinatas macisanas
scenarijus pielagot skolena macisanas
vajadzibam. Intervijas ar galvenajam
ieinteresétajam personam tika
noteiktas galvenas macibu jomas
(célonu un seku izpratne,
atdarinaSana, komunikacija, problému
risinaSana un sociala macidanas),
kuras var izmantot, lai klasificétu
skoléna macisanas vajadzibas.

http://edurob.eu/resources/
LearningWithRoboticsCurri
culumAndLearningScenario

sV1.pdf

200


http://edurob.eu/resources/LearningWithRoboticsCurriculumAndLearningScenariosV1.pdf
http://edurob.eu/resources/LearningWithRoboticsCurriculumAndLearningScenariosV1.pdf
http://edurob.eu/resources/LearningWithRoboticsCurriculumAndLearningScenariosV1.pdf
http://edurob.eu/resources/LearningWithRoboticsCurriculumAndLearningScenariosV1.pdf

Y@
MyHub 604454-EPP-1-2018-1-LV EPPKAS-IPI-SOC-IN 9

TieSsaistes un mobilda maciSanas un mijiedarbiba celad uz konstruktivisko

zinaSanu konstruésSanu, maciSanas un macisanas pieejam

Sagatavoja: Svetlana Surikova (Latvijas Universitate, Latvija) un Karels Van Isakers
(PhoenixKM BVBA, Belgija)

Musdienas ir daudz izglitibas resursu, kuriem var pieklt no interneta, personalajiem datoriem
un mobilajam iericem. TieSsaistes maciSanas jeb e-maciSanas var veicinat izglitojamo ar
dazadiem traucéjumiem ieklauSanos izglitiba, tacu viniem ir nepiecieSams papildu atbalsts,
lai pieklGtu un apstradatu macibu vai arpusstundu resursus, aktivitates, sadarbibas un
mijiedarbibas rikus, lai maksimiz&tu vinu maciSanos (Bjeki¢ et al., 2014'°7; Guglielman,
2011%8; Tindle et al., 2017*°°). Mobilo maci$anos definé ka mobilo ieriu (galvenokart
viedtalrunu un planSetdatoru) izmantoSanu ka starpnieku maci8anas un macisanas procesa
dazados apstaklos (Alexander, 2004°%; Al Hamdani, 2013?°*; Romero-Rodriguez et al.,
2020%2), Mobilas ierices var izmantot, gan Tstenojot tradicionalas maci$anas teorijas un
praksi, gan jaunas konstruktiviskds maciSanas teorijas un praksi (Al Hamdani, 2013)%%,

Paslaik ieklaujosas izglitibas vajadzibam 21. gadsimtad ir pieejamas vairakas mobilas

197 Bjeki¢, D., Obradovi¢, S., Vuceti¢, M., & Bojovi¢, M. (2014). E-teacher in inclusive e-education for students
with specific learning disabilities. Procedia - Social and Behavioral Sciences, 128, 128-133.
https://doi.org/10.1016/j.sbspro.2014.03.131

198 Guglielman, E. (2011). E-learning and disability: Accessibility as a contribute to inclusion. In K. Maillet, R.
Klamma, T. Klobucar, D. Gillet, & M. Joubert (Eds.), Proceedings of the 5th Doctoral Consortium at the European
Conference on Technology Enhanced Learning, Barcelona, Spain, September 29, 2010 (pp. 31-36). http://ceur-
ws.org/Vol-709/paper06.pdf

199 Tindle, K., East, B., & Mellard, D. (2017). Online learning for students with disabilities: considerations for SEA policies and
procedures. Center on Online Learning and Students with Disabilities.
https://nasdse.org/docs/SEA Resource Document February2017.pdf

200 Alexander, B. (2004). Going nomadic: mobile learning in higher education. Educause Review, 39(5), 28-35.

201 Al Hamdani, D. S. (2013). Mobile learning: A good practice. Procedia - Social and Behavioral Sciences, 103,
665—674. https://doi.org/10.1016/j.sbspro.2013.10.386

202 Romero-Rodriguez, J., Aznar-Diaz, |., Hinojo-Lucena, F., & Caceres-Reche, M.-P. (2020). Models of good
teaching practices for mobile learning in higher education. Palgrave Communications, 6, 1-7.
https://doi.org/10.1057/s41599-020-0468-6

203 Al Hamdani, D. S. (2013). Mobile learning: A good practice. Procedia - Social and Behavioral Sciences, 103,
665—674. https://doi.org/10.1016/j.sbspro.2013.10.386
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lietotnes, lai uzlabotu un parveidotu maciSanos, lai apmierinatu dazadu izglitojamo
vajadzibas. Saskana ar Prupas (2014)*4 teikto, ieklaujoSajas klasés skolotaji izmanto
skoléncentréto pieeju, balstoties uz maciSanas ietvara universalo dizainu, vini izmanto
lietotnes divéjadi, piem., atbalstam un satura radiSanai, kur vinu skoléni var manipulét vai radit

jaunu macibu saturu vai produktu. Turklat spé€ja radit saturu ir tieSi tas, kas transformé

macisanos, 1pasi skoléniem ar ipasam vajadzibam.

Dazi resursu pieméri tie$saistes un mobilas maciSanas nodroSinasanai

Nosaukums

Iss apraksts

Saite

KlasCement

Izglitibas resursu tiklu KlasCement parvalda
Izglitibas un apmacibas departamenta
Komunikacijas nodala.

https://www.klasce
ment.net/info/

Brain Parade

Brain Parade tika dibinata ar mérki radit
efektivas, inteligentas mobilas lietotnes, kas
palidzetu cilvékiem ar ipasam vajadzibam.
Brain Parade misija ir veidot produktus, kas
dzili, pozitivi ietekmés So personu, vinu
skolotaju, gimenu un aprapétaju dzivi.

http://www.brainpar
ade.com/

izglttojamajam fotografét un péc tam
pievienot piezimes (tekstu, formas,
emocijzimes u.c.) fotoattéla augSpusé. To var
izmantot majasdarbu veikSanai, k& atminas

iReadWrite iReadWrite ir mobila lietotne lasiSanas un https://www.texthelp
rakstiSanas atbalstam (skaidra teksta .com/en-
parveidoSana runas formata, izcelSana, us/products/read-
fonétiska pareizrakstibas parbaude, vardu write/
paredzéSana un vardnica). Ir arT daudzas
importa un eksporta iespéjas. Ta ir laba
iesp€ja tiem, kas izmanto mobilas ierices.

Skitch Skitch ir mobila lietotne, kas lauj https://apps.apple.c

om/us/app/skitch-
snhap-mark-up-
share/id425955336
?2mt=12

204 Prupas, A. (2014). Apps for 21st century learning in the inclusive classroom - inclusive classroom podcast.
https://www.inov8-ed.com/2014/01/apps-for-21st-century-learning-in-the-inclusive-classroom-inclusive-

classroom-podcast/
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Nosaukums

Iss apraksts

Saite

paliglidzekli, piezimju veikSanai, macibu
aktivitatém utt.

Inspiration Maps

ST prata kartésanas lietotne ir aprikota ar
veidném, kas lauj izglitojamajam izvéléties no
esoSajam kartém. Vai art izveidojiet to no
jauna. So lietotni no paréjam doméasanas
kartéSanas lietotném atskir tas, ka ta piedava
lielaku atbalstu rakstiSanas procesam, ja
nepiecieSams - vizuala domu karte var
parslégties uz rakstiS8anas formatu, nospiezot

pogu.

https://www.inspirati
on-
at.com/inspiration-
maps/

Interaktiva balta
tafele ShowMe

ShowMe lauj padarit savu mobile ierici par
interaktivo balto tafeli, ierakstit
audioinstrukcijas un koplietot tas tieSsaisté.
Ta ir parsteidzosi vienkarsa lietotne, kuru var
izmantot ikviens, neatkarigi no vecuma.

https://apps.apple.c
om/us/app/showme
-interactive-
whiteboard/id44506
62797ign-
mpt=u0%3D4

Bitsboard Viena no Top 5 labakajam izglitibas spélem https://apps.apple.c
Flashcards & ASV App Store. Viena lietotné bez maksas om/us/app/bitsboar
Games apvienotas 35 aizraujoSas mini spéles. Patik | d-flashcards-

vairak neka 5 miljoniem izglttojamo un games/id51684221

skolotaju visa pasaulé. 0?ign-mpt=u0%3D4
10 ieteicamo Andrea Prupas sastadija platformu sarakstu https://www.inov8-
lietotnu un ar “go-to” lietotném, kuras ieteica skoléniem ed.com/2016/04/10-
programmatdras | ar macisanas traucé&jumiem. Dazi no Siem categories-of-
kategorijas lasttprasmes atbalsta rikiem ir atseviski recommended-
skoleniem ar produkti, kas nodroSina tikai vienu funkciju apps-and-software-
macisanas (piem., tikai teksta parvérsanu runa), bet citi ir | for-students-with-

traucéjumiem

lasttprasmes “komplekti”, kas viena rika
nodroSina daudzas iespéjas (piem., teksta
parvérsana runa, vardu paredzésana,
anotacija, runas atpaziSana). DaZas jaunas
aizraujoSas iespéjas ir pieejamas digitalo
gramatu, rakstzimju optiskas pazidanas,

learning-disabilities/
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https://www.inov8-ed.com/2016/04/10-categories-of-recommended-apps-and-software-for-students-with-learning-disabilities/
https://www.inov8-ed.com/2016/04/10-categories-of-recommended-apps-and-software-for-students-with-learning-disabilities/
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skenéSanas, anotaciju un atbalstitas
rakstiSanas joma.

68 mobilas Ir pieejams atjauninats ieteicamo lietotnu https://www.inov8-
lietotnes saraksts skoléniem ar macidanas ed.com/2013/05/68-
skoléniem ar traucéjumiem. leteikumi attiecas uz sadam apps-for-students-
macisanas kategorijam: with-learning-
traucéjumiem o lasiSanas un rakstiSanas atbalsts un disabilities/
laboSana;

o valodas laboSana;

o produktivitate;

o alternativi rakstitpratibas formati;

o rékinatprasme;

o smalkas motorikas prasmes;

o izpildfunkcionalas prasmes.
Labakas Kaut arT dazi no Siem rikiem sakotnéji nebija | https://www.commo
specialas raditi bérniem ar TpaSam vajadzibam, tos nsense.org/educati
izglttibas lietotnes | ieteica pedagogi un eksperti, kas strada ar on/top-picks/best-
un vietnes Sadiem bérniem. JUs atradisiet lietotnes, kas | special-education-

pievérs uzmanibu pamatprasmém, veicina apps-and-websites

socialas un emocionalas prasmes un palidz
bérniem ar autismu ievérot grafiku. Ir art
vietnes, kas palidz skolotajiem diferencét
macisanos un piek|lt resursiem valodas un
matematikas pratibas attistiSanai.
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7 fantastiskas
vietnes, kas palidz
apgut macibu
programmu
skoléniem ar
traucejumiem

Ja meklgjat veidus, ka palidzét apgit macibu
programmu savam bérnam vai vélaties
nostiprinat prasmes, kuras jlsu bérns apgust
skola, apskatiet Sts 7 vietnes, kas bérnus
iesaista, vienlaikus palidzot apgit vertigas
prasmes un zinasanas. STs vietnes piedava
video instrukcijas, izdrukajamas darba lapas,
tieSsaistes spéles utt. Visas Sis vietnes ir
lietotdjam draudzigas. Lai gan lielakoties tiek
piedavati bezmaksas resursi, dazas vietnes
prasa registréties, lai piekldtu premium
lTmena saturam. Ir ar vérts atzimét, ka
daudzas no uzskaititajam vietném katru dienu
lieto pasi skolotaiji.

https://www.friends
hipcircle.org/blog/20
18/01/09/7-
fantastic-websites-
teaching-
curriculum-
students-
disabilities/

Labas prakses
piemeri
izglitoSanai
tieSsaisté

Ir svarigi saprast, ka tieSsaistes macisanas
nav risinajums ,pieslédzies un spélé”. Tas
prasa rupigu planoSanu un sagatavosanos.
Lai saktu stradat tieSsaiste 1slaicigi vai
ilgstosi, jums jaizmanto pazistamas sistémas.
Saja celvedT ir sniegta informacija par
paraugpraksi, macisanas stratégijam, ka art
padomi un ieteikumi, ka tieSsaisté nodroSinat
atru un kvalitativu maci8anu un terapiju.

https://cec.sped.org
[~Imedia/Files/Reso
urces/Best%20Prac
tices%20for%20Ed
ucating%200nline.p
df

Veido tieSsaistes
kursul

Vai skolas klatienes darbibas partraukSana
liek jums veidot tiesaistes kursu? Seit ir 11
padomi, ar ko sakt!

https://cec.sped.org
[~Imedia/Files/Reso
urces/ISD%20101.

pg

Virtualas skolas
aktivitates

Jebkura vecuma cilvéki laipni lagti Virtualas
skolas aktivitatés! Vietnu kolekcija ar piekluvi
tieSraidé esosam timekla kameram, virtualam
ekskursijam / celojumiem un dazddam citam
izklaidgjo$am izglttojo$ajam vietném. ST
vietne tiek atjauninata ik péc paris dienam.

https://virtualschool
activities.com/

Boom méaciSanas

Boom kartes ir pasSnovértéjuma vingrinajumi,
kurus pilda spéléetaji un kuri sniedz
skolotajiem nepiecieSamo informaciju par
skolénu panakumiem.

https://wow.boomle
arning.com/

205



https://www.friendshipcircle.org/blog/2018/01/09/7-fantastic-websites-teaching-curriculum-students-disabilities/
https://www.friendshipcircle.org/blog/2018/01/09/7-fantastic-websites-teaching-curriculum-students-disabilities/
https://www.friendshipcircle.org/blog/2018/01/09/7-fantastic-websites-teaching-curriculum-students-disabilities/
https://www.friendshipcircle.org/blog/2018/01/09/7-fantastic-websites-teaching-curriculum-students-disabilities/
https://www.friendshipcircle.org/blog/2018/01/09/7-fantastic-websites-teaching-curriculum-students-disabilities/
https://www.friendshipcircle.org/blog/2018/01/09/7-fantastic-websites-teaching-curriculum-students-disabilities/
https://www.friendshipcircle.org/blog/2018/01/09/7-fantastic-websites-teaching-curriculum-students-disabilities/
https://www.friendshipcircle.org/blog/2018/01/09/7-fantastic-websites-teaching-curriculum-students-disabilities/
https://cec.sped.org/~/media/Files/Resources/Best%20Practices%20for%20Educating%20Online.pdf
https://cec.sped.org/~/media/Files/Resources/Best%20Practices%20for%20Educating%20Online.pdf
https://cec.sped.org/~/media/Files/Resources/Best%20Practices%20for%20Educating%20Online.pdf
https://cec.sped.org/~/media/Files/Resources/Best%20Practices%20for%20Educating%20Online.pdf
https://cec.sped.org/~/media/Files/Resources/Best%20Practices%20for%20Educating%20Online.pdf
https://cec.sped.org/~/media/Files/Resources/Best%20Practices%20for%20Educating%20Online.pdf
https://cec.sped.org/~/media/Files/Resources/ISD%20101.jpg
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TieSsaistes Efektiva, tieSsaisté pieejama macisanas http://www.zaneedu
macisanas bérniem ar ipaSam vajadzibam. Lauj katram | cation.com/#special
bérniem ar bérnam izvéléties: skatities, klausities vai -needs

Tpasam lastt materialu par jebkuru tému videoklipa

vajadzibam formata, kas stimulé vinu macisanas

intereses. Lauj katram bérnam macities sava
atruma, attistit savu potencialu un sasniegt
labakus rezultatus. Lauj bérniem efektivi
apgut katru tému, uzlabojot lasttprasmi.

TieSsaistes skola
skoléniem ar

eAchieve akadémija piedava visaptveroSu
izglttibas programmu skoléniem ar ipasam

https://www.eachiev
e.com/HowOnlineHi

Tpasam vajadzibam Viskonsinas dienvidaustrumos, ghSchoolWorks/Sp
vajadzibam ieklaujot tadus priekSmetus ka biologija, ecialEdProgram

vésture, anglu valoda un matematika.

Specialas izglitibas skolotaji izstrada

individualizétus stundu planus katram

skolénam, un velta laiku, lai apzinatu savu

skolénu intereses un vajadzibas un palidzétu

turpmakaja macibu procesa.
TieSsaistes Dazu pédéjo gadu laika izglitibas iestades, https://www.washin
maciSanas kuras piedava iegut izgltibu péc vidusskolas | gton.edu/accessco
stratégijas beigSanas, daudzus savus klatienes kursus mputing/online-

studentiem ar
traucéjumiem

turpina parcelt tie$saisté. Saja publikacija
dazi VasSingtonas universitates DO-IT centra
atbalstito projektu dalibnieki dalas pieredzé
un ieteikumos citiem izglitojamajiem ar
invaliditati, kuri apmeklé tieSsaistes kursus.

learning-strateqgies-
students-disabilities

TieSsaistes
macisanas, kas
atbilst visu
studentu
vajadzibam

Edgenuity tieSsaistes kursi un macibu
risindjumi tiek veidoti, izmantojot pé&tijumos
balstitas metodes, kas izstradatas, lai
atbalstitu visu studentu unikalas vajadzibas,
art tos studentus, kuriem ir ipasas izghtibas
vajadzibas. Lietotajam draudzigi
pielagosSanas riki atvieglo studentiem
nepiecieSamas modifikacijas. Edgenuity
specialas izglitibas koordinatori sadarbojas ar
pedagogiem, lai sniegtu studentiem visu
nepiecieSamo atbalstu un veicinatu studentu
panakumus.

https://www.edgenu
ity.com/special-
populations/
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Specializétas asistivas tehnologijas izglitibai

Sagatavoja: Svetlana Surikova (Latvijas Universitate, Latvija) un Karels Van Isakers
(PhoenixKM BVBA, Belgija)

“Understood Team” (n.d.)?% defingja asistivo tehnologiju ka jebkuru augsta vai zema limena
tehnologiju riku, ierici, programmatdru vai aprikojumu, kas palidz cilvékiem tikt gala ar
izaicinajumiem, lai vini varétu labak macities, sazinaties un darboties. Asistivas tehnologijas
ir padi svarigas bérniem, kuri cinas ar macisanos, palidz uzplaukt skola un dzive, veicinot
vinu parliecibu un neatkaribu. Jebkura asistiva tehnologija un tas izmanto$ana janovérté no
skoléna vajadzibu, spéju un pieprasijuma viedokla, un ST metode prasa zinasanas asistivo
tehnologiju joma; komandas darbs starp skolénu, vecakiem un skolas personalu var radit
asistivo tehnologiju izmanto$anas pozitivu efektu skoléniem (Josjo, 20122%; WATI, 20092%7,
20172%8), Specialas izglitibas skolotajiem ka ekspertiem asistivo tehnologiju izmanto$anas
joma, galvena uzmaniba japievérs skoléna individualo vajadzibu izpétei, ka arT skolotaju
konsultéSanai par to, ka macisanu varétu veiksmigi pielagot skolénam klasé (Josjo, 2012,
38.1pp.2%9).

Dazi specializétu asistivo tehnologiju izglitibai pieméri

| Nosaukums | Iss apraksts Saite

205 The Understood Team. (n.d.). Assistive technology for learning: What you need to know.
https://www.understood.org/en/school-learning/assistive-technology/assistive-technologies-basics/assistive-
technology-what-it-is-and-how-it-

works? ul=1*1kt760h*domain_userid*YW1wLVB0Y2lhVy1RQVFweG5qdDdMSGw1Y1E

206 Josjo, H. (2012). ICT and inclusion: Teachers’ perceptions on the use of information and communication
technology for students with special educational needs in general educational settings. Umea universitet.
https://www.diva-portal.org/smash/get/diva2:633789/FULLTEXTO1.pdf

207 WATI, Wisconsin Assistive Technology Initiative. (2009). Assessing students’ needs for assistive technology.
http://www.wati.org/free-publications/assessing-students-needs-for-assistive-technology/

208 WATI, Wisconsin Assistive Technology Initiative. (2017). Assistive technology consideration to assessment.
http://www.wati.org/free-publications/assistive-technology-consideration-to-assessment/

299 Josjo, H. (2012). ICT and inclusion: Teachers’ perceptions on the use of information and communication
technology for students with special educational needs in general educational settings. Umed universitet.
https://www.diva-portal.org/smash/get/diva2:633789/FULLTEXTO1.pdf
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Balss izvades
sakaru
paligierices

Balss izvades sakaru paligierices,
kuras medz déeveét art par runas
generésanas iericém, ir papildinatas
un alternativas augsto tehnologiju
sakaru ierices, kas generé runu (t.i.
palidz runat) individam, kuram ir
runas trauceéjumi vai kurs vispar
nevar izmantot verbalo runu.

https://idrc.ocadu.ca/researc
h-

Papildinata un
alternativa
komunikacija

Papildinata un alternativa
komunikacija ir veids, ka individi var
sazinaties, ja viniem fiziski nav
iespé€jas izmantot runat vai rakstit
prasmi.

https://www.youtube.com/wa
tch

Asistiva lasiSanas

Asistiva lasi$anas tehnologija var

https://www.understood.org/

tehnologija palidzét bérniem un pieaugusajiem en/school-learning/assistive-
tikt gala ar lasiSanas problémam. technology/assistive-
Teksta parvér§ana runa un technologies-
audiogramatas ir divi lasiSanas basics/assistive-technology-
tehnologiju pieméri. Sos asistivas for-
tehnologijas rikus var izmantot reading? ul=1*89avxb*doma
datoros, viedtalrunos un citas in_userid*YW1wLVBOY2lhVy
ierices. 1RQVFweG59dDAMSGw1Y
1E
Asistiva ST asistiva tehnologija var bit lielisks | https://www.understood.org/
rakstiSanas atbalsts bérniem un pieaugusajiem, | en/school-learning/assistive-
tehnologija kuriem nepadodas rakstiSana. technology/assistive-
Rokraksta riki palidz veikt fizisku technologies-
rakstiSanu. Ir ar tehnologija, kas var | basics/assistive-technology-
palidzét organizét un izteikt domas for-
rakstiski. writing? ul=1*1197e9x*domai
n_userid*YW1wLVB0OY2IhVy
1RQVFweG5qdDdMSGw1Y
1E
Asistiva ST asistiva tehnologija var sniegt lielu | https://www.understood.org/
matematikas palidzibu cilvékiem, kuriem en/school-learning/assistive-
tehnologija nepadodas matematika. Dazi technology/assistive-

asistivas matematikas tehnologijas
riki ir loti izplatiti, piem., kalkulatori.
Citi, piem., digitalas grafikas riki, ir
mazak pazistami, bet var bat tikpat
noderigi.

technologies-
basics/assistive-technology-

for-
math? ul=1*16qggayo*domai
n_userid*YW1wLVBOY2lhVy
1RQVFweG5qdDdAMSGw1Y
1E
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Asistiva 81 asistiva tehnologija var palidzét https://www.understood.org/
tehnologija bérniem ar dzirdes traucéjumiem en/school-learning/assistive-
dzirdes labak izprast dzirdéto. Asistivas technology/assistive-
traucéjumu tehnologijas riki ietver klausiSanas technologies-
gadijuma ierices, ierakstus un teksta basics/assistive-technology-
parvérsanas runa lietotnes. Asistivas | for-auditory-processing-
tehnologijas riki var samazinat fona | disorder? ul=1*1qyj2yl*dom
troksni un pastiprinat runu, lai ain_userid*YW1wLVBO0OY2Ih
padaritu to skaidraku. VY1RQVFweG5qdDdMSGw
1Y1E
Programmatira Ir vairakas programmatdras, kas var | https://www.understood.org/
bérniem, kuri palidzét bérniem ar maciSanas un en/school-learning/assistive-
macas un doma domasanas dazadibu. Bet ka var technology/finding-an-
dazadi/citadi uzzinat, kas ir piemeérots tiesi jisu assistive-
bérnam? Var sakt ar diagrammam, technology/software-for-kids-
kuras salidzinatas lasianas, who-learn-and-think-
rakstiSanas un matematikas differently? ul=1*1wn7w7I*d
programmatiras funkcijas un cenas. | omain_userid*YW1wLVB0OY2
IhVYy1RQVFweG5qdDAMSG
wiY1lE
Skolénu vajadzibu | Sis materials sniedz parskatu par http://www.wati.org/free-
péc asistivas asistivo tehnologiju izskati$anas, publications/assessing-
tehnologijas novéertéSanas un planosanas students-needs-for-assistive-
novertéSana procesu. technology/
Asistivas Asistivas tehnologijas novértéSanas | http://www.wati.org/free-
tehnologijas pakete sniedz informaciju par publications/assistive-
apsvérsana procesu no asistivas tehnologijas technology-consideration-to-
novértésanai apsvérsanas l1dz tas novértéSanai. assessment/

Pedagogiskas, tehnologiskas un organizatoriskas inovacijas

Sagatavoja: Svetlana Surikova (Latvijas Universitate, Latvija) un Karels Van Isakers
(PhoenixKM BVBA, Belgija)

Daudzi uznémumi, tiklojumi, centri un bezpelnas organizacijas visa pasaulé specializéjas
vairaku pedagogisko, tehnologisko un organizatorisko inovativo risindjumu radiSana un
ievieSana ar meérki palidzét dazadam neaizsargatam personam un grupam, ipasi bérniem un
pieaugusajiem ar Tpasam vajadzibam. Inovativam tehnologijam un praksei ir bltiska loma
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specialaja izglitiba (Boyle, 2013%'% Cagiltay et al., 2014?) un ieklaujo$aja izglitiba 21.
gadsimta (Ghilain, 2015%'2; Hamburg & Bucksch, 20172%3; IncluD-ed, 201224; Korner et al.,
20182'5; Walker & Logan, 20092%%; Watkins, 2011%'7). K& uzsvéra Boyle (2013)%'8, “Ideala
specialas izglitibas inovacija lautu skoléenam ar invaliditati darboties tada pasa limeni ka
vienaudZiem bez invaliditates. Citiem vardiem sakot, inovacijam vajadzétu ne tikai palielinat
skolénu ar invaliditati sasniegumus vai uzlabot vinu uzvedibu, bet arT panakt pozitivas

izmainas pietiekami liela apjoma, lai skoléni ar invaliditati, kuri lieto inovacijas, varétu bat tik

210 Boyle, J. R. (2013). Specialized innovations for students with disabilities. In M. Murphy, S. Redding, & J. Twyman (Eds.),
Handbook on innovations in learning (pp. 93—112). Center on Innovations in Learning, Temple University, Information Age

Publishing.
http://www.centeril.org/handbook/resources/fullchapter/Specialized Innovations for Students with Disabilities SA.pdf

211 Cagiltay, K., Cicek, F., Karasu, N., Cakir, H., & Kaplan Akilli, G. (2014). Innovative educational technology for
special education and usability issues. In A. Marcus (Ed.), Design, user experience, and usability: User
experience design for everyday life applications and services (pp. 155-163). Springer.
https://doi.org/10.1007/978-3-319-07635-5 16

212 Ghilain, T. (2015). Towards more inclusive learning environments in Europe: Salzburg Declaration. European
Association of Service providers for Persons with Disabilities.
https://www.easpd.eu/sites/default/files/sites/default/files/Policy/Education/towards _more_inclusive_learning_envi
ronments_in_europe_easpd.pdf

213 Hamburg, I., & Bucksch, S. (2017). Inclusive education and digital social innovation. Advances in Social
Sciences Research Journal, 4(5), 161-169. https://doi.org/10.14738/assrj.45.2861

214 IncluD-ed, European Network on Inclusive Education & Disability. (2012). Inclusive education & disability:
Good practices from around Europe. P.A.U. Education. http://www.includ-
ed.eu/sites/default/files/documents/inclusive_education__disability. good practices _from_around_europe.pdf

215 Korner, 1., Uhlmann, S., Schmid, B., Freyhoff, G., & Rigrova, D. (2018). Towards inclusive education:
Examples of good practices of inclusive education. Inclusion Europe with support of the European Commission.
https://inclusion-europe.eu/wp-content/uploads/2018/02/Best-Practice-Education EN-FINALWEB. pdf

216 Walker, L., & Logan, A. (2009). Using digital technologies to promote inclusive practices in education: A
Futurelab handbook. Futurelab. https://www.nfer.ac.uk/publications/FUTLO5/FUTLO5.pdf

217 Watkins, A. (Ed.) (2013). Information and communication technology for inclusion: Developments and
opportunities for European Countries. European Agency for Development in Special Needs Education.
https://www.european-agency.org/sites/default/files/|ICT%20for%20Inclusion-EN.pdf

218 Boyle, J. R. (2013). Specialized innovations for students with disabilities. In M. Murphy, S. Redding, & J.
Twyman (Eds.), Handbook on innovations in learning (pp. 93-112). Center on Innovations in Learning, Temple
University, Information Age Publishing.
http://www.centeril.org/handbook/resources/fullchapter/Specialized_Innovations _for_Students_with_Disabilities

SA.pdf
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pat veiksmigi un panakumiem bagati kd& vinu vienaudzZi (bez invaliditates), izmantojot

visparatzitu paraugpraksi” (94. Ipp.).

Dazi pedagogisko, tehnologisko un organizatorisko inovaciju resursi

Nosaukums | Iss apraksts Saite
Advanced Advanced Solution for Special Needs ir ASV | https://www.advancedss
Solution for bazéts uzneémums, kas specializéjas n.com/
Special Needs | pielagotu inovativu risinajumu radisana, lai
- Uzlabots palidzétu bérniem un pieaugusajiem ar
risinajums Tpasam vajadzibam pilntba realizét savu
Tpasam potencialu. Uznémuma komandu veido loti
vajadzibam uzticigi un spéjigi eksperti dazadas jomas,
tostarp kltniskie neirozinatnieki, psihologi,
uzvedibas terapeiti, datorprogrammeétaji un
biomedicinas inZenieri, kuri kopa izstrada,
1steno un pilnveido risinajumus saviem
klientiem.
Atrodiet Valdibas inovatoru tikls (The Government https://www.innovations.
inovativus Innovators Network) apkopo un izplata harvard.edu/find-
risinajumus! labakas parvaldibas idejas, palidzot rast innovative-solutions
radoSus un inovativus risingjumus valsts
politikas izaicingjumiem.
Innovative Innovative Solutions for Disadvantage & https://www.isdd-
Solutions for Disability ir bezpelnas organizacija, kas home.org/
Disadvantage | nodroSina programmas, kas samazina
and Disability — | socialo un ekonomisko triikumu ietekmi uz
Inovativi bérnu veselibu, izaugsmi un attistibu; palidz
risinajumi vecakiem, vecvecakiem un aprupétajiem
trdkumiem un | izprast bérnu vajadzibas un palidz viniem
traucéjumiem | nodroSinat optimalus veselibas, attistibas
un izglitibas apstak|us.
Macisanas MaciSanas inovaciju centrs (The Centre on | http://www.centeril.org/
inovaciju Innovations in Learning) ir viens no
centrs nacionalajiem satura centriem, ko finansé
ASV Izglitibas departaments. ST centra
misija ir (a) palielinat valsts izglitibas
agentlru spéju stimulét, atlasrt, Tstenot un
paplasinat macibu inovacijas vietéjas
izglttibas agentdras un skolas, lai uzlabotu
visu izglttojamo macibu sasniegumus; un b)
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palielinat regionalo centru spéju sniegt
tehnisko palidzibu valsts izglitibas
agentdram.

Specializétas
inovacijas

skoléniem ar
traucéjumiem

Saja zinojuma ir ieklauta informéacija par
inovacijam, kas saistitas ar lasit un rakstit
prasmi, matematiku un dabaszinatném
specialaja izglitiba, ka art dazam
daudzsolo$am tehnologijam skoléniem ar
Tpasam vajadzibam.

http://www.centeril.org/ha
ndbook/resources/fullcha
pter/Specialized Innovati
ons_for_Students with
Disabilities SA.pdf

Socialas
inovacijas
centrs

Socialas inovacijas centrs veicina,
sadarbojas, maca, iedvesmo un izplata
zinaSanas un paraugpraksi $adas jomas:

o Pilsoniska lidzdaliba un pilsoniskas
sabiedribas [idzdalibas veicinaSana
politikas veido$ana (dokumenti un
tiestbu akti). Aktivas pilsonibas
veicinasana - individa lidzdaliba
sabiedriba un sabiedriskaja dzive;

o Sociala riska grupu un citu grupu
parstavésana: intereses un tiesibas,
prasmju veicina$ana, integracijas
process;

o Zinasanas un izpratne par socialajam
inovacijam un socialo uznémeéjdarbibu,
ka art radoSuma lomu;

o Rado$o un kultiras nozaru attistiba,
starpdisciplinaritate, kultliras un
mantojuma saglabasana un izpratne;

o Regionalas attistibas un vietgjo
pasvaldibu spé&ju veidoSanas
veicinasana;

o Sabiedribas veselibas stiprinasana un
veseliga dzivesveida veicinasana.

http://socialinnovation.lv/
en/

Dziva
laboratorija
Tpasam
vajadzibam

Dziva laboratorija pasam vajadzibam (The
Living Lab for Special Needs) ir
kopradisanas un inovaciju tikls, apmainas
telpa, kas apvieno cilvékus ar invaliditati,
zinatniekus, uznémumus un citus, kuri ir
ieintereséti sadarboties invaliditates un
Tpaso vajadzibu joma, lai kopigi raditu
jaunus risindjumus. Dzivas laboratorijas

https://livinglabhandicap.
ch/en/living-lab-

handicap/
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mérkis ir veidot inovaciju platformu, kas
kalpotu par tiltu starp dazadiem partneriem
un palidzétu risinat ar invaliditati saistitus
jautajumus un radtt tehnologiskos
risindjumus un pakalpojumus cilvékiem ar
Tpasam vajadzibam.

Inovativas Projekta “Zero” inovativas prakses ir https://zeroproject.org/inn
prakses projekti, programmas, produkti un ovative-practices/
pakalpojumi, ka ari socialie uznémumi vai
biznesa stratégijas. Vini izmanto metodi,
kuru var pielietot arT citas valstis, regionos
vai kontekstos, un tai ir pieradita un
izmérama ietekme. Vissvarigakais ir tas, ka
tiek paatrinats ANO Konvencijas par
personu ar invaliditati tiestbam TstenoSanas
process.
Attalinatas 2020. gada pavasari Kalifornijas lzglttibas https://www.sipinclusion.
macisanas departaments sasauca ieintereséto personu | org/distance-learning-
inovacijas darba grupu, lai apkopotu un dalttos ar resources/
specialajai inovativajam stratégijam, idejam un
izglttibai resursiem, kas ir bijusi veiksmigi, nodrosinot
attalinatas macisanas piekluvi
izglitojamajiem ar invaliditati.
Inovativi Valsts pétijumu programmas projekta http://telerehabilitation.lv/
risingjumi “Inovativi risinajumi socialaja en
socialaja telerehabilitacija Latvijas skolas ieklaujosas
telerehabilitacij | izglitibas konteksta” (INOSOCTEREHI)
a Latvijas galvenais mérkis ir ir saistits ar sabiedriski
skolas nozimigu jautadjumu izpéti un problému
ieklaujosSas risinaSanu, nodrosinot starpdisciplinaritati un
izglitibas inovaciju parnesi socializacijas un
konteksta resocializacijas, ka arT cilvéku drosibas,
tostarp personu ar ipasam vajadzibam,
jomas.
Do2Learn Do2Learn ir resurss cilvékiem ar Tpasam https://do2learn.com/

vajadzibam. ST iniciativa tika uzsakta 1996.
gada, izmantojot Nacionala veselibas
institita mazo uznémumu inovativu
pétifjumu dotaciju. Do2Learn komanda
meklé talantigakos un radosakos skolotajus
un klTniskos specialistus visa pasaulé.
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Do2Learn pieeja balstas jaunakajas
tehnologijas un ekspertu ieteikumos, lai
raditu jaunus lietderigus risinajumus.

E
3

Relevant initiatives

Contributors: Karel Van Isacker (PhoenixKM BVBA, Belgium) and Svetlana Surikova

(University of Latvia, Latvia)

Examples of some relevant initiatives

Domain Title Short description URL
Accessible ATutor ATutor is an Open Source LMS, used | https://atutor.qit
learning to develop and manage online hub.io/
platform courses, and to create and distribute
interoperable e-learning content. It is
WCAG 2.0 compliant.
Moodle Moodle is an open-source learning https://moodle.
management, used for blended org/
learning, distance education, flipped
classroom, and other e-learning
projects. It is WCAG 2.0 compliant.
Content WAI The WCAG documents explain how to | https://www.w3.
accessibility | Guidelines — make web content more accessible to | org/WAI/standa
WCAG 2.0 people with disabilities. Web “content” | rds-
(Web Content | generally refers to the information in a | guidelines/wca
Accessibility web page or web application, al
Guidelines) including:
Natural information such as text,
images, and sounds, code or mark-up
that defines the structure,
presentation, etc.
Accessible | The Global Ga3ict's objectives and global outreach | https://g3ict.org
ICT Initiative for are aligned with the dispositions of the | /about-us/our-
Inclusive Convention on the Rights of Persons | mission
Information with Disabilities (CRPD) on the
and accessibility of Information
Communicatio | Communication Technologies (ICTs)
n and Assistive Technologies.
Technologies
(GSict)
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OneVoice for
Accessible ICT

OneVoice for Accessible ICT Coalition
campaigns for improved accessibility
for all users of ICT.

http://www.one
voiceict.org/

Connect A The ITU Connect a School, Connect a | https://www.itu.i
School, Community (CSCC) initiative is nt/en/ITU-
Connect A designed to promote broadband D/Digital-
Community Internet connectivity for schools Inclusion/Youth
worldwide so that schools can serve -and-
as community ICT centres for rural, Children/Pages
marginal urban and isolated areas [ICSCC.aspx
with a particular focus on
disadvantaged and vulnerable groups
such as women and girls, indigenous
people, persons with disabilities,
youth and children.
Global Its purpose is to provide live and up to | https://www.abil
Assistive date information on everything to do itynet.org.uk/
Technology with Assistive Technology. It is a
Encyclopaedia | showcase of both products and useful
(GATE) sources of information.
EASTIN - The | The EASTIN Association offers http://www.easti
Global Assistive Technologies information n.eu/
Assistive services, in support of elderly people
Technology and people with disabilities.
Information
Network
Spanish Open | Spanish Open University Provides http://www.ope
University’s open courses which enable people nuniversity.edu/
new learning with disabilities to follow the courses courses/module
opportunities from home. s/I314

for students
with disabilities

WebAIM WebAIM’s mission is to expand the https://webaim.
potential of the web for people with org/
disabilities by providing the
knowledge, technical skills, tools to
empower organizations to make their
content accessible to people with
disabilities.
Other Inclusion The Inclusion Ambassadors are a https://www.incl
ambassadors | network of young people (and some usiveminds.co

parents, teachers, and youth workers)
who share a real interest in seeing

m/inclusion-
ambassadors
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better representation of one or more
facets of diversity.

INCLUSIVE This Erasmus+ initiative aims to train https://inclusive
AMBASSADO | the so called “inclusive education -

RS ambassadors”: teachers, trainers, ambassadors.e
Training of psychologists, and resource tutors u/

teachers as who can support the development,

inclusive implementation and mainstreaming of

education successful inclusive education

ambassadors | practices.

European It focuses on improving all learners’ https://www.eur
Agency for achievement at all levels of inclusive opean-
Development lifelong learning. This enhances agency.org/

in Special learners’ life chances and

Needs opportunities for actively participating

Education in the society.

UNESCO IITE is promoting the innovative use https://iite.unes
Institute for of ICT and serving as the facilitator co.org/
Information and enabler for achieving Sustainable

Technologies Development Goals through ICT-

in Education enabled solutions and best practices.

Knowbility Each year, Knowbility directly serves | https://knowbilit

more than 1000 people through their
Accessibility Internet Rally, AccessU,
and other training and consulting
services.

y.org/about/

The Inclusive
Class Blog
with Nicole
Eredics

Nicole Eredics is an educator who
advocates for the inclusion of pupils
with disabilities in the general
education classroom. She draws upon
her years of experience as a full
inclusion teacher to write, speak, and
consult on the topic of inclusive
education to various local and national
organizations. Nicole uses her unique
insight and knowledge to provide
practical strategies for fully including
and instructing pupils of all abilities in
the classroom.

http://www.thein
clusiveclass.co
m/

216



https://inclusive-ambassadors.eu/
https://inclusive-ambassadors.eu/
https://inclusive-ambassadors.eu/
https://inclusive-ambassadors.eu/
https://www.european-agency.org/
https://www.european-agency.org/
https://www.european-agency.org/
https://iite.unesco.org/
https://iite.unesco.org/
https://knowbility.org/about/
https://knowbility.org/about/
http://www.theinclusiveclass.com/
http://www.theinclusiveclass.com/
http://www.theinclusiveclass.com/

"

X}

MyHub 604454-EPP-1-2018-1-LV EPPKAS-IPI-SOC-IN

Common Common Sense is a leading non-profit | https://www.co
Sense organization dedicated to improving mmonsense.org

the lives of all kids and families by /education/

providing the trustworthy information,

education, and independent voice they

need to thrive in the 21st century.
The 15 Best Raising a child with special needs can | https://www.spe
Websites for be difficult enough, but thanks to the cial-education-
Parents of worldwide web, the Internet is full of degree.net/the-
Special Needs | tons of informational websites that can | best-websites-
Children help parents and their children. There | for-parents-of-

are some helpful sites that are loaded | special-needs-

with useful information for parents with | children/

a special-needs child, including

information on Autism, deafness,

blind-deafness, hearing impairment,

intellectual disabilities, multiple

disabilities, orthopaedic impairments,

serious emotional disorders, specific

learning disabilities, speech or

language impairments, traumatic brain

injuries, Down’s Syndrome, and more.
Top 12 Parents and special education https://www.spe
Websites For | teachers often have difficulty finding cial-education-
Children With | new tactics to provoke the love for degree.net/top-
Learning learning in children with learning 12-websites-
Disabilities disabilities. Fast-advancing technology | children-

has made the Internet one of the best | learning-

resources for discovering entertaining | disabilities/

activities that teach and excite
children. Educational websites assist
children with learning disabilities to
master basic skills in reading and
math or advanced concepts like
calculus. To help with that process,
the following 12 websites for children
with learning disabilities, including
dyslexia, dysgraphia, ADHD, and
visual motor deficit are presented.
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Iris Centre

The IRIS Centre is a centre dedicated
to improving education outcomes for
all children, especially those with
disabilities, from birth through age
twenty-one, through the use of
effective evidence-based practices
and interventions.

https://iris.peab
ody.vanderbilt.e
du/

Understood.or
g

Since 2014, Understood.org is
dedicated to shaping the world where
millions of people who learn and think
differently can thrive at home, school,
and work. Understood.org works with
educators, health care professionals,
researchers, and human resource
professionals to provide proven,
vetted information. By providing
resources, support, and community,
Understood.org can prevent people
from being left behind and start to
address systemic issues like high
school dropout rates,
underemployment, and the stigma
surrounding disabilities.

https://www.und
erstood.org/

WATI,
Wisconsin
Assistive
Technology
Initiative

The mission of the new Wisconsin
Assistive Technology Initiative
Development Team is to assist early
intervention agencies, school districts,
and their partners to provide assistive
technology by making training and
technical assistance available through
our development of new and updated
materials related to the provision of
assistive technology tools, and
services.

http://www.wati.
org/
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Attalinatas macibas krizes laika

Sagatavoja: Karels Van Isackers (PhoenixKM BVBA, Belgija)

Paslaik més izdzivojam unikalu periodu, kuru iepriek§ nebijam piedzivojusi. Covid-19 krize
ienesa jaunus noteikumus katra socialas dzives sféra. Art izglitibas sistému skara pandémijas

krize. Visa pasaulé skolas ir slégtas un sabiedriskas aktivitates ir partrauktas.

Kaut art fiziska klatbGtne vairs nebija iesp&jama, izglitibas process turpinadjas paradoties
attalinatam macibam un izmantojot dazadus rikus, sakot no zemas klases risinajumiem,
pieméram, drukata skolas materiala piegade bérniem (Belgija), maciS8ana izmantojot TV
parraides (Kina, Turcija), macibu stundas tieSsaistes sadarbibas platformas, pieméram,

Microsoft Teams (Bulgarija), WebEx un ZOOM (Belgija, Bulgarija).

(not) Challenging for pupils/students with disabilities
Contributor: Karel Van Isacker (PhoenixKM BVBA, Belgium)

While these solutions offer opportunities to children with disabilities, they also offer challenges.

These are listed below. 2%°

Advantages of remote education

Remote education allows learners with a compromised mobility to avoid everyday challenges
of travel and negotiating the confines of a classroom. Instead, they are able to benefit from an

optimised personal study space at home which also accommodates their range of motion.

219 pros, Cons of Online Learning for Students With Disabilities. https://www.usnews.com/education/online-
learning-lessons/articles/2018-05-18/pros-cons-of-online-education-for-students-with-
disabilities?fbclid=IWAR3MnwOORIMuubCOouAPPu86iP7JNtBO9TT6QIXUmNoZwa9VggHzc4tKgvU
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Often, learners that are less able to control their hands and feet because of cerebral palsy,
muscular dystrophy, etc. are already used being at home to dictate text or email using voice-
activated programmes or speech-recognition programmes like Dragon NaturallySpeaking.
Many also use eye-tracking technologies like Tobii (which uses the iris to issue commands to
the computer that then speaks for the user).

Learners with psychological or psychiatric disabilities, or post-traumatic stress disorder or
cyclical mood disorders obtain the flexibility to map study times according to fluctuations in
receptivity.

Learners with Asperger's syndrome and other autism spectrum disorders, or who otherwise
struggle socially, can avoid large classroom settings and instead work in familiar, comfortable
settings, such as at home. However, a side remark has to be made that confinements also
disrupt a schedule to which children in the autism spectrum were accustomed to.

Communicating via forums and social media removes the pressure of interacting with others,
especially for learners who are uncomfortable speaking in front of a crowd or who need time

to assemble their thoughts.

Online programs may also free pupils from the time pressure. This is very relevant for pupils
with learning disabilities like attention deficit hyperactivity disorder (ADHD), dyslexia, visual
processing disorder, or dysgraphia. Equally, elements like stress and aural or visual
overstimulus and distractions which may occur in the traditional classroom are avoided.
Working at home at their own pace, pupils can review materials as often as needed and

manipulate the digital text to process information.

Digitised teaching material, subtitled lectures (rare) and forum, and email-based

communications offer opportunities to pupils with hearing disabilities.

Pupils with low or no vision can capture class lectures with hand-held digital voice recorders
and note-taking apps like AudioNote. Equally, screen reader software, including the open-
source NVDA and JAWS, or Job Access With Speech, provides text-to-speech output or a
Braille display.
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Disadvantages of remote education

However, despite the advantages of remote education, there are a number of disadvantages

that are to be considered.

First of all, remote education requires for learners with disabilities to have all needed technical
equipment available at home. This ranges from fast internet access, to the availability of a
PC/TV/laptop/smartphone depending on the channel used by their educational institute to
offer teaching. The impact of poverty on special education pupils has been thoroughly
described in various studies??°, and therefore should not be ignored. Some countries (e.g.
Belgium) have identified such requirements and have gathered many thousands of laptops to
ensure everyone can follow lessons. In other countries like Bulgaria, focus has been on trying

to teach also using smartphones, etc.

Digital-based online programmes assume pupils can navigate that content. However, some
learning management systems challenge pupils with print disabilities or physical, cognitive or

other impairments.

Many schools already lack online tools that are fully accessible and lack clear guidelines about
what accessibility means. If they do purchase online learning materials that vendors promised
would be accessible, often they find out that they do not meet blind learners' basic needs. A
striking example is the fact that not all e-texts are keyboard friendly or accessible and may
have a proprietary format that those with visual, motor or physical or sensory limitations cannot
easily access. For pupils with motor neuron disease but that have visual acuity, pop-ups and
overlays can make web browsing problematic. For those with photosensitive epilepsy, flashing
lights or images may cause seizures. In the case of the Eureka ADIBIb initiative in Belgium,

PDFs of educational material which were not made in an accessible format are being

220 Save the Children. (2014). Child Poverty and Social Exclusion in Europe. A matter of children’s rights. Save
the Children, Brussels.
https://www.researchgate.net/publication/235313110_The_impact_of_poverty_on_special_education_students,
https://inclusion-europe.eu/wp-content/uploads/2015/03/Socinc_EUPovertyRreport.pdf,
https://resourcecentre.savethechildren.net/sites/default/files/documents/child-poverty-and-social-exclusion-in-
europe-low-res.pdf, https://link.springer.com/chapter/10.1007/978-90-481-2652-1_6
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annotated so as to make them accessible for screen reader software. But this requires time,

which in a sudden lockdown creates issues.

Those with low vision or colour blindness may have challenges viewing certain colours, fonts
and formats. Dynamic e-learning content, like enhancements to e-texts such as videos and
graphics that change as the user rolls over or clicks on different parts, can be problematic for
those with other visual problems.

Video-based material may withhold information from pupils if they cannot comprehend every

non-verbalized action. Also, hormal captions cannot tell the whole story.

Visual aids like screen readers and audio transcribers may require higher bandwidth than
pupils may have at home. Punctuation tends to be inconsistent from one screen reader to
another, and not all marks translate. And keeping pace with improvements means regularly

updating software, which can be costly with specialist screen readers.

Online learning does not accommodate for all differences in educational styles, social customs
and body language. Chat environments styles can vary, seem strident and intimidating, and

thus risk alienating or marginalizing learners.

Children in the autism spectrum depend highly on fixed daily patters. Remote education

upsets this pattern and may lead to crises and meltdowns.

Examples
The table below provides some examples of challenges and how they can be addressed.

Some examples of challenges and possible solutions

Challenges Solution

Personal support in Remote assistance by some persons

missing the classroom Example from Italy:
https://www.facebook.com/fanpage.it/videos/64461299627092
6/

Communication using lip- | Special mouth masks for pupils who read lips: "This is how

reading hampered by deaf and hard of hearing people can still communicate"

mouth masks
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Example from Flanders (Belgium):
https://www.vrt.be/vrtnws/nl/2020/04/23/speciale-
mondmaskers-voor-leerlingen-die-
liplezen/?fbclid=IwWAR2WcBKk93I0RRybTpFArzHYp-
sHpm7LrLpsfblg13z0gBOleulQ k9ZXzbw

Training material and
platforms not accessible

Zoom is an easy and affordable conference tool for blind
pupils, while homework assignments in the form of Microsoft
Word documents and Google Docs can be read by screen-
reading technology.

Parents are in panic how
their child will be able to
follow the lessons.

Talk with the parents and the child to identify their specific
needs. Look at it as an opportunity to think creatively and think
outside the box to figure out what you can do for this particular
learner who's impacted.

How do | adjust my
course for remote and
accessible education?

Three main tips?2:

Keep it simple — don’t try anything new or complex if you don’t
have to.

Don't try to be perfect — this is a significant challenge for
everyone. Things will not go as planned. The technology may
falter. Pupils may have access challenges. Things will happen.
Do your best and that will be enough.

Be honest, transparent and respectful — communicate with
your pupils about the challenges. Let them know what you're
trying to do and ask for help, from them, from us, from your
colleagues. Review and be sensitive to the required privacy
and security settings.

Staff is not aware of
accessibility guidelines
for their teaching
material

Resources should be made available to teachers, children and
parents that lower the barriers towards participating in online
courses. An extensive guide on accessibility, especially how to
accommaodate for pupils online, is needed.

Free online resources can be very helpful:

Accessible LibreOffice files:
https://wiki.documentfoundation.org/Accessibility/Creating _Acc
essible LibreOffice Files

Accessible Office documents: https://support.office.com/en-
gb/article/create-accessible-office-documents-868ecfcd-4f00-
4224-b881-a65537a7c¢155 (Outlook email, Word documents,
Excel spreadsheets, PowerPoint presentations, OneNote
notebooks, Sway design, Skype, SharePoint site)

221 https://svp.umd.edu/keepteaching
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Accessible PowerPoints: https://support.microsoft.com/en-
ie/office/make-your-powerpoint-presentations-accessible-to-
people-with-disabilities-6f7772b2-2f33-4bd2-8ca7-
dae3b2b3ef25?ui=en-us&rs=en-ie&ad=ie

Accessible (Word) documents: https://support.office.com/en-
us/article/make-your-word-documents-accessible-to-people-
with-disabilities-d9bf3683-87ac-47ea-b91a-78dcach3c66d

Dazadas pieejas un risinajumi
Latvija
Sagatavoja: Katrina Elizabete Purina-Bieza (Latvijas Universitate, Latvija)

Covid-19 virusam sasniedzot pandémijas mérogu, Latvijas Republikas Ministru kabinets,
nemot véra Pasaules Veselibas organizacijas ieteikumus (2020. gada 11. marts), 2020. gada
12. marta izsludinaja arkartas situaciju Latvija. Tika mainita armT macibu procesa organizacija
un no 13. marta visas Latvijas izglitibas iestadés tika uzsaktas attalinatas macibas. Parmainas
skara visas pamatskolas un vidéjas izglitibas iestades, augstakas izgltibas iestades, interedu
izglitibas iestades, kas tika slégtas; sporta trenini un sacensibas, ka art intereSu izglitibas
programmas tika partrauktas visas vecuma grupas. Pirmsskolu darbiba netika apturéta un
bérni tas varéja apmeklét, ievérojot papildu ierobezojumus un bérna vecakiem iesniedzot
rakstisku apstiprinajumu, ka bérns un gimene nav celojusi uz Covid-19 skartajam valstim, ka
ari nav Covid-19 pacientu kontaktpersonas. Saja apstiprinajuma vecakiem bija
nepiecieSamas noradit, ka viniem nav iespé&ju nodrosinat bérna pieskatiSanu un aprdpi cita
veida. Specialas izglitibas iestades, ka arm bérni ar Tpasam vajadzibam un vinu vecaki
piedzivoja papildu grutibas attalinato macibu ievieSana. Ka 2020. gada aprila zinojuma
“leklaujo$a izglittba bérniem ar Tpasam vajadzibam Latvija">%?, atzina Latvijas Republikas
Saeima, nepiecieSams sniegt TpaSu atbalstu gimeném, lai tas varétu sekmigi Tstenot

attalinatas macibas majas. Zinojuma tiek art noradits, ka situacija, iespéjams, veiksmigak

222 |eklaujosa izglitiba bérniem ar specialam vajadzibam Latvija, Latvijas Republikas Saeimas pétijuma gala
zinojums. (2020.gada aprilis).
https://www.saeima.lv/petijumi/leklaujosa izglitiba berniem spec vajadzibam Latvija.pdf
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veidojas bérniem, kas atrodas specialas izglitibas internatskolas, jo, nodrodinot visus
nepiecieSamos dro8ibas pasakumus, izglitiba tiek turpinata bérnam ierastaja veida, mazinot
parmainas un stresu. Lai atrisinatu So situaciju, tiek izteikts priekslikums izveidot Pedagogiski
psihologiska atbalsta dienestu, un papildus palidzibu skolam, gimeném un bérniem ar ipasam
vajadzibam varétu sniegt Regionalo atbalsta centru specialisti. Ideja arT tika Tstenota un
konsultacijas pa talruni tiek sniegtas 12 Latvijas regionu specialas izglitibas attistibas

centros??.

Nemot vera plasas izglitibas procesa izmainas, Valsts Izglitibas satura centrs uzsaka darbu
pie ieteikumu izstrades izglitibas iestazu direktoriem un skolotajiem, kas tika integréti
“Vadlinijas visparéjas un profesionalas izglitibas iestadém attalinatu macibu 1stenoSanai”,
skaidrojot, ka organizét attalinatas macibas un kas janem véra, lai sekmigi turpinatu macibu
gadu. Vadlinijas uzsver skoléncentréta macibu procesa TstenoSanas nozimi, mudinot

skolotajus pievérst uzmanibu un planot:

o ka skolotajs organizés katra skoléna iesaistiSanos macibas un psiho-emocionalo
labsajitu;

o ka katru dienu un nedélu tiks uzraudzita skoléna daliba macibu procesa un noteikts
vai macibu meérki un rezultati tiek sasniegti;

o ka tiks ieglta atgriezeniska saite par to, vai skoléniem ir pilnvertigs digitalais
nodrosinajums, pieméram, piekluve nepiecieSamajam iericém un interneta
piesléegums, lai veiktu macibu uzdevumus;

o vai un ka skoléni sanem nepiecieSamo atbalstu majas no vecakiem;

o ka skoléni kopuma jutas attalinato macibu laika.

Tpasi nosacijumi attalinato macibu planosanai ietver (1) pirmaja skolénu un skolotaja tikanas
reizé apspriest jaunos macibu apstaklus, riku izmantoS8anu un komunikacijas procesu, (2)

sniegt atbalstu skoléniem sava laika un macibu uzdevumu planoSana, (3) izmantot

223 |zglitibas un zinatnes ministrija. (2020). Konsultacijas izglitibas iestaZzu pedagogiem un skolénu vecakiem par
specialas izglitibas programmu istenosanas jautajumiem arkartéjas situacijas apstak]jos.
https://www.izm.gov.lv/images/COVID-19/AC kontaktinform%C4%81cija_2703.pdf
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interaktivus macibu rikus un materialus, lai atbalstitu skolénu macibu motivaciju, un (4)

vértédanas izmantodana, lai atbalstitu skolénus macibas??*.

Tomeér Valsts izglitibas satura centra izstradatajas vadlinijas trikst ieskata, ka sekmigak
stradat un palidzét bérniem ar Tpasam vajadzibam attalinata macibu procesa konteksta.
Rezultata vairdkas skolas un organizacijas izstrada ieteikumus, ka nodroSinat kvalitativu
ieklaujoSo izglitibu attalinati. Rigas 5. pamatskola ir izstradajusi “Individualas izglitibas planu
talmacibas Tstenosanai skol€éniem ar smagiem garigas attistibas traucéjumiem vai vairakiem
smagiem traucéjumiem”?, kas uzsver galvenos attalinata macibu procesa Tsteno$anas

faktorus:

o planot macibu procesu katrai nedélai un dienai (programma ieklauti arT individualas
izglttibas programmas apguves plana piemeri),

o veidot cieSu sadarbibu ar skoléna vecakiem, nosakot nedélas un dienas macibu
planu un savlaicigi nosuatot to vecakiem,

o pastavigi jautat péc atgriezeniskas saites par macibu darbu no skoléna vecakiem,

o apkopot un atlastt macibu saturu un uzdevumus atbilstoSi katra skoléna interesém,

o katra skolénam planota darbiba ir jasadala mazakos posmos un uzdevumos, ka art
detalizéti jaapraksta katrs no tiem, lai vecaki varétu pilnvértigi sekot lidzi uzdevumu
izpildei,

o vecakiem nosutamais macibu plans japapildina ar vietnu adresém un numurétiem

pielikumiem (pieméram, darblapam).

224 Valsts izglitibas satura centrs. (2020). Metodiskie ieteikumi valsts noteiktas arkartas situacijas laika.
https://www.izm.gov.lv/images/MaciesMajas/VISC Skola2030 Vadlinijas-attalinatam-macibam.pdf

225 Rigas 5. pamatskolas attistibas centrs. (2020). Individualais izglitibas plans attalinatu macibu 1steno$anai
izglttojamiem ar smagiem garigas attistibas traucéjumiem vai vairakiem smagiem attistibas traucejumiem.
http://r5sips.lv/pdf/ac/leteikumi attalinatam macibam032020.pdf
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Péc Anitas Scerbinskas (Kokneses pamatskolas attistibas centra direktores) teikta, tris
galvenie izaicinajumi, kas bija jarisina vai joprojam tiek risinati specialas izglitibas attalinatu

macibu konteksta ir?26:

9. Skolénu, vecaku un skolotaju vidi veidot vienotu izpratni par attalinatam macibam.
NepiecieSama skaidra izpratne par to, k& un kapéc visiem, kas iesaistiti bérnu ar
specialam vajadzibam macibu procesa, ir jaturpina ieverot kopigs dienas reZims.

10. Sniegt informaciju skoléniem un vinu vecakiem par komunikacijas tehnologiju
izmantoSanu. Ir svarigi, lai ne bérniem, ne vecakiem nerastos trauksme un papildu stress,
lietojot jaunus rikus vai resursus. Ir nepiecieS8ams atrast iespéju izskaidrot digitalu macibu
materialu, ITdzeklu un riku izmantoSanu, ka arT sakotné&ji izmantot vienkarsus rikus, kas
shiedz gandarijumu un noder arT turpmakaja dzive.

11. Ir jaizveido platforma, kura apkopoti digitali macibu materiali skoléniem ar Tpasam
vajadzibam.

2020. gada aprili attalinatas maciSanas organizéSanas riks “Tava klase”??’, kas izstradats

Latvija, ieguva ievérojamu atpazistamibu pasaules méroga un tika skatits vairak neka 50

pasaules valstis: Igaunija, Vacija, Lielbritanija, Belgija, Krievija, ASV, Zviedrija, Norvégija,

Somija un citur. “Tava klase” tika organizéta, izmantojot bezmaksas televizijas kanalus: (1)

ReTV, kur stundas tika parraidrtas 1. [1dz 4. klasu skoléniem, un (2) Sportacentrs.com TV, kur

stundas tika parraiditas 5. — 12. klaSu skoléniem. Nodarbibas tika veidotas k& 20 mindsu

audiovizualie materiali, kas aptvéra vienas attalas macibu stundas saturu, mudinot skolénus
saistoSa un interesanta veida nostiprinat savas esosas zinasanas un apgut jaunas zinasanas.

Projekts tika Tstenots ar Izglitibas un zinatnes ministrijas atbalstu, un projekta gaita stundu

izstrade piedalijas aptuveni 100 Latvijas skolotaji un jomas entuziasti no dazadam Latvijas

pilsetam. Péc Latvijas Nedzirdigo biedribas (LNB) pieprasijuma Izglitibas un zinatnes
ministrija ir radijusi iesp&ju nodroSinat surdotulkoSanu vaditajam stundam. SurdotulkoSana

Sobrid ir pieejama matematika, biologija, kimija, dabaszinibas un latvieSu valoda noteiktas

226 |zglttibas un zinatnes ministrija. (2020). Par macibam attalinati specialaja izglitibas iestadé Kokneses
pamatskola — attistibas centra stasta direktore Anita Séerbinska. https://www.izm.gov.lv/Iv/aktualitates/3989-
maciesmajas-dienasgramata-3-diena-kokneses-pamatskolai-attistibas-centram

227 |zglitibas un zinatnes ministrija. (2020). Tavaklase.lv iniciativa. https://www.tavaklase.lv/
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skolénu vecuma grupas??®. Ekonomiskas Sadarbibas un Attistibas Organizacija (OECD) ir
ieklavusi programmu “Tava Klase” starp pasaules labakajiem izglitibas risindjumiem Covid-
19 pandémijas laika.

Balstoties uz Izglitibas un zinatnes ministrijas un Edurio, veiktas aptaujas rezultatiem “Macibu
gada nosléguma aptauja”??®, attalinas macibu process lielakoties tiek organizéts skolénam

patstavigi vadot savu méacisanos:

o veicot uzdevumus, izmantojot digitalas ierices, un péc tam nositot atbildes
skolotajam,
o veicot uzdevumus interaktivas platformas,
o veicot uzdevumus burtnicas / darba lapas / uz papira,
o skatoties skolotaju sagatavotus macibu stundu video.
36% aptaujato skolénu uzsveéra, ka vini pavadija daudz vairak laika, macoties attalinati, neka

skola. Skolénu minétie galvenie minétie iemesli, kapéc macibu darba ilguma palielingjies, bija:

o koncentréSanas gruatibas (40% skolénu),
o grutibas izprast uzdevumu (37% skolénu),
o nepiecieSamiba attalinatu macibu laika izpildit visus skolotaja minétos uzdevumus,
pretstata praksei, kas tiek Tstenota klatienes macibas (34% skolénu).
Skolotaji art uzsvéra, ka macibu procesa organizé$ana attalinati prasa ieveérojami paildzinatas

darba stundas (76% skolotaju). Galvenie iemesli:

o jaunu macibu materialu izstrade un esoSo macibu materialu pielagosana,
o atgriezeniskas saites nodrosSinaSana skoléniem attalinati,

o skolénu iesniegto darbu laboSana.

228 |zglitibas un zinatnes ministrija. (2020). TV projekts “Tava klase” tagad pieejams ari bérniem ar dzirdes
traucgéjumiem.

https://www.izm.gov.lv/lv/aktualitates/4039-tv-projekts-tava-klase-tagad-pieejams-ari-berniem-ar-dzirdes-
traucejumiem

229 Edurio, Izglttibas un zinatnes ministrija. (2020). Macibu gada nosléguma aptaujas.
https://home.edurio.com/izm-gada-nosleguma-aptaujas?fbclid=IwAR2rcHRoKJ8gltPz-
j1TEFwW6y862z8iRwBdlJovy5PCLTyQz2wc)SEvyuOtQ
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Aptauja secinats, ka jaunakiem bérniem un bérniem ar ipasam vajadzibam attalinatu macibu

procesa trikst iespéju socializéties.

Latvijas Republikas Izglitibas un zinatnes ministrija ir izstradajusi tris iesp&jamus modelus (A,
B un C) jauna macibu gada sakumam un tam, k& organizét macibu procesu, nemot véra

epidemiologisko situaciju un iespéju nodrosinat socialo distancé$anos koplietoSanas telpas:

o A modelis — klatienes maciSanas. Skoléni ievéro socialo distancésanos, ievéro
higiénas prasibas un savlaicigi informé skolas personalu par visam veselibas
izmainam.

o B modelis — ja izglitibas iestade nespé&j nodrosinat pilnigu A modela ievieSanu
mazu koplietoSanas telpu vai liela skolénu skaita dél, tiek Tstenota daléji attalinata
macisanas. Saja modell sakumskolas skoléni macas klatiené, savukart
pamatskolas un vidusskolas skoléni 40-60% pavada pilna laika klatiené, bet
paréjais macibu process notiek attalinati.

o C modelis — ja COVID-19 tiek diagnosticéts izglitibas iestade vai valsti ir liels
saslimstibas pieaugums, tiek Tstenotas attalinatas macibas. So modeli var piemérot
klasei, klasu grupai vai visai izglitibas iestadei. Attalinata macibu procesa
apglstamo macibu saturu var samazinat, salidzinajuma ar klatienes macibam.

Dazi izaicindjumu un to iesp&jamo risindjumu pieméri Latvija

Izaicinajums Piedavatais risinajums Rezultats

Radit vienotu UNESCO ir izstradajis materialu, Pedagogi uzsver ieguvumus,
izpratni par kas skaidro vienotu ieklaujoSas ko rada sadarbiba ar
attalinatam izglttibas izpratni COVID-19 krizes | vecakiem, lai majas atkartotu
macibam skolénu, | laikd®°. Celvedis galvenokart ir klasé Tstenotas aktivitates un
vecaku un paredzéts ka atbalsta materials prakses.

skolotaju vida. vecakiem. Kad starp vecaku un skolotaju
NepiecieSama Izglitojamiem, kuriem ir garigas ir izveidojusies savstarpéja
skaidra izpratne attistibas traucéjumi vai jaukti saprasanas un ieviestie

par to, ka un attistibas traucéjumi un skoléni, pasakumi ir labi zinami,

230 UNESCO. (2020). Another COVID-19 Front line: Parents of children with disabilities.
https://en.unesco.org/news/another-covid-19-front-line-parents-children-disabilities
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kapéc ir jaturpina
ieverot kopigs
dienas rezims
ikvienam, kas
iesaistiti specialas
izglttibas
IstenoSana.

kuriem nepiecieSams liels atbalsts
macibas, ikdienas ritms un
konsekvence, ka art atvértas un uz
sadarbibu vérstas attiecibas starp
skolu un vecakiem ir visbltiskakais.
Daudzu skolu darbinieki un vecaki
jau Sobrid loti cieSi sadarbojas, un
STs ieprieks izveidotas attiecibas
var bat prieksrociba brizos, kad
skoléni ilgstosi nevar apmeklét
skolu.z?

Sakotnéja attalinata tikSanas:
TikSanas ar vecakiem, lai
apspriestu visparigus macibu
procesu principus un macibu
programmu, ir kritiska. Demonstrét
rikus un praktiskus ieteikumus, kas
noder macibu procesa, pieméram,
biezas pauzes, értas sédvietas,
sensorie materiali, samazinat liekus
trokSnus un citus faktorus, kas
novéers uzmanibu, motoro kustibu
partraukumi un koslajamas gumijas
izmantoSana, stradajot patstavigi.
Pedagogi atzimé ieguvumus, ko
rada sadarbiba ar vecakiem, lai
majas ieviestu [1dzigus vai tadus
pasus macibu procesa
organizacijas principus ka skola.
Mérka noteikSana: katru nedélu
izvélieties programmas merki vai
divus, uz kuriem koncentréties
darba ar skolénu.

Sadarbiba ar pakalpojumu

sniedz€&jiem: Ergoterapeiti,

iespéjams pariet uz iknedélas
sazinu, ko skolotaji atzist par
noderigu, lai mainttu vai
papildinatu majas 1stenotas
aktivitates un ikdienas
prakses.

Atcerieties — parak daudz
mérku, uzdevumu un gaidu
noved pie neveiksmém un
mazina skolénu macibu
motivaciju.

"Skiet, ka vecaki vairak
ieguldas, kad vini piedalas
sava bérna macibu dienas
plano$ana," sacija Aimee
DZonsone, ergoterapeite
Auburna, Nohempsira. “Ta ir
lieliska iespéja vecaku
pieredzes paplasinasanai par
savu bérnu un kopigai
sadarbibai. Vecaki var redzéet
prasmes, kuras bérni attista
un apgust, un var tas
efektivak parnest ikdienas
dzive.”?3?

231 |llinois State Board of Education Special Education Services Department. (2020). Remote learning for
students with significant intellectual or multiple disabilities. https://www.isbe.net/Documents/Intellectual-
Disabilities-ldeas-During-Pandemic.pdf

232 Welby, K. (2020). How to improve distance learning for students with IEPs.
https://www.edutopia.org/article/how-improve-distance-learning-students-ieps
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fizioterapeiti un logopédi uzskata,
ka vissvarigakais ieguvums,
shiedzot pakalpojumus attalinati, ir
vecaku iesaistiS$anas. Daudzi atsak
pakalpojumu snieg8anu attalinati,
iesaistot jautras aktivitates, kuras
vecaki var piedalities, kamér
terapeits virtuali véro un sniedz
ieteikumus.

Gan vecaki, gan
specialo skolu
direktori paredz,
ka daudziem
bérniem ar ipasam
vajadzibam Sads
ilgs laiks, kas ir
arpus vinu ierasta
macibu rezima,
novedis pie ta, ka
vini “spers soli
atpakal” sava
attistiba.

Sobrid ir Tpasi svarigi skaidri noteikt
minimalas prasibas (mérkus), kas
katram skolénam jaievéro, lai vini
varétu apgut pamatus un iegat
vismaz pietiekamu vértéjumu.? Ir
svarigi domat par to, ka tiks
sanemtas atgriezeniskas saites no
Siem skoléniem un kadas papildu
iespéjas viniem tiks nodrosinatas.
Neskatoties uz vasaras brivdienam,
macibu process Tpasajas skolas
batu japagarina. Janija visi
specialas izglitibas iestazu skolotaji
joprojam strada un gatavojas
nakamajam macibu gadam. Tapéc
vini var pielagoties un dazus
vasaras ménesus meérktiecigak
veltit bérnu ar Tpasam vajadzibam
attistibai, integréjot programma
dazadas arpusskolas aktivitates.?

Macibu process bis formals.
Pirmkart, tapéc, ka skoléna
intelektualas spé€jas ir
ierobezotas — skoléniem nav
izveidojusas pasvaditas
maciSanas prasmes, tapéc
attalinatas macibas nav
iespéjamas. Katrs gadijums ir
atskirigs, individuals. Skolas,
vecaki un LU parstaviji
skeptiski verté bérnu ar
garigas veselibas
traucéjumiem attalinatu
macisanos, jo tas nav
teorétiski vai praktiski
pamatots.?®

233 Rubene, Z. (2020). Projekta MansHUB pétnieki aicina neaizmirst par skoléniem un studentiem ar specialajam
vajadzibam un ieklaujoSo izglitibu arT Covid-19 raditas krizes situacija. https://www.lu.lv/par-mums/lu-

mediji/zinas/zina/t/58487/

234 |zgltibas iestazu darbiba arkartas situacija, Izglttibas, kultiras un zinatnes komisijas séde. (2020).

https://titania.saeima.lv/LIVS/SaeimasNotikumi.nsf/webSNbyDate?OpenView&count=1000&restrictToCategory=1

8.03.2020

35 |zglitibas iestazu darbiba arkartas situacija, Izgltibas, kultdras un zinatnes komisijas séde. (2020).

https://titania.saeima.lv/LIVS/SaeimasNotikumi.nsf/webSNbyDate?OpenView&count=1000&restrictToCategory=1

8.03.2020
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Izglitojamo ar
invaliditati
iesaistiSana,
atbalstot macibu
motivaciju.

Daudzi nepiecieSamie macibu
pieejamibas lidzekli ir ieklauti
Microsoft 365 produktos. Tie
piedava ieslégt fokusa rezimu, lai
mazinatu traucéjodos signalus,
palielinat displeja izméru un
pietuvinat to, ieslegt subtitrus vai
parbaudit pareizrakstibu,
noklikskinot uz pogas blakus
tekstam.

Minful Knight ir spéle viduslaiku
interaktiva pasaulé, kas sekmé
uzmanibas noturibu, izpratni par
socialam situacijam un
pasregulaciju, ka arT St1s spéles
izmantoSanai macibu procesa ir
izstradati vairaki stundu plani.
Minecraft: Education Edition lauj
izglitojamajiem So spéli spéelet
kopa, attistot [idera prasmes, ka art
izpétot un radot pasaules.
Izstradatais bezmaksas macibu
saturs lauj spélétajiem,
sadarbojoties ar NASA, izpétit
Starptautisko kosmosa staciju,
kopa ar robotu iemacities kodét,
apmeklét slavenas Vasingtonas
apskates vietas, atrast un veidot 3D
Ziméjumus, uzzinat, ka tas ir bt
jaras biologam un vél vairak. Spéle
ietver lasitaju, kas nolasis izceltos
vardus un attélus.

FlipGrid ir iecientts riks, kas ir érts
veids, ka veicinat saikni ar citiem

Microsoft produktu lietotaja
Loren Pittman: “Es esmu
specialas izglitibas skolotaja
un es stradaju ar skoléniem,
kuri lasiSanas, rakstiSanas un
matematikas prasmes atpaliek
no citiem pérniem par diviem
un vairak gadiem. Sie skoléni
saskaras ar lieliem
izaicinajumiem, lai sasniegtu
tikai “videjo normu”. Vini ir
pilntba atkarigi no izglitibas
pieejamibas un visbiezak tas
nozimeé vinu sasniegsanu
klas€. Lai parvarétu plaisu
starp realitati, kur vini atrodas,
un iespéju, kur vini varétu
atrasties, nepiecieSami riki,
kas |auj skolotajam veicinat
skolénu neatkaribu.”

Batiski ir tas, ka macibu
spéles ir jauztver tikpat
nopietni kd komercialas
spéles. Lai nodrosinatu
skolénu iesaistiSanos, galvena
nozime spélé ir jautribai,
dinamikai un értai lietoSanai,
tapat ka dazadibai spéles
konteksta, misijas un spéles
sarezgitiba.z%’

leskats, kadas izglitojoSas
spéles bérni vélétos spélét?3e:
macibu videi vajadzétu
balstities noteikta stasta,

236 Microsoft Accessibility Blog. Tips for your at-home students with disabilities.
https://blogs.microsoft.com/accessibility/inclusive-remote-learning/

237 Mitchell, A., & Savill-Smith, C. (2004). The use of computer and video games for learning. Learning and Skills
Development Agency. https://dera.ioe.ac.uk/5270/7/041529 Redacted.pdf

238 Mitchell, A., & Savill-Smith, C. (2004). The use of computer and video games for learning. Learning and Skills
Development Agency. https://dera.ioe.ac.uk/5270/7/041529 Redacted.pdf
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klasesbiedriem, draugiem un
skolotajiem. Skoléni ieraksta Tsus
videoklipus, vadoties péc pedagoga
/ vecaka piedavatajam témam.
Videoklipiem ir pieejami subtitri, un
rku iespéjams lietot, izmantojot
ekrana lasttajus. Ari Sai spélei ir
pieejami stundu planu paraugi.

izmantot fantazijas atribGtiku
zinatkares raisisanai, laut
izglitojamajam izvéléties un
kontrolét spéles gaitu, ka art
radosSi izpausties” (Becta
2001), spéles kontekstam
jabuat atbilstoSam skolénu
interesém,

macibu saturam jabut
iestradatam spéles struktira.
Spéles ietvaros jabut
izveidotam saitém uz aréjiem
materialiem.

Bérni ar Tpasam
vajadzibam
ikdiena biezi
palaujas uz sazinu
ar citiem:

bat kopa ar
vienaudziem,
mérktiecigam
aktivitatem kopa ar
individualu
skolotaju (kurs ir
labi zinams
bérnam),
individualam
nodarbibam ar
atbalsta
specialistiem
(logopédiem,
fizioterapeitiem
utt.).

Izglttojamiem ar tehnologijam un
piekluvi internetam?3:

Organizéjiet attalinatas sazinas
situacijas, pat ja tikai uz Tsu bridi,
starp skolénu un skolas
darbiniekiem un / vai citiem
skoléniem, izmantojot tieSsaistes
sazinas rikus, lai skoléns regulari
redzetu un dzirdétu cilvékus, kurus
vin$ vai vina saista ar skolu. Ja
iespéjams, ieklaujiet to skoléna
ikdienas attalinato macibu grafika.
Ja skoléns iesaistas virtualos
individualos, mazo grupu vai klases
pulcéSanas pasakumos, izmantojiet
iesp€ju nostiprinat socialas saites,
parskatot, kur$ ir klat (attéls, vards
vai balss), un liekot skolenam
noradit uz attélu un vardu, un
sasveicinaties ar daltbnieku.

Izglitibas un zinatnes
ministrijas sadarbiba ar Edurio
veiktajam aptaujam “Macibu
gada nosléguma aptauja”
secinats, ka bérniem ar
Tpasam vajadzibam
talmacibas procesa trukst
iespéju socializéties.?*°

2% |llinois State Board of Education Special Education Services Department. (2020). Remote learning for
students with significant intellectual or multiple disabilities. https://www.isbe.net/Documents/Intellectual-
Disabilities-ldeas-During-Pandemic.pdf

240 Edurio, Izglitibas un zinatnes ministrija. (2020). Macibu gada nosléguma aptaujas.
https://home.edurio.com/izm-gada-nosleguma-aptaujas?fbclid=IwAR2rcHRoKJ8gItPz-

j1TEFwW6yY862z8iRwBdlJovy5PCLTyQz2wc)SEvyuOtQ
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Lai veicinatu pastavigus socialos
sakarus, péc vajadzibas palidziet
skolénam iesaistities sarunas ar
kolégiem un vienaudziem,
izmantojot droSas / ierobezotas
socialo mediju platformas, kuras
vadat jUs vai skolas darbinieki.
Dodiet skolénam iesp€jas praktizét
dazadas prasmes, pieméram, runat
/ klaustties; izmantot dazadas
digitalas iespé€jas; attistit stkas
motorikas prasmes (pieméram,
lietojot tastatliru rakstiSanai);
atpazit burtus, ciparus vai vardus;
un citas prasmes, sazvanoties vai
sutot Tszinas vienaudziem un
skolas darbiniekiem (ja
nepiecieSams, 3ajas aktivitatés
skoléns sadarbojas ar pieauguso).
Attalinata macidanas skoléniem
bez tehnologijdm un / vai piekluves
internetam.

Vienojieties ar skolotajiem vai
citiem vecakiem par sociali
distancétam tikSanas reizém ar
skolas darbiniekiem vai
vienaudziem, lai uzturétu socialos
sakarus un praktizétu socialas vai
komunikacijas prasmes.

Bulgaria

Contributors: Andrean Lazarov (Marie Curie Association, Bulgaria), Snezhana llieva, and

Valeria Vitanova (Sofia University “St. Kliment Ohridski”, Bulgaria)

The use of new information technologies in the education process changes the traditional view

of education and leads to:

o Improving education management mechanisms based on the use of automated

databases of scientific and pedagogical information;
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o Improving the methodology and the strategy for selecting the content, methods and
organizational forms of training, corresponding to the tasks of developing the
personality of the pupil in the contemporary conditions of informatization of society;

o Establishment of methodological training systems aimed at developing the
intellectual potential of the pupil, forming skills for self-acquisition of knowledge,
information and training, experimental and research activities;

o Creation and use of computer testing, diagnostics, monitoring and evaluation
systems;

o Applying the capabilities of electronic textbooks as a learning tool, subject to
training, management and communication tools, information processing tools.

The integration of new information and communication technologies into learning is objectively
determined by the need of response to the educational needs of all pupils who have grown up
in a high-tech environment and are active users of high-tech products and services in their
day-to-day activities. The characteristics of their perceptions and thinking, formed in
information-saturated, multimedia, interactive environments, require new ways of learning and
exploring. They have direct access to digital technologies in every aspect of their lives and it
is quite natural that this has a huge impact on their behaviour and their way of thinking. This
shows that new technologies offer many more opportunities and at the same time, more

challenges to pedagogical specialists.

The objectives of the new technologies are aimed at the personal development of each

participant in the educational process as follows:

o All participants learn through experience using modern technologies;
o Creating an interactive environment that allows freedom of choice and expression
of each pupil;
o Developing skills for working with computer systems and software and
communication skills in the environment of active team collaboration;
o Expanding opportunities for social interaction and cooperative work;
o Respect for individual differences, needs and interests of pupils.
The use of information and communication technologies increases pupils' interest in the
subject from the educational field, visual presentation of the learning material through
multimedia. When working with multimedia programmes, feedback is provided, quick search

of the required information, time to record multiple calls to hypertext, together with short text,
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the explanations are accompanied by a demonstration of animation effects and synchronous

conversion.

The modern teacher has to use new technologies in his/her everyday work by expanding the

learning environment beyond the classroom.

The school is not just a place where learners have access to new technologies, but it is a
space where modern pedagogical methods are used and pupils' key competencies (skills) are

developed.

Teachers should have the necessary knowledge and skills in the priority areas of education -
new technologies and interactive methods. New technologies in education undoubtedly
support the process of mastering knowledge and skills. In pedagogical practice, there is a high
level of efficiency when the information is used to combine different types of information - text,

static graphics, audio and video.

When using information technology in training, the teacher, in addition to traditional teaching
methods and specific methods, can apply the following to increase their teaching and learning

experience:

o Supporting method. In this method, the technologies are used for increased
precision when presenting the work. By using additional programmes, it helps to
increase the security and confidence of learners;

o Method for examination of the control - Technology helps the pupil to explore,
experiment and build solutions. Simulation software packages enable pupils to
experiment with virtual environments that represent real life in the learning
environment;

o Guiding method - the information is presented to the learner at the appropriate level
and time, enabling feedback on progress in learning. New technologies enable
pupils to engage in new forms of creative design by combining different means into
one product;

o Resource method - technologies are used to access information, etc. resources,
whether online or offline, using CDs and other software. Using technology as an
information resource enables pupils to develop their abilities by asking questions

and doing research;
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o Linking method - technologies are used for communication among pupils.

o The use of these methods by teachers in the educational process can stimulate and
maintain the interest of pupils in modern training, complementing traditional ones
with the benefits of computer and new technologies.

In this context, it can be stated that the use of multimedia resources in the training process
has some advantages such as:

o Easy, interesting and accurate presentation of the content of the course material;

o Easy and fast updating of the learning content;

o Increasing the possibility for self-employment and group work;

o Creating a positive motivation for learners to the content;

o Targeting learners towards activities that develop thinking, comparing, generalizing,

creativity, etc.

Modern educational practice faces the challenge of constantly seeking options for
improvement, leading to an increase in the motivation and interest of its participants (children
/ students). With the development of information and communication technologies, the game
acquires new dimensions and features that make it an increasingly important part of the
education of children and students. It combines elements of all learning methods, and it also
stimulates the activity, motivates and entertains. All these characteristics make it particularly

important as a learning tool.

Here is the place to point out that the game's design is used to successfully use the game in
the educational process and to achieve the goals. It requires a high level of competence both
in the field of pedagogical design and in the design of digital games and software programming

in order to achieve a good balance between the elements of learning and entertainment.
When using the game, the teacher must have clearly defined educational goals.

o Select a suitable platform that meets the needs of the target group, the learning
content and the plot of the game.

o The environment should be interactive, designed to support active learning so that
pupils can build their knowledge by interacting with information, tools and materials
and in cooperation with other pupils. It should encourage research, problem solving,
create the conditions for pupils to experiment with their ideas, to consolidate what

they have learned.
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o The environment must provide adequate feedback, which is recommended to be
structured not to the micro level, but a higher one, to enable learners to gain greater
satisfaction for its overall progress in the strategy used for their overall performance
instead of any specific action or solution during computer game learning.

o The environment should engage learners with explicit and achievable goals,
provide a high level of interactivity research, multiple and different ways to achieve
the success. The game must stimulate pupils' curiosity and provide an appropriate
level of challenge and control over the environment.

o The game should be relevant to the context of learning for which it is intended, the
curriculum and the way of evaluation is associated with the problems of the course,
meet the time and comply with the requirements and needs of pupils for which it is
intended.

o The environment and related activities should support and create conditions for
reflection, enable pupils to understand the game and contextualize the learning.

o The environment should be constructed in a way that provides equal experience for
all pupils, taking into account differences in the level of their available knowledge
and experience. The best thing is if it allows personalization and gives equal
opportunities for all learners to participate. Where possible, alternative pedagogical
approaches should be applied that are adequate to pupils’ individual performance.

o The game should be implemented as a mechanism to ensure continuous process
of support, from the initial orientation and basic tasks that provide quick success,
with the increasing complexity of tasks, create the feeling that the virtual
environment is not limited. The goal of the game experience is to bring players to a
higher level of competence.

o The game must include an evaluation module that allows data to be collected
during each session. These data can be used as an assessment tool, giving a clear
picture of the performance of each pupil.

The serious educational games that can be used by the pedagogical staff are:

o Serious Educational games - they help the process of perceiving and understanding
the knowledge. They are used to increase activity and motivation.
o Simulations and prototypes - used to analyse knowledge, reinforce and improve

skills;
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o Case solving and modelling games - require more in-depth knowledge and analysis
skills; stimulate the creativity of learners;

o Games with aims to win badges and medals - these games are usually levelled and
have a different level of complexity, stimulating learners to earn more badges,
medals and prizes;

o Teamwork games, virtual worlds - develop world-class skills for working in a group,
through collaboration and mutual support. Often these games are related to some
type of social networking or virtual world. The environment provides opportunities
for joint success. Social skills are being developed here.

The development of technologies and mobile applications in education lead to a qualitative
change in the educational process, mainly to increase the interest and motivation of pupils
because they have fast access to the Internet. Mobile learning is seen as a set of approaches,
tools, practical parts, custom applications, and knowledge access resources at anytime,
anywhere. Mobile technologies (mobile phones, portable and small computers, music and
video players) that are everywhere and are part of the pupils' daily life are at their core. In

many ways, these technologies improve learning.
The benefits of mobile applications are:

o Organization of group and team activities, thanks to cloud services;

o Organization of individual work and creation of a personal educational space;

o Diagnosis and reporting of the individual characteristics of the learners;

o The use of educational games;

o Developing skills for continuous training;

o Additional technological capabilities (touchscreen, accelerometer, gyroscope,
magnetometer, etc.)

The following mobile applications can be used:

o QR code - Added Reality (Augmented Reality -AR) and Smart Textbooks;
o Testing Apps and Forming Apps - Plickers, mQlicker;
o Graphic calculators — Desmos.
Mobile apps are available through the Google Play for Android digital distribution platforms;

App Store for iOS, etc., and many of them are free, which is an advantage.
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It is important to point out that the choice of technology depends on the teacher, the form of
training, and the needs of learners. Technologies can be used alone and in combination with
other technologies, i.e., they can be combined.

In recent years, school education has used educational robotics as a teaching/learning tool
that encourages pupils to use guided discovery, to place and solve problems. Pupils get used
to working in groups, solving problems, finding solutions and verifying the results. In
pedagogical practice, there are good examples in this direction in innovative schools with the
application of STEAM training. STEAM training (Science - Technology - Engineering - Art -
Mathematics) is the abbreviation of this type of training and is conducted through the methods
of science, technology, engineering and mathematics.

A major advantage of STEAM training is the ability to integrate separate learning subjects
within a project framework. Combining learning subjects on the one hand, allows
children/students to understand the links between the subjects they study at school and, on
the other hand, to answer questions such as "Why do | need this knowledge or skill“? and
"Where will | use what | am studying now in the future “? This training is giving the opportunity
to develop educational robotics with the aim of developing the creativity, critical and creative
thinking of learners. Children and students are given the opportunity to develop their
mathematical, scientific and personal skills through educational robotics. Project-based
learning allows different groups of pupils to develop a number of individual decisions on the
same case. Work on solving a particular problem teaches children/students to plan, organize
and research. They use the research to create possible solutions to the case and then to make

adjustments to the proposed solutions.

Educational trends tend to include children from an early age into creativity, imagination and
self-discipline, and this is done through robotics and digital technologies. The aim is to
overcome the learning difficulties and to raise the pupils’ level of competence. In school,
education can use systems such as: “Lego Mindstorm and WeDQO”, “Turtlebot”, “BeeBot”,
“Robot NAO”, Educational Robots, etc.

Keep in mind that if there are several school-age children and one phone /tablet /computer in
the family, this can be a problem if you plan to use a platform that includes real-time viewing

and /or material use /problem solving online. Then a schedule should be made of who will use
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the device when. This would also be a problem in families with parents whose work is

computer-related and who will work from home.

Do not expect, no matter how prepared and trained you are, to work with electronic platforms
and resources, where potentially everything will not work perfectly from the first time and from
the first day. Don't be disappointed! These days are precisely the time when we can test what
works, what does not, and how to adapt things to work.

Be prepared to adapt the chosen methods and means on a daily basis according to what the

pupils give you. A system is more alive the faster it adapts.

Seek the help of parents - they can be your first assistant to ensure the commitment of pupils
and that they will take the necessary time. Don't worry about some parents having a low level
of education: if they have a commitment to their children's education (and this is often the case
with the most uneducated), they will be able to secure their children's commitment. It is now a
period of crisis. Approach your parents by showing them that together you can overcome this
crisis. This unites and creates communities. This will strengthen the bond between parents
and teachers. For Roma, a sense of belonging to a community is particularly important,
understandable and recognizable. In addition, in the Roma community, mutual aid is one of
the main values and widespread practice. Show your parents that you trust them and it would

be difficult to cope without them.

Seek the help of educational mediators and NGOs working with the parents of the most
marginalized families. They can reach them, but remember that they need to be properly

equipped and instructed, as mentioned above.

Think about how to make the pupils themselves active in this process: assign them

responsibility, give them the opportunity to create things - this will provoke their interest.

Belgium
Contributor: Karel Van Isacker (PhoenixKM BVBA, Belgium)

In Belgium, remote education can be preferable as the last option. However, this decision

should be taken by several stakeholders such as teachers, pedagogical supporters, CLB, and
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family. In case of the need for remote education, CLB officers control the process and examine
the need for remote education. Besides, they provide alternative devices to keep pupils
connected with the classroom. Bednet/AdiBib are some of the main instruments to follow the

courses from home. KlasCement also provides a platform to have online sessions.

Some examples of challenges, possible solutions and outcomes in Belgium

Challenge Provided solution | Description Outcome
(with URL)

Attending Bednet - Synchronous internet Since its start, Bednet

lessons in www.bednet.be education. has been used more

person/ Bednet ensures that than 4116 times in 1621

physically sick children and young | Flemish schools.
people who are In more than 1in 4
temporarily unable to Flemish schools, there
go to school are still in | was a long-term or
the classroom from chronically ill child who
home. This way they could be connected to
join the lesson and they | his class thanks to
continue to see their Bednet. In 912 schools
friends. this even happened
Both five-year-olds and | twice or more.
children from primary 737 children have
and secondary worked with Bednet for
education are eligible. 2 or more school years.
Bednet connects the A Bednet process takes
sick child to his or her an average of seven
class live via the months.
internet: the class sees | The diseases most
the Bednetter on the frequently requested for
computer screen at the | Bednet were
back of the class. Via a | psychological frailty
camera that the child (22%), cancer (19%),
can control from home, | and disease of the
the child can follow the | bone-musculature and
lessons and / or talk to | connective tissue (15%).
his classmates.
Bednet is free for
parents and school:
computer, internet &
guidance.

Reading Eureka ADIBIb - Eureka ADIBIib These resources

lesson material | www.adibib.be provides online support pupils with
resources and courses | special needs to have
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for people with extra resources
disabilities. designed based on their
special needs to be
included in mainstream
education.

Cyprus

Contributors: Marianna Gregoriou, Angelos Nicolaou and George Milis (EUROCY
Innovations Ltd, Cyprus)

Professional Development during crises

Due to the coronavirus situation, the Ministry of Education of Cyprus decided to shut down all
schools (pre-primary, primary and secondary) on March 22. Secondary school pupils who are
in the final year of their studies returned on the 11" of May to prepare for their final exams,
while other primary and secondary education pupils returned on May 215, Up to those dates,
pedagogical support and information to learners of all levels, teachers and parents was
provided through different websites. Through distance education, teachers have been trained
to create virtual classrooms (using several resources and tools) to support their pupils’

learning.

The Cyprus Pedagogical Institute (CPI), in the context of the promotion of vocational learning
of teachers of all levels offers optional or part-time seminars by its officers, as well as other
seminars, based on the constantly increasing needs that the current situation creates. The
seminars are offered remotely, through the Online Learning Environment - Moodle

(https://elearn.pi.ac.cy) that the CPI has been utilizing in recent years, and/or through the MS

Teams application.

Additionally, the Ministry of Education has created a website with useful links related to the
general principles of distance education. At the same time, useful teacher material, tools and
resources for distance education and learning, as well as pedagogical ideas and examples
that teachers can use to develop their own activities, questions, and tasks have been made

available.

More information can be found at: http://enimerosi.moec.qgov.cy/yppl0606
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Different approaches and solutions

Some examples of challenges, possible solutions and outcomes in Cyprus

Challenge

Provided solution

Outcome

Pedagogical support
for learners of all
levels and classes
through distance
education

Ministry of Education, Culture,
Sports and Youth website:
http://www.moec.gov.cy/endeik

tiko_yliko.html

The gate for schools:
www.schools.ac.cy

Useful material for learners of all
levels about their school subjects
posted and constantly multiplied

Pedagogical support
for pupils, teachers,
and parents

Pedagogical Institute of
Cyprus website:
WWW.pi.ac.cy

Useful material for pupils, teachers,
and parents posted

Psychological
support for pupils
and their parents
during the
coronavirus crisis

The Educational Psychology
Service:
http://www.moec.gov.cy/edu p
sychology/arthra_erevnes mel
etes.html

Material prepared by psychologists
to support pupils of different age
groups, to understand what
coronavirus is and its
consequences. Moreover, guidance
material to support parents and
youth

Parents and pupils’
activities online

Ministry of Education, Culture,
Sports and Youth website:
http://lwww.moec.gov.cy/dkpe

Activities online using the website of
the Environmental Education/
Education Unit for Sustainable
Development. Useful material on
environmental education can be
found on the website, which
provides material for pupils and
their parents.

Ideas for parents on how to spend
their time creatively with their
children are shared.

The material is divided into five
basic categories related to: a)
simple constructions on the subject
of the environment, b) simple
experiments based on the
environment, ¢) pleasant
pedagogical activities of an
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environmental nature, d) interactive
games with environmental content,
e) electronic environmental fairy
tales (e-books).

Software for pupils
to do their
homework easily
and for free

Office365 website for schools
http://office365.schools.ac.cy/

Information for free software
licenses for students and teachers
through the Microsoft 365 service

Teacher training on
how to apply useful
tools for distance
learning

Ministry of Education, Culture,
Sports and Youth website:
http://enimerosi.moec.gov.cyly

ppl0630

Utilization of the Microsoft Teams
application (MS Teams) in the
learning process.

Distance learning training for
teachers of Gymnasiums, Lyceums
and Technical Schools and
teachers of primary 5th and 6th
grades on how to use the Microsoft
Teams application.

Organization of
meetings for setting
strategic goals for
distance learning

Ministry of Education, Culture,
Sports and Youth website:
http://enimerosi.moec.gov.cyly

ppl0630

Teleconferences with the
secretaries of schools to set the
goals for pupils who are in the 5th
and 6th grades of primary schools
and exchanged views on the
content and methodology of this
type of teaching, as well as on the
asynchronous pedagogical support
given to the rest of the classes and
the pre-primary school.

Pedagogical staff
training to get the
knowledge to apply
distance education

Ministry of Education, Culture,
Sports and Youth website:
http://enimerosi.moec.gov.cyly

ppl0606

Pedagogical Institute of
Cyprus website:
http://www.pi.ac.cy

The Ministry of Education is training
the teacher staff on how to create
their virtual classrooms using the
Microsoft Teams app and it has
created a website with useful links
about the general principles of
distance education.

At the same time it has posted
useful material, tools and resources
for distance education and learning,
as well as pedagogical ideas and
examples that teachers can use to
develop their own activities,
guestions and tasks.

Continuous
Professional
Development of
Teachers

Pedagogical Institute of
Cyprus website:
https://elearn.pi.ac.cy

The CPI, in the context of the
promotion of vocational learning for
teachers of all levels offers optional
or part-time seminars that are
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scheduled to take place during the
next period by the CPI officers.

The seminars are offered remotely,
through the Online Learning
Environment Moodle
(https://elearn.pi.ac.cy) that CPI has
been utilizing in recent years,
and/or through the MS Teams
application.
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Ka socialie mediji un interneta kampanas var veicinat izpratni par

ieklaujosu izglitibu

Latvija
Sagatavoja: Arta Rudolfa (Latvijas Universitate, Latvija)

1. Sarunu festivals LAMPA ir vide un impulss nemitigai sevis pilnveidoSanai mizigi mainigaja
pasaulé. Sarunu festivals LAMPA ir vide un impulss nemitigai sevis pilnveidoSanai mazigi
mainigaja pasaulé. Ta iriedvesmojoSa un aizraujosa platforma visiem, kam ir, ko teikt. Visiem,
kas vélas uzzinat un sarunaties par Latvijai, Eiropai un pasaulei batiskiem jautajumiem.?*
2020. gada festivala notika diskusija "Macities kopa ar TpasSo vajadzibu bérnu. Ko ieglst
tipiskie bérni un sabiedriba?" Anotacija: Misu sabiedriba iet uz to, ka 1paso vajadzibu bérni
macisies 1dzas tipiskajiem bérniem visparizglitojosajas skolas. Sada iespéjamiba biedé tik
daudzus — pedagogus, vecakus, reizém (bet reti) art bérnus. Tomér Saja kopa btusana, bérnu
ieklausana ir neaprakstami daudz svarigu ieguvumu ikvienam bérnam, pedagogiem, kopuma
visai sabiedribai! Par to runasim masu diskusija.?*? Diskusija par to runas kustibas "Més

nevélamies izdegt" un sociala projekta "Bérni nav dzimusi ar aizspriedumiem" parstaviji.

2. Labdaribas akcija "Engeli par Latviju" aicina ikvienu klat par bérnu sargengeliem, dodot
patiesi svarigo - iesp&ju bt veselam un laimigam.?** Akcijas laika saziedotie ITdzekli sniedz
palidzibu bérniem, nodrosinot terapijas, medikamentus, paliglidzeklus, aprikojumu, ka art
novatorisku arstéSanu un palidzibu arkartas gadijumos. Labdaribas akcija Latvija notiek

rudent, ar tas kulminaciju Tsi pirms Ziemassvétkiem, Kad Tv skatitaji redz tieSraides koncertu,

241 https://festivalslampa.lv/Iv/festivals/par-festivalu

242 nttps:/ffestivalslampa.lv/lv/video-arhivs/1339
243 nttps://skaties.lv/engeli/par/
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kura laika tiek vakti ziedojumi bérniem. ST labdaribas kampana Latvija norisinajas jau 13

gadus.

3. Labdaribas akcija "Labestibas diena" - katru gadu pavasart to riko LNT, Bérnu slimnicas
fonds un Rimi, un Supernetto veikalu tikls.?** Ar §T akcijas palidzibu spéts palidz&ét mainit
daudzu bérnu un vinu gimenu dzivi. Akcijas laika ikvienam ir iespéja palidzét bérniem ar
nopietniem veselibas traucéjumiem atgat veselibu un uzlabot dzives kvalitati. Lidzekli tiek
ziedoti bérniem, kuru veselibai nepiecie$ams atbalsts un ko valsts nemaksa. ST labdaribas

kampana Latvija norisinajas jau no 2007. gada.

4. Beérnu slimnicas fonds turpina labdaribas kampanu "Es apnemos". STs Iniciativas mérkis
bija sniegt palidzibu 40 bérniem ar AST (autiska spektra trauc&jumiem), agrini nodrosinot
nepiecie$amo terapiju. 2*°Nacionala veselibas dienesta dati liecina, ka 2019. gada Latvija bija
2369 bérni, kuriem tika diagnosticéti autisma spektra traucéjumi (AST), Aspergera sindroms
vai jaukti specifiski attistibas traucéjumi.?*® Zinatniski ir pieradits, jo agrinak AST tiek
diagnosticéti, un secigi tiek sniegta atbilstoSa un uz pieradijumiem balstita terapija, jo labakas
ir nakotnes prognozes bérniem adaptéties musu sabiedriba. DiemZzél joprojam valsts budzZets
nesedz terapijas, kuras palidz bérniem ar AST, un §1s izmaksas jasedz bérna gimenei.BSF ir
izveidojis Latvija pirmo Autisma kabinetu, kur vecaki vai aprupétaji, kas audzina bérnu ar AST,
var sanemt bezmaksas psihologisko palidzibu un konsultaciju.?*’Ir saku$as sarunas ar
Veselibas ministriju un Labklajibas ministriju par palidzibu bérniem ar AST, pazinojuma presei

informé&ja Bérnu slimnicas fonda vaditaja Liene Dambina.

5. 2020. gada vasara sabiedriskajos medijos un "Re:Baltica" varéja sekot Iidzi analitiski
pétnieciskam projektam ,Mazigie bérni”. Zurnalisti skaidroja — kada ir valsts nostaja un kadai
tai jabadt, lai uzlabotu dzivi §imeném, kuras aug smagi slimi bérni. Ko nozimé veltit dzivi kada

cita dzivei? Tikt gala paSu spékiem, lugt palidzibu vai pienemt neiedomajami smagus

244 https://www.bsf.Iv/Iv/ziedojumu-izlietojums/realizetas-programmas/labestibas-diena
245 https://www.ziedot.lv/realizetie-projekti/es-apnemos-3633

246nhttps://www.Ism.Iv/raksts/dzive--stils/vecaki-un-berni/berniem-ar-autiska-spektra-traucejumiem-nepieciesams-
valsts-apmaksats-pakalpojums.a368816/

247 https://www.ziedot.Iv/realizetie-projekti/es-apnemos-3633

248



Y@
MyHub 604454-EPP-1-2018-1-LV EPPKAS-IPI-SOC-IN 2"

lemumus??%® Kopprojekta Tsteno$anai pirmo reizi apvienoti sabiedrisko mediju zinu dienestu

resursi — Latvijas Radio Zinu dienesta Latvijas Televizijas Zinu dienesta zurnalisti.

6. Labdaribas iniciativa — “Dosim bérniem iespéju!” tika izveidota ar mérki nodrosinat agrinu
terapiju 40 bérniem Iidz 5 gadu vecumam ar Autiska spektra traucé&jumiem, ziedojot 100 000
eiro! Kampanas meérkis ir savakt 50 000 eiro ziedojumu. Iniciativu atbalsta Bérnu slimnicas
fonda Eiropas rekonstrukcijas un attistibas banka, kas dubultos So savakto summu, tadéjadi
palidzot visiem 40 b&rniem.24° (2019)

7. Autisma kabinets un Bérnu slimnicas fonds laiz klaja jaunu video materialu sériju, kura tiek
parrunati ne vien jautajumi par to, kas ir AST un sensoras uztveres Tpatnibas, bet art Autisma

raSanas iemesli, rehabilitacijas metodes un daudz kas cits.?*°

8. 2019. gada izveidota kustiba, kura apvienojas bérnu ar Tpasam vajadzibam vecaki. STs
kustibas mérkis bija ltgt Valsts prezidenta atbalstu. Ar saukli "Més negribam izdegt" (Més
negribam izdegt) vecaki vélas pievérst uzmanibu tam, ka viniem ir nepiecieSams atbalsts.

Video vini 10dz nevis labumus, bet gan atbalstu, sapratni, cienu un pienemsanu.?* (2019)

9. Jau septito gadu Latvijas Radio 5 — Pieci.lv organizé labdaribas maratonu “Dod pieci!”. Ta
ir dala no starptautiska projekta “Serious Request,” kura dazadas Eiropas valstis radio didzeji
nedélu raida no Tpasas stikla studijas, pieveérSot uzmanibu konkrétai labdaribas maratona
izraudzitai grupai vai sabiedriski nozimigai témai. Ikviens tiek aicinats ziedot l1dzeklus
apmaina pret milako dziesmu radio étera. Labdaribas maratona primarais meérkis ir
cilvéciskakas vides veidoSana, jo katrs “Dod pieci!” stasts ir par labaku un cilvéciskaku
sabiedribu. 2015. gada saziedotie 135 546 eiro sniedza asistenta atbalstu vairak neka 50

gimeném, kuras aug bérni ar ipasam vajadzibam.?>?

248nttps://www.Ism.lv/raksts/zinas/latvija/ar-mediju-projektu-muzigie-berni-velas-panakt-izmainas-smagi-slimu-
bernu-aprupe.a365272/

249 https://gimenesdzive.lv/2020/08/20/labdaribas-iniciativa-dosim-40-berniem-iespeju-pilnvertigi-dzivot/
250 http://www.autismsberniem.lv/lv/materiali/video-materiali
251 https://www.piesaiste.lv/2019/11/ipaso-vajadzibu-bernu-vecaki-ludz.html

252 https://dod.pieci.lv/par-projektu
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Bulgaria

Contributors: Andrean Lazarov (Marie Curie Association, Bulgaria), Snezhana llieva, and
Valeria Vitanova (Sofia University “St. Kliment Ohridski”, Bulgaria)

Karin Russell?®® defines five principles we encounter today on social media:

o Cooperation: use of collective intelligence;

o Narrative: characterized by transmedia storytelling (a term used by Henry Jenkins in
"Cultural Convergence");

o Entrepreneurship: we see a problem, we take risks to try something new in solving
it;

o Creating identity: of individuals, brands, organizations;

o Culture: online culture as well as intercultural communication, imposed by the global

nature of online communication.

Some of the key functions of social media in the field of education are:

o Provides opportunities for communication between groups of people. There are
mechanisms that allow interest groups to connect electronically - to monitor what
they do together and review the actions of others in the group.

o Allows communication between many people.

o If the authors wish, their work can be made available to the rest of the digitalized
world. Access is for both experts and beginners and allows them to work together.

o Provides collection and sharing of resources.

o Provides the means to collect materials that are always available.

233 MeTkKoB, C. (2011). Posiama Ha coyuanHume meouu 8 06pa3osaHuemo.
http://ebox.nbu.bg/ssc12/index2.php?id=ne3/05.%20Stoyko%20Petkov.htm&z=%D0%A0%D0%BE%D0%BB%D1%8F%D1%82%D0%B0%20
%D0%BD%D0%B0%20%D1%81%D0%BE%D1%86%D0%B8%D0%B0%D0%BB%D0%BD%D0%B8%D1%82%D0%B5%20%D0%BC%D0%B5%D0
%B4%D0%B8%D0%B8%20%D0%B2%20%D0%BE%D0%B1%D1%80%D0%B0%D0%B7%D0%BE%D0%B2%D0%B0%D0%BD%D0%B8%D0%B5
%D1%82%D0%BE&Nn=4.%D0%B3%D0%BB.%20%D0%B0%D1%81.%20%D0%B4-
%D1%80%20%D0%A1%D1%82%D0%BE%D0%B9%D0%BA%D0%BE%20%D0%9F%D0%B5%D1%82%D0%BA%D0%BE%D0%B2,%20%D0%9D
%D0%91%D0%A3
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http://ebox.nbu.bg/ssc12/index2.php?id=ne3/05.%20Stoyko%20Petkov.htm&z=%D0%A0%D0%BE%D0%BB%D1%8F%D1%82%D0%B0%20%D0%BD%D0%B0%20%D1%81%D0%BE%D1%86%D0%B8%D0%B0%D0%BB%D0%BD%D0%B8%D1%82%D0%B5%20%D0%BC%D0%B5%D0%B4%D0%B8%D0%B8%20%D0%B2%20%D0%BE%D0%B1%D1%80%D0%B0%D0%B7%D0%BE%D0%B2%D0%B0%D0%BD%D0%B8%D0%B5%D1%82%D0%BE&n=4.%D0%B3%D0%BB.%20%D0%B0%D1%81.%20%D0%B4-%D1%80%20%D0%A1%D1%82%D0%BE%D0%B9%D0%BA%D0%BE%20%D0%9F%D0%B5%D1%82%D0%BA%D0%BE%D0%B2,%20%D0%9D%D0%91%D0%A3
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o Provides cooperation between participants in collecting and indexing information.
It is no longer a question of knowledge limited by historically constructed views of curricula.
There are new ways to organize and find information that is of interest to you and the groups

with whom you share your interests.

You can choose the information flows from which to be informed and the information to come
to you, not you to look for it. In addition, it is possible to track the activity of your colleagues

online.2*

Media literacy is most often associated with the development of competencies in new
technologies and includes the skills to properly understand media as the environment, means
and content. The complex defined so widely, certainly, includes media management tools -
skills for working with information and communication technologies (ICT), skills to use the
media for a variety of purposes and in a variety of contexts, search, verification and
dissemination skills of information. It also includes the competencies resulting from digital
education and digital citizenship, terms often used as equivalent, though bearing quite a few

differences.

Based on the whole complexity of the discussed issues the development of media literacy as
understanding, mastering and teaching - at different stages and ages - is a difficult process.
Therefore, this dissertation includes the basic definitions that build the essence of (digital)
media competence, while traced along the path of their natural evolution. Along with this, the
theoretical part of the work presents numerous good practices of different countries, collecting
and analysing the rich experience underlying what is presented in the practical research -
developing a sustainable implementation model of a media literacy training programme. This
programme takes into account European Union requirements in the field of digital education
and citizenship as key factors for upward individual development, and at the same time a

pledge for the effective growth of the member states.

254 Siemens, G., & Tittenberger, P. (2009). Handbook of emerging technologies for learning.
https://www.academia.edu/2857175/Handbook of emerging technologies for learning
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Although it is indisputable that the use of information and communication technologies on a
global scale is constantly expanding its scope, both in directions and depth, still in many parts
of the world, including Bulgaria, it is not clear enough (or at least not clearly understood) how
new technologies help people to be able to communicate better and more humanely, to have
the awareness that the assimilation of these technologies should be a means rather than an
end goal. The wealth of information available through the media and technology does not

guarantee higher public awareness.

This - at first glance paradox - poses a serious threat to democracy - not from violent attack
but from apathy, passivity and habituation to spreading and exposing false information. In
other words, technological progress, the entry of the media into more and more aspects of life
makes their consumers increasingly vulnerable. Therefore, citizens should have the ability to
use and take advantage of the media and not fall prey to fake news, manipulation and
delusion, i.e., people need to acquire new competencies, building the nature of media literacy,

skills and attitudes that go far beyond traditional literacy.

Our understanding of media literacy is — yes, we see it as a holistic educational approach that
needs to be applied in teaching in all subjects; as a means of enabling the use of media and
digital technologies as a tool of critical thinking. In other words, as a methodology for
understanding, mastering and managing the world of knowledge, in which the media are our
guide, methodology for learning and teaching, but also for ascending personal and

professional development.

"Social media does not teach us dialogue, because by using them, we very easily avoid getting
into any disputes ... Besides, most people use social media not to unite, not to broaden their
horizons, but on the contrary, they "break away" from a comfort zone where the only sounds
they hear are from the echo of their own voice, and the only things they see are the reflections
of their own faces. Social media is very useful - they offer us guaranteed pleasure. They are

also a trap. "(Krasimir Valchev, Minister of education and youth, Bulgaria).
Examples:

o www.priobshti.se - https://priobshti.se/category/kampanii/kampaniya-2019

This online portal is created by America for Bulgaria Foundation and Centre for inclusive

education Sofia. There teachers, learners and parents may find many national resources, case
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studies, testimonials, games and resources, which support further implementation of inclusive

education in Bulgaria.
Since 2016, every year Inclusion Days have been held under the motto "Let's be better!

Last year in 2019, the focus was on children and the relationships among them. The nationally
representative survey of well-being among seventh-graders, which was conducted in 2018,
showed us quite disturbing statistics that 44.7% of seventh-graders do not believe that their

classmates are good people.

With 2019 campaign they challenged them to be better to each other. The main message of
the initiative was to seek the good, because it is all around us, as long as we have eyes to see
it.

10 of the most exciting stories were included in a special video on the Aide.BG channel.

As part of the campaign, they organized two competitions for pupils and teachers from all over
the country.

o www.ucha.se — https://ucha.se/motiviramse/razlichni-ne-bezrazlichni-rezultati/

The platform consists of over 16,000 video lessons and tests complying with the official school

curriculum.

Ucha.se conducted its national campaign "Different, not indifferent” in search of a common
language between the generations. For this purpose, we conducted detailed surveys, which
raised the topic of the difference in communication between parents and pupils, and how it

can be overcome.

The first step was for pupils and parents to share what they believed in and what was important

to them.

o https://www.unicef.org/bulgaria/%D1%82%D0%B5%D0%BC%D0%B8/%D0%B4%
D0%BE%D1%81%D1%82%D1%8A%D0%BF%D0%BD%D0%BE%D1%81%D1%8
2-%D0%B8-
%D0%BF%D1%80%D0%B8%D0%BE%D0%B1%D1%89%D0%B0%D0%B2%D0
%B0%D0%BD%D0%B5
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Specialists and resource teachers working with children with disabilities have clearly identified
the need for additional online support for both children and teachers and parents. In response
to this need, UNICEF, in partnership with the Ministry of Education and the Sofia-City Regional
Centre for Inclusive Education, will create an online interactive platform to make education
more accessible to children with disabilities and their teachers and families, in close
cooperation with relevant professionals. They will be able to gain knowledge and resources to
be even more useful to children. UNICEF will involve professionals, teachers and parents in

the development of the platform to best identify children's specific needs.
During this campaign they offered:

o Video teaching materials and resources for children with special educational needs,
developed by psychologists, speech therapists and teachers, approved by the
Ministry of Education and Science;

o Training tools for professionals and parents in the form of practical materials, online
seminars and discussions for parents;

o Opportunity for cooperation between the family and professionals with a focus on
the individual learning needs of the child;

o Online consultations and live chat with experts to help teachers, parents and

children, as well as useful contact information at the place of residence.

Belgium
Contributor: Karel Van Isacker (PhoenixKM BVBA, Belgium)

At this moment, any campaign promoting the M-Decree is absent as the decree itself will be
revised. However, online, via social media, parents, and teachers have grouped to express

their concerns, as well as to support each other.

Below are some of these initiatives.
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https://www.facebook.com/steunpuntdiversiteitenleren

Cyprus

Contributors: Marianna Gregoriou, Angelos Nicolaou and George Milis (EUROCY

Innovations Ltd, Cyprus)

In Cyprus, professionals, parents, and non-profit organisations are promoting awareness of
inclusive education mainly using social media (Facebook, YouTube, etc.) and other traditional

media (radio and TV programmes).

Cypriot Club on Inclusive Education (KOEE)

The Cypriot Club on Inclusive Education has created a Facebook page named “Diversity is
the rule, not the exception” to promote and connect people who share the same belief. AlImost
two thousand people follow and like this page. They use the page to announce different
seminars, actions, and events regarding Inclusive Education, which in most cases are open
to the public. The last announcements were related to seminars, like: The Inclusion and the
smooth transition of children from kindergarten to primary school; Supporting children in the
general classroom; The role of the special educator; The role of the special educator in the
special unit and Civil Rights to Disability Rights.

More information at:

https://www.facebook.com/%CE%97-
%CE%94%CE%B9%CE%B1%CF%86%CE%BF%CF%81%CE%B5%CF%84%CE%B9%C
E%BA%CF%8C%CF%84%CE%B7%CF%84%CE%B1-
%CE%B1%CF%80%CE%BF%CF%84%CE%B5%CE%BB%CE%B5%CEY%AF-
%CF%84%CE%BF%CE%BD-%CE%BA%CE%B1%CE%BD%CF%8C%CE%BD%CE%B1-
%CE%BAY%CE%B1%CE%B9-%CF%8C%CF%87%CE%B9-%CF%84%CE%B7%CE%BD-
%CE%B5%CE%BE%CE%B1%CE%AF%CF%81%CE%B5%CF%83%CE%B7-
189511614517024/
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https://www.facebook.com/%CE%97-%CE%94%CE%B9%CE%B1%CF%86%CE%BF%CF%81%CE%B5%CF%84%CE%B9%CE%BA%CF%8C%CF%84%CE%B7%CF%84%CE%B1-%CE%B1%CF%80%CE%BF%CF%84%CE%B5%CE%BB%CE%B5%CE%AF-%CF%84%CE%BF%CE%BD-%CE%BA%CE%B1%CE%BD%CF%8C%CE%BD%CE%B1-%CE%BA%CE%B1%CE%B9-%CF%8C%CF%87%CE%B9-%CF%84%CE%B7%CE%BD-%CE%B5%CE%BE%CE%B1%CE%AF%CF%81%CE%B5%CF%83%CE%B7-189511614517024/
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“I live, so | exist” radio show of the University of Cyprus

“I live, so | exist” is a weekly radio show created and produced by the University of Cyprus
students on the radio station of the University of Cyprus (ucyvoice95.2). They invite
professionals who speak about disabilities or people who encounter disabilities. One of the
latest speakers was a teacher who spoke about “Disability in the school context: Education

for the acceptance and overthrow of stereotypes.”

People can listen to the show through radio (95.2) or using the Ucyvoice app (for smartphones)

or through the website of the radio station of the University of Cyprus.

More information at: http://www.ucy.ac.cy/ucyvoice/

Inclusive Education in Cyprus

Inclusive Education in Cyprus is a public group created on Facebook by a group of teachers
who support the education of all children in general school. “Unified Education is a matter of
values and human rights", as Len Barton said. They use this group to announce seminars and
provide material, share video links of people who encounter disabilities. One of the latest
videos they shared was about a deaf woman who explained how her everyday life went by,
what struggles she faced, etc.

More information at: https://www.facebook.com/groups/388693039765/

“Mazi” non-profit organization

“Mazi” (translates to “Together) is a non-profit organization, linking people with disabilities,
teachers, and parents, who can share their views regarding inclusive education. They use
their Facebook page not only to raise awareness, but also to inform regarding their events,
such as the “Autism in the air”, where sixty children with autism, along with their guardians,
visited Larnaca Airport to take part in a special 20-minute flight with Cyprus Airways. The aim
of this event was to deliver the message that children with autism can experience travelling,

but also for professionals to share their stories regarding the coronavirus crisis.
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More information at: https://www.facebook.com/syndesmos.mazi/

Road to Inclusive Education

A Facebook public group named “Road to Inclusive Education” aims to promote educational
reforms, so that all pupils are included in the general school, regardless of nationality, religion,

culture, behavioural and learning issues.
Their specific goals through this group are to push towards:

o Re-training of all teachers in differentiation and inclusion.

o The school principals to ensure that differentiation strategies are provided in all
classes to all children, and not just to children with disabilities.

o Creating the position of an inclusion coordinator, who will be responsible for
creating behavioural and educational goals, establishing/upgrading the list of
children with special heeds and behavioural problems, and providing teachers
advice on differentiating and involving pupils.

o The school psychologist to evaluate pupils and provide advice to the person in
charge.

o The school assistant, who must always been trained regarding special needs, and
must also act as a teachers’ advisor regarding the lesson, the behaviour, and the
differentiation strategies in the class.

o Only pupils with serious behavioural problems (aggression, self-harm, etc.) be
recommended to be placed in special schools.

o Informing parents about inclusive education and its benefits.

o The ministry to provide educational objectives in each subject and not dry
knowledge in books to give teachers the freedom to create unique courses and
schools.

They are posting videos and other material to promote awareness about inclusive education

and what education should look like.

More information at: https://www.facebook.com/qroups/831610846979036/permalink
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Talakie izaicinajumi

European level
Contributor: Karel Van Isacker (PhoenixKM BVBA, Belgium)

According to article 30 of the European Social Charter, the State parties undertake to take
measures to promote the effective access of persons who live or risk living in a situation of

social exclusion or poverty, as well as their families, to, in particular, education.

European countries follow EU regulations, however, member states are sovereign in their
domestic regulations. There is no consensus in the case of inclusive education, with various

types of implementation across Europe.

A 2018 publication by the Council of Europe®® provides a very complete overview of several

initiatives taken in various European countries to address inclusive education.

More information may be found through the European Agency for Special Needs and Inclusive

Education?®, the online compendium of good practices®’ set up by the European

255 Study on inclusive education in Europe and in the Republic of Moldova: reasonable accommodation, access
to education and non-discrimination, 2018, Council of Europe, https://rm.coe.int/study-on-inclusive-
education/1680932033

256 See in particular European Agency for Special Needs and Inclusive Education, 2017. Raising the
Achievement of All Learners in Inclusive Education: Lessons from European Policy and Practice. (A. Kefallinou
and V.J. Donnelly, eds.). Odense, Denmark ; See also the Eurydice network which supports and facilitates
European cooperation in the field of lifelong learning by providing information on education systems and policies
in 38 countries and by producing studies on issues common to European education systems ;
https://eacea.ec.europa.eu/national-policies/eurydice/home_en

257 Delivered by an expert working group on promoting citizenship and common values;
https://ec.europa.eu/education/compendium
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Commission, and also online collaborative platforms?® funded by the European Commission

bringing education and training professionals together?®,

Valsts méroga izaicinajumi
Latvija
Sagatavoja: Dita Nimante (Latvijas Universitate, Latvija)

Lai gan Latvija ir spérusi nozimigus solus ieklaujosas izglitibas attistibas virziena, gan
politiskaja ITment, sakartojot atbilstoSu normativo bazi, gan administrativaja llmenrt, veicinot
finansialu atbalstu, cilvékresursus piesaisti skoléniem ar specialajam vajadzibam ieklaujosaja
izglitiba, Latvija arvien vairak ir pozitivu ieklaujosSas izglitibas gadijumu, tacu joprojam ir
jarisina virkne jautajumu:

o datu trikums par ieklaujo$o izglitibu®°,

o nepietiekama sistémiska pieeja ieklaujosas izglitibas ievieSanai visos izglitibas
lTmenos?,

o caurspidiguma trikums ieklaujo$as izglitibas finanSu nodrosinajuma; pétijums
atklaj, ka specialas skolas ir labak aprikotas ar metodiskajiem un citiem macibu

materialiem, tehnologijam neka parastas skolas. Ir noteikta vajadziba péc skolotaju

258 The platforms are spaces where education and training professionals can share ideas and experiences, learn
new approaches or techniques from their peers and discuss big challenges faced by their colleagues around
Europe; https://ec.europa.eu/education/initiatives/collaborative-platforms_en

259 See also European Network on Inclusive Education and Disability, IncluD-ed (2012), Inclusive education and
disability: Good practices from around Europe, P.A.U. Education and Barcelona, available at http://www.includ-
ed.eu/sites/default/files/documents/inclusive_education__disability. good_practices_from_around_europe.pdf.

260 Apvienoto Naciju Organizacijas Bérnu tiesibu komiteja (2016). Nosléguma apsvérumi par Latvijas tre$o lidz piekto
periodisko zinojumu [Concluding remarks on Latvia 's third to fifth periodic report]. 29.01.2016.
http://www.Ilm.gov.lv/upload/berns gimene/crc ¢ Iva co 3-5 22983 e Iv final-2.pdf

261 Rozenfelde, M. (2016). Skolénu ar specialajam vajadzibam ieklau$anas visparéjas izglitibas iestadés atbalsta
sistéma. Promocijas darbs. Riga: LU.
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attistibas programmam, jo visparizglitojoSo skolu skolotajiem trikst zinaSanu un
atbalsta, ja klasé ir skoléns ar specialajam vajadzibam?®?,

o nepietiekami attistita sistéma bérnu ar specialajam vajadzibam identificeSana (gan
agrina identificé$ana, gan visparéjas izglitibas skolas)?®?,

o segregativu (nodalttu) izglitibas formu uzturé$ana bérniem ar specialajam
vajadzibam, nepietiekams atbalsts beérniem ar specialajam vajadzibam
visparizglitojo$ajas skolas, cilvékresursu trikums (pieméram, asistenti), skolotaju
nepietickama profesionala gataviba stradat ar bérniem ar specialajam

vajadzibam?%4.

Bulgaria

Contributors: Andrean Lazarov (Marie Curie Association, Bulgaria), Snezhana llieva, and

Valeria Vitanova (Sofia University “St. Kliment Ohridski”, Bulgaria)

In recent years, Bulgaria has made efforts to overcome the challenges faced by the education
system - discrimination, segregation and marginalization, by returning all children to schools,
those with disabilities, special educational needs (SEN), and minority children. Normative and
strategic documents containing measures against early school leaving are being developed,
as well as issues related to the development of pedagogical staff affecting one of the important
focuses in educational policies, namely, inclusive education. The multiple challenges are

related to many spheres of life, but the fact is that all the opportunities are used to overcome

262 Rag8evska, M., Nimante, D., Umbrasko, S., Simane, |. Martinsone, B., Zukovska, |. (2017). Pé&tijums par
bérniem ar specialam vajadzibam sniedzamo atbalsta pakalpojumu izmaksu modeli ieklaujoSas izglitibas
TstenoSanas konteksta. (Projekta llguma Nr. ZD2017/20386, projekta LU registracijas Nr. L-20386-ZR-N-040) LU.
http://www.izm.gov.lv/images/izglitiba_visp/IZMiepirkumamLUPPMFgalaparskats08122017.pdf

263 Rag&evska, M., Nimante, D., Umbrasko, S., Simane, |. Martinsone, B., Zukovska, |. (2017). Pé&tijums par
bérniem ar specialam vajadzibam sniedzamo atbalsta pakalpojumu izmaksu modeli ieklaujoSas izglitibas
Tsteno$anas konteksta. (Projekta liguma Nr. ZD2017/20386, projekta LU registracijas Nr. L-20386-ZR-N-040) LU.
http://www.izm.gov.lv/images/izglitiba_visp/IZMiepirkumamLUPPMFgalaparskats08122017.pdf

264 Beizitere, |., Grumolte-Lerhe, I., Ziemane, I., Valtenbergs, V. (2020). leklaujo$a izglitiba bérniem ar
specialam vajadzibam Latvija [Inclusive education for children with special needs in Latvia). Latvijas Republikas
Saeima. https://www.saeima.lv/petijumi/leklaujosa_izglitiba_berniem_spec_vajadzibam_Latvija.pdf
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them because expectations are on the main goal of creating a supportive school environment
for children, through appropriate training and education in the process, above all for the
benefit of the child, his/ her needs, individuality, of its specifics, which we all will not only
comply with, but also work to be at the centre of a developing and sustainable trend.

The efforts of teachers, principals, educational planners and experts as well as the policy
makers and government should be in the sense of working to support the inclusion of every
child in quality education and ensuring that:

o Every child is enrolled on time;

o Every child is learning and acquiring learning outcomes;

o Every child is supported by effective and efficient governance.
The major challenges are related to the transformation of the physical environment, skills
development in teachers and educators and provision of specialized support by psychologists,
speech therapists and special teachers. Development and implementation of violence
prevention school protocols that help schools to build an inclusive and safe environment are
also very welcomed. The development and implementation should comply with the individual
needs of particular pupils and the opportunity to study in forms of education different from
daily/individual, combined, independent. The topic of specialists and teachers working in the
education system in Bulgaria, the need to acquire new necessary competences, which would

increase their sensitivity to differences, is still very little affected.

Belgium - Flanders (see M-Decree section for extensive reporting)

Contributor: Karel Van Isacker (PhoenixKM, Belgium)
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The M-decree?®°2¢6.267 has ensured that the right to inclusion and reasonable accommodation
has been strengthened and discussed in the educational world. After years of debate on
inclusion, the M-decree is a first step in the implementation of the International Convention on
the Rights of Persons with Disabilities (IVRPH). The dynamics that have been stimulated by
this are valuable.

Even though not everything is running smoothly, Flanders has left the standstill mode with the
M-decree. The M-decree contains many impulses that promote inclusion: it strengthens the
enrolment right and anchors the right to reasonable adjustments in education legislation; it
promotes a social view of disability thanks to the introduction of action-oriented working, acting
within a care continuum and action-oriented diagnostics; and it tightens supervision of the
reference to special education. It becomes important to maintain and strengthen those positive

elements.

However, the implementation of the M-decree happens with very variable success in schools
and centres for learner guidance (CLBs). The professionalism and willingness to realize
inclusion are not equal in size everywhere. Much depends on the extent to which schools
invested in basic care and increased care before the M-decree. The minimum quality of care
that is the foundation for inclusive education has not been developed in every school as may
be expected. This makes it a common practice to choose special education as a solution “in
the interest of the child”. Parents' testimonials indicate that this often happens before inclusion

had a real chance.

CLBs are in a difficult position if there is no willingness to achieve inclusion and if the quality

of inclusive education is not sufficient. However, they were given a crucial role to ensure that

265 |Inclusief onderwijs in vlaanderen een tussentijdse analyse.
https://www.unia.be/files/Documenten/Tussentijdse _analyse_inclusief _onderwijs-CRPD.pdf

266 Naar een Inclusief Onderwijssysteem in Belgié: Inspiratie ne Voorbeelden. (2019).
https://www.unia.be/files/Documenten/Publicaties docs/Naar een inclusief onderwijssysteem in Belgi%C3%AB 2019.p
df

267 Departement Onderwijs en Vorming. (2017). Meta-evaluatie M-decreet: Synthese van evaluatieve publicaties
verschenen sinds de inwerkingtreding van het M-decreet in 2015.
https://onderwijs.vlaanderen.be/sites/default/files/atoms/files/Synthese%20tussentijdse%20evaluatie%20M-decreet.pdf
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the referral to special education runs correctly. It is not easy for CLB employees to deal with
that pressure. Sometimes they are asked to issue certificates for a specific type, although this
is not possible according to the criteria. Other signals point to the pressure to explain that the
care continuum and action-oriented work and action-oriented diagnostics have been followed,
while this is not entirely the case. This is followed by pressure to agree to an individually
adapted curriculum, which means making a report giving access to special education. Parents
often do not experience the CLB as the independent and objective contact point that it should
be.

Fortunately, there are also examples of teachers and CLB employees who work together to
achieve inclusion and differentiation. Those exceptions should be the rule to achieve the goal
of more inclusion and less segregation. The starting point should be that the child has the right
to quality inclusive education that meets his needs.

Cross-network cooperation opened up opportunities to build and share expertise on inclusive
education. By ending this collaboration in the past years, expertise in inclusive education has
been lost. However, schools and CLBs are still struggling with many questions and need
expert support. Children and parents must be able to count on the same interpretation of the
legislation and the implementation of the legislation must be consistent with this. While parents
and children used to be able to use the second-line inclusion network, they now no longer find

a point of contact here.

It is not clear at this time what the future support model will look like and whether it will lead to
more expertise on inclusion at the guidance level. The task of informing and supporting
schools in the implementation of the M-decree currently lies mainly with about 70 competence
counsellors. However, there is uncertainty about their further integration within the guidance
services and their concrete range of tasks. Will they form a complementary duo with system
and subject counsellors within the pedagogical counselling services in the future? Will they
merge into the whole and will this only happen after sufficient expertise has been built with

inclusion among all pedagogical counsellors?

Practical example: At the end of the school year, the teacher achieves different final
objectives. Teachers must raise the bar for each child to a different level so that each child is
challenged at his level. However, teachers are not trained well enough to manage this

progress smoothly. Measurement is not efficient to reflect the advantages and disadvantages
266
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of the process. According to the teachers, the support network is not yet ready. "l lack
confidence in the CLB," Verwaest says. 'When | report a problem, someone first comes to
observe in the class to see whether there is, indeed, a problem or not. Moreover, the
requested help often comes too late. Since this year | have a deaf student in the classroom,
who can only hear a computer voice through a cochlear implant. Since September | have been

waiting for someone from the support network who will explain to me how the implants work.

»268

In addition to that the M-Decree increased the question about the salary of the teachers. They
argue that their job responsibilities increased but they are being paid the same as before.

Because of the lack of experience, some special needs children face problematic issues in
the normal classes. Some of them become excluded in the classroom.

As a result, although, since the M-Decree has taken the effect, the number of pupils in special
education has fallen sharply in the first instance (especially concerning special primary
education), this trend was not continued for the academic year 2018-2019 and there was even
an increase of 375 pupils in special primary education. This increase is especially visible for

pupils with autism in type 9.

Cyprus

Contributors: Marianna Gregoriou, Angelos Nicolaou and George Milis (EUROCY

Innovations Ltd, Cyprus)
Country wide challenges in Inclusive Education

The Cypriot educational system is under reform. Despite most children with special needs are

being schooled in mainstream education, in its 2017 report, the UN Committee on the Rights

268 Knack Four years of the M-decree: has inclusive education passed or been abandoned?
https://www.knack.be/nieuws/belgie/vier-jaar-m-decreet-is-het-inclusief-onderwijs-geslaagd-of-gebuisd/article-longread-
1446217.html
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of Persons with Disabilities criticised the ‘absence of a clear and implemented concept of
inclusive education in mainstream schools in national legislation’. According to the UN,
segregated approaches remain common in teachers’ and other professionals’ attitudes. To
address the problem, Cyprus is currently reviewing its policy (EU report for Education and
Training Monitor in Cyprus for 2018).26°

The educational system is under the process of reforming to achieve better results in inclusive
education. In the next paragraphs, we discuss some of the key changes that the educational
system is going through to better measure and achieve quality in education.?”

o The new Appointee System: Since 2017, all teachers who want to be appointed in
public schools need to succeed in written examinations (Law 127(1)/2015, The new
Appointee system).

o The School Unit Improvement Plan: During the academic year 2017-2018, a plan
for allowing school units to operate with more autonomy and set their own
objectives, which will be tailored to the needs and demands of pupils, teachers, and
the school unit itself was developed (in pilot phase).

o The Reform of Special Education: During the academic year 2019-2020, a project
for modernizing special, inclusive, and unified education was initiated. The plan
includes a resource analysis, a study visit, and working groups. A draft regulation
has been forwarded to the House of Representatives to be voted.

o The new Evaluation System for Teachers. During the academic year 2020-2021,
the new evaluation system for teachers that aims to improve the quality of the
education system is scheduled to be implemented. Some of the key innovations of
the proposed evaluation system include: A mechanism for selecting the most
suitable teachers; Provisions for continuous support of teachers in all stages of their

career; A new job position for evaluators; Criteria for the numerical score that refer

269 Education and Training Monitor 2018 Cyprus Country reports. https://ec.europa.eu/education/resources-and-
tools/document-library/education-and-training-monitor-2018-cyprus-report_en

270 Cyprus. National Reforms in School Education. https://eacea.ec.europa.eu/national-
policies/eurydice/cyprus/national-reforms-school-education_en.
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to the value of the teacher in terms of his teaching work; The Director of the School
Unit essentially participates in the evaluation of teachers; Continuous improvement
of the evaluation criteria, forms and procedures used for the evaluation and
evaluation of the Evaluators.

o The new Regulation on the Operation of Public Secondary Schools [K.A.I.
60/2017].271 The House of Representatives voted the adoption of the amending
Regulations concerning the evaluation of pupils in the four-month period in public
secondary schools on July 27, 2019. The new legislation introduces replacing the
existing system of the final (end of the school year) examinations by a system of
semester examinations; Introducing a system of remedial teaching, to take place

after every written semester examination drawing on the examination results, etc.

Specific challenges for students who need support

In Cyprus, mainstream teachers fall into two broad categories, primary school teachers and
special need teachers (SNT). The SNT are mainly employed to provide services in the special
unit that is attached to the mainstream school or in special schools. Although education has
made steps towards inclusive education, challenges still exist. Some of the most important
challenges refer to children’s integration in the mainstream class, parents and teacher
collaboration and expectation regarding the learner's progress, the need for further
professional development for the school staff regarding the utilization of inclusive

methodologies and on how to apply assistive technology to support specific learners.

When a pupil is integrated in a mainstream class for a few times a week, the pupil is
accompanied by a school assistant (without an education background). This has created many
concerns to parents regarding the effectiveness of the inclusion process. As they suggest their
children have limited opportunities to participate, since the school assistant usually doesn’t
have the knowledge to face the struggles that the pupil has to face, or the knowledge on how
to support the pupil when they need help to use their communication or other assistive devices,

to participate and interact with the teacher and classmates in the integration class.

271 The new Regulation on the Operation of Public Secondary Schools [K.A.IM. 60/2017].
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Usually, the school assistants have low-level qualifications and are low-paid staff, employed
to provide support to pupils during the day in numerous ways, such as transferring them from
the unit to the integration class, helping them in case they face difficulties and cannot self-
nitrite or use the toilet independently, supporting the special need teacher in the unit, being
with the pupil in the class. However, it is not a prerequisite for the assistant to have background
knowledge on special needs and assistive technology, although it is stated in the requirements
that it would be positive if the candidate had experience or knowledge regarding special needs.
This creates tension between the parents and school and leads to ineffective inclusion of those
children. Sometimes the Ministry of Education encourages parents to find a more suitable
person for their child on their own. For children to gain the benefits of inclusion, they need to
be accompanied by the correct personnel that will understand their conditions and will have

the knowledge to support them based on their needs.
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Conclusion

This handbook provides an in-depth analysis on how a selected number of countries have
deployed inclusive education, what good practices have been identified as well as gaps.
Overall, the presented multiple initiatives, resources and strategies aim to support and
strengthen the implementation of inclusive education practices in mainstream schools.
Bringing such good practices together is important in order to share it with other countries. For
this reason, a novel ICT platform repository (called HUB) has been developed especially for
the project “MyHUB — a one-stop-shop on inclusion practices, tools, resources and methods
for the pedagogical staff at formal and non-formal educational institutions”. This database
classifies the resources via a wizard-style driven and semantically supported logical
framework. The HUB provides the functionality to search for inclusive learning resources
based on the criteria such as: disability; educational sector; type of subject; type of resource
(method, tool, training material, case study, serious educational games, robotic mediated
learning, role play games, etc.). It can serve as the main open educational resource which will
facilitate the creation of a Pan-European learning community (represented by the project
partners) among different actors — educational institutions, formal and non-formal learning
providers, public authorities, NGOs. The HUB is accessible from the Learning Resources item

of the top-right menu at www.inclusion-hub.eu, or directly at: elearning.inclusion-hub.eu. The

system comprises a rich database of learning resources, developed on top of the widely
adopted Open Source Software (OSS) Moodle Learning Management System
(www.moodle.org). Depending on the language selected through the project website, the
appropriate language version of the Inclusion Hub is presented to the visitor. There is no
restricted access to the resources, since the MyHUB project aims at providing all these
resources for free to the community of stakeholders, which, in turn, can use the feedback and
upscaling mechanisms to participate in the improvement, expansion and sustainability of the
portal. In that case the MyHUB will achieve a scaling up of good practices on inclusive learning
and their cross-educational transfer and exploitation. The Inclusion HUB portal is available in
the project working language, English, as well as in languages such as Latvian, German,
Dutch, Greek, and Bulgarian. The tool offers the option to be translated in other languages as
well, as part of the sustainability beyond the duration of the MyHUB project. Using feedback
mechanism, the users of the hub will be able to: 1) submit comments and suggestions with

regards to the already listed resources; 2) submit their own resources to be checked and
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published by the maintainers of the tool; 3) describe cases where they used the resources,
giving details on the methods used, the results achieved, the effectiveness of the tool, etc.

The MyHUB tool can be beneficial not only for educators who will have the opportunity to gain
lots of knowledge by viewing the resources but also for parents of special needs children to
be more informed upon initiatives done regarding inclusive education in their country. Also
policy makers will have quicker access to practices done in the consortium countries regarding
inclusive education and check on the results, this might help them to create partnership with
a country that has much better result on the practices for inclusion and transfer this knowledge
to help their own country. Additionally, researchers using this platform will have the opportunity
to check upon a pool of recent practices held in the consortium countries. This will give them
inspiration to initiate more ideas and use this platform to explore the possible partnerships.
This platform is just the beginning of exchanging good practices between countries. By
continuing adding resources and tools and encouraging also other countries to contribute to
the pool of knowledge, it will be getting bigger and bigger. This could be beneficial for the

progress of inclusive education not only on the national level but also on the EU level.
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Par autoriem
Latvija

Linda Daniela ir profesore un vecaka pétniece, Pedagogijas, psihologijas un makslas
fakultates dekane, Latvijas Universitates promocijas padomes izglitibas zinatnés
priekSsedétaja. Vina darbojas ari ka izglitibas eksperte Latvijas Zinatnes padomé. Vinas
kompetence aptver tehnologiju bagatinatu macisanos, SMART pedagogiju, maciSanas
principus un digitdlos macibu materialus, izglitibas tehnologijas macibam, izglitibas robotiku,
izglitibas risingjumus socialas atstumtibas mazindSanai bérniem sociala riska grupa.
Profesore Daniela ir vairak neka 80 publikaciju autore un lidzautore, kas apskata un skaidro
procesus visas izglitibas dimensijas. Vina ir iesaistijusies vairak neka 30 pétniecibas
projektos. Sobrid vina vada pétniecibas projektus: “Cilvéks, tehnologijas un izglitibas
kvalitate”; “MyHUB — tieSsaistes repozitorijs ieklaujoSam praksém, resursiem, publikacijam
pedagogiska personala lietoSanai formalaja un neformalaja izglitibd”; “Pedagogu
sagatavoSana pieauguso digitalas kompetences pilnveidei” un ir iesaistijusies vairakos citos

projektos par tehnologiju izmantojumu izgltiba.

Dita Nimante, Dr. paed, Latvijas Universitates Pedagogijas psihologijas un makslas fakultates
asociéta profesore, vado$a pétniece. Vina ir Latvijas Universitates Izglitibas zinatnu
Promocijas padomes locekle, Studiju programmu padomes locekle, LU Pedagogijas
Zinatniska institita padomes locekle. Vina ir Latvijas Zinatnu akadémijas eksperte socialaja
pedagogija. Vina ir magistra studiju programmu “Pedagogija” un “Izglitibas zinatnes” direktore.
Pédéjos tris gados vina ir piedalijusies 10 zinatniskos projektos k& vaditaja vai dalibniece. Ir
publicéjusies zinatniskos Zzurnalos Latvija un arzemés. Recenzente divos zinatniskos
zurnalos. LU parstave EERA. Galvenas pétnieciskas intereses: ieklaujo$a izglitiba,

klasvadiba, vardarbiba mazinaSana skola, skolotaju izglitiba ieklaujosai izglitibai.

Zanda Rubene, Dr. paed., ir Latvijas Universitates profesore izglitibas filozofija, Pedagogijas,
psihologijas un makslas fakultates prodekane, Latvijas Republikas Zinatnu padomes izglitibas
eksperte. Vinas galvenas pétnieciskas intereses ir izglitibas filozofija, transversalas
kompetences, ieklaujosa izglitiba un kritiskd domasana. Saistiba ar $Sim témam vina darbojas

projektos, izstrada publikacijas un piedalas starptautiskas zinatniskas konferenceés.
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Katrina Elizabete Purina-Bieza ir ieguvusi magistra gradu izgltibas zinatnés un strada ka
zinatniska asistente Latvijas Universitates lzghtibas, psihologijas un makslas fakultates
Pedagogijas zinatniskaja institata. Vina péta skolotaju digitdlo un pedagogisko kompetenci,
ka arf to tas vesturisko attistibu padomju Latvijas konteksta. Vinai ir 3 gadu darba pieredze
skolotajas amata. Vinas pieredze ietver darbu pirmsskola ka specialas izglitibas skolotajai, ka

ari darbu ar 5-6 gadus veciem bérniem ka vizualas makslas skolotajai.

Arta Rudolfa Sobrid ir Latvijas Universitates doktorante Izglitibas zinatnu studiju programma.
Vina ir zinatniska asistente Latvijas Universitates Izglitibas, psihologijas un makslas fakultates
Pedagogijas zinatniskaja institdta. Vinas darbs ir saistits ar digitalajiem macibu Iidzekliem,
robotiku, izghtibas digitalizaciju (Tpasi jautajumiem par macibu platformu efektivitati un
robotikas ietekmi uz izglitibu). Nesen vina ir pabeigusi pétijumu, izstradajot macibu platformas
novértésSanas riku. Paslaik vina lidzdarbojas jaunas studiju programmas izstrades procesa
Latvijas Universitaté, kur Arta veido kursa ‘Robotika izglitibd" saturu. Vina ir iesaistijusies
dazados Eiropas Savienibas finansétos projektos, kas galvenokart ir saistiti ar dazadu macibu
programmu izstradi un izglitibas robotikas pasniegSanas priekSrocibu novértésanu. Vina
strada ar1 privatd uznémuma, viena no lielakajam un veiksmigakajam Lego robotikas skolam
Latvija - ROBO HUB - un ir iesaistita projekta, kas izstradas digitalo macibu un metodisko riku

macibu materiali ir pielagoti darbam bérniem ar dzirdes traucéjumiem.

Gunta Silina-Jasjukevi¢a, Dr.paed., ir Latvijas Universitates asociéta profesore, Latvijas
Universitates promocijas padomes izglitibas zinatnés padomes locekle un zinatniska
sekretare, Latvijas Universitates Pedagogijas zinatniska institita pétniece, Latvijas Zinatnes
padomes eksperte. Pétnieciskas intereses: transdisciplinaras macibas pamatizglitiba,
kultGrizpratnes pedagogiskie aspekti, dzimtas valodas un tradicionalas kultiras didaktika.
Saistiba ar Sim témam vina vada un piedalas Latvijas un starptautiskos projektos, izstrada
publikacijas un piedalas starptautiskas konferencés. Gunta Silina-Jasjukevi€a ir vairak neka

20 zinatnisko rakstu un vairaku macibu gramatu autore un Ilidzautore.

Svetlana Surikova, Dr.paed, ir izglitibas zinatnu doktore, vadosa pétniece Latvijas
Universitates Pedagogijas, psihologijas un makslas fakultates Pedagogijas zinatniskaja
institata. Paslaik vinas zinatniskas intereses ir saistitas ar pieauguso izglitibas pedagogu

profesionalajam kompetencém, skolotaju profesionalo pilnveidi, rakstura (tikumiskas)
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audzindSanas izpéti. Vina ir Latvijas Zinatnu padomes eksperte socialo zinatnu (izglitibas
zinatnu) jautajumos, ka art ASEM LLL HUB 3. tikla “PieaugusSo skolotaju un izglitotaju

profesionalizacija ASEM valstis” biedre.
Cyprus

Marianna Gregoriou, MA, G.M. EUROCY Innovations Ltd. Inclusive Education and Assistive
Technology Consultant. Qualified Screener for Irlen Syndrome and Certified Trainer for Adults.
(Vocational Training Instructor level SEP / CyQF / EQF 5). Over 15 years of experience in
assistive technology and training of people with disabilities, their families, educators, speech,
occupational and other therapists. Expert in inclusive education, assistive technologies to
support people in accessing education, communication, work placement and inclusion.
Worked with children in the autism spectrum as well as individuals with Down syndrome,

cerebral palsy, aphasia, ALS, dyslexia and other educational difficulties.

George M. Milis, PhD, G.M. EUROCY Innovations Ltd. Director, Chief Executive Officer. Over
15 years of experience in research and innovation project management, and ICT development
and consulting. Expert in systems theory, artificial intelligence, intelligent control systems, 10T,
semantic interoperability and reasoning, educational games, cooperative game design,
vocational training curricula, e-government and e-collaboration, social government, etc. Co-

author of many successful competitive proposals at national and European context.

Angelos Nicolaou, G.M. EUROCY Innovations Ltd. Project Consultant. Three years of
experience as a project consultant and business plan designer for innovative research-based

products. Supports the administration of the company.
Bulgaria

Snezhana llieva is a professor and Vice Dean of the master degree, doctoral degree and
accreditation at the Faculty of Philosophy of Sofia University “St. Kliment Ohridski”. She has
teaching and research experience in the area of organizational psychology, organization
development, conflict management and stress prevention and interventions. She also has
practical experience in consultancy and training in educational settings and has participated
as a trainer on issues of educational leadership, conflict resolution and stress coping. She has

implemented various researches in the fields of stress, emotional intelligence and motivation

275



Y@
MyHub 604454-EPP-1-2018-1-LV EPPKAS-IPI-SOC-IN 2"

of teachers working in multicultural settings as well as conflict management strategies. She
has taken part as an expert in international projects, related to the issues of migration, conflict

resolution and intercultural communication.

Andrean Lazarov, master degree in pedagogy, methodology of teaching from NAMDA,
Plovdiv, Bulgaria and master degree in educational sciences from NAMDA, Plovdiv, Bulgaria
with specialisation at ENDM «Alfred Cortot» Paris, France. In the past 18 years he has focused
his research and development activities onto inclusive education and training of teachers as
inclusive education ambassadors. His main activities are in the field of research, user
requirements analysis, and pilot implementations of EU projects, development of e-learning
materials including serious e-games, preparation of evaluation procedures, and the
organisation of dissemination events. He is regularly organising sessions for teachers as a

teaching methodologist.

Valeria Vitanova, PhD, is a graduated psychologist and has obtained a doctoral degree in
Organizational psychology. She has practical experience as a psychologist and trainer in
multicultural organizations. She has been working with young people on issues of tolerance
and discrimination, and consulted women on inequality issues. Valeria is a member of a
project team working in the field of Humanitarian Action. She has expertise in the area of
cross-cultural communication and emaotional intelligence. Research activities - realization of
empirical social-psychological research; primary processing of empirical data; analysis and
summary of results from the scientific research; collecting bibliography on scientific issues;
translation and review of scientific literature; information work in the Internet; participation in

scientific conferences, symposia; writing scientific reports.

Belgium

Karel Van Isacker has a background in economics, developmental economy and international
business management. He has been managing projects since 2001 and has been heavily
involved in (accessible) e-learning activities. Since 2005, Karel has been acting mainly as
project manager for private and public funded projects dealing mostly with people with
disabilities. Focus, in many of them, was on ensuring that the end-users’ needs are taken on
board. He is also providing consultancy and training on disability aspects such as
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employability, and is an expert in accessibility training (accessible documents production,
website accessibility assessment, AT tools, etc.) for public and private organisations. He is an
expert in social entrepreneurship and the author of the book "Preparing for a new generation:
Transition Management (2016)", targeted at young ("would be") entrepreneurs. He is also
summer lecturer at the University of Gordoba in Monteria, Colombia where he teaches best
practices on social responsible entrepreneurship and inclusive society, especially with regards

to “inclusive higher education for all” concepts.
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