Co-funded by the
Erasmus+ Programme
of the European Union

NMwg va evIoXUOETE TNV £QAPMOYN TNG
EKTTAIOEUONG XWPIG ATTOKAEIOHOUG OTA YEVIKA
oXOAcia

Project: MyHUB — a one-stop-shop on inclusion practices, tools, resources and methods for
the pedagogical staff at formal and non-formal educational institutions.

604454-EPP-1-2018-1-LV EPPKAS-IPI-SOC-IN

2ETITENPRPIOG 2020

UNIVERSITY INNOVATIONS

OF LATVIA

5@ EUROCY  ag*

H umoothplén tg Eupwnaikig Emtpomnng otnv mapaywyr thg mopouoas €kSoong 8V oUVIOTA artoSoxr TOU TMEPLEXOUEVOU, TO OMoio
QVTLKATOTTPIZEL ATIOKAELOTIKA TLG ATTOYELS TWV CUVTAKTWY, Kat n Emtporntr dev pmopei va avaAdBeL thv euBOvn yla omoladAmote xprion twv

TANPOdOPLWV TIOU TIEPLEXOVTAL OE AUTAV.Erasmus+



Y@
MyHub 604454-EPP-1-2018-1-LV EPPKAS-IPI-SOC-IN 2"

Table of Contents

100 7,Yo 1Yo TSR 6
o L0 1Y 00 Y] o [PPSR 8
2UVTOUN TTEPIYPUPI] TOU EPYOU ..eeruieeeiiiieeeeetieeesettseesestaeeseatansessesnaesestaaeeestnaereernaeseens 9
Mepiypa@r) Tou OKOTTOU TOU EyXEIPIOIOU KO TOU TTEPIEXOMEVOU ..vuvneieiiieeeeeiieeeeeeineeeeaenens 9
lodTnNTa KaI EQAPUOYN TNG EKTTAIOEUOTNG XWPIG ATTOKAEITHOUG ..evvvieveeiiiceeeticeeee e e 10
D20 1 (0 AV2 (o Yo7 ¥ [T T8 1 1 1 £ (e Lo TS 11
D2 1 11 1 X Lo T = =P PPRT 15
ANETTOVION e Error! Bookmark not defined.

2 To 107NV o {0 [ H SRR Error! Bookmark not defined.
BEAYIO (DACUOVOON) ...ttt ettt e e e e e e s e e e e e e e e et eeeeeaaeas 27
ST 11 0o T PSSP 39

H Tpéxouoca KaTaoTaon TNG EKTTAIOEUCNG XWPIG ATTOKAEIOPOUG OTIG XWPEG ETAIPOUG....... 44

[ T o V7001 o 44
=LY - L PO PO PP PP PPPPPPTPPPPN 46
BUIGAKIA. ... .o e e e e e e e e et et e e e e e e e e e e e e e e arrr 49
Bl GIUM < 54
BelQiUm [EVEL ..o 55

[ F= T a0 [T SR 1= = R 55
KUTTPOG - 56

H tpéxouca karaoTaon NG Ektraideuong Xwpig ATTokAgiopoug otnv Kotrpo.............. 56

IKavOTNTEG KOl OTACEIG TOU BIOAKTIKOU TTPOCWTTIKOU yIa TNV TTpowenaon Tng ekTraideuong

XUWPIG OTTOKAEIGIUOUG ...eeeee ettt e e e e et e ettt e e e e e e e e eeeette e e e e e e e e eeeaen e e e e eeeeeenennnnnaaeaeaeeennnes 61

o L0 1Y 0 Y] o PR 61



Y@
MyHub 604454-EPP-1-2018-1-LV EPPKAS-IPI-SOC-IN 2"

=AY - T PP TP PP PP PP PPPPPPP PPN 63
BUIGAKIA. ...ttt e e e e e e e e e et e e e e e e e e e e e e e e ar 65
Bl GIUM L 69
KUTTPOG - 73
ExTTaidsuon Xwpig atroKAEIGHOUG KAl TTAIDIA E OVATTNPIEG ..uveeeeeeeeeeiiiiiae e e eeeeeeeeinnnnnn 73

J =AY (ot g IRV AV 1 XY 70 001U [ & [0 Lo 1 o [« USRS 76
2uvéxion TNG ETTAYYEAUATIKNAG aQVATITUENG TTPOG TNV EKTTAIDEUON XWPIG ATTOKAEIOHOUG ........ 78
Available trainings IN LatVial.........oooiiiiiiiiiiie e e e 78
Available trainings iN BUlQaria .............ouvuiiiiii e 97
Available trainings iN BeIgIUM...........ooiiiiii e 98
AIaBECIUa EKTTAIOEUTIKA TTPOYPAMMOTA OTAV KUTTPO .. 99
ETTayyeAPOTIKA AVATITUGN OTNV KUOTTPO ..o iii e e e e 99
TUTTOI OEUIVAPIWY TTOU TTPOCPEPOVTAI ATTO TO CPl..e. i 100

Ti onpaivel - ePIEKTIKR diIdaokaAia oTnv TTPAgn; (Zuvepyaoia ekuddnong amd oPoTiuoug -

TTWG YTTOPEI VO EQAPUOCTE OTNV TAEN, UTTO TTOIEG OUVONKEG, pubuioelg TTEPIBAAAOVTOG K.ATT.)

......................................................................................................................................... 107
o L0 1Y 0 ] o SRR 107
L BEVIBL - 107
KUTTPOG e 108

A1BaoKaAia XWPIG OTTOKAEITUOUG OTNV TTPAEN . ceeieieeeeeeeeeeeeeeeeeeeeeeeeeeeeeeeeeeeeeeeeeeeeeeeeeees 109
271 o119 USSP 112
Theory — Universal design for 1earning ...........oooeuiieiiiii e 113
PrACHICE ... 114
Tools as used iN FIaNdErs ..., 115
EXAMPIES ..o 117
BUIGAKIA. ...ttt e e e e e e et e e e e et aaaaaaaaaane 117



Y@
MyHub 604454-EPP-1-2018-1-LV EPPKAS-IPI-SOC-IN 2"

ATTOTEAEOUATIKO KOl KAIVOTOHO UAIKO JEAETNG TTOU UTTOOTNPICEI TNV EQAPHPOYR TNG EKTTAIdEUONG

XWPIG ATTOKAEIGHOUG KAl O TPOTTOG ONUIOUPYIOG TOUG ...eeeveiiiiiieieeeeeeeeeiiiiee s e e e e eeesananna e e e e e 121
=AY - T PP TP PP PP PPPPP PP PPPPN 121
BUIGAIIA. ... e e e e e e e e e e e e e e e e e e e e a e aaaaaaaarne 125
Bl GIUM L 127

BOOKS ...ttt 128
ONIINE PIATTOIMS ... 130
STICORDI ...ttt e et e et e e et e et e e e e et 131
ADIBIB ... e e e et a e e e enaans 133
LA B N L PSSP PP RPPPPTR 134
KIQSCRIMENT. ...ttt e e e e s r e e e e e e e s reeeeas 134
U1 1 oo 135

2uppeToxn Twv TME otn didaokaAia / pddnon Tou 21°¢ aiwva (ZoBapd mraixvidia, POUTTOTIKN

MECOAGBNON) yia TNV TTPoWONCN TNG HABNONG IO HOBNTEG PE EIBIKEG AVAYKES ....ceeeeee...... 139
Eicaywyn otn diadaokahia / péddnon xwpig atroKAEIGHOUS ToU 21 QIWVA........cccceeeee. 139
MEBOBOAOYIEG. ... 142
LEAIMING 3.0 .. 144
Individual Educational Plan Examples — Belgium ..., 145

DYSIEXIAL ..ottt 147
ADHD (Attention-Deficit/Hyperactivity DISOrder) ...........oouuuiiiiiiiiiiiiiieee e 148
AULISIM L. 153
7AYo= | (o] 1 | - PR 155
YA ] = L - PR 157
NLD (Nonverbal Learning DisabilitieS) ............couuiiiiiiiiiiiiiiiiiiiiieeee 160
Socio-Motor DevelopmeENt (ASD) ......... i 162
Problems with Rhythm, Tempo in the ClassSroom ............cccoeviiieiiiiiiiiiiiee e, 166



Y@
MyHub 604454-EPP-1-2018-1-LV EPPKAS-IPI-SOC-IN 2"

D o3 7= 11 [o] o IO PP OO PP PP PPPPPPPI 167
PerformManCe ANXIELY .....uu i e e e e e 168
Lesson Plan Examples — BUIgaria........ccoooeooooooieeeeeeeeeeee e 169
LesSSOoN 1 (MAthemMALICS) .....ccvvviiiiiiiiiiiiiiiiieeee ettt 169
Lesson 2 (Digital COMPELENCES) ......cevvviiiiiiiiiiiiiiieieeeeeeeee ettt 171
Lesson 3 (Bulgarian language and [iterature) .............coevvvvvviiiiiiiiiiiiiiiiiiiiiiiieeeeeeeeeee 172
Lesson Plan EXampPles - LAtVIA ......ccooeoieeeeeeeeeeee e 174
Lesson 1 (Electricity, PreSChOOI) .......cii i 174
Lesson 2 (English, 5th grade)...........cooi oo 176
Lesson 3 (ENglish, 1St grade) ...........ceii i it e e e 183
Mapayeiypata Zxediou MaBANATOG - KUTTPOG .. ....ccuiiiieiieeeeieeeiiiiiee e e et e e e e e eeneens 187
MaBnua 1 (Mabnuatikd yia TTPOGXONIKA NAIKIQ) .o 187
MaBNua 2 (PWVOAOYIKF ETTIYVUION) .evvvrriiiiiiiiiiiiiiiiiiiieieeiiisessssssssssssssssssnsssssnnnnsnnnnnnnes 192
MAEBNUA 3 (TNTPOCWTTIKA UYIEIVE]) e e eeee ettt s e e e e e e e etttea s s e e e e e e eeaaeae s s e e e e eeeannennaaaeeees 197
20BAPA MMAIXVIOIA (SEIOUS GAMES) .evrruiiieeeeiiieiiiiiaas e e e e e e eeeeiaas s e e eeeeeeeeaeaa e eaaeeeeneeens 201
oYU n {0 1o i 1 o (4 1] [ PP 204
[ oo (Y1177 ¥ o's (o 234
AIGQOPETIKEG TTPOTEYYIOEIG KAI AUGEIG ...t e e ettt eeeeeeeeaes 236
2 1A PP PP PPPPPPPPPI 236
2T o =g - PR 246
BeIGIUM ..o 253
KUTTIDOG ettt 255

Mw¢ ptropolv Ta pEOCA KOIVWVIKAG OIKTUWONG Kal Ol JIadIKTUOKEG EKOTPATEIEG va

TTPOWBACOUV TNV EUAICBNTOTTOINGCN YIA TNV EKTTAIOEUCN XWPIG ATTOKAEIOPOUG............... 259
I ) Y/ IO PRSPPSO UPPPPR 259
2 T0 o =T T P SSRRPPPPRRR 261



Y@
MyHub 604454-EPP-1-2018-1-LV EPPKAS-IPI-SOC-IN 2"

2 L1 o T U SSSUPPPPRRR 266
S 1 oo RSP 270
ExTTaidcuon Xwpig atTOKAEIGHOUG OTNYV KUTTPO ... eeeieieeiiiiee e 271

O dpduog mpog v Ekmraideuon Xwpig AmrokAsiopoug (Road to Inclusive Education)

.................................................................................................................................. 272

[ T0o] 9N q [o £ Tagle Ao B {11 o Yo 275

I LAY R PP PP P PPPPPPPPPPPPPPI 275
BUIGAIA.....ceiiiiiiiiiiieiee 276
Belgium - Flanders (see M-Decree section for extensive reporting)..........ccccccevvvvnnnnn. 277
U1 1o o 280

o 1171001 o TSP 284
ADOUL CONTIIDULOIS ... e e e 286
=LV - LT PP PP PPPPPR PPN 286
(0377 o] (VL ST TSP PP PPP TR 288
BUIGAITAL. . 288
Bl GIUM L 290



Y@
MyHub 604454-EPP-1-2018-1-LV EPPKAS-IPI-SOC-IN 2"

[MpoAoyog
Kalnyntpia Linda Daniela

H mTpoéAeuan TnG ekTTaideuong Xwpig ATTOKAEICHOUG UTTOPEI va EVTOTTIOTEI OTIG TTPOCTTIABEIEG
EVTAENG aTOWV ME €IBIKES avAyKeg OoTnV ekTTaideuon otn Zkavdivaia, Tig¢ Hvwpuéveg MoAiTeieg
kal Tnv lammwvia mn dekacTia Tou 1970, aAAd Ta atroTeAéopaTa €6c1Eav OTI piIa TEToIa £vTagn
TIPOCPEPEI EUKAIPIES YIa TN BEATIWON TWV EMTEUYUATWY YIO HABNTEG PE ATTIEG AVATTNPIEG EVW
ekeivol Je ooPBapEG avaTTnpieg AVTIMETWITIOAV akOua peyaAuTepn didkpion. Me tnv mdpodo
TOou Xpoévou, ouvnxdn To cuutTépacua o1l N oA €éviagn dev eival n AEEn kAedi yia Tnv

UTTOOTAPIEN HOBNTWYV HE EIDIKEG AVAYKEGS, ETTOMEVWIG XPEIAOTNKAV KI GAAEG AUCEIG.

To eméuevo opdonuo gival 10 1994, 6tav ekTTpdowTTol 92 Xwpwv Kal 25 diEbvwv opyaviGUwV
oTo lNMaykdéouio Zuvédpio yia Tnv Eidik Aywyr oTn ZaAaudvka (lotravia) evékpivav pia véa
onAwaon yia TNV ekmmaideuon OAwv Twv TTaIdIwV PE EIDIKEC avayKeg, n otroia {nTouoe n
EKTTAIOEUON XWPIG OTTOKAEIOPOUG va CUPTTEPIANPBEI WG Kavovag Kal 6TTou n KateubuvTipia
apxn eival Ta ouvnBiouéva axoAgia va @iAoEevouv OAa Ta TTaidid, aveEdpTnTa atrd Tn QUOIKN,

diavonTikn, KOIVWVIKN, cuvaioOnuartikr, YAwooikA i dAAn Toug katdoTaon.

Mapd 10 yeyovog OTI £X0ouv TTEPACEl 26 Xpovia atro Tnv €ykpion TNG dNAwoNG TG Zalapdvka,
TTPETTEI VO avayvwpIoTel 0TI dev BewpouvTal TTAVTOTE BEOOUEVEG OAEG OI KOTAOTACEIG KAl TO
TTAQioI0 Kal €EaKOAOUBOUV va UTTAPXOUV XWPEEG OTTOU N EKTTAIOEUON XWPIG ATTOKAEIOUOUG
opieTal uévo o€ TTONITIKA £yypaga aAAG Ol G€ hIa KOIVA TTPAKTIKH. QoTd00, KaTd TN SIAPKEIX
QUTWV TwV 26 E€TWV, O KOOPOG €xel cUOOWPEUOEl TTAOUCIO EPTTEIPIA OTNV EPAPHOYA TNG
EKTTAIOEUONG XWPIG ATTOKAEIOPOUG Kal 0TAV opyavwon d1agopwy dpaaTnpIoTHTWY YIa VA

eCao@ahioel Tnv TTPOCRACN aTNV EKTTAI®EUON YIa KABE ATOWO.

210 épyo MyHUB — éva eviaio kardoTnua yio TTPOKTIKEG €vTagng, €pyaAeia, TTOPOUG Kai
MEBGBOUG yIa TO TTAISAYWYIKO TTPOCWTTIKO O€ ETTICNMA KAl PN TUTTIKA EKTTAIOEUTIKA 16pUpaTa,
Ol CUMUETEXOVTEG €XOUV DECHEUTEI VO OUYKEVTPWOOUV WIO TTOIKIAIQ KAAWY TTPOKTIKWY OTNV
EKTTAIOEUON XWPIG ATTOKAEIOPOUG yia va JIACPANICTEN N YETATPOTTA TNG YVWONG PHECW TOU
daveliopou TNG apxng Tou avatTuxdnke ammd tnv Gita Steiner-Khamsi, étmmou xpeidfovrai
OIaPOPETIKEG DIAOTACEIG VIO VO POIPOOTOUV KAAEG TTPOKTIKEG METALU OIOPOPETIKWV XWPWV,
METAEU BIA@OPETIKWY EKTTAUISEUTIKWV ETTITTEOWYV KAl PETAEU OATOPWV HE OIOQPOPETIKEG EIOIKEG

QVAYKEG.
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AUTO TO eyXEIPIBIO €ival TO ATTOTEAECHUA EVOG £PYOU, TO OTTOIO £XEI CUYKEVTPWOEI TTANPOPOPIES
OXETIKA PE TIG APXEG TNG EKTTAIOEUONG XWPIG ATTOKAEIOUOUG KAl TRV KATAOTOON OTIG XWPES TOU
£pyou. Oa eival XprioIYo YIa TOUG EKTTAIBEUTIKOUG TTOU gival TTPGBUNOI va dnuUIoupyrRoouV Eva
HoBNoIakKO TTEPIBAANOV XWPIG ATTOKAEIOPOUG, YIA TOUG YOVEIG TTOU ETTIBUMOUV VO KATAVOHOOUV
TIG OPXEG TNG EKTTAIdEUONG XWPIG ATTOKAEIOPOUG Kal yia GAAOUG eviIa@EPOUEVOUG OTNV

eKTTaiIdEUON.

Karel Van Isacker

H Z0upaon Twv Hvwpévwy EBvwy yia Ta AikaiwpaTta Twv ATOwY Pe Avattnpieg kaBioTé TTOAU
oa@ég OTI N (ouvexiCouevn) UtTapen €IdIKAG aywyng €ival avTiBeTn JeE TIC apXEG AUTAG TNG
2UuBaong. E€ ou kai epapudoTnke 1o M-didtayua. Auctuxwg, @ofdual 6T auTh N TTEon OTn
oTadIakn KATapynon tng €I0IKAS aywyrg odrnynoe oTo «dIKAiwHa TwV YOVEWV va €XOUV TO
Taudi Toug OTn yevikn ekmaideuon (av eivar duvatdv) yia va KAvel yabriuata», To OTI0io
TIPOPAVWG EXOUNE PETATOTTIOEI OE «UTTOXPEWOT TWV YOVEWY VA TO KAVOUV AUTO, EKTOG KAl Qv

KATI TTAEI TIPAYMOTIKG oTPARda». AuTd Ogv €ival TO CWOTO ONWEIO EKKivnong.
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Eicaywyn

2uyypa@eig: Zanda Rubene (MavemioTiuio Actoviag, AsTovia)

O1 TpokAACEIG TTOU TiBevTal ATTO TV EQAPUOYH TNG EKTTAIOEUONG XWPIG ATTOKAEICHOUG €ival
éva ammo T TPEXOVTA KOBNKOVTO ETTAYYEAMQTIKAG OpacTnNEIOTNTAG VIO EKTTAIOEUTIKOUG,
KABNynTéG TTAVETTIOTNMIWY Kol UTTEUBUVOUG Yia Thv ekTTaideuon otnv Eupwtraikr ‘Evwon kai
OTO €CWTEPIKO. MMapd TIG ATTOPACIOTIKEG TTPOOTTABEIEG TNG dIEBVOUG KOoIVATATAG VIO €vTagn,
OPIOHEVEG XWPES EAKOAOUBOUV va avTIHETWTTICOUV DUOKOAIEG Kal UTTOdIA OTNV OTTOKTNON

TTOIOTIKNG EKTTAIOEUONG YIA TO KPATOG TTPOVOIAG TWV TTAIBIWY KAl TWV VEWY OTnN XWEa.

To yeyovog auTto emiBefaiwvel 0T N avaykn EQAPUOYNG TNG EKTTAIOEUCNG XWPIG ATTOKAEIOHOUG
OEV PEIWVEI TV AVAYKN YIQ JI CUCTNMIKN TTPOCEYYIOH VIO TNV QVTIMETWTTION TOU KOIVWVIKOU

QATTOKAEIOHOU TTOU TTPOKAAEITAI aTTd €UTTOdIO OTNV EKTTAIOEUOT.

QoT600, n évragn dev gival povo BEPa Tou eKTTAIOEUTIKOU CUOTAUATOG: N évTagn ival, oTnv
ouadia, évag dEIKTNG Tou EKdNUOKPATIONOU TNG Kolvwviag. H otdan Tou Kolvou atrévavTl aTnv
évtagn KaTadelkvuel TO ETTITTESO AVOXAG WG ONUAVTIKA agia pIag dnPOKPATIKNAG Kovwviag. Ol
OTAOEIG aTTévavTl oTnV évragn utroypaupidouv €TTiong TNV agia TNG KOIVWViag Twv TTONITWY,

OTTWG N KOIVWVIKI] IDIOKTNOia KAl N avayvwplior.

O kaBévag €xel v avdaykn va aioBdvetal 0TI gival JEPOG TNG KOIvwviag, va aioBaverai
avayvwEIoN KAl CUPTTEPIANWN OTNV KOIVWVIKA KoIvOTNTA, aAAG yia va aoKAoEl TO SIKAiwPa
OAWV Twv avBpwTTWV OTNV avayvwpion Kal CUPTTEPIANYN, cival uoikd va atmaitei Tnv
IKavOTNTA TOU KABe aTtéuou va yivetal avekT Kal Tnv avoxi Tng dIaQopeTIKOTNTAS OTNV
Koivwvia. O KoIvwVIKOG atToKAEIOHOG gival €vag deikTng TNG EAAEIYNG aioBNoNg Tou avAKEIV Kal
TNG AVAYVWEIONG EVOG CUYKEKPIPEVOU WEPOUG TNG KOIVWVIAG, KABWGS Kal TnNG EAAEIYNG avoxng
€K MEPOUG AAAWYV PeAWV TNG Kovwviag. H évtagn eival éva TTOAUTTAOKO KOIVWVIKO £pYO Kal O

POAOG TNG eKTTAIOEUONG OTNV AVTILMETWITION TOU €ival avau@IoBATATA ONUAVTIKOG.
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2UVTOuN TTEPIYPAPI) TOU £pYOU

To épyo Ba peinoel Ta ePTTOdIA OTNV €vTAgn PECW TNG EVEPYOU OUVEPYATiag PETAEU TWV
EKTTAIOEUTIKWY KAl AAAWV EVOIOPEPOUEVWY, CUPTTEPIAAUPBAVOUEVNG TNG EVEPYOU OUUMETOXNG
TWV UTTEUBUVWY YIa TN XApagn TTONITIKAG, TwV PHEAWV TNG TOTTIKAG KOIVOTATAG, OTTWG TTONITIKOI

KAl BPNOKEUTIKOI NYETEG, TOTTIKOI EKTTAIOEUTIKOI KAl JECO PACIKNG EVNUEPWONG.

H emTtuxia Tng dnuioupyiag ekmaidcuong XwpEic atmokKAEIONOUG wg KAEIDI yia Tnv idpuon
KOIVWVIWV XWPIG OTTOKAEIOPOUG €EQPTATAI ATTO TN CUPQWVIO PETALU OAWV TWV OXETIKWV
ETAIPWY OXETIKA PE Eva KOIVO Opapa TToU UTTooTNPICETAl OTTO HIA OEIPG OUYKEKPIMEVWV PETPWV

TToU TTPETTEI va ANPBoUV yia TV UAOTTOINON auToU TOU OPGHATOG.

H tropeia Tpog Tnv évragn cival oTadiakr Kal TTPETTEl va BacifeTal 0 0a®ws dIapOpwWUEVES
QPXEG TTOU QVTIMETWTTICOUV TNV avATITUEN € OAGKANPO TO CUCTNHA KAI TIG TTOAU-EKTTAIDEUTIKEG

TOMEQKEG TTPOCEYYIOEIG TTOU TTEPIAAUBAVOUY GAa Ta TTITTEDA TNG KOIVWVIAG.

[Mepiypa@r) Tou okoTTOU TOu EyXeipidiou Kal TOu TTEPIEXOUEVOU

AuTé TO €yXEIPidIO Ba £EOTTAICEI TOUG TTPECREUTEG TNG EKTTAIOEUONG XWPIG OTTOKAEITUOUG UE TIG
QTTAPAITNTEG YVWOEIG, TTOPOUG KAl OTPATNYIKEG TTOU Ba TOUG ETTITPEWYOUV VA EVOWNATWOOUV

KQl VO UTTOOTNPIEOUV TNV €QAPUOYH TIPOKTIKWY EKTTAIOEUONG XWPIG ATTOKAEIOHOUG.
O1 xpnoTeg oTOXO!:

o Maidaywylko TTPOOWTTIKO O€ IBPUPATA Kal OXOAEIQ TNG TTPWIYNG TTAIBIKAG NAIKIAG:
EKTTQIOEUTIKOI, EKTTAIOEUTEG, BIEUBUVTEG, KABNYNTES TTOPWV

o Kolvwvikoi Kal veapoi epyagouevol

o Mn kuBepvnTiKoi Opyaviouoi

o ExtraideuTikoi oxedIaoTEG / UTTEUBUVOI XAPAENG TTOMITIKAG — TOTTIKEG EKTTAIOEUTIKEG
apxEG, ONUOTIKEG UTTNPETCIEG OXETIKA PE TIG TTONITIKEG EKTTAIOEUCNG XWPIG
atrokAEIoPoUG, avTioTolxa TAPaTa oto YTroupyeio MNaideiag kalr ETotnuwy,

YTmroupyeio NeoAaiag kai ABANTIOPOU K.ATT.
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looTNTA KOl EQAPUOYN TNG EKTTAIOEUCNC XWPIC ATTOKAEIOHUOUCG

Zuyypageig: Dita Nimante (Mavemothuio Aetoviag, Aetovia) kar Karel Van Isacker
(PhoenixKM, BéAyio)

loétnTta onuaivel va diac@alicoupe 611 OAol €xouv TTpdoBacn OTIG idIEG EuKalpieg. ZTnV
eKTTai®EUON, N EKTTAIOEUTIKN 1I06TNTA onuaivel 0TI 0 KaBévag Exel TTPOCRacn OTIC iBIEG TTOIOTIKEG
eKTTAIOEUTIKEG eUKaIpieg. Aedopévou OTI N ekTTaideuon BewpEiTal TO HECO PETAOXNMATIONOU TNG
CWNG TwV TTAIBIWY, ETTITPETTOVTAC TNV AVOODIKH KOIVWVIKOOIKOVOMIKI KIVNTIKOTATO Kal TO KAEIDI
yia TNV a1To@uyr] TN PTWXEIAG, €ival onuavTiKO va d1Iac@alIoTE N TTPOGRACH GTNnV EKTTAIdEUTN
Kal N eyypaqgr] oto oXoAgio yia OAa Ta TTaidid. H eKTTAIOEUTIKA 1I00TNTA TTPETTEI VA TTAPEXETAI UE
TNV EViOXUON TWV EKTTAIOEUTIKWY CUOTANATWY, TWV EKTTAIDEUTIKWY TTPOYPAUMATWY Kal TwWV
Tdéewv AapBavovTtag uttown TN PEYAAN TTOIKIAIG TWV XOPOKTNPIOTIKWY KOl AVAYKWY TWV

TSIV KAl TTAPEXOVTAG EKTTAIOEUON YIa GAOUG.

H extraideuon yia 6Aoug gival 1o BepéNio TNG ekTTaIdEUONG XWPIG aTToKAEIOPOUG. H ARAwaon
¢ UNESCO ZaAapdvka® Tou 1994 avayvwpioe Tn onuaacia TNg £pyaciag Tpog Ta «OXOAEia
yla 6Aoug» - 1dpupaTta TTou TrEpIAauBavouv 6Aoug, yiopTalouv TiG dIapopEG, uTTooTNPICOUV TN
MABNOoN Kal avTaTToKPivovTal OTIG OTOMIKEG avaykes. Ommwg dnAwbnke otn ARAwon Tng
2alapdavka «H ekmaideuon yia 6Aoug onuaivel amoteAeopatikd MNA OAOYZ, 1diaitepa
€KEIVOUC TTOU €ival TTI0 eUGAWTOI Kal £€XOUV JeYaAUTePN avaykn» 2. ‘Htav pia véa katelbuvon
yla TNV ekTTaideuon €I0IKWY avaykwy , Slao@ali¢ovtag O Ta TTaIdIA JE EIBIKEG AVAYKES EXOUV
T0 id10 dIKAiWPa 0TV ekTTaideUon va pabaivouv ota ouvnBiouéva oxoAgia padi e Ta adéA@Ia

TOUG.

H emrtuxia Tng dnuioupyiag eKTTaidEUONG XWPIG ATTOKAEIOPOUG wg KAEIDI yia Tn dnuioupyia
KOIVWVIWV XWPIG OTTOKAEIOPOUG €EapTATAl ATTO TN CUPQWVIO PETALU OAWV TWV OXETIKWV
eTAipwY OXETIKA pe éva Kolvo Opapa TTou Ba uttooTnpideTal atrd Pia OEIpd CUYKEKPIMEVWV

METPWYV TTOU TTPETTEI va ANYBoUV yia Tnv uAotroinon autol Tou opduaTog. H tropeia Tpog tnv

1 UNESCO. (1994). H AfAwon Tng Zahaudvka Kal To TTAaiolo dpdaong yia Tnv &dikn ektaidsuan. UNESCO.

2 UNESCO. (1994). H AAwaon Tng Zahaydvka Kal To TTAaiolo dpdaong yia Tnv €idikr ektaidsuon. UNESCO.
>ehida 4.
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évraén cival otadlok kal TPETTEl va BacifeTal o€ ca@wg dIapOpwUEvEG ApXEG TTOU
QVTIMETWTTICOUV TNV AVATITUEN 0 OAGKANPO TO OUCTNHA KAI TIG TTOAU-EKTTAIDEUTIKEG TOPEQKEG
TIPOOEYYIOEIG TTOU EUTTAEKOUV OAa Ta €TTITTEdA TNG KoIVWwviag. Ta gutrodia yia Tnv évragn
HTTOPOUV VO HEIWBOUV PEOoW TNG eVEPYOU CUVEPYOOIag PETAEU TwWV UTTEUBUVWY XAapagng
TTONITIKNAG, TOU EKTTAIOEUTIKOU TTPOCWTTIKOU Kal AANwv EVOIQPEPOPEVWV,
OUMTTEPIAAUPBAVOUEVNG TNG EVEPYOU CUUMETOXNAG TWV PEAWV TNG TOTTIKAG KOIVOTNTAG, OTTWG

TTOAITIKOU Kl BpNOKEUTIKOI NYETES, TOTTIKOI EKTTAIOEUTIKOI KaI TA HETQ EVNUEPWONG.

2.€ TTAYKOOMIO ETTITTEDO

Zuyypa@eig: Dita Nimante (MavemotAuio Aetoviag, Aetovia) kar Karel Van Isacker
(PhoenixKM, B€Ayio)

H exmaideuon avayvwpioTnke wg avBpwtmvo dikaiwua o1o Gpbpo 26 1nG OIKOUMEVIKAG
Alakpuéng Twv AvBpwTrivwy Alkaiwudtwy Tou OHE 10 19483, To 1960, n «ZUuBaon katd
¢ didkpiong»* Tng UNESCO drAwae 611 ol Blakpioelg oTny ekTraideuan gival Trapapiaon Twv
OIKalwudTwy  TTou  avagépovtal  otnv  «Oikoupevikr)  AlakApuén Twv  AvBpwTTivwy
AlKaIwPaTwVy». 210 dpbpo 1, n didkpion eENynONKe wg otToladATTOTE «BIAKPION, ATTOKAEIOHOG,
TTEPIOPIOUOG ) TTPOTIUNGN, N oTroia, hE BAon TN QUAN, TO Xpwua, To QUAO, TN yYAwooa, Tn
Bpnokeia, TNv TTOANITIKA 1 GAAN yvwun, TNV €BVIKA 1 KOIVWVIKA TTPOEAEUCTH, TNV OIKOVOUIKI)
KatdoTaon n TN yévvnon, €xel TO OKOTTO 1) aTTOTEAEOHA TNG aKUpwONG A TNG £€acBEéviong TnG
100TNTOG METAXEIPIONG OTNV eKTTaideuon». Av Kal n avarnpioa dev CUMPTTEPIARPONKE OTNn
«ZUJBaon Katd Twv JIAKPICEWV» WG XAPOKTNPEIOTIKO TTou Ba odnyouce o€ OTTOIAdATIOTE
Mop@r dIdKpIoNG, Ta ETTOMEVA XPOVIOQ N avaTTnpPia avayvwpioTnke d1EBvws wg moavog Adyog

yla dlakpioeig oTn ekTTaideuon, dnAwoe o1 To dIKAiwUa OTnv ekTTaiIdEUon gival yia OAa Ta

3 Hvwpuéva ‘EBvn. (1948). Oikoupevikn Alaknpuén yia Ta AvBpwTriva AiKalwyara.
https://www.ohchr.org/EN/UDHR/Documents/UDHR_Translations/eng.pdf

4 UNESCO (1960). 20uBaon kard twv Alakpioswy. http://portal.unesco.org/en/ev.php-
URL_ID=12949&URL_DO=DO_TOPIC&URL_SECTION=201.html

11


https://www.ohchr.org/EN/UDHR/Documents/UDHR_Translations/eng.pdf
http://portal.unesco.org/en/ev.php-URL_ID=12949&URL_DO=DO_TOPIC&URL_SECTION=201.html
http://portal.unesco.org/en/ev.php-URL_ID=12949&URL_DO=DO_TOPIC&URL_SECTION=201.html

Y@
MyHub 604454-EPP-1-2018-1-LV EPPKAS-IPI-SOC-IN 2"

Taidd. 10 «Maykéouio Zuvédpio yia Tnv Ekmraidsuon yia OAoug» Tou Jomtien Tou 1990°,
dlac@aAioTnke OTI UTTAPXE! BIKAiwPA yia GAOUG OTNV eKTTAIDEUCN AveEAPTNTA ATTO TNV ATOMIKA
atroTPOTT. APKETEG OnAwOoEIS Twy Hvwpévwy EBvwv kKopupwlnkav pe Toug «TUTTIKOUG
KAVOVEG yIa TNV €&icwon €ukaipiwy yia ATopa Pe avatrnpieg» Twv Hvwpévwy EBvwv Tou
1993%. H dnAwaon Tng UNESCO Zahaudvka 10 1994 Trapeixe 10 TTOMTIKO Kal QINOGOQIKO

£00QOG yIa TNV AVATITUEN TNG TTEPIEKTIKNG EKTTAIDEUONG VIO OAA Ta ETTOPEVA XPAVIAL.

To apBpo 24 NG «ZUPPBaong yia Ta Aikaliwpata Twv AToPwyv Pe Avatrnpia» Tou OHE 1o 20067,
OTOXEUE CAPWGS OTNV UAOTTOINCN TOU DIKAIWPATOG OTNV EKTTAIOEUTN TWV OTOUWY HE AVATTNPIEG

«XWPIG dIaKPIoEIG Kal BACEI iICWV EUKAIPILVY.

Katd kuplo Adyo, n ekmmaideuon xwpic atmokAEIOPOUG yia €va ATouo PE avatmmpia gival
gyyunuévo dikaiwpa atd Tnv Oikoupeviki Alakipugn yia Ta AvBpwtriva AikalwuaTtad. EKTOg
auTtoU, o OHE evékpive Tn ZuuBaon yia Ta AiKaiwparta Twv ATopwv pe Avarrnpieg (CRPD)®
KQl TO TTPOAIPETIKO TTPWTOKOAASG Tou oTI¢ 13 AekepBpiou 2006°. Autr n oUUBOCN TTEPIEXE
BepeAiludn avBpwTTIva JIKAIWHATA Kal TTIPOCWTTIKA €AeuBepia. Auth n ZUuBacn uTToyPAUUIoE
10 dIKaiwua oTnVv ekTTaideuon Xwpig atrokAeiopoug pe €va Mevikd ZxoAio (No. 4) 1o 2016.
ToviCel 6T N avayvwpion TG €viagng wg KAEIdi yia Tnv €TmiTeUgn ToUu SIKAIWPOTOG OTNV

exTTaidguan £xel evioxuBei Ta TeAeuTaia 30 xpovia. H ZUuBaon yia 1a Aikaiwuata Twv ATONWY

5 UNESCO (1990). lMayk6ouio ouvédpio yia TV eKTTAIdEUan yia OAOUS: KGAUWN BACIKWY LUABNOIaKWY avayKwy.
Jomtien, TaiAdvon. https://unesdoc.unesco.org/ark:/48223/pf0000097551

6 Hvwuéva ‘EBvn. (1993). Tummikoi Kavoveg yia T e§iowan Twv EUKQIPIWY yia ATOUA LE avaTrnpia.
https://www.un.org/development/desa/disabilities/standard-rules-on-the-equalization-of-opportunities-for-persons-
with-disabilities.html

7 Hvwuéva ‘EBvn. (2006). Z0uBacn yia Ta SIKQIWUATA TwV aTOUWV UE avarnpia.
https://www.un.org/disabilities/documents/convention/convention_accessible_pdf.pdf

8 Hvwuéva ‘EBvn. (1948). Oikoupevikn d1aknpuén yia 1a avepwItiva SIKaIWUara
https://www.ohchr.org/EN/UDHR/Documents/UDHR_Translations/eng.pdf

9 Hvwpéva ‘EBvn. (2006). S0uBacn yia Ta SIKQIWUATa Twv aréuwv Ue avarnnpia.
https://www.un.org/development/desa/disabilities/convention-on-the-rights-of-persons-with-
disabilities/convention-on-the-rights-of-persons-with-disabilities-2.html

10 Hvwpéva 'EBvN. (2006). MpoaipeTiké mpwTokoAAo TNS aUUBACNS yia Ta SIKAIWUATA TwV aTOUwWY LUE avarnpia.
https://www.un.org/development/desa/disabilities/convention-on-the-rights-of-persons-with-disabilities/optional-
protocol-to-the-convention-on-the-rights-of-persons-with-disabilities.html
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ME Avatrnpieg KaBiEpwaoe TTIONG TO TTPWTO VOMIKA dECHEUTIKO PJECO TTOU TTEPIEXEI avaPopd
oTnNVv £vvold TNG EKTTAIDEUONG XWPIG ATTOKAEIOPOUG. ZTOX0G agIpdpou avaTrTuéns 4 yia va
emMPBeBaIwOEl TNV agia TNG CUPPETOXIKAG, TTOIOTIKAG Kal dikaing ektmaideuong. H ektraideuon
XWPIG ATTOKAEIOPOUG gival KEVTPIKA IO TNV ETTITEUEN UWNANG TTOIGTNTAG EKTTAIDEUONG VIO OAOUG
TOUG HABNTEG, CUUTTEPIAQUBAVOUEVWY TWV OTOUWY WE AVATINEIEG, KAl TNV AVATITUSN EIPNVIKWY

KAl QiKAIWV KOIVWVIWY XWPIG ATTOKAEIOHOUG.
To apBpo 24 1ng CRPDM! utrodeikviel

1. TakpaTikd pépn avayvwpi¢ouv To dIKAIWKA TWY GTOPWY JE avatrnpia oTnV eKTTAidEUan.
MNa va cuveldntoTroioouyv auTd 1o dikaiwpa Xwpig dlakpioelg Kai va BacifovTal o€ ioeg
EUKAIPIEG, TO CUMPBAAAGPEVA KPATN Ba eCaoc@alioouv Eva eKTTAIBEUTIKG OUCTNUA XWPIG
QTTOKAEIONOUG o€ OAa Ta eTTiTTEdA Kal TN 814 Biou PaBnon Tou Ba kaTeuBUuveTaAl:

1.1. otnv TTARPEN aQVATITUEN TOU AvBPWTTIVOU SUVANIKOU Kal TV aioBnaon agloTTpETTEING Kal
QUTOEKTINONG KAl TNV €VioXUuon Tou ERACHOU Twv avBpwTTivwy SIKAIWPATWY, TWV
BepeANIdWYV EAEUBEPIWV KAl TG AvBPWTTIVNG TTOIKINOUOP®IaG:

1.2. oTnv avaTtuén TNG TTPOCWTTIKOTNTAG, TwV TAAEVTWY Kal TG ONUIOUPYIKOTATAG TWV
ATOHWV HE avaTrnpia, KABWE Kal TWV WUXIKWY KAl CWHATIKWY TOUG IKAVOTATWY, OTO
MEYIOTO TwV BUVOTOTATWY TOUG:

1.3. emMTPETTETAI OTA ATOPA PE AVOTTNPIO VO CUPUETEXOUV OTTOTEAECUOTIKG O€ HIa
€AeUBePN KoVwvia.

2. Katd tnv uhotroinon autoU Tou SIKAIWPATOG, Ta CUMBaAAOueva kpdaTn dilao@aAifouv OTi:

2.1. Ta GTopa Pe avatrnpieg OV ATTOKAEIOVTAI ATTO TO YEVIKO EKTTAIDEUTIKO OUCTNUA TTOU
BaaoileTal oTnv avarrnpia kai 611 Ta TTaIdId Pe avarrnpieg dev atrokAgiovtal atrd TV
OWPEAV Kal UTTOXPEWTIKA TTPWTORABUI ekTTaidEUON 1) TN OEUTEPORABUIA
ekTTaideuon, ye Baon Tnv avartnpia-

2.2. T0 GTOMA PE AVATINPIa UTTOPOUV Va £XOUV TTPOCRACN O€ YIa XWPIG OTTOKAEIOUOUG,

TTOIOTIKA Kal dWPEAV TTPWTORABUIO eKTTAIdEUCT KOl OEUTEPORABUIA EKTTAIDEUOT O€

1 Hvwpéva 'EBvN. (2006). SuuBaacn yia Ta SIKaIUATa Twv aropwy e avarmnpia. Ap6po 24.
https://www.un.org/development/desa/disabilities/convention-on-the-rights-of-persons-with-disabilities/article-24-
education.html
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ion Baon pe GAAa dtopa OTIG KOIVOTNTEG OTIG OTTOIEG OUV:

2.3. Tapéxetal KAaTAAANAN oTéyaon avaAoya e TIG ATTAITHOEIG TOU ATOHOU-

2.4. 1a aTopa Pe avarrnpia Aaupavouy Tnv atmmaitoUdevn UTTOOTAPIEN, OTO TTAQICIO TOU
YEVIKOU EKTTAIDEUTIKOU CUOTHUATOG, VIO VA OIEUKOAUVOEI N aTTOTEAECUATIKI TOUG
ekTTaideuon:

2.5. T aTTOTEAEOUATIKA ECOTOMIKEUUEVA PETPO UTTOOTAPIENG TTAPEXOVTAI O€ TTEPIBAAAOVTA
TTOU MEYIOTOTTOIOUV TNV AKAdNUAIKA Kal KOIVWVIKA avaTTTugn, CUNQWVa JE TOV OTOXO
NG TTANPOUG évTagng.

3. Ta cupBarAdpeva KPATN ETITPETTOUV OTA ATOPA PE avatTnpia va pdbouv &e€16TnNTEG CWNAG
Kl KOIVWVIKNAG avAaTTTUgNG yia va dIEUKOAUVOUV TNy TTANEN Kal ICOTIMN GUPPETOXH TOUG
oTnVv ekTTaideuan Kai wg JEAN TNG KoIvoTnTag. lNa 10 oOKOTTO auTd, T CUPPBAAASUEVA KPATN
AauBdvouv Ta KatdAAnAa péTpa, OTTWG:

3.1. dieukdAuvon TNG ekuABnong Braille, evaAAakTIKOU gevapiou, augnTiKWwy Kal
EVOAAOKTIKWYV TPOTTWY, PECWV KAl JOPPUIV ETTIKOIVWVIAG KAl TTPOCAVATOAICHUOU Kal
Oe€I0TATWY KIVNTIKOTNTAG, Kal BIEUKOAUVON TNG UTTOOTAPIENG Kal KaBodrynong amd
OMOTIUOUG:

3.2. dleuKOAUVON TNG EKPABNONG TNG VONUATIKAG YAWOOOG Kal TNG TTpowdnong TG
YAWOOIKAG TAUTOTNTAG TNG KWPNG KOIVOTNTAG

3.3. e€aoaliovtag 6Tl n ekTTaideucn atOPwy, Kal 16iwg TTAIdIWY, TUPAWY, KWPWV N
KWQAAAAWY, TTAPEXETAI OTIG KATAAANAGTEPES YAWOOEG Kal TPOTTOUG Kal HECQ
ETTIKOIVWVIAG yIA TO ATOMO, KAl O€ TTEPIBAAAOVTA TTOU YEYIOTOTTOIOUV TNV OKASNMAIKN
KAl KOIVWVIKH avaTTuén.

4. MNpokeipévou va dilac@aAioTel N UAOTTOINGN auToU TOU IKAIWHATOG, Ta CUUBAAASUEVA
KpAatn AapBdavouv Ta KaTAAANAa YETPA yia TNV TTPOCANYWN EKTTAIBEUTIKWY,
OUMTTEPIAQUBAVOPEVWV TWV EKTTAIOEUTIKWY PE AVATINPIES, OI OTTOIOI €ival EI0IKEUPEVOI OTN
vonuartik yYAwooa r} / kai Braille kai yia Tnv eKTTaideUON ETTAYYEANOATIWV KAl TIPOCWTTIKOU
TToU epydaleTal o OAa Ta emitTreda ekTTaideuong. H exkraideuon autr) repIAauBaver Tnv
€UaICONTOTTOINON OXETIKA PE TNV avaTTnpia Kal TN XPrRon KatadAAnAwyv BondnTikwv Kai
EVAAANGKTIKWY TPOTTWV, NECWV KAl HOPPWV ETTIKOIVWVIAG, EKTTAIBEUTIKWY TEXVIKWV KAl
UAIKOU yIO TNV UTTOCTHPIEN ATOPWY PE avaTtrnpia.

5. Ta oupBaAéueva kpdtn diac@aAifouv 0TI Ta ATopa Pe avaTTnpia JTTropouv va £XouV
TPOCGRaan oTn YeVIKA TPITORABUIO EKTTAIOEUDT), TNV ETTAYYEAUATIK KATAPTION, TNV

ekTTaideuan evnAikwyv kai Tn 814 Biou yadnon xwpeig dlakpicelg Kal o€ I00TIUN BAon Pe
14
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GAAoug. Ta 1o okoTrd auTo, Ta CUUBAaANSUeva KpATn dlac@aAifouv OTI TTapEXETal
KaTtdAAnAn oTéyaon o€ AToua PE avatTnpia.
To apBpo 24 kaTaoKeuAlel KUPIWG TA BACIKA ETTITTEDA TNG EKTTAIDEUONG XWPIG OTTOKAEICUOUG

Kal kaBodnyei avaAoya Ta KpATn PEAN Kal AAAa 1dpuuaTa.

H ekmaideuon Xwpig aTTOKAEIOPOUG Kal N 100TNTA OTNV EKTTAIOEUON UTTAPEE MIA ONPAVTIKN
aTdévTa OTA TTAYKOOMIA DIEBVN £yypaga yia Aiyo, woTOCO N UTTOOTAPIEN VIO TNV EKTTAIOEUOT
XWPIG aTTOKAEIOPOUG cuvexiCel va augdvetal. 2Tnv at¢évia Twv Hvwpévwy EBvwy (OHE) 2030
yla TNV OEIPOPO avdamTugn®?, 1o axédio «dpAong yia TOUG avOPWITOUG, ToV TTAAVATN Kal TNV
eunuepiay TTepIAapBavel 17 otdxous acipopou avamrtugng (SDGs). O T1étaptog Z1dX0G
Acipopou AvamiTuéng (SDG 4) cival o ekTTaIdeUTIKOG: «E£CA0QANION eKTTAIOEUONG XWPIG

QATTOKAEIOHOUG Kal dikaing TToIdTATAG Kal TTpowlnon eukaipiwy did Biou padnong yia GAoug».

2¢ emritredo EE

Zuyypageig: Dita Nimante (Mavemotiuio Aetoviag, Aetovia) kai Karel Van Isacker
(PhoenixKM, B€Ayio)

H Eupwtaik ‘Evwon kai ta Beopikd NG Opyava evBappuvouv €va TTePIBAAAOV Xwpig
OTTOKAEIOPOUG, 1I8iIWG OTO €UPWTTAIKG EKTTAIOEUTIKO OUCTNUA. XTO TTPWTO PBriua, 6Aa Ta
EUPWTTAIKA VOUOBETIKA CUCTHANATA TTPOXWPOUV O€ appovia Pe Toug kavoviopoug Tou OHE.
OAa 1o péAn tTng EE amodéxtnkav mpwtokoAa OHE CRPD yia tTnv €@apuoyr) Tou
ekTTaIdEUTIKOU TOUG ouoThpaToS. H Eupwtraik ZoppBacn yia ta AvBpwTiva Aikaiwuara
(EXZAA)E a1o apbpo 14 opilel 0TI «n aTOAAUCN TWV JIKAIWUATWY Kal TWV EAEUBEPIWV TTOU
TEPIYPAPOVTQI OTNV TTapoUca ZUuBacn diac@alileTal xwpig S1aKPIoEIS yia oTTo100MTToTE AdYO
OTTWG QUAO, QUAR, Xpwua, YAwooa, Bpnokeia, TTOMITIKEG /| AAAEG aTTOWYEIG , €BVIKN 1] KOIVWVIKI)

TpoéAeucn, oUvdean e €BVIKA YEIOVOTNTA, TTEPIOUTIa, YEvvnon A AAAO KABEOTWSY». ZUuwva

12 Hvwpéva 'EBvn. (2015). MeTaoxnuaTiopdg Tou Koouou pag: H atlévra tou 2030 yia asipopo avaTTuern.
https://www.un.org/ga/search/view doc.asp?symbol=A/RES/70/1&lLang=E

13 JupBoUAIo TG Eupwting. (2010). H EupwTrdikiy ZUpBaon yia Ta AvBpwTiva AIKQIWPATA.
https://www.echr.coe.int/documents/convention_eng.pdf
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ME TN Zuvenkn yia Tn Aeimoupyia NG Eupwtraiknig ‘Evwong!?, «Katd tov kabopioud kai Tnv
EQAPHOYI TWV TTONITIKWY KAl TwV dpacTNPIOTATWY TNG, N 'Evwon oTOXEUEl GTNV KATATTOAEUNON
TWV BIAKPIoEWY AOYW QUAOU, QUAETIKNAG 1] €BVIKAG KATAYWYNRG, Bpnokeiag i TeETToIBnoswy,

avatrnpiag, nAIkiag A yevetrolou TTpocavaToAiopou» (dpBpo 10)

Ek1ég amd autd, n EupwTtraiky EmTpot utroypappifel yéow tou EupwTraikou MuAwva
Kolvwvikwv Aikaiwudtwy (2017)'° 611 «OAol €xouv TO JIKAIWUG TNV TTOIOTIKN Kal XWPIg
QTTOKAEIONOUG eKTTAIDEUON, KATAPTION KAl dia Biou padnon, va diatnpouv Kal va aTTOKTOUV
Oe€IOTNTEG TTOU TOUG ETTITPETTOUV VA CUPUETEXOUV TTARPWGS OTNV KOIVWVIa Kal va  PeTaBouv
EMTUXWG OTNV ayopd epyaciag». EmmAéov, 1600 n EupwTraiky EmiTpoty 600 Kal TO
EupwTtraikd ZuppouAio gpydlovTal atrd Kolvou yia TV EQAPUOYH OTPATNYIKWY EKTTAIdEUONG
kal katdpTiong (ET 2020)° yia Tnv £TmiTeUn eKTaideuang Xwpig aTTOKAEICUOUG, TNV 1I00TNTA,
TN PN SIGKPIoN KAl TRV TTPOWONCN TWV TTONITIKWY IKAVOTATWY WG TOPEWY TTPOTEPAIOTNTAG VIO

TNV EUPWTTAIKA OUVEPYATia OTOV TOPEQ TNG EKTTAIOEUCNG KAl TNG KATAPTIONG.

E€aANou, 0 eupwTTaikOg VOUOG yia TNV TTpooBaciudtnTal’ atoxelel oTnv £vOAppuUvon Kal Tn
BeAtiwon TnG AsiIToupyiag TNG ECWTEPIKAG ayopds TTPOCRACINWY TTPOIOVTWY KAl UTTNPECIWY,
ME TNV dpon Twv eUTTOdiWY TTOU dNUIOUPYOUVTAIl aTTG aTTOKAIVOUOEG pUBUIOEIG OTA KPATN PEAN.

O vOpog utTdoXETAI OQEAN VIO ETTIXEIPACEIG, ATOUA PE AVATTNPIES KOl NAIKIWUEVOUG.

14 Eupwmraikn ‘Evwaon. (2012). Evotroinuévn ekdoxr Tng ouveOnkng yia Tn Aeitoupyia Tng Eupwraikng Evwong.
https://eur-lex.europa.eu/legal-content/EN/TXT/PDF/?uri=CELEX:12012E/TXT&from=EN

15 Eupwmraiky EmiTpoTtn. (2017). O eUupwmmaiko¢ MUAWVAS TwV KOIVWVIKWY SIKAIWUATWY 0t 20 apxé.
https://ec.europa.eu/commission/priorities/deeper-and-fairer-economic-and-monetary-union/european-pillar-
social-rights/european-pillar-social-rights-20-principles_en

16 To arparnyiké mAQicIo yia Tnv eUpwWTTAIK OUVERYaAadia oTnv ekmaideuan kai v kardpmnon (ET 2020) sivai éva
POPOUL TTOU ETTITPETTEI OTA KPATN UEAN va aviaAAdooouv BEATIOTES TTPAKTIKES Kal va pabaivouv 1o éva arrd 1o
dAAo. https://ec.europa.eu/education/policies/european-policy-cooperation/et2020-framework_en

17 EupwTraikdg vouog TTpooBaciuotnTag.
https://ec.europa.eu/social/main.jsp?catld=1202#:~:text=The%20European%?20accessibility%20act%20is,EU%2
Oleading%20t0%20costs%20reduction
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To ZuppouUAio TNG Eupwnc!® mpowBei Ta dIKAIWPATA KAl TNV TTARPN CUPUETOXI TOU OTOUOU
ME avartrnpia oTnV Kolvwvia Kol CUYKEKPIMEVA OTnv ekmraideuon. Amo 1o 2009 €£xouv
avaTrTuxBei dIAQopeG CUCTACEIS VIO TV £EQ0QAAION TNG TTANPOUG EvTagng Twv TTAIBIWY KOl

TwV VEwV Pe avarrnpia (2009, 2010 kar 2013).

H «ékBeon BepeAwdwy SIKaIwPATwY» Tou 2020° Trapeixe pIa TTEPIYPOPL] OXETIKA WE TNV
TP60do TNG EE o€ {nTipaTa BepeAiwdwy dikaiwpdtwy o¢ etriredo EE. 'Eva pépog 1ng €kBeong
AQIEPWVETAI OTA SIKAIWPATA TWV TTAIdIWV. AV Kal ava@Epel PIKpr BeATiwon, 1o AThMO Twv
OIKAIWHATWY TwV TTAIBILWY TTAPAUEVEI TOOO onuavTiké 600 TTPIV, KABWG éva oTa TECOEPQ
TTaIdIA KIVOUVEUEI OTTO PTWXEIQ KAl KOIVWVIKG ATTOKAEICHO, KAl TA TTIO EUGAWTA €ival EKEiva YE
peTavaoTeuTikG uTTOBaBpo. YTdpxouv TTOANEG opddeg TToU ugioTavTal OIOKPICEIG OTNV
Kolvwvia Kai Tnv ektraideucn - Poud, TTaidid e d1a@opeTiké €BVIKS Kal BpnOKeUTIKO UTTORABPO,
petavdoTeg, LBDRI. Av kal uttdpyxouv TTOAAG oxédia yia TV TTpowdnon Tng eKTTaideuong
XWPIG OTTOKAEIOPOUG, ava@épeTal UOVO TTEPIOPICPEVN TTPOODOOG OTNV EKTTAIOEUCT XWPIG

QTTOKAEIGHOUG yia TTaidId he avatrnpia. Ta peyaAa mpoBAfuaTa cuvdéovtal Je:

0 ZEXWPIOTA EKTTAIOEUTIKA CUOTAUATA YIa TTAIDIA JE KAl XWPIG avaTTnpieg.
o 'EMeipn uttootApIEng kal Topwv o€ cuvnBiopéva oxoAgia yia TTaidid e avatrnpia.
o ZuvexIgoueveg dIakpPIoEIg €16 BAPOg TTAIdIWV WE avaTtTnpia oTnv ekTTaideuon Kai

augnUEVOG apIBPOG TTaIBIWY JE EIBIKEG AVAYKEG OTNV eKTTaidEUON.
Latvia

Contributor: Dita Nimante (University of Latvia, Latvia)

On May 4, 1990, simultaneously with the proclamation of the declaration of independence,

Latvia adopted the declaration on country's accession to international legal documents on

18 TupBoUAIo NG Eupwting (n.d.) Maidia ue avamnpisg. https://iwww.coe.int/en/web/children/children-with-
disabilities

19 Opyaviouog Ospehiwdwy Aikaiwpdtwy g Eupwiraikng Evwaong (EU body or agency) (2020). ExBean yia ta
BeueAindn dikaiwuara. https://op.europa.eu/en/publication-detail/-/publication/a7ce368c-ab89-11ea-bb7a-
O0laa75ed7lal/language-

en?WT.mc_id=Selectedpublications&WT.ria c=41957&WT .ria f=5713&WT.ria_ev=search
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human rights?°, thus confirming that Latvia legislators will be guided by the idea of human
rights. By accepting the UN declaration, the Government of Latvia was obliged to report
periodically to the UN on the country's progress. After each report, recommendations were
received. Thus, the education system of Latvia has seen the impact of a range of international
declarations and conventions. Gradually it has led to such regulations that ensured learning
opportunities for all children including children with disabilities. At first, it was affirmed that
every child has a right to education and every child is capable of learning, and the idea that
some children are ‘uneducable’ was abandoned. It was a major turning point away from the
times when disabled children were not considered to be part of humanity, so accordingly they
did not have a right to education. The right to education was included as one of the
fundamental rights of every child in Article 112 of the Satversme?. As a result, special schools
in Latvia started to integrate children with severe disabilities??, those who previously remained

at home or in special care institutions.

Although the Law of Education in 1991 stated that education is for all, it was not specifically
declared that it concerned children with disabilities.?® It took some years to establish such a
conceptual idea in the Law of Education. The newly developed Law of Education in 199824
stated that everyone has the right to education, including those who have some health issues
and special needs. The Law on General Education explains special needs as “the necessity
to receive such support and rehabilitation which creates an opportunity for a learner to

complete an educational programme, taking into account his or her health condition, abilities,

20 par Latvijas Republikas pievieno$anos starptautisko tiesibu dokumentiem cilvéktiesibu jautajumos [On the
accession of the Republic of Latvia to international legal instruments on human rights issues] (1990). Augstaka
Padome 04.05.1990., Latvijas Republikas Augstakas Padomes un Valdibas Zinotajs, 21, 24.05.1990

21 Latvijas Republikas Satversme (1922). Satversmes sapulce. Latvijas Véstnesis, 43, 01.07.1993.
https://likumi.lv/ta/id/57980-latvijas-republikas-satversme

22 \igante, R. (2008). Latvija — Vacija: kopigais un atskirigais [ Latvia — Germany: Similarities and differences].
Skolotajs, 1.

23 Saeima. (1991). Izglitibas likums [Law of education]. http://www.likumi.lv/doc.php?mode=DOC&id=67960

24 Saeima. (1998). Izglitibas likums [Law of education]. http://www.izm.lv/default.aspx?tablD=3&lang=1&id=102,
http://www.likumi.lv/doc.php?id=50759&mode=ICDOC
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and level of development”?. The Law on the Protection of the Children's Rights? affirmed that
every child has the right to have all necessary support to live a proper life despite his health
conditions and special needs.

Although the legislation established a normative base for children’s with disability (in Latvia —
children with special needs) rights to education, it did not mean that automatically they were
ensured inclusive education. At the beginning and middle of 90-ties the integration of children
with special needs both in special schools (previously those who were called ‘uneducable’)
and in regular schools (mostly in special classes), was considered to be a progressive move
towards ensuring children with special needs rights to education. The Law on General
Education stated that schools that have necessary means and resources can integrate
children with special needs in regular classes?’. Children with special needs were gradually
integrated in regular schools, either by establishing special classes or integrating those
children in the regular classroom. There were several Integrative programs developed. The
first integrative schools were established, e.g., in 1994 the private school “Patnis” and in 1996
in Vaivari, Jirmala — Vaivari secondary school (later- inclusive school), where children with
special needs were integrated in regular school. Integrative processes are still present in the

education system in Latvia.

In 2004, Latvia became a member of the European Union; before and after joining the EU the
Latvian government made necessary and important changes in the legislation to synchronise
it with EU requirements. By adapting EU values of humanity, equality and democratization,
the rights to education for every child were promoted and a gradual move towards inclusive

education was initiated.

25 Saeima. (1999). Visparéjas izglitibas likums [General Education Law]. Latvijas Véstnesis, 213/215,
30.06.1999.; Latvijas Republikas Saeimas un Ministru Kabineta Zinotajs, 14, 22.07.1999.
https://likumi.lv/ta/en/en/id/20243

26 Saeima. (1998). Law on the Protection of the Children's Rights. Latvijas Véstnesis, 199/200, 08.07.1998.;
Latvijas Republikas Saeimas un Ministru Kabineta Zinotajs, 15, 04.08.1998. https://likumi.lv/ta/en/en/id/49096

27 Saeima. (1999). Vispargjas izglitibas likums [General Education Law]. Latvijas Véstnesis, 213/215,
30.06.1999. https://likumi.lv/ta/id/20243-visparejas-izglitibas-likums
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The term Inclusive education for the first time was mentioned and explained in the medium-
term planning document of education policy “Education Development Guidelines for 2014-
202072, Although the term inclusive education still has not been included in the Law of
Education and the Law on General Education, there have been some gradual changes in the
legislation (on the level of Council of Ministers Regulation) to support inclusive education
practice, both providing necessary financial resources and legal basis for inclusive education.
The financial support for children with special needs has been expanded and there are many
more opportunities provided to ensure the necessary support for children with special needs

in regular school?®.
In Latvia there are several possible routes for children with special needs to acquire education.

o Home schooling (implemented by parents);
o Prolonged schooling for ill children at home, partially home/partially school
schooling;
o Special schools, which are segregated educational establishments, located all
around Latvia. Children with special needs had special programs;
o Special classes in regular schools, which are segregated or integrated solutions.
Children with special needs had special programs;
o Regular classes, regular school, which could be either integrative or inclusive
solutions. Children with special needs had either a special or regular program.
As special needs is a broad definition, in Latvia it is the role of the State or local government
Pedagogical Medical Commission to determine who meets the criteria of special needs and
who has to have a special program, special services, extra resources. Special education

programs are categorised for children with mental health disorders, intellectual disabilities,

28 Saeima. (2014). Izglitibas attistibas pamatnostadnes 2014.-2020.gadam [Guidelines for the development of
education 2014-2020]. http://likumi.lv/doc.php?id=266406

2% Ministru kabinets. (2019). Prasibas visparéjas izglitibas iestadém, lai to Istenotajas izglitibas programmas
uznemtu izglitojamos ar specialam vajadzibam [Requirements for general education institutions to admit students
with special needs in the educational programs they implement]. Ministru kabineta noteikumi Nr. 556. Latvijas
Veéstnesis, 240, 28.11.2019. https://likumi.lv/ta/id/310939-prasibas-visparejas-izglitibas-iestadem-lai-to-
istenotajas-izglitibas-programmas-uznemtu-izglitojamos-ar-specialam-vajadzibam
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severe intellectual disabilities, visual impairment, hearing impairment, physical disabilities,
somatic diseases, language disorders and learning disabilities.

Starting from 1 September 2020, in Latvia special basic education programs for learners with
physical disabilities, somatic diseases, language disorders and learning disabilities will no
longer be implemented in special education institutions, but in the form of inclusive special
classes or groups of general education schools, as well as integrating learners in general
education classes, additionally addressing individually targeted support provision in the
educational process®. It will promote integration and inclusion of children with special needs

in regular schools.

The latest national policy document, the “National Development Plan of Latvia for 2021-
202773 (Latvian National Development Plan for 2021-2027, 2020), which was approved on 2
July 2020 is significant because the indicator “Inclusive educational environment” has been
included for the first time in the priority “Knowledge and skills for personal and national growth”
in the political document of such a level. It was explained as a necessary action to promote

the development of a safe and inclusive environment in educational institutions.
Bulgaria

Contributors: Andrean Lazarov (Marie Curie Association, Bulgaria), Prof. Dsc Snezhana

llieva, and Valeria Vitanova, PhD (Sofia University “St. Kliment Ohridski”, Bulgaria)

As a member of the European Union, Bulgaria is committed to working for the development
of more inclusive education systems. The Bulgarian government makes necessarily political

efforts in this area. As for children with disabilities, only about a half are integrated into

30 Saeima. (2018). Grozijumi Visparéjas izglitibas likuma [Amendments in General Education Law].
https://likumi.lv/ta/id/300102-grozijumi-visparejas-izglitibas-likuma

31 | atvijas Nacionalais attistibas plans 2021.- 2027. gadam [National development plan of Latvia for 2021-2027].
(2020). https://www.pkc.gov.lv/sites/default/files/inline-
files/INAP2027 apstiprin%C4%81ts%20Saeim%C4%81.pdf
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mainstream education, and it is estimated that 14,000 children with disabilities are out of
school.®?

The Council Recommendation on the promotion of common values, inclusive education and
the European dimension of teaching® states that Bulgaria is committed to ensure effective
equal access to high-quality inclusive education for all learners, including those from migrant
families, those with disadvantaged socio-economic status, special needs and disabilities - in
accordance with the Convention on the Rights of Persons with Disabilities. Disability is
essential for achieving more cohesive societies (Council of the European Union, 2018).

The National Strategy for Lifelong Learning (NSLLL)** has been adopted by the Council of
Ministers’ Decree No 12 dated January 10, 2014. The strategy sets out the strategic
framework of the state policy in education and training during the period, which aims at
achieving the European objective for smart, sustainable and inclusive growth.

The Strategy has been elaborated in response to challenges, which, on the one hand, have
to do with our country’s need to overcome the consequences of the economic and financial
crisis in Europe and worldwide, and on the other —to preserve the national identity and cultural

diversity in the course of implementation of the cohesion policies.

The Strategy applies the definition of lifelong learning, as used in the Memorandum on Lifelong
Learning (2000)%, namely: “all purposeful learning activity, undertaken on an ongoing basis

with the aim of improving knowledge, skills and competence”.

The document covers all forms of education, training, and learning — formal, non-formal and

Informal. It also provides recommendations, which would serve as basis in the preparation of

32 Inclusive education and early learning. https://www.unicef.org/bulgaria/en/inclusive-education-and-early-learning

33 Council Recommendation of 22 May 2018 on promoting common values, inclusive education, and the
European dimension of teaching (2018/C 195/01). https://eur-lex.europa.eu/legal-
content/EN/TXT/PDF/?uri=CELEX:32018H0607(01)&from=EN

34 National Strategy for Lifelong Learning for the period 2014 — 2020. https://epale.ec.europa.eu/en/resource-
centre/content/national-strateqy-lifelong-learning-period-2014-2020

35 Commission of the European Communities. (2000). A Memorandum on Lifelong Learning.
https://arhiv.acs.si/dokumenti/Memorandum_on_Lifelong_Learning.pdf
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annual plans, based on which progress in the implementation of LLL in Bulgaria would be
traced.

The strategy describes the state of the art and the challenges related to lifelong learning in
Bulgaria. The implementation of the previous national strategy for LLL for the period 2008-
2013 was analysed. The place of Bulgaria with regards to the European headline targets and
indicators laid down in the Europe 2020 strategy was described.3®

The strategy outlines the contents, the forms, the environment and the relationships among
all the actors in the LLL process, namely, learners, training providers, the employers, trade
organizations, labour unions, civil society organizations, the regions, municipalities, and local

communities, government bodies and other partners.

The objectives of the Strategy are linked with the objectives of the national policy for
development by 2020, i.e., high level of skills, opportunities for innovations, adaptability to the
changes in the character of work, and full social inclusion. The Strategy was developed as an
integrated strategic document covering all sectors of education and training from pre-school
education via school general education and vocational education and training to higher
education, continuous education and training, and validation and recognition of non-formal

and informal learning.

The vision states that as of 2020 Bulgaria would be a country, where conditions have been
created for full creative and professional success of the person and where the access to

various and quality forms of lifelong learning has become a reality for all its citizens.
The following priorities for the development are laid down in the strategy:

o Educational approach and innovations in education and training supporting the
development of all learners and contributing towards development of thinking,
capable, and proactive individuals able to handle changes and uncertainty;

o Raising the quality of education and training in the following directions:

36 Basic strategic documents in the field of education and training in the Republic of Bulgaria (2014 - 2020).
https://eacea.ec.europa.eu/national-policies/eurydice/bulgaria/bibliography en
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o Acquisition of basic skills, which would evolve into permanently attained
competences such as competences in the mother tongue to achieve functional
literacy, literacy in the area of mathematics and natural sciences, technological and
digital literacy, as well as foreign language communication skills;

o Raising the quality of teaching; improving institutional governance;

o Higher quality of training at the institutional level;

o Improving the system for financing education and training.

o Ensuring the educational environment for equal access to lifelong learning and for
active social inclusion and active citizenship.

o Promoting education and training aligned to the needs of the economy and changes
in the labour market.

Another important document is the National strategy for the development of the pedagogical
staff (2014 - 2020)*. The Strategy covers the system for preparation and continuous
gualification of the pedagogical staff, the basic professional and social-demographic features
of the pedagogical staff for the period 2007-2013, and career development of the pedagogical
staff. Expenditure for education and training of the pedagogical staff is analysed, too.

An overview of European policies for the development of teacher’s profession is made in the
Strategy, including teachers’ training, support for young pedagogical staff members,
recruitment, employers, labour contracts, continuous professional development and mobility
of teachers. The need for a national strategy on the development of the pedagogical staff is
analysed, too. The vision, principles, objectives and expected results from such a strategy are
defined. Issues related to the coverage, administration and financing the system are pointed

out.

The strategy is in line with the requirements and the priority fields of action of the national

Programme for the development of the Republic of Bulgaria called “Bulgaria 202073 aimed to

37 National strategy for the development of pedagogical staff (2014 - 2020).
www.strategy.bg/FileHandler.ashx?fileld=4627

38 National development programme: Bulgaria 2020. (NDP BG2020). https://en.unesco.org/creativity/policy-
monitoring-platform/national-development-programme
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raise the living standard through competitive education and training, establishing conditions
for quality employment, social inclusion and guaranteed accessible and quality education. The
strategy is oriented towards the implementation of policies and measures for comprehensive,
accessible and quality school and pre-school education. It synchronizes the policies for
teachers and trainers’ education, continuous qualification and career development in

connection to the legislative, institutional and social base of the education system.
The Strategy foresees the following measures:

o Building-up a unified system for education and continuous teachers’ qualification;
o Legislative guarantees of teachers’ rights and obligations in terms of professional
development;
o Establishment of better conditions for teachers’ professional and career
development;
o Financial and information provision of the education system;
o Adaptive structures for governance of secondary education;
o Equity and competitiveness of institutions providing qualification of the pedagogical
staff;
o Achieving higher social and economic status of the pedagogical staff.
Another important document is the Strategy on Reducing the Share of Early School Leavers
(ESL) 2013-2020%* which is aligned with the objective of the strategic framework of Bulgaria
2020. The Strategy is fully in line with the Council Recommendation dated June 28, 2011
concerning the policies for reducing ESL (2011/C 191/01)*°, as well as with the strategic
framework for the European cooperation in education and training. Bulgaria 2020 is the
national programme for the development of the Republic of Bulgaria. It is aimed to improve

the standard of life through competitive education and training, establishment of conditions for

39 Strategy for reducing the share of early school leavers (2013 — 2020). https://eacea.ec.europa.eu/national-
policies/eurydice/bulgaria/bibliography_en

40 Council Recommendation of 28 June 2011 on policies to reduce early school leaving (Text with EEA
relevance) (2011/C 191/01). https://eur-
lex.europa.eu/LexUriServ/LexUriServ.do?uri=0J:C:2011:191:0001:0006:en:PDF
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quality employment and social inclusion, and guaranteeing quality and accessible health care.
Bulgaria 2020 is adopted by the Council of development of the Council of Ministers in 2011.

The Strategy is oriented towards the implementation of policies and measures aimed at
meeting the target of a share of ESL less than 11%. The same target is set in the National
Reform Programme of the Republic of Bulgaria (2012-2020)*, national target No 4.

The following key measures are laid down in the Strategy:
I. Preventive measures

o Provision of a positive educational environment — school environment,
relationships, governance;

o Raising the quality of education as a prerequisite for personal development of every
child and student and prevention of ESL;

o Provision of an access to education for children and students of vulnerable ethnical
groups;

o Access to quality education for children and students with special educational
needs;

Il. Integration measures

o Increasing parents’ participation and engagement;

o Affirmation of individual and group mentoring;

o Provision of career guidance and consulting services;

o Development of models for acquisition of a vocational qualification;
o Support for children and students’ development;

o Implementation of early alert system;

o Development of interest-based activities;

o Support of students at risk of ESL due to financial issues;

I1l. ESL Compensatory Measures

41 National reform programme of the Republic of Bulgaria (2012-2020).
https://ec.europa.eu/info/sites/info/files/2019-european-semester-national-reform-programme-bulgaria_en.pdf
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o Creation of suitable conditions for re-integration of ESL back within the education
and training system;
o Building up of a national system for validation of competencies acquired through

non-formal and/or informal learning.

BéAyio (PAapavdoi)
Contributor: Karel Van Isacker (PhoenixKM, Belgium)
The current status of inclusive education

The M-decree*? (Decree of March 21, 2014 concerning measures for pupils with specific
educational needs) indicates how Flemish schools must deal with pupils who, due to a
disability, cannot simply attend classes in an ordinary school.

Inclusive education is now the first option. The aim is to have more pupils in mainstream

schools and thus to refer fewer pupils to schools for special education.

A school builds a care continuum and, together with the teacher or teachers, the parents and
the CLB (the CLB -Centrum voor leerlingenbegeleiding/Centre for student guidance is a
service that pupils, parents, teachers, and school boards can use for information, advice, and
guidance; a CLB includes doctors, social workers, pedagogues, psychologists, psychological
assistants and nurses), checks which reasonable adjustments or measures a pupil with

specific educational needs, should have to be able to follow the lessons.

A pupil with specific educational needs, therefore, has the right to enrol in an ordinary school.

He can:

o Follow the common curriculum (if it meets the admission requirements for

mainstream education and has a motivated report);

42 M-decreet. (2014). https://onderwijs.vlaanderen.be/nl/grote-liinen-van-het-m-decreet
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o Follow an individually adapted curriculum (if he has a report for access to special
education);
o The M-decree also includes peer support from teachers and paramedical staff from
special education. Support is also offered in other ways.
First aid for a learning problem or backlog

Children can experience difficulties when learning. An estimated 1 in 5 young people in
Flanders have learning disabilities or a learning problem.

Learning problems have various causes:

o Problems at home;

o Low self-esteem;

o Wrong learning method;

o Stubborn read, write or math problems;

o Attention problems;

o Problems with the working posture;

o Learning disabilities.
In primary and secondary education the first concern lies in the hands of the school itself. A
conversation with the class teacher or the subject teacher is an important first step to tackle a
learning problem. That teacher can consult with other colleagues, such as a care coordinator,

pupil counsellor, degree coordinator, or the director.

Most schools have student counsellors: teachers who help students with problems. In some

schools there are also trust students.

In many cases the school will be able to help itself. If this is not the case, it can refer you to

the pupil guidance centre (CLB).

Sometimes more specialized help is needed, therefore the CLB works together with other
services, such as centres for the treatment of learning disabilities, rehabilitation centres, or

mental health centres.

Care continuum
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The M-decree states that it is the task of the school to develop a care continuum. It is the care
policy in which the school goes through 3 phases in order to provide pupils with the CLB and
parents as well as possible:

o Phase 0: broad basic care. From the vision of care, the school offers all pupils a
powerful learning environment. The school stimulates the development of all pupils
as much as possible, follows them systematically, and actively works on the
reduction of risk factors and the strengthening of protective factors.

o Phase 1: increased care. The school takes extra measures to ensure that the pupil
can continue to follow the common curriculum (such as remedying, differentiating,
compensating, and dispensing).

o Phase 2: expansion of care. The CLB takes an active role and examines what the
pupil, the teachers, and the parents can do and what they need. The CLB may
subsequently draw up a motivated report in which it substantiates the need for the
expansion of care. Then the school can use support from the support network or a
school for special education. If phases 0 to 2 have been completed and if following
the common curriculum with reasonable adjustments is not feasible, the CLB can
draw up a report for access to special education or an individually adapted
curriculum in mainstream education.

o Phase 3: individually adapted curriculum (IAC). The CLB draws up a report for the
access to special education or an IAC in mainstream education. The IAC phase can
take shape in both ordinary and special education.

A pupil with a report can follow an IAC in a school for ordinary education or can enrol in a
school for special education. This depends on the choice of the parents and the pupil and the

reasonable adjustments that are possible in an ordinary school.
The CLB investigates the possibilities together with the parents, the pupil, and the school.

If the student follows an IAC in a school for mainstream education, the school can request

support from the support network or a school for special education.

Action-oriented working
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Developing a care continuum also means that the teacher and the school work in an action-
oriented way (HGW). In this way people strive for quality education and effective pupil

guidance.
HGW has 7 starting points:

o The educational needs of the pupil are central. The teacher must ask himself what
the pupil needs to achieve goals.

o Coordination and interaction between pupils, teachers, parents and the school
improves the approach.

o The teacher plays an important role in the positive development of the pupil.

o The focus is on the positive aspects of pupils, teachers, the school, and parents.
That takes the teacher along in the plan of the approach.

o Collaboration with pupils, teachers, the school, and parents is necessary.

o The teacher formulates goals and looks at what is needed to achieve those goals.

o The teacher works systematically, in steps, and transparently.

Reasonable adjustments

Making reasonable adjustments is also a task of the school according to the M-decree. A form
of reasonable adjustment is the so-called STICORDI measures. STICORDI (stimuleren,

compenseren, remediéren, differentiéren, dispenseren) is an acronym for:

o encourage: encouraging pupils and emphasizing the child's strengths;

o compensate: allow devices such as a laptop;

o remediate: helping pupils individually;

o differentiate: subject matter and lesson approach vary;

o dispense: allow exemptions from parts of the curriculum.
STICORDI measures are various measures that support children with disabilities to avoid
learning disadvantages. Dyslexia can then, for example, be compensated by using a laptop

with reading software.

A reasonable adjustment removes the barriers faced by pupils with specific educational needs
in a normal school environment. This way, these pupils can follow the lessons and develop

optimally.
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This is in line with the principle of Universal Design for Learning (UDL): offering the subject
matter in a way that is accessible to a diverse pupil population by varying, for example,

materials, methods, and evaluation.
When assessing the reasonableness of the adaptation, the school can take into account:

o The cost of the adjustment;

o The impact that the adjustment has on the school and classroom organization;
o How long and how often the pupil can use the adjustment;

o The consequences of the adjustment for the quality of life of the pupil;

o The consequences of the adaptation for the environment and other pupils;

o Whether or not there are no equivalent alternatives.

Mainstream or special education?

A pupil with a disability can enrol in an ordinary school, with or without a report for access to

special education.
Pupil does not have a report for access to special education

If the pupil, possibly with extra care, can join the common curriculum, he will remain in

mainstream education. For the extra care a motivated report from the CLB is required.

If the educational needs of the pupil change to such an extent that the common curriculum is

no longer feasible for him, the CLB can draw up a report for access to special education.
Pupil has a report for access to special education

If the pupil has a report for access to special education, then there are two options: mainstream

or special education.
The parents register their children in an ordinary school.

The pupil receives an individually adapted curriculum, with support. In that case, the pupil
does not have to meet the same goals as the fellow pupils. In secondary education the pupil

makes study progress year after year via a certificate of acquired competences.
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The school, after the consultation with parents and the CLB, decides that the adjustments
needed to have a pupil follow an individually adapted curriculum are unreasonable. The school
dissolves the registration. The pupil then searches, possibly with the help of the local
consultation platform (lokaal overlegplatform - LOP), for another regular school. The pupil can
also go to special education.

The school, the parents, or the CLB think that the pupil with a report for access to special
education can follow the common curriculum in an ordinary school. Then the CLB can, if

agreed, cancel the report. The pupil is then fully entitled to a registration in an ordinary school.
The pupil goes to special education.

The type (and the training form) are mentioned in the report.

Admission requirements for special education

Only with a report can a pupil go to special education. The CLB first checks whether the regular
school took all possible measures before referring a pupil to a special education school.

Referring based on the social background only is not possible.

Pupils who have already attended special education before the school year 2015-2016 may
continue with their 'old' enrolment report in their type or form of education until they have

terminated the level of education in which they were enrolled.

New types of special education

Since the 2015-2016 school year, there are new definitions for some types in special

education.

o Type 1 (pupils with a mild intellectual disability), type 8 (pupils with serious learning
disabilities), and type 3 (type 1 in special secondary education) are gradually being
phased out and transformed into the new type of basic offer. Pupils from that new
type can, after a positive evaluation of the school and the CLB, return to regular

education over time.
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o There is a new type 9 for children with autism who have no intellectual disability and
despite support cannot go to mainstream education.
In September 2015 the M-decree came into effect. The purpose of the decree is to make the

Flemish education system more inclusive by:

o Holding more pupils in mainstream education and allowing fewer pupils to move on
to special education.
o Toinclude more pupils in special education in mainstream education.
A teacher does not have to become a specialist in the knowledge of learning disabilities or

limitations, but must have or obtain several necessary basic competences:

o Assessing the needs of pupils;

o Determine objectives;

o Ensure reasonable adjustments, such as differentiating, remedying, compensating
and taking dispensing measures;

o The right to reasonable accommodation is the biggest change in ordinary
education. Whether a pupil can start at a school depends on the adjustments that
are needed, and whether the school considers these adjustments to be reasonable.
Reasonable adjustments include the use of laptops and calculators in the lesson or
allow more time to complete a test.

The aim is for teachers to:

o think more closely with the teacher’s team about adjustments such as remediation,
differentiation, the use of tools, and a more tailor-made curriculum;
o consult more with pupils with specific educational needs and with their parents;
o work more closely with the CLB and other supporters.
Together with others the teacher should look for adjustments that make the provision of quality

education reasonable for all pupils and in particular for pupils with special educational needs.
Target audience

Target group for the 2017-2018 school year are schools that have not yet participated in the
program in school years 2015-2016 and 2016-2017 and more specifically:

o Teachers;
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o Management;
o Internal supervisors: middle management, managers of departments, care
coordinators, training coordinators;
o External supervisors: pedagogical supervisors, teacher trainers;
o Supporters within the support model M-decree.
In order to permanently embed the acquired insights, the participation of supervisors is

advisable. They can further support the school teams after the project has ended.

The participants will strengthen their mastery in didactics, pedagogy, and action-oriented
collaboration:

o broaden and deepen basic competencies as a teacher, so that the teacher can
work more inclusively in the team and meet the specific educational needs of pupils;

o receive support in the team to work together on competency development aimed at
the maximum development of all pupils and in particular pupils with special
educational needs.

Overview of selected projects

The Flemish Government has not yet definitively approved the regulatory framework for the
projects. The projects can only start after that has happened.

The below table provides:

o An extensive project description;

o The contact details of the organizer;
o The way how to candidate;

o Place and date.

Title of project (Name of organization)

M-decreet: motor, motivatie en mogelijkheden*® (Arteveldehogeschool)

43 M-decreet: motor, motivatie en mogelijkheden.
https://onderwijs.vlaanderen.be/sites/default/files/atoms/files/2017 06 01 Motor Motivatie Mogelilkheden Artev

elde.pdf
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V-eSperAnZa (Verbind Samenwerken Aan geintegreerde Zorg, een hoopvol perspectief*
(Vzw Nascholing in het katholiek onderwijs)

Expeditie M: een onderzoekstocht naar duurzame integratie van inclusief handelen en
denken® (AVSG vzw)

Het M-decreet als motor van uitmuntend onderwijs*® (Steunpunt Diversiteit en Leren (UGent))

KITS: krachtige indicatoren voor een toegankelijke school*’ (UC Leuven vzw)

Current challenges and future directions

Inclusive education is not very easy to implement in the field. In addition to that new regulations
and implementations bring their challenges. M-Decree is another level of the inclusive

education in Belgium. So, its challenges also mainly come from inexperience.

In Flanders, the school usually takes the time to decide whether the teacher agrees to accept
the child as a member of the class. Children with a disability are often considered to be the
exception: regular education is not the place for them to be taught. The practice of exclusion
to a more specialized context is embedded in the educational system and represents a

common way of thinking.

44 V-eSperAnZza (Verbind Samenwerken Aan geintegreerde Zorg, een hoopvol perspectief.
https://onderwijs.vlaanderen.be/sites/default/files/atoms/files/2017 06-08-Vesperanza KOV.pdf

45 Expeditie M: een onderzoekstocht naar duurzame integratie van inclusief handelen en denken.
https://onderwijs.vlaanderen.be/sites/default/files/atoms/files/2017 06 01 Expeditie-M_OVSG.docx

46 Het M-decreet als motor van uitmuntend onderwijs.
https://onderwijs.vlaanderen.be/sites/default/files/atoms/files/2016_06_01 Motor_uitmuntend onderwijs SDL.do
cX

47 KITS: krachtige indicatoren voor een toegankelijke school.
https://onderwijs.vlaanderen.be/sites/default/files/atoms/files/KITS%20Fiche%202017-2018.docx
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The disabled child is seen as another category, different from the ‘average’ pupil. This way of
looking at children with special needs in the school context is closely associated with the kind
of questions raised about the nature of the difference in the child.

Uncertainties arise because not everything is known. Besides, teachers have doubts about
their competency because they feel they have no expertise in the deficit (s) (and the medical
complications) of the child. They feel insecure about not knowing enough or not knowing how
to act.

M-decree replacement

Flanders is generally the best-organized region in Belgium concerning services for pupils that
face challenges towards education. These children can rely on Pupil Guidance Centres

(Centrum voor Leerlingenbegeleiding - CLB).

Flanders is currently the leader in the number of pupils that go to special education schools.
But as mentioned before since 2008 Flanders has created a new legal framework that aims
to include pupils with disabilities in mainstream education, when possible with reasonable

adaptations.

o Decree for Flemish equal chances and equal treat policy (2008)%%;
o Government agrees with the UN-Convention on the Rights of Persons with
Disabilities (2006)*°;
o M-decree (2014)%®.
Inclusive education in Flanders is defined by the M-decree of 12 March 2014 (M stands for
measures for pupils with special educational needs) and aims to invest more into broad

baseline care, take appropriate measures and make reasonable adaptations. This is to result

48 Decree for Flemish equal chances and equal treat policy. (2008). https://eur-lex.europa.eu/legal-
content/EN/TXT/?uri=NIM%3A264976

49 United Nations. (2006). Convention on the Rights of Persons with Disabilities.
https://www.un.org/development/desa/disabilities/convention-on-the-rights-of-persons-with-
disabilities/convention-on-the-rights-of-persons-with-disabilities-2.html

50 M-decreet. (2014). https://onderwijs.vlaanderen.be/nl/grote-liinen-van-het-m-decreet
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in concrete changes in special and mainstream education. In short, education needs to take

reasonable measures to keep children as much as possible in the mainstream schools.

Preparations started in January 2015 and have been applied since the 1st of September 2015.
However, it must be mentioned that this created other problems, especially because teachers
but also CLBs are ill-prepared. The UN Convention on the Rights of Persons with Disabilities
makes it very clear that the (continued) existence of special education is contrary to the
principles of this Convention. Hence also the M-decree. Unfortunately, this pressure on the
progressive dismantling of special education has ensured that a "right of parents to have their
children follow lessons in mainstream education (if possible)" has evolved to “a parents' duty
to do so, except when it goes wrong”. That is not the attitude or starting point but is the result

of agreeing with the UN convention.

Due to the many problems with the M-decree, it will remain in force until September 1, 2021.
In the meantime, a new regulation is being prepared: “Towards a guidance decree for pupils

with special educational needs™?.
Replacing M-decree with new Guidance decree

The Flemish Government wants to replace the M-decree for pupils with special educational
needs with a new guidance decree. This is stated in the Flemish coalition agreement 2019-
2024.

The current model for supporting pupils with special educational needs in mainstream
education will remain in force until the 2020-2021 school year. In the meantime, a new support

model is being prepared that will enter into force from 1 September 2021 at the earliest.

51 Naar een begeleidingsdecreet voor leerlingen met specifieke onderwijsbehoeften.
https://onderwijs.vlaanderen.be/nl/naar-een-begeleidingsdecreet-voor-leerlingen-met-specifieke-
onderwijsbehoeften
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The Flemish minister of education Ben Weyts®? has clarified the objectives in the
memorandum to the Flemish Government. He also provides many principles, which at the
same time form the outlines for drawing up the new guidance decree and the final support
model.

Continue to focus on inclusive education

The Flemish Government remains behind the principle of inclusion but wants to work step by
step. It fills in the goals pragmatically and realistically, for it is crucial to create sufficient public

support and pedagogical guidance.

With the guidance decree, the government does not want to take any steps back but wants to

continue to build support for a more gradual realization of inclusive education.
The aim of the new decree is not less, but more social inclusion:

o Keep as many pupils as possible through mainstream education in the best
possible education and therefore no longer refer pupils to special education.
o Refer fewer tutors to external services for tutoring.
The basic care aimed at creating learning gains at school is being elaborated further. To this
end, the Flemish government seeks inspiration from foreign models and examples, such as

"response to instruction” (RTI).

In the RTI model, the care needs of the pupil are attuned and an attempt is made to ensure
that as many pupils as possible connect with the general learning objectives through the
increasing intensity of remediation. This is achieved through permanent screening,
intervention, and monitoring in the classroom or a task class. It is checked whether the
capacity of school teams is not exceeded and whether the involved pupils achieve sufficient

learning gains.

52 Naar een begeleidingsdecreet voor leerlingen met specifieke onderwijsbehoeften.
https://onderwijs.vlaanderen.be/nl/naar-een-begeleidingsdecreet-voor-leerlingen-met-specifieke-
onderwijsbehoeften
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The evolution towards inclusive education will have to proceed step by step and at a feasible
pace. Special education also retains a fully-fledged place and is qualitatively strengthened

where necessary.
Current support model up to and including school year 2020-2021

Pupils who are already entitled to support today will continue to receive it. Supporters continue

to take up their duties as supporters.

The current working method of the support model will continue in the 2020-2021 school year.

Based on an evaluation, a definitive support model is now being prepared.
Guidance Decree at the earliest from the school year 2021-2022

A new guidance decree is being prepared in school years 2019-2020 and 2020-2021. A
definitive support model will be part of that.

Cross-network cooperation will be an important starting point. Support should be fast and

efficient, close to the pupil and the teacher.

A new guidance decree will start at the earliest in the school year 2021-2022. Sufficient time
is allocated for preparation and consultation. The Minister of Education, for example, wants to

avoid the hasty introduction of a new regulatory framework.

Kdtrpog

Zuyypageig: Mapiavva [pnyopiou, AyyeAog NikoAdou, kai MNwpyog MiAng (EUROCY

Innovations Ltd, Kutrpog)
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H mrepirrwon tn¢ Kammpou - NouoBsaia kai ToAITIKN

H Kumpog £yive avegdptntn dnuokpartia oTig 16 Auyouotou 1960, kaBwg ATav BpeTavIK
aTrolkia atré 10 1878.%2 Katd ouvétrela, To BPeTavikd ekKTTAIOEUTIKO OUCTNUG OXETIKA PE TIG
eIOIKEG avaykeg epapudoTnke otnv Kutpo. H BpeTavikn ekmTaideuTikr) vouoBeaia tou 1870
TIPOTEIVE TN «OnMIoUpYia €IBIKWV TAGEWV yIa HaBNTEG PE CWHPATIKA Kal dlavonTikh avatrnpia,
KaBWG Kal yla gabnTég ue TTPoBAAUATA CUPTTEPIPOPAS».>* To 1929, n ZxoAn TuAWV ATaV TO
TIPWTO OXOAEI0 €IDIKAG aywyrg TTou 1I6pUBnKe 0To vnoi, Je TN ZXOA Kwewv va avoiyel 1o
1953. To 1944, €10ix0n «UTTOXPEWTIKA EKTTAIOEUOT) VIO HABNTEG YE avaTTNPIEG KAl HABNTEG e
€I0IKEG AVAYKEG Kal yia padnTég TTou €ixe Trepdoel TTOAUG Kaipdg va AdBouv BepaTreia o€

voookopeia». Atré To 1970, gival uTToXpeWTIKO KABe TTaudi va TTnyaivel oTo oXoAgio.>®

To 1979, 10 KPATOG avéAaRe TNV €uBUVN yia Tn dnuioupyia €IBIKWY OXOALiWV yia PHaBnTég
NAIKiag 5 £éwg 18 eTwv. Mg auTdv ToV VOO, CUYKPOTABNKAV TTEPIPEPEIAKES TTOAUETTIOTNOVIKEG
ETTITPOTTEG VIO VA EEETACOUV TIG TTEPITITWOEIG MEUOVWHEVWY HABNTWY TTOU ava@épovTal aTnV
€101k ekTTai®euon Kal va TTPOTEIVOUV TNV KATAAANAGTEPN EKTTAIOEUTIKY) TOTTOBETNON VIO KABE
HaBNnTA (1979: N6uog 47/1979 - Exmraideuon Taudiwv Pe €10IKEG AVAYKES O€ €10IKA OXOAEIa Kal
1G€€16).%8 TN dekaeTia Tou 1980, UTIAPXE Mia TAon yia TNV EvTagn Twv PoBNTWV e EIBIKES
AVAYKEG OTA yeVIKA oxoAgia. To 1993, o Népog 24 (1) / 1993 kai n avTioToixn TPOTTOTToINCN
TOU TTAPEXOUV OWPEAV KOl UTTOXPEWTIKA ekTTaideuon oe TTpwToRdbuia kal deutepofaBuia
ektTaideuon. MNoveig f KNdEPOVES TTAIdIWY, TTOU ATTOTUYXAVOUV OTO VA TA £yypAWOUV Kal va Td

oTeilouv oTO OX0Agio Katd TN didpkela TNG kaBopiopévng TepIddou, UTTOKEIVTal o€ TToIviy.®” H

53 H loTopia Tng Kutrpou atroé 1o 1878.https://en.wikipedia.org/wiki/History of Cyprus since 1878

54 Eupwaikog Opyavioudg KUtrpog. ZUoTnUa TTapOoXS UTTOOTAPIENG Kal EIBIKAG EKTTAIBEUONG.
https://www.european-agency.org/country-information/cyprus/systems-of-support-and-specialist-provision

55 Eupwraikdg Opyaviopog KUtrpog. ZUoTnua TTapoxng UTTOOTAPIENG Kal EISIKNAG EKTTAIdEUONG.
https://www.european-agency.org/country-information/cyprus/systems-of-support-and-specialist-provision

56 Eupwraikog Opyaviopog Kutrpog. (1979). O véuog yia Tny €18ikn ekmaidsuon (N.47/1979).

57 Kutrpog. (1993). O vouog yia TV YTTOXPeWTIKA Kal Awpedv Ekmaideuon ato AnyoTiké Kai ato Fupvdaio.
http://www.cylaw.org/nomoi/arith/1993_1 024.pdf
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TIPOKTIKY TNG £vVTaENG Oev €ixe Kavéva VOUIKO BepéNo oTnv KUTTpo péxpl Tn BEoTTion Tou vouou

yla TNV eKTTai®EUCN Kal TNV KATApTIon Twv TTaIdIwV e e1dIkéG avaykeg 113 (1) Tou 1999.%8

Ndéuoc yia tnv Exkmraideuon kai tnv Karaprion MNaidiwv e Eidikég Avdykee 113 (1) 1999

H TTONITIKA OXeTIKA pe TNV €viagn Twv pabntwv pe €IOIKEG avAyKeG OTnv ETTIKpaTtoluod
ektraideuon ekppdletal oto Nouo yia Tnv Exmraidsuon kar Katdption Twv MNaidiwv pe EidikEG
Avaykeg 113 (1) Tou 1999 (Eidikdég Nopog 113 (1) / 1999), otoug Kavoviououg yia ‘Eykaipn
avixveuon maidiwy pe €10IkEG avdaykeg 185 (1) / 2001%° kai oToug KavoviopoUg yia Tnv
ektTaideuon Kai Tnv ektraideuon TTaidiwv pe €10IKEG avaykes 186 (1) / 2001. Or duo TeAeuTaiol

puBuifouv TNV e@apuoyr Tou vouou atrd Tov ZeTTéuBplo Tou 2001.

O Nopog E1dikns Aywyng 113 (1) / 1999 eival To vopoBeTIKO TTAQICIO TTOU pUBIiCel: TNV €yKaipn
avixveuon TaIdIWV HE €I0IKEG EKTTAIOEUTIKEG avaykeg (EEA) - Tnv agloAdynon Toug Kal Tnv
avATITUEN €vOG OTOMIKOU EKTTAIBEUTIKOU OXEDIOU - TNV TOTTOBETNAT TOUG OTO TTIO KATAAANAO
eKTTAIOEUTIKO TTEPIBAAAOV HE TNV TTAPOXH TOOO EKTTAISEUTIKWVY OCO0 KAl EKTTAIOEUTIKWV TTOPWYV

yla TNV KAAUWN TWV avayKwy Toug Kal Tn ouvexr aloAdynon tng mpoddou Tou TTaidiou.

2UhQWva g To VOUO, éva TTaidi Bewpeital 0T €xel €10IKA eKTTAIBEUTIK avaykn (SEN) €dv €xel
OnNUAvTIKa peyaAutepn duokoAia aTtn pudénon oe cuykpion WYE TNV TTAEIOYPNQIa TwY TTAIdILV
Tapouolag nAIKiag A €dv o avarmpeia eutodifel - dnuioupyei eutrddia oTto TTAIdI va
XPNOIMOTIOIEI TIG TUTTIKEG EKTTAIOEUTIKEG EYKATAOTACEIG Kal TTOPOUG TTou dIaTiIBEVTAI OTA YEVIKA

OXOAcgia.

Méow Twv Baoikwv Gpbpwv Tou véuou, To KPATOG avoAauBAvel TNV €yKaipn avixveuon
TTAIBIWV HE EIBIKEG aVAYKEG aTTO TNV NAIKIa Twv TpIwv. AlEdyel pia TTARPN SIETTICTNUOVIKN

agloAdynon kai gToxeUel va TTapéxXEl OAa T atTapaitnTa YETPA OGOV aPOopd TNV TTPOCAPHOYN

58 KUmrpog. (1999). O vouog mepi ekmaideuons tou 1999 yia maidid ue eidikéG avaykes (N. 113(1)/1999).

http://www.cylaw.org/nomoi/enop/non-ind/1999 1 113/full.html

59 Cyprus. (2001). The Early Detection of Children with Special Needs Regulations (N. 185(1)/2001).
http://www.moec.gov.cy/eidiki _ekpaidefsi/nomothesia/peri_mihanismou kanonismoi 2001 185 2001.pdf
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TOU TTPOYPAPMATOG OTTOUdWY, TNV TEXVIKA Kal TNV UTTOOTAPIEN TOU TTPOOWTTIKOU YIO TNV

QTTOTEAECPATIKA EKTTAIOEUCT TWV TTAIBIWY, OE €va YEVIKO TTEPIBAANOV.

To kpdTog TTapEXEl OWPEAV €IBIKEG EKTTAIOEUTIKEG UTTNPECIES OTIG NAIKiEG aTTd 3 €wg 18 eTwv
o€ JabnTég TTou TIG XpelddovTal (Av KPIBEi atrapaitnTo, N EKTTAIDEUCN UTTOPEI VO ETTEKTOOEI

£wg TNV NAIKia TWV 21 €TWV).

O1 pabntég e eI0IKEG avAayKeS TTPETTEI va eKTTaIdEUOVTal O dNUOCIa GXOAEia, Ta OoTToia Eival
eCommAiIopéva pe KAaTAAANAN utrodoun, oluugwva pe Tov Nopo yia Tnv Eidik Ekmaideuon.
Mpdyuari, o1 TTepiIcodTEPOI HaBNTEG we EEA ekmraidetovTal o€ yeVIKEG TALEIG, WOTOTO, €IOIK
eKTTAIOEUTIKA TTOPOXN MTTOPEi €TTiong va 000¢i o€ €I0IKEG PovAdeG OTa YEVIKA OXOAgia. Ol
HOBNTEG TTOU CUPUETEXOUV OTIG EIDIKEG JOVADEG EVTACOOVTAI O€ HIA YEVIKA TAEN, OTNV OTToia

TTOPAKOAOUBOUV HaBAPATA XWPIG ATTOKAEICHOUG KOl CUMKETEXOUV O€ ETTIAEKTIKEG EKONAWOCEIG.

Av Kal TO KPATOG TTapPEXEl OTOUG MAONTEC TNV «EUKAIPIO» va €yypa@ouv OTNnV VEVIKN
ekTTaideuan, UTTAPXOUV OPICUEVOI TTAPAYOVTEG TTOU ATTAYOPEUOUV OTOUG £V AOyw HaBnTES va
oupTrepIAN®BoUV TTARpwe. O1 Angelides et al (2004) onueiwoav 0TI «O MO CNUAVTIKOG
TTOPAYOVTAG TTOU AEITOUPYNOE WG EPTTODIO OTNV EQAPPOYN PIAG TTEPIEKTIKNG EKTTAIOEUONG OTA
TTPOOXOAIKA oxoAgia cival Ta idia Ta TTaIdId, o ATTOWEIG TOUG Madi JE Ta ouvaIoBAPATa TToU
QEPVOUV Kal TIGC OXEo€IG Toug, Kal TTpétrel va AauBdvovtal uttéyn Katd 10 oxedlaoud

eKTTaidEUONC YIa SaoKAAoUG».®0

ATIO TNV AAAN TTAEUpPd, o1 padnTég ue coBapég BUOKOAIEG ekTTaideUovTal O€ €10IKA OXOAEia.
Autd eivar €CotTAiopéva pe TO KOTAAANAO TTPOoWTTIKG (WUXOAOYyoug, AoyoBepaTTeuTEG,
QUO100epaTTEUTEG Kal AAAOUG €101IKOUG, KABWG Kal BondnTIKG TTPOCWTTIKG) YIO Va UTTOoTRPIEOUV
KAl va TTOPEXOUV OUCIOOTIKA PECA OTOUG PaBNTEG yia TNV €TTITEUEN TNG ATTOOTOANG TOUG. 2€
TTEPITITWON TTOU €vag PaBnTrG Pe €10IKEG avayKkeg Oev UTTopEl va BpiokeTal 0TO OXOAEio yia
MEYAAO XpoviKO didoTnua, AOyw uyeiag 1 aAAwv TTpoBANudTwY, N eKTTaideuon UTTOPEL va

TTapéxeTal o€ PéPn ekTOS atrd dnudaoia ) €18IKA oxoAgia, dnAadr) oTo OTTITI I 0€ VOOOKOEIQ.

60 Angelides, P., Charalambous, C., & Vrasidas, C. (2004). ZKEWeIG yIa TNV TIOAITIKA Kal TNV TIPOKTIKA TNG
OUVEKTTAiIOEUONG 0€ TIPOOXOAIKA axoAgia aTnv KUTtrpo. EupwTrdikd TepIodIKO yia TNV eKTTaidcuan €IBIKWY
avaykwy, 19(2), 211-223. https://doi.org/10.1080/08856250410001678496
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lNpdvoia Eidikn¢ Ekmraideuong

EidIKA ekTTaideuTIKA TTPOVOIA UTTOPEI va TTpayuaToTroinBei e o1TolodnTToTe aTTd Ta KPATIKA
OXOAIKG eTTiTTeda ektTaideuong. Q¢ ek ToUToU, T TTPOCXOAIKA 1IOpUMATA, Ta dNUOTIKG OXOAEIQ,
Ta yupvdoia (OxoAsia KaTwTtepng OeUTEPOPRABUIAG EKTTAIDEUONG), TO AUKEIO (OXOAEIO avwTEPNG
OeUTEPORABUIOG eKTTAIDEUONG) KAI Ol TEXVIKEG OXOAEG TTPETTEI VA TTAPEXOUV TTPOCAPHOYEG KAl

OIEUKOAUVOEIG O€ aBNTEG PE €1IBIKEG AVAYKEG.

21N OcuTepofdBuIa extTaideuon, HabNnTéG pe €1OIKEG HaBNOoIakéG OUOKOAIEG eyypdgovTal o€
TTPOYPANUATA UTTOOTAPIENG, METG aTTO atrogpaacn TnG EtTapxiakAg ETITPOTG. ZT0UG abnTég

TTPOCQEPETAI EKTTAUIOEUTIKN UTTOOTAPIEN ATOMIKA 1 0€ OUAdES, avaAoya HE TIG aVAYKES TOUG.

2uvnBwg TTapéxeTal €I0IKN eKTTAIOEUTIKA UTTOOTAPIEN yia Béuarta oTa oTroia o1 PabnTég
ecetalovTal 010 TEAOG ToUu OXOAIKOU £Toug (NeoeAANVIKA, 10Topia, QUGIKA Kal pabnuatikd). Oi
MaBNnTEG e€aupolvTal, yia TTAPOXN EKTTAIOEUTIKNAG UTTOOTHPIENG, aTmd uabriuata TTou Ogv
MTTOPOUV va TTapakoAouBricouv AOyw TnG avartmpiag Toug (1T.X. apxaia eAANVIKA 1 / Kal yia
oeutepn &évn yAwooa). O pabntég pe €dkég aioBNTNpPIokEG avarrnpieg Aaufdavouv

e€e1dIkeupévn BonBeia atmd Ta 101K GXOAEia.

O1 €10IKEG HOVADEG TTAPEXOUV TTIO EVTATIKN €I0IKN EKTTAIOEUON O€ £vav PIKPO aplBud padntwyv
(ouvnBwg €wg £€1), diatnpwvTag TTApAAANAa TNV ETTAPR Kal TNV €VTagn PE PIA CUYKEKPIYEVN
Ta¢N avapopdg o1o oxoAcio. Edv kapia atrd auTég TIG TTPOCAPUOYEG eV TaIPIAZEl OTIG AVAYKEG

TOU MOBNTA, uTTopEi va eviaxBei oe éva €181kd oxoAcio.

Emi Tou mapdvrog, uttdpyouv €E1 TTEpIPEPEIaKA €10IKA OXOAgia yia pabnTég ue coPapég
MaBNoIakéG DUOKOAIEG: éva OXOAEIO yia paBNTEG PE OUVAIOONUATIKEG KOl CUPTTEPIPOPIKES
OUOKOAIEG - €va OxOAgio yia pabnTég pe TTpoBAfuaTa 6paong - Eva OXOAEi0 yia abnTéG Ue
TTPOPRANPATA aKoNG, METAEU GAAWYV. Ta dUo TeAeuTaia OXOAEIO TTAPEXOUV UTTNPEDIEG O€ HaBNTEG
ME TTpoBAAuaTa 6pacng | aKONG TToU eVIACCOVTal O€ YEVIKA OXOAEia Kal 0€ EVAAIKEG TTOU
xpeladovtal e€eidikeupévn Borbeia r kabodriynon. Eidikoi eKTTaideuTIKOI TTApEXOVTaI ETTIONG O€
MN KUBEPVNTIKA IOPUUATA TTOU TTPOCPEPOUV ECEIDIKEUNEVEG UTTNPETIEG O€ OIAPOPETIKEG OUADES
MaBnTwyv, TT.X. 0€ ATopa PE TTOANATTAEG 1) cOBapEG owuaTiKEG avaTtrnpies. MapéxovTal €1miong
UTTNPECIEG 0€ HaBNTEG TTOU BPICKOVTAI OTO VOOOKOWEIO YIa ONUAvTIKO Xpoviké didoTnua A TTou,

yIQ 10TPIKOUG i} AAAOUG AdYOoUG, TTPETTEI va KTTAIBEUOVTAI GTO OTTITI.
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H tpéxouoa kardoTaon TNG EKTTAIOEUONS XWPEIGC ATTOKAEIOHOUG

OTIC XWPEG ETAIPOUG

Eicaywyni

Zuyypa@eig: Dita Nimante (Mavemotiuio Aectoviag, Aetovia) and Karel Van Isacker
(PhoenixKM, B€Ayio)

H dnAwon ¢ ZaAapdvka emBefaiwoe 0TI kKABe TTaIdi €XEl PMOVADIKA XOPAKTNPIOTIKA,
evOIaQEPOVTA, IKAVOTNTEG KAl JABNOIAKES AVAYKEG, Kal N TTOIKINOJOP®Ia €ival XapaKTNPIOTIKO
KaBe avBpwtrou. Ta vyevikd oOxoAecia pe TTPOCAVATOAIOUNO OTNV  EKTTAIOEUCN  XWPIG
QTTOKAEIOPOUG 0TN ARAwGoN TNG ZaAapavka BewpouvTal WG «TA TTIO ATTOTEAEOUATIKA NECA Yia
TNV KATaTroAéuNon Twv SlaKpicewy, TN dnuioupyia IAGEEVWY KOIVOTATWY, TN dNIoUpyia JIOG
KOIVWVIag Xwpi¢ atrokAeIopoUg» .5t H ektraideuan Xwpic atmoKAEIoUOUG OXETICETAI OTEVA UE TO
Kiviua Twv avBpwTtivwy JIKAIWUATWY Kal TIG aie¢ uiag dnPokpatikig Koivwviag. H
eKTTaI®EUON XWPIG atTOKAEIOPOUG e KABe TPOTTO BonBd va &emepacToUv TA UTTAPXOVTO

gUTTOBIO OTN PHABNoN Kal TNV avaTrTugn ke TTaidioy.5?

H ektraideuon xwpig atrokAeIopoug ival éva TTaykOouIo @aivopevo, Ta Hvwpuéva ‘EBvn (OHE)
kai n UNESCO eivar 800 TTI0 OonuavTiKOi QOpPEig TTpowbnong TnG eKTTaidEUONS Xwpig
QTTOKAEIONOUG o€ OAa Ta KpATn MEAN. O1 apx€ég TNG 100TNTAG KOl TNG eKTTAI®EUONG XWPIg
atrokAgIopoUg Ta TeAeuTaia 30-40 xpovia £xouv eVOWMNOTWOEI oTa TTOMITIKA £yypaga Kal TN
vopoBeaia TTOAWY Xwpwv o€ OA0 Tov KOOHO0. O1 10€e¢ eKTTAIdEUONG XWPIG OTTOKAEIOHOUG
E€XOUV CUMTTEPIANYBEI 0TV akadnuaikr £peuva KaBWGS Kal OTNV KOIVWVIKA KOl OIKOVOUIKN
TTOAITIKY, TOOO O¢ €BVIKO 000 Kal ae dleBvég emitedo. YTpEe Taxeia avdamTuén 1600 Twv
TTOAITIKWV 000 KAl TV ETTICTAPOVIKWY 00WV TNG EKTTAIdEUCNG XWPIG aTTOKAEIoNOUG. QOTOCO,
N ekmaideuon Xwpic atTokAEIopoUg dev Asitoupyei UTTO Kevd 1 pePovwUEVa atmd GAAoug

TTapdyovTeg TTou eTnpedlouv TNV Kolvwvia. ‘Exel onueiwdei katroia Tpdodog, XWPeg ae OAo

61 UNESCO. (1994). H dnAwon Tng ZaAaudvka Kai To TTAaiclo dpdaong yia Tnv €10IKn ekTraideuon. Paris:
UNESCO. Page 8.

62 Booth, T. and Ainscow, M. (2002). The index for inclusion. Bristol: Centre for Studies in Inclusive Education.
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TOV KOOPO €EAKOAOUBOUV VO QVTIUETWTTICOUV TIG TTPOKAACEIG O¢ DIOQOPETIKA eTTiTTeda. H
vouobBeaia, n TTONITIKI) BoUAnon €ival onuavTiKr Kal TTOAU atTapaitnTn, BewpeiTal 0TI ATTOTEAEI
ONPAvVTIKO TTAPAYOVTa yId TNV TTpowdlnon Tng eKTTaidEUoNG XWPiG OTTOKAEIOPOUG o€
OUOTNPATIKO £TTITTEDO, OAAG dev Ba gival TTOTE aApKeETO, KOBWG N €viagn Kal n 106TNTa dev
AgiIToupyouv atrod Ta TapatTédvw. H 1péxouca katdoTaon TTpoddou TTPOG TNV EKTTAIBEUON XWPIG
QTTOKAEIONOUG avagEpeTal TAKTIKA a1md xwpeg otnv UNESCO. H UNESCO oulMAéyel
TTANPOo@opieg atrd dIAPOPES XWPES o€ OAO TOoV KOOHO, TIG avaAUel Kal GUVTAoOEl EKBETEIS yia
TNV TpE€Xouca KatdoTaon. H teAeutaia ammd autég TG ekBEoelg TrTapayeTal To 2020: 'EkBeon TG
UNESCO «EkBeon TtrapakoAolbnong tng mraykéopiag ektraideuong, 2020: ‘Eviagén kai
ekTTaideuon: éAol anuaivel 6Aoi»%3. OTTwe avagépetal aTnv £kBean "uttdpyouv dIAUPATA Kal
evidoelg TTou  euTTAéKOVTOl OTNV  €TTiTeugn Tou 10avikoU TnG TARpoug évtagng"®4[4]:

EvrotmrioTnkav TToAAG TTpoBARpaTA:

o TautdétnTa, uTTdRabpPo Kal IKAvATNTA UTTAYOPEUOUY EUKAIPIEG EKTTAIOEUCNC.

o O1 unxaviouoi diakpioewv, OTEPEOTUTTWY KAl OTIYUATIOUOU gival TTapouolol yia
OAouUG TOUG HaBNTEG TTOU BIOTPEXOUV KivOUVO ATTOKAEIGHOU.

o Mapd tnv TPo0odo, TTOAAEG XWPES £§akOAOUBOUV va unv CUAAEyouUV, avapEépouv i
XPNOIMOTTOIoUV edOPEVA VI AUTOUG TTOU PEVOUV TTIOW.

o Ekatoppupia xavouv tTnv gukaipia va pdbouv.

o ‘Eva Baoikd gutrddio yia Tnv £vragn otnv ektraideuon gival n EAAEIn TTeTToidnong
o1 eivar duvarr] kal EmMOuuNTH.

o Evw opiopéveg xwpeg petapaivouv Tpog Tnv €vragn, o diaxwpiopog eEakoAoubei va
ETTIKPATEI.

o H xpnuaTtoddTnon TTpETTEl va OTOXEUEI EKEIVOUG TTOU £XOUV PEYOAUTEPN avAyKnD.

o O ekTTaIdEUTIKOI, TO BIBAKTIKO UAIKO Kal Ta pabnoiakd mepiBaAAovTa ouyxvé ayvoouv

Ta OQEAN TNG £VTAENG TNG SIOPOPETIKOTNTAG.

63 UNESCO. (2020). Global education monitoring report, 2020: Inclusion and education: All means all. Paris:
UNESCO. https://unesdoc.unesco.org/ark:/48223/pf0000373718

64 UNESCO. (2020). Global education monitoring report, 2020: Inclusion and education: all means all. Paris:
France. Page 5. https://unesdoc.unesco.org/ark:/48223/pf0000373718
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Latvia

Contributor: Dita Nimante (University of Latvia, Latvia)

The conceptual understanding of inclusive education in Latvia is very closely linked to
UNESCO broader concept of inclusive education. Inclusive education systems work to identify
and remove barriers to access, participation and success of all learners to education by
ensuring inclusive education in practice and providing qualitative learning for all diverse
learners. The education system of Latvia has gradually since 2010 developed policy
documents and plans, and instituted mandatory requirements as a way to turn legislature into

practice to insure inclusive education in Latvia®.

However, every country has its own unique and individual context for inclusive education.
There are target populations and certain directions of inclusive education relevant in today’s
Latvia: (1) promotion of inclusive schools, inclusive pedagogy for all learners, (2) including
children with special needs in general education, (3) providing necessary support for children
who have re-emigrated or children with immigration experience, (4) providing education for all

children by including in the education system those who are outside the education system.

As a result of the education reform (competencies based education) in Latvia, it is acceptable
that a general education institution plans flexibly the content of learning and organizes the
learning process according to the needs of pupils and taking into account their abilities.
Schools and teachers are allowed to organize learning activities flexibly and according to the
child's needs, including more flexibility in assessing learning performance than before. There
are inclusion orientated requirements for schools regarding the learning environment: an
inclusive, intellectually and socially emotional development, physically and emotionally safe

learning environment according to the age of pupils and the peculiarities of their

55 Prudnikova, I., & Bruveris, 1. (2015). Inclusion, legislation and practice: educating students with disabilities —
the Australian and Latvian experiences. SOCIETY. INTEGRATION. EDUCATION. Proceedings of the
International Scientific Conference. Special Pedagogy. 3 (pp. 193-204).
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development.®® So, one can conclude that there are the necessary requirements in place in
legislation for implementing inclusive pedagogy and inclusive and friendly, safe inclusive
school environment for everybody.

There are many opportunities for children with special needs and learning difficulties to receive
the necessary support in regular schools. Financial®” and additional resources (for example,
assistants, special education teachers, etc.) for pupils with special needs are provided.

New regulations of the Council of Ministers® will come into force from 15 of September 2020.

It is stated in the regulation:

o There is a possibility to receive support measures also for children who do not have
the statement of the state or local government Pedagogical Medical Commissions,
but who have development or learning difficulties; those difficulties can be stated by
the support specialists of the educational institution (educational or clinical
psychologist, speech therapist, teacher speech therapist or special pedagogue), the
necessary support can be organized based on their statement.

o Each educational institution must develop an individual learning plan for the

children who have special needs, the plan should be periodically reviewed.

66 Beizitere, |., Grumolte-Lerhe, I., Ziemane, I., & Valtenbergs, V. (2020). leklaujosa izglitiba bérniem ar
specialam vajadzibam Latvija [Inclusive education for children with special needs in Latvia]. Latvijas Republikas
Saeima. https://www.saeima.lv/petijumi/leklaujosa_izglitiba berniem spec vajadzibam Latvija.pdf

67 Grozijumi Ministru kabineta 2016. gada 5. julija noteikumos Nr. 447 "Par valsts budZeta mérkdotaciju
pedagogu darba samaksai pasvaldibu visparéjas izglitibas iestadés un valsts augstskolu visparéjas vidéjas
izglitibas iestadés" [Amendments to Cabinet Regulation No. of 5 July 2016 447 "On the State Budget Targeted
Grant for the Salary of Teachers in Municipal General Education Institutions and General Secondary Education
Institutions of State Higher Education Institutions] (2018). Latvijas Véstnesis, 163, 17.08.2018.
https://likumi.lv/ta/id/301070-grozijumi-ministru-kabineta-2016-gada-5-julija-noteikumos-nr-447-par-valsts-budzeta-

merkdotaciju-pedagogu-darba-samaksai-pasval...

%8 Prasibas visparéjas izglitibas iestadém, lai to Tstenotajas izglitibas programmas uznemtu izglitojamos ar
specialam vajadzibam [Requirements for general education institutions to admit students with special needs in
the educational programs they implement] (2019). Ministru kabinets. Ministru kabineta noteikumi Nr. 556. Latvijas
Veéstnesis, 240, 28.11.2019. https://likumi.lv/ta/id/310939-prasibas-visparejas-izglitibas-iestadem-lai-to-
istenotajas-izglitibas-programmas-uznemtu-izglitojamos-ar-specialam-vajadzibam
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o An expanded and detailed set of support measures is provided that the educational
institution must provide in accordance with the statement of the child's special
needs.

During last years more and more children with special needs are integrated or included in
regular schools. Consequently, there are less children with special needs remaining in special
schools.®® Nevertheless, in the school year 2018/2019 most of the children with special needs
(41% of the total number) received education in special education institutions, acquiring a
special program corresponding to the type of disorder, and 13% of children with special needs
acquired the general education program together with other students in general education
schools™. In the coming years, the education system must be ready to provide adequate
support in general education institutions to a sufficient number of children with special needs.
The major challenge would be to provide inclusion for children with special needs in all aspects

of school life.

According to the Central Statistical Bureau’ of Latvia since 1990, as the result of migration,
the population of Latvia has reduced by almost half a million (457 thousand). Due to
international long-term migration the number of population in 2010-2018 dropped by 126.1
thousand. In 2018, 10.9 thousand persons arrived in Latvia for permanent stay (period of time
equal to one year or more) (9.1 % more than in 2017), while 15.8 thousand persons left — 12.1
% less than in the previous year. To support re-emigrated children and children who had
immigration experience in the education system there are regulations developed envisaging

that local governments should be able to redistribute the state budget earmarked grant to

69 Beizitere, ., Grumolte-Lerhe, |., Ziemane, I., & Valtenbergs, V. (2020). leklaujosa izglitiba bérniem ar
specialam vajadzibam Latvija [Inclusive education for children with special needs in Latvia)]. Latvijas Republikas

Saeima. https://www.saeima.lv/petijumi/leklaujosa_izglitiba_berniem_spec_vajadzibam_Latvija.pdf

70 Beizitere, I., Grumolte-Lerhe, I., Ziemane, |., & Valtenbergs, V. (2020). leklaujosa izglitiba bérniem ar specialam
vajadzibam Latvija [Inclusive education for children with special needs in Latvia]. Latvijas Republikas Saeima.
https://www.saeima.lv/petijumi/leklaujosa izglitiba berniem spec vajadzibam Latvija.pdf

7% Central Statistical Bureau. (n.d.). Immigration, emmigration and net migration.
https://www.csb.gov.lv/en/statistics/statistics-by-theme/population/migration/key-indicator/immigration-
emmigration-and-net-migration
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support educational institutions for the education of re-emigrated and immigrant children.”?
Extra consultations for children who experience difficulties are provided.

One of the challenges for the education system of Latvia in the inclusive context of the last 20
years is “children outside the education system”, it means that there is a certain number of
children who were not registered in the education institution at the age of the mandatory
education. The Guidelines for the Development of Education for 2007-2013 mentioned that
5.6% of all children are outside the education system’. Already at that time, one of the
possible explanations was inaccurate registration of children, as well as the non-involvement
of local governments in solving this problem. The number of unreported children has
decreased significantly over the years. The 2018 annual report of the State Education Quality
Service had already indicated relatively fewer such children: 1130 children’.

Bulgaria

Contributors: Andrean Lazarov (Marie Curie Association, Bulgaria), Prof. Dsc Snezhana

llieva, and Valeria Vitanova, PhD (Sofia University “St. Kliment Ohridski”, Bulgaria)

Latest monitoring on the education (including inclusive education) in Bulgaria was conducted
in 2019. Efforts to modernize the education and training system continue, but improving its

guality, relevance to the labour market and inclusive character continues to be a challenge.

72 Grozijumi Ministru kabineta 2016. gada 5. jdlija noteikumos Nr. 447 "Par valsts budZeta mérkdotaciju
pedagogu darba samaksai pasvaldibu visparéjas izglttibas iestadés un valsts augstskolu visparéjas vidéjas
izglitibas iestadés" [Amendments to Cabinet Regulation No. of 5 July 2016 447 "On the State Budget Targeted
Grant for the Salary of Teachers in Municipal General Education Institutions and General Secondary Education
Institutions of State Higher Education Institutions] (2018). Latvijas Véstnesis, 163, 17.08.2018.
https://likumi.lv/ta/id/301070-grozijumi-ministru-kabineta-2016-gada-5-julija-noteikumos-nr-447-par-valsts-budzeta-

merkdotaciju-pedagogu-darba-samaksai-pasval...

73 |zglitibas attistibas pamatnostadnes, 2007.—2013. gadam [Guidelines for the Development of Education 2007-
2013]. http://izm.izm.gov.lv/normativie—akti/politikas—planosana/1016.html

74 |zglitibas kvalitates valsts dienesta 2018. gada publiskais parskats [Public Report of the State Education
Quality Service] (2018). IKVD. Riga. https://ikvd.gov.lv/wp-
content/uploads/2019/09/2018 IKVD_Gada p%C4%81rskats 1.pdf
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Demographic trends and growing skills shortages mean that Bulgaria needs to invest more in
the qualifications of its current and future workforce. The need for training and retraining of the
elderly population is great, but participation in adult education is low.

The prestige of the teaching profession is low and the workforce in the teaching sector is
aging. As a way to increase the attractiveness of the profession, salaries are raised. Steps
have been taken to increase the applicability of vocational education and training (VET) to the

labour market.

The Act on preschool and school education in Bulgaria’, which came into effect in 2017 states

that "education is a national priority and it is ensured by applying the following principles:

o orientation to the interests and motivation of the child and of the pupil, to the age
and social changes in their lives, and to their ability to use the competences they
have mastered in practice;

o equal access to high-quality education and inclusion of every child and every pupil;

o equal treatment and non-discrimination in pre-school and school education®”.

In part 178 paragraph 1 of the Act on preschool and school education’® the general support
for the personal development of children aimed at the prevention of learning difficulties is to

include individual children in activities according to their needs, such as:

o Training through additional modules for children who do not speak Bulgarian - the
activity is done by the teachers in groups in the kindergartens;

o Application of psychomotor, cognitive and linguistic development programmes,
individual and group work with established linguistic and/or emotional-behavioural
and/or sensory difficulties - the activity is taken by a psychologist, speech therapist
or other pedagogical specialist, if necessary - a rehabilitator (hearing and speech),

etc.

5 Pre-school and School Education Act.
http://lil.mon.bag/uploaded_files/ZAKON_za preducilisnoto_i_ucilisnoto_obrazovanie EN.pdf Pages 1-2.

76 Pre-school and School Education Act.
http://lll.mon.bg/uploaded _files/ZAKON_za preducilisnoto_i_ucilisnoto_obrazovanie EN.pdf Page 58.
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The overall support for the personal development at school, which targets all children in a pre-

primary school preparatory groups and all pupils in the classroom, ensures their participation

in the educational process and the activities of the school and includes:

O

@)

©)

Teamwork among teachers and other pedagogical specialists;

Career orientation of students;

Interest activities;

Library-information services;

Health care based on information from the parent, the child's representative or the
child care provider, the child's state of health and medical research and counselling,
and interaction with the health care professional in the health office at the school,
Provision of a hostel;

Encouragement with moral and material rewards;

Activities to prevent violence and overcome problematic behaviour;

Activities for the prevention of learning difficulties, including logopedic work.

The general support for personal development at school aiming at prevention of learning

difficulties is to include individual pupils in activities such as:

O

Additional training on subjects with emphasis on the Bulgarian language education,
including literacy of pupils for whom the Bulgarian language is not the first one;
Counselling on subjects and additional counselling on subjects outside the regular
school hours;

Logopedic (speech therapy) work with students.

Teamwork between teachers and other pedagogical specialists involves discussions on

issues and exchange of good practices working with the same children and pupils to increase

the effectiveness of pedagogical approaches. Teachers working in municipal kindergartens,

schools and service units know and use various types of general support for the personal

development in their direct work. They discuss activities, share information and good

pedagogical practices to support all teachers to improve their work with children or pupils in

the classroom. They hold regular meetings for prevention purposes between a small group of

teachers and other pedagogical specialists in the kindergarten, respectively, between the

class teacher, teachers and other pedagogical specialists in the school.
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Additional support for the personal development under Art. 187 addresses four groups of
children and pupils: with special educational needs (SEN)’" - at risk, with prominent gifts, with
chronic diseases and working with a child and a pupil on a specific case.

Additional support for the personal development includes:

o Psycho-social rehabilitation, hearing and speech rehabilitation, visual rehabilitation,
rehabilitation of communicative disorders and physical disabilities;

o Providing accessible architectural, general and specialized support environment,
technical facilities, specialized equipment, didactic materials, methodologies and
specialists;

o Providing training on special subjects for pupils with sensory disabilities;

o Resource support.

The State Educational Standard for inclusive education’ sets out the terms and conditions to
provide general support for the personal development of children and pupils; as well as the
conditions and order for providing additional support for the personal development of children
and pupils under Art. 187, para. 2 of the Pre-school and School Education Act”® and the
provision is based on the assessment of their individual needs as well as the preparation of a
plan to support the child or the pupil from a support team for the personal development in the

kindergarten or in the school (The Order for inclusive Education).

Support for the personal development is provided in accordance with the individual
educational needs of each child and each pupil and is carried out by teachers and other
pedagogical specialists in the kindergarten or school - a psychologist, pedagogical counsellor,
or pedagogical specialists at the centre for the personal support development who organise

and coordinate the process of providing the general and additional support for the personal

T Pre-school and School Education Act.
http://lil.mon.bag/uploaded_files/ZAKON_ za_preducilisnoto_i_ucilisnoto_obrazovanie EN.pdf Pages 60-61.

78 Hapedba 3a npuobuasawomo obpasosaHue [The State Educational Standard for inclusive education] (2017).
http://www.sbubg.info/files/naredba_priobshavasho.pdf

9 Pre-school and School Education Act.
http://lll.mon.bg/uploaded _files/ZAKON_za_preducilisnoto_i_ucilisnoto_obrazovanie EN.pdf Pages 60-61.
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development of children and pupils by order of the kindergarten or school director at the
beginning of each school year.

In 2019, the Ministry of Education and Science began work on a national programme for
desegregation in education®. The budget is one million leva (half million euro), which will cover
the municipalities' transport costs, teaching aids, as well as additional activities for children,
parents and teachers. Apart from the educational effect, the desegregation program in
education also has a saocial significance for people to show understanding and learn to live
together peacefully.

In carrying out the assessment of the individual needs of children and pupils, the specialists

from the team under Art. 68, 2 obligatory:

o Use assessment methodologies approved by the Ministry of Education and Science
(Methodology for assessment of the educational needs of children and pupils,
Methodology for functional evaluation and work with children with cognitive
disabilities and autistic spectrum of development, Methodology for assessment of
the individual needs of children and pupils with multiple disabilities), methods for
verbal and non-verbal evaluation - PECS system, MACATON, hand-in-hand
communication, Tadoma method, C-MAP method and other methods,
standardization wounds instruments - Test "Binet-Terman" Test Wexler, etc.;

o Take into account the educational and personal achievements of the child or the
pupil;

o Take into account the social and emotional development of the child or the pupil;

o Use formal and informal methods of monitoring and evaluation;

o Use the information for the child and the pupil referred to in Article 22 so far.

80 HayuoHanHa npozpama ,lModnomazare Ha obwuHUMe 3a peanusupaHe Ha deliHocmu 3a obpa3ogamesiHa
Oeceepeezayus” [National programme “Supporting the municipalities for the implementation of activities for
educational desegregation”]. https://www.mon.bg/upload/19229/19RH172pr17-obshtini.pdf
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In accordance with the World Health Organization (WHO) International Classification of
Functioning of Man, Disability and Health (ICF)® and taking into consideration the WHO
International Classification of Diseases - ICD 108, the assessment of children and pupils is
carried out with an Individual Needs Assessment Card of the child or the pupil. It contains the

following components:

o Assessment of the functioning of the child or the pupil;

o An opinion of the team that carried out the assessment of the individual needs for
the resources needed for additional support for the personal development of the
child or the pupil;

o Determination of the specificity and type of additional support - short-term or long-
term;

o A recommendation to use other services, including social services, or to engage in
other activities.

Currently, there are many European and national programmes for inclusive education in
Bulgaria. Such as "Together we can do more"®3, "National programme for prevention of school

violence"84, "One school for all"®®. The Ministry of Education monitors their observance.

Belgium

Contributor: Karel Van Isacker (PhoenixKM BVBA, Belgium)

81 World Health Organization. (2001). International Classification of Functioning of Man, Disability and Health.
https://www.who.int/classifications/icf/en/

82 World Health Organization. (2010). International Classification of Diseases - ICD 10.
https://icd.who.int/browse10/2010/en

83 3aedHo moxem nosede [Together we can do more]. http://uchabulgarski.bg/about/

84 National programme for prevention of school violence. https://www.unicef.org/bulgaria/en/together-against-
violence-schools

85 EdHo yyunuwe 3a ecuyku [One school for all]. https://www.ela-bg.eu/bg/programa-edno-uchilishte-za-vsichki-
faza
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Belgium level

Belgian authorities initiate services and regulations inspired by UN and EU legislations on their
education system. Belgium with its four autonomous regions provides various implementation
based on the local needs and global trends. Each region follows different regulations to make
its education system more inclusive and accessible for pupils with disabilities. As addressed
in the UN regulation and EU legislations, Belgium provides equal opportunity in education for
pupils with disabilities. These pupils can choose special education; however, with the M-
Decree legislation, mainstream education with social support is recommended.

Flanders level

The Flemish government is bound by the International Convention on the Rights of Persons
with Disability (CRPD)®. This convention guarantees the principle of non-discrimination and
inclusive education rights. After the Flemish Parliament ratified the UN Convention on the
Rights of Persons with Disabilities in 2009, the Flemish Community legally reinforced the right
of pupils with special educational needs to be enrolled in mainstream education, through

passing the M-Decree in 2014, with measures including:

1. Updating the definition categories for pupils with special educational needs, including a
category for children with autism.

2. Requiring mainstream schools to make reasonable adjustments, such as providing
specialist equipment and support staff to accommodate pupils with special education
needs in the mainstream system, and requiring mainstream schools to only refer a pupll
to special education once all such “reasonable adaptations” have been tried.

3. Providing parents of a child with special educational needs who disagree with a school’s
refusal to enrol their child with the right to appeal to a Student Rights Commission

(Commissie inzake leerlingenrechten or CLR). This commission is comprised of experts

86 United Nations. (2006). Convention on the Rights of Persons with Disabilities.
https://www.un.org/disabilities/documents/convention/convention _accessible pdf.pdf
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and was created by the Parliamentary Act of 2002 on Equal Educational Opportunities87.
The M-Decree strengthened the registration right for pupils with special needs. The new rules
distinguish between pupils who have/not a report from CLB which determines if they need

special education or inclusive mainstream education.

According to Codex Vlaanderen®, the Decree on measures for pupils with special educational
needs, the Flemish community regulated the educational system with its all stakeholders in
order to be more inclusive. The Flemish community appointed an institution especially for
inclusive education and pupils’ special needs (CLB) and provides economical support for the
pupil with special needs.

Kutrpog

Zuyypa@eic: Mapiavva [pnyopiou, Ayyedog NikoAdou kai lNwpyog MiAng (EUROCY

Innovations Ltd, Kutrpog)

H tpéxouca kartaoTaon NG Ektraideuong Xwpig ATTokAgiopoug otnv KUtrpo

ETri Tou TTApOVTOG 0TNV KUTTPOo, N ekTTaideuon TTAAPOUG atTaoXOAnong TTapéxeTal SwWPEAV Kal
gival UTTOXPEWTIKN yia OAa Ta TTadId nAIKiag atrd 5 €wg 15 eTwv. To ekTTaIdeuTIKO CUOTNHO
gival 101aiTEPa CUYKEVTPWTIKG, KABWGS eAéyxeTal atmd To KPAToG. To ekTTaudeuTIKG OUOTNUA
Xwpigetal og TTPOOXOAIKN ekTTaideuon (nAIKia 3 €wg 6 eTwv), TTPWTORABUIa eKTTAIdEUCN
(nAiIkiag 6 éwg 12) kau deutepoPaBuIa exTTaideuon TTou Xwpiletal o€ MNupvacio (nAiKia 12 €wg

15 eTwv) kai AUKelo / Texvikrp oxoAn (nAikia 15 €éwg 18).

87 Parliamentary Act on Equal Educational Opportunities. (2002).
http://www.ejustice.just.fgov.be/cgi loi/change lg.pl?language=nl&la=N&cn=2005071549&table name=wet

88 Decreet betreffende maatregelen voor leerlingen met specifieke onderwijsbehoeften. (2014).
https://codex.vlaanderen.be/Portals/Codex/documenten/1024474.html
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OAa 1a TTaudid pe €1OIKEG eKTTAIDEUTIKEG avaykes (EEA) TTapatréutrovTal yia agloAdynon otnv
ETTITPOTTH TOU OXOAgioU, N oTToI ATTOPACICEl o€ TTOIO OXOAIKS TTEPIBAANOV TaIPIGlel KABE TTaIdI
KAAUTEPQ KAl TTOIEG TTPOCAPUOYEG ATTAITOUVTAI VIO TNV ETTITEUEN TWV TTARPWV OUVATOTATWY TOU.
>€ TTEPITITWON TTOU Ol YOVEIG dEV CUP@PWVOUV JE QUuTAV TNV atTdé@acn, £Xouv To dIKaiwua va

TTPOCPUYOUV.

2UPQWVa JE Ta OoTATIOTIKA oTolxeia, To 2014/2015, 5.559 pabntég, dnAadr tepitrou 10 7%
OAWV Twv padBNTWV TTPWTORABUIOG Kol deUTEPOPRABUIOG EKTTAIOEUONG, AVAYVWPIOTAKAV
emionua o1l xpeidlovral €10k ekmraideuon. O1  TepIoodTEPOl  aTTd  auToug  (80%)
EVOWMATWONKAV OTIG YEVIKEG TAEEIC TWV YEVIKWYV OXOAEiwv. ZUPQwva peE Ta TTPOCOATA
oTaTioTIKA oToixeia (2017) Tou EupwTraikou Opyaviopou yia Eidikég Avaykeg kal Ektraideuon
Xwpig ATTOKAEIOPOUG, UTTAPXAV OUVOAIKG 9.469 TTepITTTWOoEIG TTAIdIWY TTOU Eixav ETTionua
dlayvwoTei e €10IKA avaykn Kal a1rd auTd, 7.862 ekTTaideUTNKAV O€ YEVIKEG OUAdES / TALEIS yIa
ToUuAdyioTov 80 % Tou Xpovou, 959 poitoucav o€ EIBIKEG HOVADES O€ YEVIKA OXOAgia, evwy 220

poiTouoav ot EexwPIoTA €10IKA (TTP0) oXOAEia®®,

Eidikd ZxoAcgia - AvaAuTiké TTpoypaudaTa Kal uadrjuarta

Ta Taidid pe EEA 1Tou @oiTolv o€ yevIKA GXOAEIa avTIETWTTICOUV OUVARBWC ATTIEG HABNCOIOKES
OUOKOAIEG, EVW) EKEIVA TTOU QOITOUV OE OXOAgia €I0IKAG AywYNG AVTIUETWTTICOUV PEYOAUTEPEG

MaBnolakéG SUOKOAIEG.

To eTTiKEVIPO TOU TTPOYPAPHOTOG CTTOUBWYV TWV EIBIKWVY OXOAEIWV £YKEITAI OTNV AVATITUEN
OELIOTATWY OTOUG TOUEIG TwV SEGIOTATWY auToBonBEIag Kal aveapTnoiag, TNG KOIVWVIKAG Kal
ouvaioBnuaTikAg aAANAETTiIdOpaong, TNG avaywuxng Kal TnG ETTIKOIVWVIOG, KABWG Kal Tng
ETTAYYEAPOTIKNAG KATAPTIONG. ZE TTEPITITWON TTou T TTAIdIG PTTOPOUV va akKoAouBrioouv
OPICPEVA OTOIXEID TOU YEVIKOU TTPOYPAUMATOS OTTOUdWY, TOTE TETOIO OTOIXEIQ TTEPIAAUBAVOVTaI

OTO ATOMIKO EKTTAIBEUTIKO TOUG TTPpOypappa (IEP).

89 Aedopéva Tou Eupwiraikou OpyaviouoU Kdtrpou. https://www.european-agency.org/data/cyprus/datatable-
overview?year=2014 2015#tab-0
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O AicuBuvTtic KdBe €10IKoU oxoAeiou AauBdvel aTTOQACEIG OXETIKA PE TOUG MaBNTEG Kal TA
HaBnuata / BépaTa TTou TreEpIAaPBAvovTal GTO OXOAIKO TOUG TTPOYPANA. O yaBnTég peAETOUV
O,TI JTTOPOUV OUPQPWVA HE TO EKTTAIOEUTIKO TOUG ETTITTEDO KAl OEV UTTAPXElI UTTOXPEWTIKO
TTPOYPAPUA OTTOUdWYV TToU TTPETTEI va akoAouBnBei. O1 pabnTég TTpétmel va £Xouv TO BIKO TOUG

IEP, kaBwg gival onuavTiko oI HOVo yida TN Jadnon, aAAd Kai yia TNV avaTrTuén wg atoua.

To IEP emmKevipwveTal 0€ OIAPOPOUG TOUEIG, CUUTTEPIAGUBAVOUEVWV TWV WUXOAOYIKWY,
KOIVWVIKWY, EKTTAIOEUTIKWY KAl TTPO-ETTAYYEAUATIKWY Kal €xel oxedlaoTtei pe Bdon TG
IKAVOTNTEG, TIG ABUVAMIES KAl TA EIBIKA XOPAKTNPIOTIKA K&Be pabnth. To IEP katapTidetal atmd
TOV OUVTOVIOTH TWV €IOIKWV AVOYKWY O€ OUVEPYAOia HE TOUG Yoveig kal BacifeTal OTIg
TIPOTACEIG TTOU TTEPIEXOVTAI OTNV €KBEoN TTOU TTapEXETal aTTd TNV ETTapxiakr EmTpotr) EISIKAG
Aywyng. 2Tn ouvéxela eykpivetal atmd Tov lMpoioTduevo Tng avrtiotoixng AleuBuvong Tou

Ytroupyeiou Maideiag kai MoAimopou.*°

‘Evragn otnv TTpooXOAIKN YEVIKN eKTTaIdEUTN

O1 poBbnTég pe EEA 110U pTOopoUv va TapakoAoubAcouv Cuykekpipéva pabhuata f Tageig o
YEVIKA OXOA€id KATAVEPOVTAI OTNV YEVIK TTAPOXN EIDIKNG EKTTAIdEUONG Kal Oyl Ot €101KO

OXO0Acgio.

2TNV TTPOOXOAIKN EKTTAIDEUON, O EKTTAIBEUTIKOI £XOUV TNV €UEAIEia va TTPOCAPHOCOUV TIG
MEBGBOUG BIBAOKAAIOG KAl VO APIEPLWIOOUV XPOVO YIa va EVOAAACOOUV Kal va eTTavaAapBavouv
OUYKEKPIPEVOUG EKTTAIBEUTIKOUG OTOXOUG. AUTO eUTTODICEI TOV OTTOKAEIOUO OPICHUEVWV TTAIDIWV
pe EEA atrd tn yevikn didaokaAia otnv Ta¢n (Trpdypauua «Ekmaideuon otnv Mpwipn Maidikni
Exmaideuon» (IECE), Cyprus p.3)%. O1 €1dikoi eKTTaISEUTIKOI TIPETTEI VO CUVEPYAOTOUV Kal va
aAANAemdpdoouv pe Tov OAoKaAO Tou pabnTA yia va avatrTugouv Kal va TTapadwoouy £va

OTOMIKO eKTTAIOEUTIKO OXEDIO IO KABE padbntr). EKTOG av uttdpyouv €CAIPETIKEG TTEPIOTATEIG,

90 Yrroupyeio Maideiag kai MoAimiopol Kutrpog. Eidikn
ektraideuon.http://mvww.moec.gov.cy/eidiki_ekpaidefsi/en/infoserv_special ed_referral recruitment process.html

91 Inclusive Early Childhood Education (IECE) Project. Example of IECE Provision: Cyprus.
https://www.european-agency.org/projects/iece/examples-inclusive-practice-ece
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QUTEG OI UTTNPECIEG TTPETTEI VA TTAPEXOVTAI HECA OE PIA TAEN OTO TOTTIKO OXOAEi0 Tou padnTi,

TO OTT0I0 Ba TTPETTEl va gival €GOTTAIOUEVO PE OAEG TIG ATTAPAITATEG TTPOCAPUOYEG Kal TTOPOUG.

Mpdogarta, 1o €BvIKG TTPOYPAUNA OTTOUSWY YIa TNV TTPOCXOAIKN EKTTAIOEUCT) agloAOYrBNKE Kal
avadiapBpwbnke woTe va eTMIKEVTPWOE oTnv avamTugn degIoTATWY TTapd TNV ATTOKTNON
YVWOEWV  (CUPTTEPIANOUBAVOUEVWY  ECATOPIKEUPEVWY — 0dNnyIwy, VEwV  PEBODOAOYIKWY

TIPOOEYYIOEWYV K.ATT.).

‘Evragn otnv mpwTtoRAaduia yeviKr eKTTaideucn

21NV TpwToRAbuIa ekTTaideuon, €dv n TTapakoAouBnon o€ opIoPEVA JOBANATA OTNV YEVIKN
TéEN SEV IKAVOTTOIET TIG AVAYKES TWV JABNTWYV, TOTE O HABNTEG TTOPOUV VA XPNOIKMOTTOIRCOUV
auTd 10 XP6VOo yia va AdBouv uTtooThpIgn atro Tnv €181k eKTTaidEUon, TN AoyoBepartreia i va

TTapakoAouBrioouv Tnv EIBIKA JovAda TOU GXOAEIOU OTO OTTOIO POITOUV.

EIDIKEG HOVADEG OTNV YEVIKN EKTTAIDEUON

O1 €18IKEG JOVABEG TTAPEXOUV TTIO EVTATIKN €I10IKN EKTTAIOEUON O€ £vav PIKPO aplBud padntwv
(ouvnBwg €wg £€1), diatnpwvTag TTApAAANAa TNV ETTAPR Kal TNV €VTagn PE PIA CUYKEKPIYEVN
Ta¢N avapopdg oTo oxoAcio. Eav kapia atrd auTtég TIG TTPOCAPUOYEG OEV TAIPIALE! OTIG AVAYKEG

TWV YadnTwyv, JTTopolV va eyypapouv o€ £va €10IKO aXOAEio.

‘Evtagn otn deutepoBAbuIa yevIKr ekTTaidEuon

271N 0euTepoPBAbuIa ekTTaideuan, O HaBNTEG e €IOIKEG JaBNoIaKkEG DUOKOAIEG eyypagovTal OE
TTPOYPAPUATA UTTOOTHPIENG ATOMIKG 1 0€ OPAdEG, avAAOya ME TIG AVAYKEG TOUG. ZuvriBwg
TTapEXeTal €10IKN eKTTAIOEUTIKA UTTOOTHPIEN yia pabhiuoTa / BéuaTta oTa OoTroia oI JalnTég
eCet@lovral oto TEAOG TOUu OXOAIKOU €Toug, OTTwG NeoeAAnvikd, loTopia, Puoikn Kai
MaBnuatikd. O1 pabntég e€aipouvTal yia TTapoxn EKTTAIOEUTIKAG UTTOOTAPIENG, OTTO JaBAuaTa

TTOU OEV PTTOPOUV Va TTapakoAouBioouv Adyw Tng avatrnpiag Toug (TT.X. apxaia eAANVIKA A /
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Kal pia deuTepn ¢€vn yYAwooa). O pabntég pe €1dIkéEg aioBnTnpIoKEG avaTrnpieg Aappavouv

e€e1dIkeupévn BonBeia atd Ta 101K OXOAEia.

ExktraideuTiké Z0oTtnua Kutrpou uttd MetappuBuion

To Kutrpiakd EkmraideuTtikd ouoTtnua Bpiokeral uttd diadikagia JETappUBUIONG yIa Va ETTITUXEI
KOAUTEPQ OTTOTEAECUATO KAl VA YiVEl TTIO TTEPIEKTIKO®Z. MepikéG atTd TIG BadikEC aAAayEC TTou

oxeTiCovTal Ye TNV EKTTAIOEUCT XWPIG OTTOKAEIOUOUG TTapaTiBevTal TTAPAKATW:

o A6 10 2017, 6A0I 01 EKTTAIBEUTIKOI TTOU BEAOUV va diopIoToUV g€ dnudaoia aXoAsia
TTPETTEI VO TTETUXOUV OTIG ypaTrTéS e€eTadoelg (Nopog 127 (1) / 2015, To véo cuoTnua
dlopiopévwv). 93

o Kartd m didpkeia Tou akadnuaikou £étoug 2017-2018, avamTuxbnke éva ox£DI0 yia
Va ETTITPETTETAI OTIC OXOANIKEG HOVADEG VA AEITOUPYOUV UE TTEPICOOTEPN AUTOVOUIa
Kal va B€Touv Toug BIKOUG TOUG OTOXOUG, OI OTToi0l Ba TTPOCAPPOCTOUV OTIG AVAYKES
Kal TIG OTTAITACEIG TWV HABNTWY, TV EKTTAIBEUTIKWY KaI TNG AVATTITUENG TNG id10G TNG
OXOAIKAG povadag (o€ TTIAOTIKY @don)

o Katd mn didpkeia Tou akadnpaikou £toug 2019-2020, Eekivnoe éva Tpoypapua
EKOUYXPOVIOHNOU TNG EIDIKNG KAl XWPIG ATTOKAEIOPOUG EKTTAIOEUONG, KAl

o Kartd m didpkeia Tou akadnuaikoU étoug 2020-2021, TTPOoBAETTETAI VO EQAPUOCTE TO
vEéOo oUOTNUA agloAdynong Twv EKTTAIBEUTIKWY TTOU OTOXEUEI OTN BEATIWON TNG
TTOIOTNTAG TOU EKTTAIOEUTIKOU GUOTHHATOG.

Mepioodrepeg TTANPOPOPIEG MTTOPEITE va Bpeite ot di1éubuvon:

https://eacea.ec.europa.eu/national-policies/eurydice/cyprus/national-reforms-school-

education _en

92 EURODICE Cyprus National Reforms. https://eacea.ec.europa.eu/national-policies/eurydice/cyprus/national-
reforms-school-education_en

93 EURODICE Cyprus National Reforms. (Law 127(1)/2015) The new Appointee system.
https://eacea.ec.europa.eu/national-policies/eurydice/cyprus/national-reforms-school-education_en
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IkavoTnNTEC KOl OTACEIC TOU OIOAKTIKOU TIPOCWTIIKOU YIa TNV

TTPOWONON TNG EKTTAIOEUONC XWPIC ATTOKAEITHUOUC

Eicaywyn
Zuyypa@eig: Dita Nimante (MNavemoTtAiuio Aetoviag, AsTovia)

H eupUTeEpn KATOVONON TNG EKTTAIOEUCNG XWPIC OTTOKAEIOPOUG Onuaivel OTI TA KAVOVIKA
oXoAgia TTpETTEl va avoitouv yia OAa Ta TTaidId, TTAPEXOVTAG ITEC KAl TTOIOTIKEG EKTTAIOEUTIKEG
EUKAIPIEG yIa va KAAUWOUV TIG AVAYKEG OAWV TwV JabnTwyv. H ekTTaideucn Xwpig aTTOKAEIOHOUG
atraitei amd 1a oxoAgia va aAAGEouv Kal va avTatrokpiBoluv ae OAoUG Toug pabnTég, dnAadn)
€KEIVOUG TTOU BewpouvTal «EUAAWTOI» Kal «Atoua pe avarrnpio». Auté cuvetmmdyetal OTl Ol
KaBnyntég oTa ouvnBiIouéva OXOAcia TTPETTEI va £XOUV BETIKEG OTACEIG KAl va TTIOTEUOUV OTI
OAol oI padnTég éxouv TNV IKAvOTATA va PABouv Kal uttdpxouv TTaudaywyikd péoa Trou
emTPETTOUV O OAa Ta TTAISIA va PdBouv Ot €va QIAIKO, ao@AAEG KAl XWPIG ATTOKAEIOHOUG
mePIBAANOV. O1 eKTTaIBEUTIKOI TTPETTEN VA gival BETIKOI yia TN SIKH TOUG IKavOTNTA KAl TTPETTEI va
gival uTTeUBuvol yia TNV TTPowenon NG HABnong Xwpig atrokAsiopoug. OTwg TpoTddnke atrd
Toug Forlin ka1 Chambers, o KUpI0G SACKAAOG TOU OXOAgiOU gival TO TTIO CNPAVTIKO OTOIXEIO
yla TNV ETMITUXiO TNG EKTTAIOEUONC XWPIG aTTOKAEIoP0UG.** O Rose TTpooBETel o€ aQUTO AEyovTag
OTI o1 eKTTaIOEUTIKOI €ival éva KPIiOIUO OTOIXEIO yIa TNV OIKOBOUNON OXOAEiwV  Xwpig
OTTOKAEIoPOUG.% Na va epyaaTei o€ pia TAEN Xwpig atrokAEIoHoUS, 0 dAoKaAoG XpeldleTal TOOO
MIa BeTIK OTAON OTTEVAVTI OTNV EKTTAIBEUCN XWPIG ATTOKAEIOPOUG OC0 Kal T «yvwon» Tng
éviagng, TNV «TTpaydatotroinon» Kal Tnv «miotn» o autiv.®® Me dAa Adyia, évag

EKTTAIOEUTIKOG TTPETTEl VO €COOKNOEl  EKTTAIOEUON XWPIG OTTOKAEIOPOUG  «KAVOVTAGY,

9 Forlin, C., & Chambers, D. (2011). Teacher preparation for inclusive education: increasing knowledge but
raising concerns. Asia-Pacific Journal of Teacher Education, 39(1), 17-32.
https://doi.org/10.1080/1359866X.2010.540850

95 Rouse, M. (2008). Developing inclusive practice: A role for teachers and teacher education? Education in the North, 16,
6-13.

% Rouse, M. (2008). Developing inclusive practice: A role for teachers and teacher education? Education in the
North, 16, 6-13.
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«YVWPICOVTOG» TTWG VO TO KAVEI KAl «TTIOTEUOVTAG» O€ auTO TTou Kavel. O Rose emaonuaivel Ot

Ol EKTTAIOEUTIKOI TTPETTEI VA YVWPICouv Ta akSAouBa yia TNV eKTTAIdEUON XWPIG ATTOKAEIONOUG:

o ZTpartnyikég didaokaAiag

o Avartrnpia Kai €I0IKEG aVAYKEG

o MNwg paBaivouv Ta TTaIdIG

o TixpeiadovTal Ta TTaIdIA yIa va yaBouv

o Opydvwon kai dlaxeipion Téewv

o [lou va AdBouv BonBeia étav gival atrapaitnTo

o Mpoodiopiopudg kal agloAdynon dUCKOAIWYV

o A&IoAGYNOoN Kal TTapakoAouBnon Tng JABnong Twv TTaIdiwv
o To vopoBEeTIKO Kal TTOAITIKO TTAQiTIo

«KdavovTag» onuaivel:

o MeTtaTtpot TNG yvwong o€ dpdon

o lMpoxwpwvtag TEPa atd TNV avakKAACTIKA TTPOKTIKA

o XpAon atrodEIKTIKWY OTOIXEIWV YIa TN BEATIWON TNG TTPAKTIKAG

o MaBaivovtag TTwg va cuvepyAleoTe e OUVABEAQOUS KABWG Kal TTaudId
o Na yiveoal eTTayyeApaTiog «akTIBIOTAG»

H mmioTn oTnv ekmaideuon xwpig atmokAEIoPNOUG onuaivel:

o Ot 6Aa ta TTaidid agifouv Tnv ekTTaIdEUON

o Om 6Aa ta maidid prropouv va pabouv

o 0T éxouv TNV IKAVOTNTA Va K&vouv TN diagopd otn Cwr) Twv TTaIdIWV

o AuTO T0 £pyo ival euBuvn Toug Kail OxI OVOo KaBrkov yia €181KoUg.”97
Ol eKTTaIBEUTIKOI OTNV EKTTAIOEUC XWPIG OTTOKAEIOHOUG TTPETTEI VA £XOUV BETIKEG OTAOEIG TOCO
o6oov agopd Tnv ekmaideuan évragng, TNV TTOIKIAOPOP®ia oTnv Ta¢n, 600 Kal TNV avarrnpiaq,

EMMTTAEOV TOU TTEPIEXOPEVOU Kal TNG TTAIDAYWYIKAG yvwong TnG TTAIdAYWYIKAG XWPig

97 Rouse, M. (2008). Developing inclusive practice: A role for teachers and teacher education? Education in the
North, 16, 6-13. (p. 13, p. 14)
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QTTOKAEIOHOUG. EKTOG aUTOU, Ol EKTTAIOEUTIKOI TTRETTEI VA EVOWNATWOOUV TIG YVWOEIG TOUG OTNV

TTPOKTIKI, QVTAVAKAWVTAG OCUVEXWG TNV TTPO0DO.
Latvia

Contributor: Dita Nimante (University of Latvia, Latvia)

Latvia has been influenced by the political move towards inclusive education, therefore in
2019/2020 the newly developed initial teacher education programs, master level programs in
educational sciences and doctoral level programs in educational sciences have adopted ideas
of inclusive education by integrating new courses and new content related to inclusive
education. Those programs are intended to prepare both practicing teachers and future
teachers to work in the inclusive school environment. It is known from the research that
teachers who already serve in the general education system lack necessary education in
inclusive and special education for working effectively in an inclusive environment®. Teachers
lack knowledge and tools to cope with children with special needs in mainstream classes and
to deal with wide learner diversity, including children with special needs in today’s schools.
This could be partially caused by the situation that the general education teachers historically
were not educated to deal either with special education issues or inclusive education issues
in their initial education. At the same time, the current general education system is held
responsible for the teaching and advancement of all pupils including those with special needs.
Although teachers generally have positive attitudes towards inclusive education as such® it is
not enough, they do need specific knowledge, skills and competencies to implement inclusive

education in practice!®. The lack of those specific competencies can be one of the factors,

98 Raséevska, M., Nimante, D., Umbrasko, S., Simane, |. Martinsone, B., & Zukovska, I. (2017). P&tijums par
bérniem ar specialam vajadzibam sniedzamo atbalsta pakalpojumu izmaksu modeli ieklaujoSas izglitibas
TstenoSanas konteksta. (Projekta Iiguma Nr. ZD2017/20386, projekta LU redistracijas Nr. L-20386-ZR-N-040).
LU.

99 Raséevska, M., NTmante, D., Umbrasko, S., Simane, |. Martinsone, B., & Zukovska, |. (2017). Pétijums par
bérniem ar specialam vajadzibam sniedzamo atbalsta pakalpojumu izmaksu modeli ieklaujoSas izglitibas
TstenoS$anas konteksta. (Projekta Ilguma Nr. ZD2017/20386, projekta LU registracijas Nr. L-20386-ZR-N-040) LU.

100 Nimante, D. (2018). Competent Teacher for Inclusive Education: What Does it Mean for Latvia? In L. Daniela
(Ed.) Innovations, Technologies and Research in Education (229-244). Newcastle upon Tyne: Cambridge
Scholars Publishing.
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why the progress of inclusive education in practice in Latvia is relatively slow, as the teachers

are the most important factor for implementing inclusive education in practice.

The newly developed “Professional Standard for Teachers™° (which is approved in 2020,

June) states several duties and tasks of the teacher clearly related to inclusive education:

o “to systematically find out the learner's individual development, learning,
personality, and social growth needs, language and civic competence for the
planning and implementation of a child-centred learning process;

o in cooperation with colleagues in the educational institution to plan a coordinated
learning process with the aim to include all learners and promote their growth;

o to plan an inclusive learning process and environment, setting specific results to be
achieved for each learner and choosing appropriate methods, techniques, tools and
resources;

o to create an inclusive, intellectually stimulating, emotionally and physically safe
learning environment by supporting the learner's dignified, responsible and safe
behaviour, implementing the appropriate development needs of each learner
approach;

o to cooperate with colleagues in the educational institution and parents of the learner
identifying individual learning needs, planning and implementing solutions;

o toimplement a learning process that meets the needs of the learner's individual
development and is close to life situations;

o to use various teaching methods, techniques and teaching aids in accordance with
the needs of the learner's individual development and the learning outcomes to be
achieved;

o in cooperation with other teachers, pedagogical support staff, the management of
the educational institution, the learners and the learners' parents, to communicate
information regarding the learner's growth, performance and the necessary support

for the improvement of learning”.

101 Profesijas standarts. (2018). https://visc.gov.lv/profizglitiba/dokumenti/standarti/2017/PS-048.pdf
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To prepare both pre-service and in-service teachers it is important to educate teachers either

in initial teacher education programs'®? or in professional development courses!®,

Bulgaria

Contributors: Andrean Lazarov (Marie Curie Association, Bulgaria), Prof. Dsc. Snezhana

llieva, and Valeria Vitanova, PhD (Sofia University “St. Kliment Ohridski”, Bulgaria)

The analysis of this topic will show an alarming trend, which significantly hinders the transfer
of education. In Bulgaria for many years the teaching profession is not valued. The work is
hard. The salary is unattractive. Pedagogical specialties in universities are entered with the
lowest score... all this already has terrible consequences. The teaching staff is aging. Many
teachers are of retirement age because there are no young people to replace them. We
mention all this because there is a direct connection with the fact that Bulgarian teachers have
difficulties with inclusive education. In Bulgaria, the “tradition” for children with special needs

has been to attend special schools.

However, we must say that the education system has changed a lot, but the teachers are
largely at the same status. Many of them even feel nostalgic for the old system. Even when a
young teacher first comes to school or kindergarten, s/he is not prepared enough for this work
by the university and s/he begins to learn the “craft’” from his/her older colleagues. Therefore,
old educational attitudes are transmitted and very difficult to eliminate. That is why we must
definitely state that there is still a lot of work with the pedagogical staff in Bulgaria in order to

have a truly inclusive education. Of course, a lot is being done to change that.

102 NTmante, D., & Repina, N. (2018). Inclusive education for pre- service teachers in Latvia - what are the
learning outcomes for pre-service teachers? In: 11th annual International Conference of Education, Research
and Innovation (ICERI), Dates: 12-14 November, 2018, Seville, Spain: Proceedings, Ed. L. Gomez Chova, A.
Lépez Martinez, |. Candel Torres, Seville: IATED Academy, doi: 10.21125/iceri.2018.2452

103 Bethere, D., Neimane., | & Us¢a, S. (2016). The opportunities of teachers’ further education model
improvement in the context of inclusive education reform. In 2nd International Conference on Lifelong Education
and Leadership for ALL, Proceedings (pp. 288-298). Liepaja: Liepaja University.
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Recently, the symbiosis between the teaching styles of the teacher and the learning styles of
the pupil with learning difficulties articulates the application of the universal learning design,
the instructional design, the design of the individual curriculum, the inclusive design for work
with the family and the community, the inclusive classroom, and the plan to apply the

developed designs to the relevant environmental contexts.

The teacher, having the leading role in positive inclusive education, can trace a favourable
perspective for each child/pupil by effectively applying the psychological and pedagogical
programmes that they have mastered in the course of their qualification and additional

experience.

The inclusive teacher is more than a teacher. They need to determine the future of their pupils
with both positivism and leadership skills involved in the formation of a confident personality
in each child.

Every teacher should be an inclusive teacher and they are the most significant ambassador

of inclusive education because:

o They seek, find and achieve harmony in the differences among children/pupils,
teachers and parents;
o They detect and accept differences as a valuable resource;
o Through inclusive education, knowledge and learning they generally trace the path
of inclusive society.
The current guidelines for training and inclusion of children with learning difficulties are to
achieve a high quality of their education. There is a need for such education to ensure the
best possible inclusion and social integration of these children. The importance of all these
priorities and requirements in the process of implementing inclusive education is indisputable.
Their effectiveness is significantly greater when they act simultaneously. These are some of
the conditions and requirements that children need to become more successful, more creative,

more educated, more balanced and virtuous, and above all not to live with the idea that they
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are not part of the society and that they are not accepted (by Trichkov in 2015'%). That is why
we as adults need to be able to surround them with the best we can and create such a
psychological climate in which they can successfully develop their potential strengths and
abilities.

In the process of choosing a learning style in working with pupils with learning difficulties, a
process of cooperation and active communication in the dual process is realized: teacher -
pupil. In this plan, learning styles should be flexible according to the specific situation and
specific participants, and there is a variety of pedagogical communication.

A significant factor in choosing a particular style of education at pre-primary and elementary-
school age is the frequency of informal interaction between learners and teachers and the
administrative staff of the school. The learning outcomes of pupils with learning difficulties are
not directly influenced by informal interactions. The presence of more intense informal
communication between teachers and/or administrative staff and pupils leaves a stronger

influence on:

o Increasing the motivation to learn for the pupil with learning difficulties;
o Positive personality and social development of the pupil with learning difficulties;
o Adaptive choice of the learning style by the pupil with learning difficulties according
to the content and requirements of the teacher;
o The choice of an acceptable teaching style which is appreciated by the pupil with
learning difficulties.
In the inclusive classroom in kindergarten and / or elementary school all learners, teachers
and people involved in education have to observe certain rules for inclusion. The inclusion

rules are as follows:

o Fullinclusion of all pupils in the classroom activities during the day, both in

educational and extra-curricular activities;

104 Tpuukos Me. (2015). CoumanHu Harnacy Ha MacoBus yuuTen KbM MHTerpauuaTa u npmobLyaBalloTo
obpasoBaHWe Ha Aela ¥ y4eHuUmM cbC cneumanHn obpasosaTtesiHn notpebHocTn. B cOopHMK
lpedussukamencmeama Ha rnpuobuwasawomo obpasosaHue YW ,Mavcnin Xunengapcku®.
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O

Resultant and intense levels of communication both in the classroom and during the
intervals;

Day-to-day organization of the classroom;

Flexible adaptation and modification of the curriculum;

Individual planning for every day;

Effective provision of individual support with the resources of general,
supplementary and special support;

Individual application of assistive devices and assistive technologies;

Working together or performing certain activities (including learning together with
"different" pupils);

Positive handling of behaviour in extreme/emergency situations.

In summary, the following highlights apply for each teacher who works with pupils with learning

difficulties:

Different time for teaching and learning for the individual pupil;

Learning with small steps;

Learning through more practice and introducing elements of project-based learning;
Learning with emotions;

Taking into account the pupil's sensory profile;

Taking into account the pupil’s interests;

Poly-sensory presentation of information;

The instructions are individual to concentrate on the particular pupil;

The amount of the instructions is determined by the needs of the children and not
by the administrative requirements (length of lessons, consistency, etc.);

The training materials are graded in complexity;

At each level of difficulty, the skills are absorbed in fluidity before moving to the next
level;

At each level, making a connection between various elements being mastered and
not adding new themes in a general aspect;

If possible, introducing "preventable errors” learning to increase pupil motivation;
Automatic execution is not allowed;

Additional resources for general motivation and self-control of pupils should be

added to individual programs;
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o Pupils should be oriented towards understanding and considering the respective
tasks;

o Observance of routine and rituals;

o Elimination of additional or occasional irritants;

o Making many reps;

o Adjustments are made at the time of errors;

o Explaining the adjustments;

o Taking into account the little success;

o Resource support;

o Training should be done in interactive, creative and innovative models;

o Training is required to import game components;

o Training must be safe;

o Inclusion of a family and community context;

o Involvement of volunteers;

o Learning with the use of appropriate aids and assistive technologies.
No ready-made universal recipes and prescriptions for the individual pupil with learning
difficulties in the class are available, but when the teacher complies with the discussed
common models, applies his/her competencies and pedagogical experience, the virtuous use
of a variety of appropriate learning styles will be present; the teacher will work with satisfaction
with the pupil with learning difficulties, and this pupil with learning difficulties will attend the

school, will learn with pleasure and the difficulties in the training will be overcome with ease.

Belgium
Contributor: Karel Van Isacker (PhoenixKM BVBA, Belgium)

The M-Decree regulation'® brought extra requirements, as extra formational and

psychological supports, for the teaching staff in the field. Because of these requirements, the

105 M-decreet. (2014). https://onderwijs.vlaanderen.be/nl/grote-lijnen-van-het-m-decreet
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regulation provides extra supports for teachers. Besides, there is no structural and sustainable
financing model to achieve inclusion. However, the European Accessibility Act?® aims to
support stakeholders in the field of inclusive education regarding materials and services.

The pedagogical counselling services employ competence supervisors that help teachers
broaden their competences so that they can optimally deal with pupils with specific educational
needs.

The counselling services do this in 3 ways:

o Inform about what the M-decree entails.
o Offer support at school and classroom level, by giving tips to the teacher and the
school.
o Stimulate cooperation between schools and teachers and work on expertise
development in support networks (operational from 1 September 2017).
On the other hand, in the 2017-2018 academic year, the Flemish government offers free

refresher projects for dealing with the specific educational needs of pupils.

Training programs offer specific sessions to the teaching staff according to the needs and

levels of their pupils.
For primary and secondary education:

o The training M-decree: Motor, motivation, and possibilities107- teachers and school

administrators will learn how you work with all actors in and around the school.

106 Eyropean Accessibility Act.
https://ec.europa.eu/social/main.jsp?catld=1202#:~:text=The%20European%20accessibility%20act%20is,EU%2
Oleading%20t0%20costs%20reduction

107 M-decreet: motor, motivatie en mogelijkheden. https://www.arteveldehogeschool.be/opleidingen/bijscholingen-
en-studiedagen/m-decreet-motor-motivatie-en-mogelijkheden
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o The V-eSperAnZal08 - is the refresher course that teaches how to collaborate

more inclusively with all actors in order to provide pupils with special educational

needs opportunities for their development.

o KITS109 - powerful indicators for an accessible school to develop knowledge and

skills to work with inclusion and specific educational needs. Coaching sessions are

part of the project.

For secondary education:

o Expedition M (not valid yet) - a search for sustainable integration of inclusive

action and thinking.

o The M-decree as an engine for excellent education!!! - teaches, through cases,

which theoretical frameworks and practical tools are indispensable in school and

classroom, so that pupils with specific educational needs can be supported

optimally.

Examples and best practices

Name Target Method Findings References
group
Bert has a Pupils with Individually Individual https://www.klasse.be/
physical disabilities Adapted implementation
disability and | (Physical Curriculum helps pupils to
completed his | disability in do normal
school career | this case) curriculum in
in a normal their way
school
The power of | Teachers Co-teaching, | Co-teaching https://www.klasse.be/
co-teaching in | who teach Experience helps teachers
the M-Decree | the children | sharing to improve their

108 Prigritaire nascholing M-decreet V-eSperAnZa. (2017).

https://www.katholiekonderwijs.vlaanderen/nieuws/prioritaire-nascholing-m-decreet-v-esperanza

109 KITS: Krachtige indicatoren voor een toegankelijke school.
http://www.onderwijs.vlaanderen.be/sites/default/files/atomsf/files/UCLL-16 _17.docx

110 Expeditie M. https://www.ovsg.be/expeditie-m

111 Het M-decreet als motor voor uitmuntend onderwijs. https://pro.g-
0.be/blog/Documents/SDL_motor_uitmuntend _onderwijs.pdf
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Name Target Method Findings References
group
with skills and
disability knowledge.
Besides,
cooperative
teaching
methods are
possible in
every lesson
New A-stream More relaxed | Still processing | https://www.youtube.co
pedagogical pupils curriculum, m/
Approach in more time to
GO! individual
Atheneum interaction.
Herzele Teachers are
not teaching
directly but
coaching.
Bilingual Deaf and Teaching This method http://www.es.sainte-
classes for hearing - both pupils in | gives deaf and
deaf and impaired bilingual hearing-
hearing- children (French and | impaired pupils
impaired French- immediate
pupils Belgian Sign | access to the
Language same skills
Teacher of Teachers Co-teaching, | Teachers help
the year 2019 | who teach Experience each other to
is 3 co- the children | sharing, overcome the
teachers with cooperative problems and
disability teaching improve the
quality of the
class
Differentiation | Pupils with | All teachers Hard to https://www.klasse.be
on 4 tracks: special work with a implement as
all pupils at needs and 4-track policy | the process
their own their to easily requires long
pace teachersin | differentiate term patience
the inclusive | in the but results show
classroom. | classroom, how track suits
the pupils them best.
work at their
own pace
and learn to

72



http://www.es.sainte-marie-namur.be/
https://www.klasse.be/70582/differentiatie-met-4-sporen-de-leerlingen-voelen-zich-begrepen/

MyHub 604454-EPP-1-2018-1-LV EPPKAS-IPI-SOC-IN

Name Target Method Findings References
group
assess their
level.
Classical Pupils with Manual tasks | It helped to https://www.klasse.be/
teaching at special and online calm down
the needs games used | pupils in the
blackboard is in the class and teach
impossible classroom them actively
#DoeGewoon | Pupil with Experience Success https://www.oudersvoori
: the stories of | disabilities Sharing, Stories, peer nclusie.be/
Felix and Success motivation helps
Ward Stories to encourage
pupils with
disabilities to be
included in the
society
Kutrpog

Zuyypageig: Mapiavva [pnyopiou, Ayyedog NikoAdou kai MNwpyog MiAAg (EUROCY
Innovations Ltd, Kutrpog)

ExTraideuon xwpig atmokAEIoPOoUS Kal TTaidId e avaTTnpieg

O 0T1OX0G TNG CUPMPETOXIKNG EKTTAIOEUONG €ivVal VA UETAPEPEI TO PAVUMA OTI «KABE paBdnTAG £XEl

onuacia kol peTpdel e€icou». AuoTuxwg, Oev ouppepifovTal OAol o1 eTTayYEAUATIEG
ekTTaideuong Tnv idla agia, kabwg ouvexiouv va TTEPIBWPIOTTOIOUV OPIOUEVOUG HaBNTEG TTOU

avTIMETWTTICOUV avaTtTnpia atrd TV €ic0d6 Toug oTNV KUPIA EKTTAIdEUON.

ZUupgwva pe Tov Maykdouio Opyaviopo Yyeiag (MOY), 10 2017, «ta Taudid ye avatrnpieg RTav

a1rd TIG TTIO TTEPIBWPIOTTOINUEVES KAl ATTOKAEIOPEVES OUADES TTAISILV Y. 112

MoAAoi TTapdyovTteg ymopouv va Bondriocouv atn dieukOAUvVON TNG €vTagng Kai TNG 100TNTAG

oTnVv eKTaideuon, HEPIKOI atmmd autoug eival ol TTaidaywylkég OegIOTNTEG KAl OTACEIS TOU

112 Naykéopiog Opyaviouog Yyeiag. 10 facts on disability. https://www.who.int/features/factfiles/disability/en/
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TIPOOWTTIKOU (évag atrd TOUG KUPIOTEPOUG), O TTAIdAYWYIKEG OTPATNYIKEG, N TTPOCRAch OTO
TTPOYPAPUA OTTOUBWY, N UTTOBOWN, N XPNHOTOBATNON TTOPWV, N ETTAYYEAUATIKY AVATITUEN, Kal

Ta AOITTA.

Ol eKTTAIDEUTIKOI TNG EKTTAIDEUONG XWPIG OTTOKAEIOPOUG £XOUV TTOAU ONPAVTIKO KAl aTTaITNTIKG
POAO, KABWG TTPETTEI VA BPOUV KaI VA EQAPHOCOUV HEBGOOUG yIa TNV EVIOXUON iCWV EUKAIPIWV
Kl TTOIOTIKAG eKTTAIdEUONG 0 GAOUG TOUG UaBNTEG, TTPoWBWVTAG TNV AAANAETTIOpACN Kal TN
OUMMETOXN, €TOI WOTE OAOI OI EKTTAIOEUOUEVOI VO PTTOPOUV Va aTTOAAUCOUV [Id OUCIOOTIKA
HoBNnoIakn ePTTEIpia Kal CUPMETOXN o€ AAAeg dpacTnpidTnTeG. O1 EKTTAIOEUTIKOI TTPETTEI VA

OUVEPYAOTOUV e AAAOUG ETTAYYEALOTIEG YIQ HIA TTIO OANIOTIKI) UTTOOTHPIEN.

O1 TTeTroIBARoEIg TWV EKTTAIOEUTIKWY Yia éviagn otnv Kutrpo

To 1979, n TTPAKTIKA TNG évTagng dev €ixe Kapia vouikAh Bdon otnv Kutrpo, aAAd oe autd 10
onueio To KpdTog avéAaBe TV euBUVN va TTapEXEl EIBIKA OXO0Agia yia pabnTég ye avarrnpia. To
1999, Beomiotnke 0 «Noépog yia Tnv Ekmaideuon kai Katdption twv Maidiwv e EidIkéEG
Avaykes» 113 (1) 1999. Otrwg onpeiwoe N EAévn P1idka otn peAéTn TNG 10 1999 «TTapd TNV
£yKpIon Tou vopou Tou 1999, n évvola Tng €10IKAG EKTTAIOEUONG CUVUTTAPXEI TTAPAAANAQ PE TNV
évvola TnNG €vTagng, evw N eKTTaideUon XWPIG ATTOKAEIOUOUG TTAPAPEVEI PNTOPIKOG OPOG, TTOU

QVAQEPETAI TTEPIOTACIAKA € ETTIONHA £yYPAPA WG OCUVWVUMO TNG EVTAENG».

€ PIa GAAN PEAETN OXETIKG PE T OTACN Kal TIG TTETTOIONOEIG Twv KUuTTpiwv EKTTAIOEUTIKWV
OXETIKA PE TNV EKTTAIDEUC XWPIG ATTOKAEIOUOUG, ava@EPETAl OTI «OI EKTTAIOEUTIKOI TEIVOUV VO
oké@TovTal BAcel IaTPIKOU Kal QIANAVOPWTTIKOU HOVTEAOU, KAl TTPOTIMOUV TNV EIBIKN EKTTAIOEUON
Y10 OUYKEKPIPEVEG OUGDdES TTAIBIWV» .13 (DTIdka & Zupewvidou, 2009) Oa pTTopolae KAVEIg va
oke@Tel 0TI N KUTTPOG ATAV OTNV apxr TnG Katavonaong yia 1o Ti gival n évragn Kal Tn onuacia
TToU £X€l yia OAa Ta TTaIdId, OxI HOVO yia EKEiva TTOU €Xouv EIBIKA avaykn, KaBwg n épeuva

TIPOTEIVEI TIG TTOAAEG DUVATOTNTEG TTOU £XEI N EKTTAIOEUCT XWPIG ATTOKAEIOUOUG Yia GAOUG TOUG

113 Symeonidou, S., & Phtiaka, H. (2009). Using teachers' prior knowledge, attitudes and beliefs to develop in-
service teacher education courses for inclusion. Teaching And Teacher Education, 25(4), 543-550. doi:
10.1016/j.tate.2009.02.001
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HaBNnTéG. O1 AyyeAidng, ZTuAiavou Kal MKIPTIG digpeuvouv TTwg Ta Kutrplakd MavetTioTriuia
QVTATTOKPIVOVTOI OTNV TTPOKANGCN TNG EKTTAIdEUONG XWpPIG aTTOKAEIoUOUG. Mpoodiopifouv
OPIOPEVOUG TTAPAYOVTEG TTOU AEITOUPYOUV WG eUTTOSIO OTNV AVATITUEN TTPOKTIKWY XWPIG
OTTOKAEIOWOUG atrd Toug kabnynTég.tt* Autoi ol TTapdyovTteg oxeTi{ovTal Y TO TTPOYPAPMATA
OTTOUdWY, KABWG UTTAPXEl JIAQOPETIKA KATAVONOoN Yia TO TI €ival n eKTTaAideucn Xwpig
QTTOKAEIOPOUG KAl auTO dnuioupyei oUyxuon METOEU Twv pabntwv, Pe évav AéKTopa va
avaQEper: «Agv PTTopw va dWow £vav OpPICHO YIO TNV EKTTAIOEUCN XWPIG AaTTOKAEIONOUG. To
Béua eivar 6T n ekmmaideuon xwpig atmoKAEIOPOUG Ogv @aiveTal oa@Ag OTO TTPOYPAMNMG
oTToUdWYV Kal Oev €XOUME KOIVI] TTONITIKA w¢ TTavetioTrpio. O kabévag d1dGoKel O,TI BEAEI Kai

MEPIKEC POPESC AVTIKPOUOUE O £vag TOV AANOVY.

O aAAog TTapdyovTag TToU avagEPETal ATAV N £vvola TNG EVTAENG. ZUPPWVA JE TOUG EPEUVNTEG
UTTAPXaV OIOQPOPETIKEG €PMUNVEIEG KAl OIOPOPETIKA HECA TToU Xpnoiyotroiidnkav atrd
ETTayyEANATIES YIa TOV KABOPIoHO TNG éviagns. «Mia peydAn oudda utrooTrpiCe TNV arrown ot
N eKTaideuon XwpPic ATmOKAEIOHOUG TTPOKUTITEI OTTd TOV TOPER TNG ‘eIdIKAG eKTTaidEuangc,
oplopEvol AANoI OTI aOXOAEITAI PE TNV EKTTAIOEUON TWV ATOPWY HE EIDIKEG AVAYKEG, OPICUEVOI
GAAoI OTI TO KUpPIO PHEANUA TG €ival Ta TTAIDIG TTOU XapakTnpifovTal 0TI £X0UV EIDIKEG OVAYKEG
KAl JEPIKOI OTI O OPOG GNMAiVEl TN JETAKIVNON OpIoHEVWY TTaIdIWY aTTO ‘€IOIKA’ O€ ‘KaVOVIKE’

OXOAgia».

‘Evag aAAog TTapdyovTag gival Ta SI0QOPETIKA ETTITTEDN KOUATOUPAG ETAEU TWV EKTTAIBEUTIKWV,
ME Eva TTapadelypa evog uttown@iou dackaAou va egnyeital oe autiv Tn HEAETN. «O TpATTOG
NG didaokaAiag pou kabopioTnke o€ peyadAo Babud atrd Toug daoKAAOUG TTOU TTAPATNPW YIa
va dIdagw OTIG TAEEIG TTOU KAVW TNV TTPAKTIKY PJou eKTTaidcuon. AKOPO KI Qv O€ OPICHEVEG
TTEPITITWOEIG DIAPWVW HE TNV TTPAKTIKI) Tou dackdAou, eTTeidn £pXeTal o€ avTiBeon Ye auto
TToU €uaBa OTO TTAVETTIOTAMIO, TIG TTEPICCOTEPEG POPEG KAVW TO idIo Kal Olyd-oiyd 10

QQOMOIVW OTNV TTPAKTIK) JOU».

114 Angelides, P., Stylianou, T., & Gibbs, P. (2006). Preparing teachers for inclusive education in Cyprus.
Teaching and Teacher Education, 22(4), 513-522. doi: 10.1016/j.tate.2005.11.013
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Mia o TTpéo@aTn PEAETN TTOU TTPayHATOTTOINBNKE TO 2013 onUEIWVEl OTI Ol ETTAYYEAUOTIEG
€¢akoAouBoUV va éxouv TG idIEg TTETTOIOACEIC. M M0 CUYKEKPIUEVA «TO KUTTPIOKO EKTTAIOEUTIKO
ouoTnua €gakoAouBei va dlaxwpiletal oc peydAho PaBud otn @IAocoYia TOu Kal dev
uTTOOTNPICEl TTANPWG TNV eVEPYO EVTALN KAl CUPHPETOXH OAWV TwV TTAIBIWY 0TN OXOAIKA Cw»
KAl «n €vTagn agopd POVO TNV EKTTAIOEUCT CUYKEKPIMEVWVY OPAdWY TTAIBIWV Y TO 10TPIKO
HovTéAO £gakoAouBEi va gival d1adedopévo oTo TTAAICIO TNG EVTAgNG” Kal N éviagn Bewpeital OTi

atroTteAeiTal atrd dlaQopeTIKG emmiTreda.» (Mamas C, 2013)

‘Evragn évavt EvowpdTtwong

Eivar onuavTtiké va katavorjooupe OTI n éviagn Kal n evowpatwon eival dUo exwploTd
mpaydata. H évragn otoxelel oTnv TTARPN GUMMPETOXA OAWV Twv PaBNnTWV oTnv TAEN, Kabwg
gival n dladikacia d1dackaAiag Twv TTAIdIWY HPE TETOIO TPOTTO TTOU Ba PTTOPOoUCE va WPEAACEI
OAa Ta TTaudid, kabwg OAa Ta TTaIdId Pabaivouv Pe dIaPopeTIKO TPOTTo. H evowudTwon, amrd
TNV GAAN TTAEUPA, ETTIKEVTPWVETAI KUPIWG OTNV ATTOPPOPNON TTAIDIWY PE EIDIKEG AVAYKEG OTN

YEVIKA eKTTaidEUDN.

AkoAouBwvTag Tnv TTPOCEyyIon evowudaTwong, Ta aidid ye EEA Ba mpétrel va Taipidlouv
oTnV TA&N Kal, ETTOPEVWG, YIO VO KOAUWOUV TIG AVAYKESG TOUG, TO ABNua Ba TTpETTEl va aAAGEEL.
21NV TTPoCEyyion viagng, n oTiaon gival KUpiwg oTn BEATIWON TNG CUMPETOXAG, OXI HOVO yia
T TTaIdIG pue EEA, aAAG kal yia 6Aa Ta dAAa TTaudid Kal yia TNV KAAUWN Twv avaykwy Twv

MaBnTwv. MNa autd, oAOKANPO To GxOAcio Ba TTPETTEI va aAAGEEL.

O1 emayyeAUATIKEG TTETTOIBNOEIG KAI OTACEIG ATTEVAVTI OTNV EKTTAIOEUOT XWPIG ATTOKAEITHOUG
gival TTOAU onuavTikEG, KABWG Ol TTETTOIBATEIG TOUG ETTNPEACOUV OTTOQPACEIG OXETIKA UE TOUG
MaBNTEG TTOU EIC0EPYXOVTAI OTNV YEVIKN ekTTaideuan. EAv ol eTTayyeApaTieg dev TTPOTIHOUV TV
évtagn, T0TE TEPIOOOTEPA TTadIG Ba  evraxBouv OTnv yevikh ekmaideuon, avti va

oupTTEPIAN®BOUV. Eival onuavtikd O1av o1 eKTTaIBEUCEIS yIa ETTAYYEAUATIEG £XOUV OXEDIQOTEI

115 Mamas, C. (2013). Understanding inclusion in Cyprus. European Journal of Special Needs Education, 28(4),
480-493. doi: 10.1080/08856257.2013.820461

76



Y@
MyHub 604454-EPP-1-2018-1-LV EPPKAS-IPI-SOC-IN 2"

Y0 TNV QVTIUETWTTION TTETTOIBACEWY KAl OTACEWV TTPIV KOl PETA Kal, €TITTAéOV, KaBIEPWVOUV

MIa KOIVI] KATAvONOTN KAl ca@eic odnyieg yia Tnv Evragn.
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2UVEXION TNG ETTAYYEAPATIKAC AVATITUENG TTPOC TNV EKTTAIOEUOT

XWPIG ATTOKAEIOUOUG
Available trainings in Latvia

Contributors: Svetlana Surikova and Gunta Silina-Jasjukevica (University of Latvia, Latvia)

A crucial element in the development of inclusive practice is a better preparation of and
support for teachers. According to the regulations of the Council of Ministers, the Republic of
Latvia, No 569 "Regulation regarding teachers’ mandatory education and vocational
qualification, and teachers’ professional competence development procedures" (2018), a
general education teacher is responsible for his/her professional competence development
and should attend professional competence development programmes of a least 36 hours
every 3 year in total. Latvian pedagogues’ professional competence development
programmes (both free of charge and with a fee) on various topics, including inclusive
education are implemented by several higher education institutions, special education
development centres, vocational education competence centres, etc. According to the
regulations of the Council of Ministers, the Republic of Latvia, No 187 “Regulations regarding
the Criteria and Procedures for Granting the Status of a Special Education Development
Centre to a Special Education Institution” paragraph 4.6 and 4.7, during a calendar year these
institutions should organize at least two informative educational activities, including
professional development events for teachers regarding inclusive education and assistance
opportunities for learners with special needs and also should regularly inform about the events
organized by special education development centres and their specific offers for improving
teachers’ professional competence. Usually these development centres offer 6-12 hour
courses in inclusive education to mainstream school teachers and other interested persons.
In turn, the higher education institutions offer 12-72 hour courses in inclusive education
(usually for a fee). The development and improvement of course programmes takes place

continuously, considering the suggestions and recommendations of teachers.

Available teachers’ professional competence development programmes in Latvia
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Training topic

Provider

Description

Technologies and their
opportunities to
reduce special
pedagogical needs in
the learning process
for pupils with severe
cognitive disabilities

Riga Lower
Secondary School
No 1l -
Development
Centre

A teacher professional competence
development programme (A, 8 hours)
provides practical advice on implementing
Widgit symbols, how to use those
symbols not only for a child with severe
cognitive disabilities, but also, e.g., in
daily routine, daytime organization,
behaviour regulations in school
environment to facilitate not only the
acquisition of basic learning skills, but
also reading skills, the ability to memorize
a poem or song, as well as to perceive
the main educational content (facts,
regularities) in science.

Psychological
pedagogical
evaluation of the
learner's intellectual

Riga Lower
Secondary School
No 1l -
Development

A teacher professional competence
development programme (A, 8 hours)
provides answers to the following
questions:

development in the Centre o How will the form of the individual

period from 7 to 12 curriculum plan change?

years of age o How to draw up an individual
curriculum for an educational
programme?

o How to implement it in a mainstream

school?

Psychological and Riga Valdis Avotins | A teacher professional competence

pedagogical
evaluation of
intellectual
development of a pupil
with learning
disabilities in the
period from 7 to 12
years of age

Lower Secondary
School -
Development
Centre

development programme (A, 8 hours)
increases the teachers' professional
competence to teach pupils with learning
disabilities; presents the procedure, its
results and analysis; promotes the ability
to see the learner's resources and
provide a feedback; teaches to create an
individual educational programme
acquisition plan; provides experience in
organizing inter-institutional cooperation,
creating productive changes in
educational institutions without losing
basic values.
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Training topic

Provider

Description

Planning and
conducting a
pedagogical process
for pupils with learning
disabilities

Riga Valdis Avotins
Lower Secondary
School -
Development
Centre

A teacher professional competence
development programme (A, 8 hours)
raises the professional capacity of
teachers who teach pupils with learning
disabilities; presents the restructuring and
management of the educational process;
provides experience in the development
of an individualized learning process and
the use of technology to reduce special
pedagogical needs; develops skills in
organizing work of the school support
team and introduces an assessment of
performance progress of pupils with
learning disabilities.

Strategies for
managing, correcting
and preventing
aggression in pupils'
behaviour

Koknese Lower
Secondary School -
Development
Centre

A teacher professional competence
development programme (A, 8 hours)
introduces the following topics:

o The concept of behaviour. Factors
influencing behaviour and its
manifestations.

o Assessment of pupils' behavioural
problems and communication
difficulties in an educational
institution.

o Aggressive behaviour, its causes
and correction possibilities in an
educational institution.

o Possibilities of solving behavioural
problems in an educational
institution. Principles of complex
correction of behavioural disorders.

o The role of a supportive educational
environment in the management of
pupils’ behaviour and personal
development.

Diverse learning
strategies for
organizing a digital
and meaningful
learning process for

Koknese Lower
Secondary School -
Development
Centre

A teacher professional competence
development programme (A, 6 hours)
introduces such topics as:
o Pupils with special needs in an
inclusive education process.
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pupils with special
needs

O

O

Lesson models in organizing a
meaningful learning process.

The use of a variety of digital tools to
organize a modern and meaningful
learning process for pupils with
special needs.

Organization of a modern,
competence-based educational
process for pupils with special
needs.

Pedagogical and
correction work for the
organization of a
gualitative educational
process in special
education
programmes

Koknese Lower
Secondary School -
Development
Centre

A teacher professional competence
development programme (A, 6 hours)
introduces the following topics:

O

Down syndrome, correction
possibilities in teaching and
upbringing process.

Sensory motor abilities - the basics
of a child's comprehensive
development.

The importance of the propaedeutic
period in the educational process.
Didactic principles and a lesson’s
structure in special education
programmes.

Possibilities of multisensory
correction in the educational
process.

Opportunities for developing life skills
in the educational process for pupils
with severe cognitive disabilities.
Competence-based learning within
practical, real-life tasks.
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Provider

Description

Psychological
pedagogical
evaluation of pupil's
intellectual
development
(procedure, results
and their analysis,
feedback, individual
educational
programme acquisition
plan, organization of
inter-institutional
cooperation) in the
period from 7 to 12
years of age

Koknese Lower
Secondary School -
Development
Centre

A teacher professional competence
development programme (A, 8 hours)
introduces the following topics:

o Pupils with special needs.

o Psychological pedagogical
evaluation of the pupil’s intellectual
development, its results and
analysis.

o Development of an individual
educational programme acquisition
plan.

o Possibilities of organizing inter-
institutional cooperation for ensuring
the educational process of pupils
with special needs.

Planning and
management of the
pedagogical process
(elements of
individualized learning
process, organization
of school support team
work, evaluation of the
pupil's performance
progress) for pupils
with mental and
severe mental
development
disorders, mental
health disorders

Koknese Lower
Secondary School -
Development
Centre

The following topics are considered in the
A program for the improvement of
teachers' professional competence (A, 8
hours):

o Pupils with special needs - mental
development disorders, severe
mental development disorders and
mental health disorders.

o Elements of the individualized
learning process for learners with
special needs and the necessary
support measures.

o Evaluation of the dynamics of pupils
with special needs performance.

o Organizing educational institution’s
support team work.

Promoting intellectual,
emotional, social and
physical development
of pre-school and
primary school
children

Jelgava Lower
Secondary School
"Valdeka" -
Development
Centre

A teacher professional competence
development programme (A, 8 hours) is
designed to increase the professional
competence of teachers for promoting
intellectual, emotional, social and physical
development of pre-school and primary
school children in the learning process,
especially of children with various /
multiple functional disorders. There is an
opportunity for teachers to work

82



MyHub 604454-EPP-1-2018-1-LV EPPKAS-IPI-SOC-IN

Training topic
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practically and share experience, improve
and try different methods that correspond
to the child's skill level, to update
alternative communication methods and
peculiarities of children's sensory abilities
development.

Planning and
management of the
pedagogical process
for pupils with special
needs

Jelgava Lower
Secondary School
"Valdeka" -
Development
Centre

A teacher professional competence
development programme (A, 8 hours) is
designed for mainstream school teachers
and special education institution teachers
as a support programme to introduce
aspects of inclusive education and
working with pupils with various / multiple
disabilities helping to acquire new
knowledge, practical methods that will
promote the inclusion of pupils with
special needs in the educational process.

An inclusive and
supportive school - a
curious and cheerful
child

Jelgava Lower
Secondary School
"Valdeka" -
Development
Centre

A teacher professional competence
development programme (A, 6 hours) is
designed to promote a deeper
understanding of inclusive education and
to share examples of good practice.
Special attention is paid to the latest
trends and current activities in Latvia in
the field of inclusive and special
education, possible support to pupils and
teachers. Creative workshops offer
practical ideas and methodological
techniques to teachers on how to
organize the pedagogical process in a
gualitative, innovative and interesting
way, understanding the individual needs
of each learner.

Successful
implementation of
inclusive education for
pupils with various /
multiple functional
disorders

Jelgava Lower
Secondary School
"Valdeka" -
Development
Centre

A teacher professional competence
development programme (A, 12 hours) is
designed to improve the understanding of
mainstream school teachers regarding
pupils with various / multiple functional
disorders. Teachers have an opportunity
to improve their professional competence
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in organizing the learning process for
pupils with various / multiple functional
disorders. Applicable pedagogical
methods and organization forms for
pupils with various / multiple functional
disorders will be presented. The ability to
develop pupils' individual development
plans, to establish cooperation with the
support staff and family will be improved.

Inclusion of pupils with
mobility impairments
and postural
weaknesses in sports
activities in pre-school
and primary school
educational institutions

Jelgava Lower
Secondary School
"Valdeka" -
Development
Centre

A teacher professional competence
development programme (A, 8 hours) is
designed to improve the understanding of
sports teachers in mainstream schools
about physical development disorders.
Teachers will have an opportunity to
improve their professional competence in
organizing the learning process for pupils
with physical disabilities. Applicable
pedagogical methods and work
organization forms for children with
movement disorders and postural
weakness will be examined and studied.

Opportunities of using
ICT and assistive
technologies in
organizing the learning
process for pupils with
mental disabilities

Middle Kurzeme
Lower Secondary
School -
Development
Centre

A teacher professional competence
development programme (8 hours)
provides answers to the following
questions:
o How can Widgit be used in lessons?
o lIs it possible to make developmental
games using Widgit symbols?
o How to use Go Talk whiteboards in
mainstream schools?

Planning and
management of the
pedagogical process
for pupils with special
needs. Prevention and
reduction of
behavioural problems

Liepaja Livupe
Lower Secondary
School -
Development
Centre

A teacher professional competence
development programme (A, 8 hours)
introduces the following topics:

o Peculiarities of cognitive activities,
emotions and sphere of will of
children with special needs.

o Development of individual
educational programme acquisition
plans, evaluation of implementation
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and planning of further pedagogical
activities.

Opportunities of using didactic
resources to support the learning
process of pupils in an inclusive
educational environment.
Behavioural problems, their
prevention and reduction.

Opportunities of
diagnosing special
needs and
implementation of the
learning process for
children with special
needs in pre-school
educational institutions

Liepaja Livupe
Lower Secondary
School -
Development
Centre

A teacher professional competence
development programme (A, 8 hours)
introduces such topics as:

@)

O

Use of pedagogical observation
method in pre-school education.
Methods of diagnosing special needs
for preschool children.

Pedagogical competence workshops
(development of reading and
mathematics skills, cognitive
processes, use of ICT)

Children with autism in the
educational process.

Development of
cognitive processes,
language and
personality
development for
preschool children
(with mental
disabilities, language
disorders)

Liepaja Livupe
Lower Secondary
School -
Development
Centre

A teacher professional competence
development programme (A, 8 hours)
introduces the following topics:

O

Recognition of special needs of
preschool children with mental
development / language disorders in
the pedagogical process.
Pedagogical methods for promoting
the cognitive development of
preschool children.

Manifestations of language and
speech disorders in preschool age.
Methods and techniques for
language development.

Social and emotional upbringing of
preschool children. Pedagogical
psychological methods for promoting
social and emotional development.
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Planning and Liepaja Livupe A teacher professional competence
implementing Lower Secondary development programme (A, 8 hours)
pedagogical process School - introduces the following topics:

for pupils with mental | Development o Clinical pedagogical differentiation of
and severe cognitive Centre mental disorders and severe mental
disabilities disorders. Methodology of

pedagogical diagnosis of mental
development disorders and severe
mental development disorders.

o Providing an educational
environment and process for pupils
with intellectual disabilities. Use of
didactic methods and resources in
the process of special education for
children with mental disabilities.

o Organization of pedagogical
psychological support system in the
process of inclusive education.
Development, implementation and
evaluation of individual educational
programme acquisition plans.

Pedagogical and Liepaja Livupe A teacher professional competence
psychological support | Lower Secondary development programme (A, 12 hours)
for children with School - introduces the following topics:

special needs in an Development o Inclusive education environment in
inclusive education Centre pre-school educational institutions.
environment o Positive solutions in upbringing and

learning process.

o Development of individual
educational programme acquisition
plans.

o Alternative means of communication.

o Availability of teaching/learning
materials.
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Training topic

Provider

Description

Inclusive education in
mainstream schools

Cesis Berzaine
Lower Secondary
School -
Development
Centre

A teacher professional competence
development programme (A, 8 hours)
aims to provide the acquisition of the
latest teaching methods through creative
activities, deepening the understanding of
children's emotional health. The
programme introduces such topics as:

o Emotional health, protective
mechanisms in case of unpleasant
emotions.

o Non-formal education and
educational games in inclusive
learning at school.

o Private lower secondary school
"Patnis" teachers' experience in
working with children with different
diagnoses.

o Inclusive approach in general
education schools.

o Working with parents.

Competence-based
methods in language
development in the
context of inclusive
education

Cesis Berzaine
Lower Secondary
School -
Development
Centre

A teacher professional competence
development programme (A, 6 hours)
aims to provide an overview of the latest
teaching methods through creative
activities. The programme content
includes:

o Creative thinking methods in
language learning.

o Introductory game "Ice Breaking", for
understanding the level of learning
kinaesthetic games.

o Creative methods for diversifying
learning.

o Use of video material - short films to
develop critical thinking and
imagination.

o Types of cognitive communication
and cooperation.

o Pair work in 8 corners, promotion of
creativity with natural materials.

o Use of quizzes and photo materials
in lessons.
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o Positive pedagogy, etc.

Planning and
implementing the
pedagogical process
for pupils with learning
disabilities

Cesis Berzaine
Lower Secondary
School -
Development
Centre

A teacher professional competence
development programme (A, 6 hours)

aims to promote teachers' competence

for planning and managing the
pedagogical process for pupils with
learning disabilities. The programme
introduces the following topics:

o Support measures for pupils with

learning disabilities and evaluation of

pupils' performance progress.
Methods and techniques.

o Communication elements in
promoting the development of

learners using the principles of Marte

Meo method.

o Basic principles of class and group

positive leadership.
o Support team work in solving
problem situations.

o Learning the latest teaching methods

through creative activities.
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Training topic

Provider

Description

Technologies,
including assistive
technologies, and the
opportunities to
reduce special
pedagogical learning
needs in the learning
process for pupils with
mixed disabilities (pre-
school) and combined
disabilities, e.g.,
combinations such as
cognitive disabilities +
visual impairment,
cognitive disabilities +
hearing impairment;
cochlear implants,
etc.)

Daugavpils Stropu
Lower Secondary
School -
Development
Centre

A teacher professional competence
development programme (A, 8 hours)
introduces the following topics:

o Effective possibilities of modern
methods and technigues to reduce
special pedagogical needs in the
learning process for children with
special needs.

o Use of support materials for pupils
with mixed disabilities.

Improving the
professional
competence of
teachers in working
with pre-school and
primary school age
pupils and mixed
developmental
disorders

Daugavpils Stropu
Lower Secondary
School -
Development
Centre

A teacher professional competence
development programme (A, 8 hours)
introduces such topics as:

o Peculiarities of development of pre-
school and primary school age
children and work methods and
provision of support in adaptation in
pre-school and primary school.

o Montessori pedagogical techniques
in the competence-based approach.

Improvement of
teachers' professional
competence in special
education

Rezekne Lower
Secondary School -
Development
Centre

A teacher professional competence
development programme (A, 8 hours) for
pre-school teachers includes the following
topics: psychological and pedagogical
evaluation of the intellectual development
of 4-6 years old children, procedure and
analysis of results, methodological
provision of lessons and corrective
measures. Work of teachers and support
staff with parents. The same programme
for mainstream upper secondary school
teachers includes such topics as:
Planning and managing the pedagogical
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process, organizing the work of the
school support team, working with pupils
with combined developmental disorders.

4-6 years old children
psychological
pedagogical
evaluation of
intellectual
development,
promotion of inter-
institutional
cooperation, planning
and implementation of
the individual
education program,
correction of children's
development in a pre-
school educational
institution

Rezekne Lower
Secondary School -
Development
Centre

A teacher professional competence
development programme (A, 8 hours) is
developed for teachers of pre-school
education institutions who implement
special education programmes for
children with various (language, learning,
mental development) disorders. Teachers
improve their competence in the terms of
importance of early diagnosis, the
principles of creating an individual
educational programme plan and its
implementation, importance and
promotion of inter-institutional
cooperation.

Individualized
pedagogical process
planning and
management for
pupils with combined
developmental

Rezekne Lower
Secondary School -
Development
Centre

A teacher professional competence
development programme (A, 8 hours) is
developed for teachers of mainstream
schools to improve their competencies on
the elements of an individualized learning
process, the organization of school

disorders support team’s work and support
measures for children with special needs.
Educational Valmiera Gauja A teacher professional competence

opportunities and
integration of children

Riverside Upper
Secondary School -

development programme (A, 8 hours), the
expected results: teachers understand
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with hearing
impairments in a
mainstream school

Development
Centre

the child with hearing impairment
development characteristics, know and
use multiple teaching/learning methods
and technigues to provide education and
inclusion of children with hearing
impairment in the mainstream school.

Organization of a
modern learning
process for pupils with
moderate to severe
cognitive disabilities or
several severe
developmental
disorders

UL FEPA Adult
Pedagogical
Education Centre

A teacher professional competence
development programme (B, 72 hours,
with a fee) is developed for teachers who
do not have the necessary education for
working with pupils with moderate and
severe mental development disorders or
several severe development disorders.

The most important
features of the
pedagogical process
in working with
children with mental
disabilities, cognitive
disabilities and
learning disabilities

UL FEPA Adult
Pedagogical
Education Centre

A teacher professional competence
development programme (B, 72 hours,
with a fee) is developed for teachers
without special education who implement
the appropriate special education
programme.

The most important
features of the
pedagogical process
in work with pre-
school children with
special needs

UL FEPA Adult
Pedagogical
Education Centre

A teacher professional competence
development programme (B, 72 hours,
with a fee) is developed for teachers who
have pre-school and primary education
teacher qualifications.

Support for positive
behaviour

UL FEPA Adult
Pedagogical
Education Centre

A teacher professional competence
development programme (A, 36 hours,
with a fee) is developed for mainstream
school teachers and vocational education
teachers.

Peculiarities of study
work organization in a
special educational
institution (for children

Daugavpils
University

A teacher professional competence
development programme (A, 36 hours,
with a fee) includes the following topics:
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with severe mental
disabilities)

o Causes of learning and behavioural
disorders in children with mental
disabilities.

o Topicalities of teaching children with
learning and severe mental
development disorders or several
severe mental development
disorders, main teaching principles
and methods, organization of
teaching and upbringing when
working with such children.

o Peculiarities of the learning process
of children with developmental
disabilities: stress as part of the
process. Aspects of creating a
psychologically coherent, emotional
pedagogical environment.

Provision of
methodological
support for teachers
working with pupils
with special needs

Daugavpils
University

A teacher professional competence
development programme (A, 36 hours,
with a fee) includes the following topics:

o Possibilities of integrating a pupil
with special needs in a mainstream
school classroom.

o Possible methods and techniques in
the improvement of pupils' learning
process.

o Individual education plan, expected
learning outcomes, activities of the
support team at school, procedures
for assessing the learning
achievements, recommendations for
further work.
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Providing Daugavpils A teacher professional competence

methodological University development programme (A, 36 hours,

support to teaching with a fee) offers a model of cooperation

assistants in working of school’s teaching staff who contribute

with pupils with to developing a collective class and all

learning difficulties pupils’ development considering their
individual abilities and needs. Teacher
assistant has to know and understand the
origin each pupil's learning disorder,
should be able to create conditions for
development, therefore theoretical
knowledge and many practical technigues
are proposed that can be used at school.

Physical development | Daugavpils A teacher professional competence

and therapeutic University development programme (A, 36 hours,

exercises for with a fee) includes the following topics:

musculoskeletal o Posture assessment methods,

disorders. Corrective postural defects in the sagittal and

gymnastics. frontal planes, the process of

Effectiveness of scoliosis formation.

correction and its use o Muscle testing.

in children in o Tasks of medical gymnastics and

preparatory groups general principles of implementation.

o Corrective gymnastics during sports
lessons.
Topicalities of work Daugavpils A teacher professional competence
organization and University development programme (A, 36 hours,

methodology in
pedagogical correction
classes for
mainstream school
teachers

with a fee) offers a model of cooperation
for the school’s teaching staff, who
contribute to the development of creative
activities based on pupils ' individual
abilities and needs. Theoretical
knowledge and practical techniques are
proposed that can be used at school.
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Training topic Provider Description
Organization and Daugavpils A teacher professional competence
management of the University development programme (B, 72 hours,

pedagogical process
for pupils with special
needs

with a fee) is developed for teachers who
work in programmes with children with
special needs (learning disabilities,
mental disabilities, cognitive disabilities,
etc.) to obtain the official rights to
implement special education programmes
for children with learning disabilities,
mental disorders, cognitive disabilities,
etc.

The competence-
based educational
process implementing
special education
programmes

Rezekne Academy
of Technology
Lifelong Learning
Centre

A teacher professional competence
development programme (B, 72 hours,
with a fee) aims to provide in-depth
knowledge about pedagogical and
psychological characteristics of pupils
with mental disabilities, mental health
problems, learning disabilities, to apply
various classical, active and non-
traditional methods to improve pupils'
development and learning outcomes by
implementing competence-based
approach in the educational process.

Pedagogical support
system for children
with special needs in
the context of inclusive
education

Rezekne Academy
of Technology
Lifelong Learning
Centre

A teacher professional competence
development programme (B, 72 hours,
with a fee) aims to provide in-depth
knowledge to understand children with
different disabilities, including learning
difficulties, to create a support system to
inclusive education in a mainstream
school, to develop the skills to elaborate
and implement individual education and
correction programmes, as well as to
apply different teaching methods,
revealing and developing each child's
abilities.
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Creating an inclusive
classroom in the
learning process

Rezekne Academy
of Technology
Lifelong Learning
Centre

A teacher professional competence
development programme (A, 36 hours,
with a fee) aims to provide in-depth
knowledge about the organization of the
inclusive learning process and
possibilities of its implementation in a
mainstream school; to develop skills to
solve specific problems and build an
inclusive classroom, reducing behavioural
disorders, conflicts in the classroom,
while promoting a change in teachers'
attitudes and increasing their professional
competence in working with different
students.

Educating a child with
developmental
disabilities in the
context of
implementing the
inclusive educational
process

Rezekne Academy
of Technology
Lifelong Learning
Centre

A teacher professional competence
development programme (A, 36 hours,
with a fee) aims to provide in-depth
knowledge about opportunities of
educating children with developmental
disabilities, correcting or reducing their
disabilities by implementing an inclusive
educational practice, to develop skills to
apply various classical, active and non-
traditional methods in the inclusive
educational process.

Children with
developmental
disabilities in the
teaching/learning
process of a pre-
school educational
institution

Rezekne Academy
of Technology
Lifelong Learning
Centre

A teacher professional competence
development programme (A, 36 hours,
with a fee) aims to provide in-depth
knowledge about the specifics of
teachers' work with children with various
developmental disorders, to introduce
new methods, children's general
development and correction work
opportunities in general pre-school
educational institutions; to provide
knowledge and practical skills to
implement a multisensory approach in
work with pupils with severe mental
disabilities or several severe disabilities,
to explain the importance of cooperation
between teachers and specialists (speech
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therapist, psychologist, special educator)
in the development of individual abilities
of pupils’ with special needs in preschool
educational institution.

Teacher's work in the
aspect of
implementing inclusive
education in a
mainstream school

Rezekne Academy
of Technology
Lifelong Learning
Centre

A teacher professional competence
development programme (A, 12 hours,
with a fee) aims to educate teachers how
to choose the optimal techniques and
strategies implementing several
educational programmes (including
special education programmes) in the
lesson at the same time.

Peer learning for
literacy development

National Centre for
Education of the
Republic of Latvia

A teacher professional competence
development programme (A, 18 hours) is
developed and implemented in the
European Saocial Fund project No
8.3.2.2./16/1/001 “Support for the
development of learners' individual
competencies”. The programme enables
participants to improve their
understanding of Latvian pupils’
achievements in reading literacy in an
international context, promotes teachers'
understanding of important conditions for
the development of reading skills and
their readiness to integrate them into their
pedagogical activities. Teachers acquire
in practice the peer learning methodology
to develop reading skills, to model
learning situations, to organize work for
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reading activities, to develop and facilitate
pupils’ assessment and self-assessment.

Some concrete cases

Teacher professional development courses at Riga Strazdumuiza Upper Secondary School -
Development Centre

https://drive.google.com/file/d/1X8KVGGghSX 6eNCzakaQY?200tZ2SJwXi/view

Practice guide

https://www.izm.qgov.lv/images/pedagogiem/Prakses-rokasgrmata-

2017.docx&prev=search&pto=aue

City teachers learned inclusive education methods at Bikernieki Lower Secondary School

https://www.daugavpilsnovads.lv/pilsetas-pedagogi-apguva-ieklaujosas-izglitibas-metodes-

bikernieku-pamatskola/

Inclusive education centres - support for parents and teachers

https://www.youtube.com/watch?v=gY9PU 6|UfE

Available trainings in Bulgaria

Contributors: Andrean Lazarov (Marie Curie Association, Bulgaria), Prof. Dsc. Snezhana

llieva, and Valeria Vitanova, PhD (Sofia University “St. Kliment Ohridski”, Bulgaria)

To supplement the information provided in Chapter 5, we may add the following additional

trainings:
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o Smart Kids - Distance learning in kindergartens, didactic interactive games and

situations for kindergartens - http://dechica.bg/za-detski-gradini/

o Training exercises - https://learningapps.org

o Cooperative educational games for tablets for the initial course of study, specially

designed for the school environment. Their main pedagogical goal is to support the

development of pupils' social skills - empathy, active listening, collective problem

solving and conflict resolution, leadership and more -

https://thepoppals.com/playonline

o SGSCC (Serious Games for Social & Creativity Competence) -

www.games4competence.eu

Available trainings in Belgium

Contributor: Karel Van Isacker (PhoenixKM BVBA, Belgium)

The following initiatives contribute to a continued professional development towards inclusive

education.

Available trainings in Belgium

Training | Provider Description (+ references/url) Frequency | Price
topic
M- Flemish The Flemish Minister for Education determines | 2017-2018 | Free
decree Governmen | priority themes for supporting the
t implementation of educational reforms. For the
academic year 2017-2018, the implementation
of the M-decree is again central (measures for
pupils with special educational needs).
The training offers support to schools in the
implementation of the M-decree and the
competence development of the staff.
M- GO! https://pro.g-0.be/blog/Documents/5 M- Online Free
Degree decreet%20survival%20guide%2020151002.p
Survival df
Guide
M- KlasCement | is an online course on the KlasCement Online Free
Decree platform to explain the details of the regulation.
Lexicon: https://www.klascement.net/websites/52140/m
Explanati decree-lexicon-explanation-of-terms/?previous
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Training | Provider Description (+ references/url) Frequency
topic

Price

on of
Terms

Trainings | Unia https://www.unia.be/nl/agenda/06-10- Online
dag trainingsdag-inclusief-onderwijs
Inclusief
Onderwij
s

free

AlaBEoIpa eKTTAIBEUTIKA TTpoypaupaTa otnv Kutrpo

Zuyypa@eig: Mapiavva [pnyopiou, Ayyedog NikoAdou kai MNwpyog MiAfg (EUROCY
Innovations Ltd, Kutrpog)

EtmayyeApaTiki Avartugn otnv Kotrpo

To MNaidaywyikd Ivotitouto Kutrpou (CPI), Baoel amopdoewy Tou Zupfouliou YTToupywv
(AuyouaTog 2015, loUAiog 2017) yia 10 Eviaio MAaioio MoAimikAg yia Tnv EtrayyeApaTikn
Exkmraideuon EkmaideuTikwy, €ival TO €TTionUO  eKTTAIOEUTIKO Opyavo TOU KUTTPIGKOU
eKTTaIOEUTIKOU ouoThpaTog. To CPI TTpoo@EpEl KUPiwG aBruaTa eTTayyEAUATIKAG KATAPTIONG
o€ eKTTAIOEUTIKOUG OAwV Twv Babuidwv - TTPOOXOAIKAG, TTpwToRdBuIag, deutepoBaduiag,

ETTAYYEAMOTIKAG - HEOW MIAG OEIPAG TTPOAIPETIKWV OEUIVAPIWV.

Emi Tou TapdvTog, n Tmapoxr evOoUTINPECIAKNG KATAPTIONG Oev €xel e¢eNixBei o€ dounuéveg
TIPOKTIKEG. ETTITTAéOV, deV UTTAPYXOUV OUYKEKPIMEVEG ATTAITAOEIG YIO TNV ETTAYYEAUATIKA
QvATTTUEN TTOU TTPETTEI VO TTANPOUV 01 EKTTAIBEUTIKOI yia va diatnprioouv Tn O0UAEId TOuG Kal
0ev €xouv ouPEWVNBEl TTPOTUTTA yIa TTPOYPAPMATa evOOUTTNPECIOKAS KATAPTIONG, EVW N
OUMMETOXN O€ paBruata dev €XEl onUAvVTIKO QVTIKTUTTO OTNV ETTAYYEAMOTIKY avaTTTuén Twv
eKTTAIOEUTIKWY, 600V agopd TIg dladikacieg TTpoaywyns Toug . MNa opiouéva ev evepyeia
oegdIvapIa, n TTapakoAouBnon E€ival UTTOXPEWTIKY, eV yia GAAa oepIvdplia n CUPMETOXN

evBappuveTal, aAAG BeV gival UTTOXPEWTIK.

H evdoUTTNpeOIaKn eKTTAIDEUON TTAPEXETAI KUPIWG EKTOG TWV WPWV £pyaciag. «XTnv Kutrpo,
OTTOU 0 KUPIOG TTAPOXOG UTTNPECIWY gival To Maidaywyikd lvaTiTouTo, auTto gival Eva B€ua TTou
TTPOKOAEI avnouyia, KaBwg To PIAGS0E0 OXEDIO yia TNV ekTTaideuon TTeEpIcooTEPWY atrd 11.000

eTTayyeAPaTIOV Ogv UTTOPEI PEAMIOTIKA va PpiokeTal o€ éva Povo idpupa. To eKTTAIOEUTIKO
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ouoTtnpa TNG KuTtrpou dev dIABETEI TOUG UNXAVIOPOUG Yia TV a&loAdynon Tou avTiKTUTTOU NG

evOOUTINPEDIOKNAG KATAPTIONG £VAVTI OTTOIWVOARTIOTE OTOXWV.»11e
TUTTOI OEUIVAPiIWY TTOU TTpoc@EépovTal atro 1o CPI

To CPI mrpoa@épel S1aQOpPETIKOUG TUTTOUG EKTTAIOEUTIKWY TTPOYPOUMATWY / CEUIVApPIWY

yIa eKTTAIOEUTIKOUG KOl YOVEIG, OTTWG ava@EéPovTal TTApaKATW.

o 0 Zepivapia TTou Bacifovtal 0To OXOAEI0: OTOXEUOUV VA UTTOOTNPIEOUV TA OXOAELIA OTIG
TTPOCTTABEIEC TOUG va OXEeOIAOOUV KOl VO £POPUOCOUV £va eVOTTOINUEVO OXEDIO
BeATiwong TNG oxOAIKAG Jovadag TTou TTEpIAAPBAVEl TNV ETTAYYEAUATIKN JABNoN Twv
EKTTAIOEUTIKWY, JETAEU AAAWY, yia Tn BEATIWON TWV HABNCIOKWY ATTOTEAECUATWV.

o 0 Zgdivdpla yovéwv: OToXeUouv OTn oThpIEn Twv Yyovéwv KaBwg atroTeAolv
onuUavtikG TTapdyovTa yia TNV ATTOTEAECUATIKOTNTA TOU OXOAgiou. Ta oeuivapia
TTPAYHMATOTTOIOUVTAI KUPIWG TO aTTOyeuua Kal JETA atrd SIaBoUAEUcn HE T OXOAIKN
povada.

o 0 Huépa Twv daokdAwv Tng deutepoBabuIag ekTTaidEUONG: Ta OXOAEIa UIOBETOUV TNV
I0€0 TNG EKTTAIDEUONG PE ETTIKEVTPO TO OXOAEIO, OPYAVWVOVTAG, KATA TTPOTEPAIOTNTA,
evOOOXOAIKN €eKTTAIOEUCN VyIa TNV KAAUWN TwVv EKTTAIOEUTIKWY AVAYKWY TWV
EKTTAIOEUTIKWIV TOUG KAl TOU OXOAEgiou.

o AIfjuepo Zepivapio Exkmraideutikwyv MpwTtoBdbuiag Exmaideuong: oTtoxelel otnv
eKTTOIOEUON eKTTAIBEUTIKWY BAoEl Twv €I0IKWY AVOYKWY TOUG Kal TTEPIAAUPBAVEI
KEVTPIKNA Kal evOOOXOAIKN EKTTaidEUTN.

o [lpoaipeTika oepivdpia: TTEPIAAPPBAVEI TNV EKTTAIOEUCT TWV EKTTAIDEUTIKWY € ATOUIKO
ETTITTEDO, EMMOIWKOVTAG VA OUVOEDEI TN BEWPIQ PE TNV TTPAKTIKI EQAPUOYT] O OXOAIKES

MOVAOEG.

116 Karagiorgi, Y., & Symeou, L. (2006). Teacher professional development in Cyprus: reflections on current
trends and challenges in policy and practices, Journal of In-Service Education, 32(1), 47-61. doi:
10.1080/13674580500479968
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H ouppfoAl Twv ekTTaIdeuTiIKWV €ival CWTIKAG onuaciag yia Tnv okpif Kataypoaen Twy

QVOYKWY KaTapTiong. MNa 1o OKOTTO auTd, O EKTTAIDEUTIKOI KAAOUVTAI VO CUUTTANPWOOUV £Va

NAEKTPOVIKO EPWTNHATOAGYIO OXETIKA E TIG EKTTAIDEUTIKEG TOUG AVAYKEG.

AMN\ol TTapoxol yia oegpivapla /[ epyaoThpia / ouvédpia Ot eTTayyeAPaTieg TTEPIAAUPBAvVOUY

OIAQOPETIKOUG  ETTAYYEAUATIKOUG  OpYyavIOUOUG,

OTTwg o opyavioudg AoyoBeparreiag,

TTAVETTIOTAMIA KAl 1QIWTIKEG ETAIPEIEG TTOU TTAPEXOUV OIOPOPETIKA TTPOYPANKOTA KUPIWG Yid

OUYKEKPIPEVA BonBNnTIKA epyaAsia Kal TEXVOAOYiIEG.

O¢uaTa KaTapTIoNG / GEPIVAPIOU YIa ETTAYYEAPOATIEG OTNV EKTTAIOEUCN XWPIG ATTOKAEICHOUG

Mepikda atréd Ta TTpdoPaATa BEPATA EKTTAIdEUONG TTAPATIBEVTAI OTOV TTOPAKATW TTIVAKA:

Oéuara KatapTIonS yia ETAYYEAUQTIEC OTNV EKTTAIOEUTN XWPIC ATTOKAEIONOUC

EQAPUOYEG OTNV
TTPpWTORGOUIa
ekTTaidEUON

EKTTAIOEUONG, TO OTTOIO TOUG
EVNUEPWVEI OXETIKA UE TOV
TPOTTO EQAPHOYNG
d1aQOPOTTOINUEVWV
oTPATNYIKWY BIdaoKaAiag yia
TNV €§UTTNPETNON TNG
TTOIKIAOMOP®IAG TWV pHadnTwv
oTnV TTPWTORABUIA KAl
OeuTepoPabuia ekTTaideuon.

Oéua Mapoxog MNeprypaen Aidgpkeia | Tign
TPOYPAUHATOG
EidiIkn (xwpig EupwTraikd AIadIKTUOKO PETATTTUXIAKO. 1% érog | 9,120
ATTOKAEICHOUG) MavemmoTApIo E€oTTAiCel TOUG eKTTAIOEUTIKOUG EUPW/ETOG
ExTtraideuon Kutrpou ME KavoTéuEeG peBOdoUg

d16aoKaAiag Kal TNV IKavOTNTA

va TTPocapudlouv odnyieg o€

MoBNTEG pE €1I0IKEG OVAYKEG.
Texvoloyieg yia EupwTraikd AIadIKTUAKO PETATTTUXIAKO. 1% étog | 9,120
Mda&Bnaon kai MavemaoThpIo MpoeToipddel ekTTaIdEUTIKOUG KAl EUpPW /€T0G
ETmikoivwyvia KuTrpou OIOXEIPIOTEG OTOV TOUEA YIa va

QTTOKTAOOUV YVWOEIG KOl

EKTTQIOEUON O€ VEEG TEXVOAOYiEG

oTn uddnon kai TNV

ETTIKOIVWViIQ.
Alagopotroinuéves | Maidaywyikd ‘Eva ogpivapio yia 4 wpeg Awpeav
OTPATNYIKEG IvoTiTOUTO EKTTAIOEUTIKOUG TTPWTORAEOMIOG
d1daoKaAiag Kal Kutrpou Kol OeuTEPORABUIAG
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Oéua Mapoxog MNepiypaen Aidgpkeia | Tign
TTPOYPAUHATOG
AloAéynon Maidaywyikéd O1 ektTaIdeUTIKOI HaBaivouv 4 wpeg Awpeav
paBnTtwv: Baoikég | lvoTitoUTo EVAAAQKTIKOUG TPOTTOUG
ApXEG Kal KuTrpou eKTEAEONG afloAoynoswv
EVOAAQKTIKOI pHadnTwv
TPOTTOI
agloAdynong
EpyaoTtipio MNaidaywyiko O1 eKTTaIBEUTIKOI CUMETEXOUV 4 wpeg Awpeav
EATTidwv IvoTiITOUTO o€ DIOPOPETIKA EPYQTTAPIA TTOU
KuTtrpou uTTOOTNPEICOUV TNV AUTO-
avaTtuén. To TTpdypaupa €xel 5
Bépara: a) OeTIKA
ouvaictniuarta, B) Agieg kai
duvapn, y) OeTikdg OKOTTOG, O)
OETIKA AVTIMETWITION KAl €)
O¢€TIKEG OUVOETEIG
CLIL - Maidaywyiké O1 ekTaIdeUTIKOI HaBaivouv TTWGS | 4 WPES Awpeav
MabBaivovTag yia IvaTiTouTo va epapuolouy Tn pebBodoAoyia
éva KaAuTepo KuTtrpou CLIL o€ dlagpopeTIka BéuaTa yia
MEANOV va d10GoKouV deCIOTNTEG
eKNEONONG YAWOOWY OTOUG
paBntég Toug. To CLIL onpaivel
OAokAnpwuévn Ekuddnaon
Mwaoowv Mepiexouévou.
H évragn kai n Maidaywyiko To oguivdpio cival aQiepwuévo | 4 WPEg Awpeav
evowpdtwon Twv | lvoTtitouto oToug O1EUBUVTEG TOU OXOAEgioU
TTadiwy e €1dIKEG | KUTTpou Kal OTOXEUEI VA TOUG
QavAYKEG OTN EVNUEPWOEI yia BEPATA TTOU
VEVIKFA eKTTaidEUOn OoxeTiCovTal Ye TNV Evragn Kai
TNV EVOWUATWON TWV TTAIdIWV
ME avaTtrnpia oTa yeviké
OXOAcia.
Otwpia Kal Maidaywyiko 216X0G €ival va eVNUEPWOEI Kal | 4 WPEG Awpedv
MpayuaTmikdétnTa: H | IvoTitouto va £EOIKEIWOEI TOUG
ouyxpovn Kutrpou EKTTAIDEUTIKOUG YE TN OUYyXpOovN
didoTtaon NG didoTtaon ¢ Alatapaxig
AEMY EAMAelppaTikng Npoooxnig Kai
YrepkivnmikoTnTag (AEMY) Kau
Va yVwpPIioel Toug
EKTTAIOEUTIKOUG JE OUYXPOVEG
TTAIdAYWYIKEG TTPOCEYYIOEIG Kal
ATTOTEAECPATIKEG OTPATNYIKES
d1daoKaAiag yia TTaIdId YE
AETTY.
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Oéua Mapoxog MNepiypaen Aidgpkeia | Tign

TTPOYPAUHATOG

Mpoéypappa Maidaywyikéd O1 ekmTaideuTikoi avaAapBavouv | 4 wpeg Awpeav

EKTTAIOEUTIKOU- IvoTiTouTo Tn 6é0euOn va

EKTTQIOEUTH OTN Kutrpou TTPAYHOTOTTOINOOUV éva OXEDIO

OXOAIKA povada dpdong pe dpaoTnPIOGTNTEG

OXETIKA UE TN KATAPTIONG YIa T JEAN TOU

XpHon Twv TTPOCWTTIKOU TNG OXOAIKNG TOUG

Texvohoylwv MovAdag OXETIKA UE TNV

IMAnpogopiwv Kal evowudartwon twv TMNE ot

ETTikoIvwviwy MaBnoiakn diadikaaoia.

(TME) otn

dladikaoia

paénong yia Tnv

MpwtoR&BuIa

ExTtraideuon

Mpoéypaupa ATS Maidaywyiké O1 ekmTaideuTIKOI AapBdavouv 4 wpeg Awpeav

STEM IvaTiTouTo BonBeia yia Tn dnuioupyia

KuUtrpou oxediwv pabnudtwy TTou

AVTATTOKPIVOVTAl KOAUTEPQ OTIG
AVAYKEG TWV pabnTtwy Toug. H
XPronN Yn@IoKWY TEXVOAOYIWV
gival atrapaitnTn yia tnv
eTiTEVEN auToU TOU OTOXOU,
kKabwg Ba Bonbrioel 0Tn
dnuIoupyia TTPAKTIKWYV
TTAPAdEIYUATWY TTOU dEiXVOUV
TTWG PTTOPOUV VO
XPNo1PoTToINBoUV VEEG
TEXVOAOYIEG yIa TNV gvioyxuon
Twv deglotTATWY STEM 0TOUG
palntég. MepioodTEPES
TTANPOPOPIES OTO:
https://www.e-
epimorfosi.ac.cy/index.php?id=
257&cat=107&a=2

MoAITiké MavemmoTrpIo MeploodTEPEG TTANPOPOPIEG:

AkaiwpoTa o€ Kdtrpou http://ucy.ac.cy/

Aikaiparta

Avarnpiag: Mia

avalnTnon yia

euyévela o€ PIa

Zuyxpovn

AUEPIKAVIKI

Koivwvia
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(https://www.sp
eechtherapy.or
g.cy/)

yIO TNV aTTOTEAEGUATIKA Xpron
TOUuGg 0€ YAWOOIKA
TTPOYPAUUATA OTN

Oéua Mapoxog MNepiypaen Aidgpkeia | Tign

TTPOYPAUHATOG

O pbéAog Twv MavemoThpio MepioodTePES TTANPOPOPIEG:

EIOIKWV KUtrpou http://ucy.ac.cy/

EKTTAIDEUTIKWY OTN

OXOAIKA povada

YT1rootipign MavetmioTrpio MeploodTEPES TTANPOPOPIEG:

TTaIdIwV 01N YeVIKN | KUTtTpou http://ucy.ac.cy/

TéEN: O pbdAog Tou

€I0IKOU EKTTAIOEUTH

KaBnyntég MavetoTtAuio MNepIoodTEPES TTANPOPOPIES:

TTPpwWTORABUIOG KuUtrpou http://ucy.ac.cy/

EKTTAIdEUONG,

CUMPTTaIDAYWYIKA

KAl OPOAN

peTGRaon TTaidiwyv

ato 10

VNTTIAYWYEIO OTO

OnMOTIKG OXOA€io.

Bricks for Autism Opyaviopog O¢parreia pe faon 10 Lego yia
NoyoBeparreiag | Taidid oTo Ao Tou
KuTrpou auTiIouoU.
(https://www.sp
eechtherapy.or
a.cy/)

‘Eva gpyacTrplo Opyaviopog MpoodlopIoUOG BEIKTWV €25 yia

yia Tn SucAegia NoyoBeparreiag | KIvOUvoU TTPOOXOAIKAG NAIKIOG ETTAYYEAU
KuUtrpou https://www.speechtherapy.org. artieg /€20
(https://www.sp | cy/ yia
eechtherapy.or QoITNTEG
q.cy/) TTAVETTIOTN

Miou

Zepivapio Opyaviopog ‘Eva ogpIvaplio yia ToV QUTIONO €120 via

auTiIopoU NoyoBeparreiag | pe BAon 1o HOVTEAD TWV ETTAYYEAU
Kdtrpou KUKAWV. artieg /€80
(https://www.sp yia
eechtherapy.or PoITNTEG
a.cy/) TTIQVETTIOTN

Miou

XpAon ypagpIKwv Opyaviopog NETITOPEPAG TTEPIYPAPT] TWV

OUPBOAWY 01N NoyoBeparreiag | dila@épwV yPAPIKWY CUUBOAWY

NoyoBeparTreia Kutrpou Kal TNG TTPOKTIKAG JeBodoAoyiag
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Oéua Mapoxog MNepiypaen Aidgpkeia | Tign
TTPOYPAUHATOG
NoyoBeparreia Kal yevikd oTnv
ekTTaidEUON.
Cerebral Palsy - o | Opyaviopog MeploodTEPES TTANPOPOPIEG:
pPOAOG TOU NoyoBeparreiag | https://www.speechtherapy.org.
AoyoBepatreuTn KuTrpou cy/
(https://www.sp
eechtherapy.or
g.cy/)
MeTtaTpotm) Opyaviouog MepioodTEPES TTANPOYPOPIEG: €25 for
TTapPaAyoOvVIWv NoyoBeparreiag | https://www.speechtherapy.org. profession
KivdUvou o€ KUtrpou cy/ als/€10 for
TTPOANWN (https://www.sp university
pMabnolakwy eechtherapy.or students
OUOKOAIWV a.cy/)
Augnon kai Opyaviopog 2KOTTOG autoU ToU CEUIVApIoU €50 yia
EVOAAQKTIKNA NoyoBeparreiag | €ival va €¢oIkeIwBoUV ol ETTAYYEAU
emkolvwyvia: H KuUtrpou OUMHETEXOVTEG HE TIG OIAPOPES atieg/€10
Oladikaaia (https://Wwww.sp | TTAPAUETPOUG TTOU yia
aglohéynong eechtherapy.or | TrepiAapBavovtal otn diadikagia QoITNTEG
TTAIBIWV XWPIg q.cy/) agloAdynong Kal Ta UTTAPXOoVTa TTAVETTIOTN
OMIAia dlaBéaipa epyakeia, TOGo oTa piou
EMNVIKA 600 Kal 0Ta ayyAIKA.
2EMIVApPIO Opyaviopog 210X0G autoU Tou OEMIVapiou Awpeav
amoéoTaong NoyoBeparTreiag | €ival va evNUEPWOEI TOUG
(5100IKTUOKO Kutrpou ETTAYYEALQTIEG TNG UYEIAG, TOUG
oepIvapio) oxemika | (https://www.sp | SBaOKAAOUG Kal EKEIVOUG TTOU
ME: eechtherapy.or | emBupoUv va eKTTaIdEUTOUV
"TNAETTPAKTIK - q.cy/) oTnNV TNAETTIKOIVWYVIaQ-
TnAeBepaTreia” TNAEBepaTTEia, WG JOVTEAO
ATTOUAKPUOPEVNG UTTNPEDIaG.
‘Eh@acn oTn onuacia autig Tng
pEBODOU BepaTTeiag Kal TTWG
MTTOPEN va eQapuoaTEi o€
TTPAYMATIKO XPOVO.
AladIKTUOKO Opyaviopog O oT16X0G auTOU TOU CEPIVapiou Awpeav
OEMIVApIO: NoyoBepartreiag | €ival va evNUEPWOEI TOUG
"Egpapuoyn Tng Kutrpou AoyoBepaTreuTéG yia TNV

TNAETTPAKTIKAG OTN
AoyoBeparreia”

(https://www.sp
eechtherapy.or

a.cy/)

KTNAETTPAKTIKA» KAl TNV
«TNAeBepaTTEia» WG POVTEAO
TTAPOXNG UTTNPECIWV
AoyoBeparTreiag amd amdéoTaon.
‘EM@Oon 0Tn onuacia autng Tng
pEBSGOOU yia TN dieCaywyn
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Oéua
TTPOYPAUHATOG

Mapoxog

Meprypaen

Aidpkeia

TipA

OuVvEeDPIWV OMIANIGG Kal TTWG
MTTOPEI va eQapuoaTei o€
TTPAYHOTIKO XpOvo. ToviCel
£TTiONG TTWG oI TTaBoAdyol
OMIAiaG pTTOopOUV va
dI0QOPOTTOINCOUV TO UAIKO TOUG
1 va dnuIoupyrocouv
NAEKTPOVIKO UAIKO, TTpOooBACIuo
yia Tn BepaTreia Toug.
Mepiypdagovtal OAEG ol
ATTaPAiTNTEG TTPOUTTOBECEIS KAl
YEVIKEG 0dNYieg yIa TNV
EQAPUOYN AUTAG TNG HEBODOU.
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T1 onuaivel - TePIEKTIK O1da0KaAia oTnv TTPAc¢n; (Zuvepyaaoia
EKMABNONG atrd OMOTIMOUG - TTWG UTTOPEI VA EPAPUOOTEI OTNV

TAEN, UTTO TTOIEC OUVONKEC, pUBNIcEIC TTEPIBAAANOVTOC K.ATT.)

Eicaywyn
Zuyypa@eig: Dita Nimante kai Gunta Silina-Jasjukevica (MavemoTAiuio Aetoviag, AeTovia)

21NV TeAeuTaia dIEBVA KPITIKA YIA TNV EKTTAIBEUTIKA UTTNEECIA YIQ TN CUVEKTTAIdEUON aTTO TOUG
Miller et al. (2020) aTTOKOAUQONKE OTI Ol UTTOOTNPIKTEG ME ETTIKEVIPO TOUG MaBNTEG, N
OlapopoTToinNan, N €UENIKTN OMAdOTTOINCN, Ol UTTOOTNPIKTIKEG OTTOUDEG, N CUVEPYATIA Kal N
OX£0T OIKOYEVEIOG-OXOAEIOU gival BACIKOi TOUEIG OTOUG OTTOIOUG Ol EKTTAIOEUTIKOI UTTOPOUV VO
XPNOIUOTTOINOOUV TTPAKTIKEG YIA va TTPOWBRCOoUV TNV eKTTAIOEUCN XWPIG ATTOKAEIOHOUG yia
padnTéc pe avarnpieg.!t” H ouvepyaaoia pe GAAOUG eKTTAIBEUTIKOUG, €181KOUG UTTOGTAPIENG, N
di1oiknon €xouv peyaAn onuacia, KaBWg av o1 EKTTAIBEUTIKOI EpyadovTal JOVOI TOUG, BEV APKET

va dlao@alioTei n TpdoRacn o€ eKTTAIdEUTN XWPIG ATTOKAEITHOUG yia uadnTég pe avarrnpia.t®

Latvia
Contributors: Dita Nimante and Gunta Silina-Jasjukevica (University of Latvia, Latvia)

Peer Literacy Development Programme (VIMALA) (Project no. 8.3.2.1./16/1/002

Implementation of national and international measures for the development of learners’

17 Miller, A.L., \Wilt, C.L., Allcock, H.C., Kurth, J. A., Morningstar, M. E. & Ruppar, A. L. (2020). Teacher agency
for inclusive education: an international scoping review. Journal International Journal of Inclusive Education. doi:
10.1080/13603116.2020.1789766

18 Miller, A.L., \Wilt, C.L., Allcock, H.C., Kurth, J. A., Morningstar, M. E. & Ruppar, A. L. (2020). Teacher agency
for inclusive education: an international scoping review. Journal International Journal of Inclusive Education. doi:
10.1080/13603116.2020.1789766
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talents, Project no. 8.3.2.2./16/1/001 Support for the development of learners' individual
competencies)

The aim of the project is to ensure the diversity of Latvian educational services based on the
development and implementation of an individual learning approach in general education
institutions, thus improving learners' competences and learning achievements. The
methodological material for promoting early reading and meaningful reading describes a
universal literacy program that can be used by teachers and pupil families. The literacy
promotion tasks presented in the material are based on the analysis of good practice in the
world in promoting literacy and reading pleasure, obtained by participating in teacher training
courses, conferences and summarizing research results on the implementation of successful

peer learning programs in the scientific literature.

The material offers methods for involving pre-school children and pupils in the development
of reading skills. The methods are based on peer-assisted learning strategies. This material
will be useful for anyone who wants to use peer learning in the context of literacy development.

Available at https://atbalstsizcilibai.lv/lasit

The effectiveness of the Peer Literacy Development Programme (VIMALA) is ensured by

several factors:

o peer cooperation;

o social learning;

o can be used in different learning environments, as well as combined with other
approaches and programmes;

o promotes the development of leadership and communication skills.

Kutrpog

Zuyypageig: Mapiavva [pnyopiou, Ayyedog NikoAdou kai lNwpyog MiAig (EUROCY

Innovations Ltd, Kutrpog)
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AidaoKkaAia Xwpig atmokAEIoPHOUG OTnV TTPAEN

H 1TepiekTIKr) O1da0KaAia TTPETTEI va avayvwpidel Kal va eKTIHA TNV TTOIKIAOPOP®Ia TwV HadnTwv
KAl va eTPETTEl 0€ OAOUG TOUG HaABNTEC va €xouv TTPOoRacn OTO TTPOYPANKA GTTOUdWY,
QiVOVTAG TOUG TNV EUKAIPIA VO CUPPETAOXOUV TTARPWG KAl VO aTTOdEIEOUV TIG YVWOEIG TOUG OTN

dladikaoia agloAdynong.

O1 ektraideuTikoi Ba TTpETTel va dnuioupyrnoouv TIG TTPoUTToBEaelg waTe OAol ol hadnTég va
MTTOPOUV VO CUMMETEXOUV TTANPWS Kal va PaBaivouv, KAVOVTAG OPIGUEVEG TTPOCAPHOYEG Kal
onuIoupywvTag TTePIBAAAOVTa evepyoTTOinONG WE TNV Apan TUXOV eUTTOdiwy TToU eUTTOdI(OUV
TOUG MaBNTEG va udBouv. Oa TTPETTEN ETTIONG VA TTPOCAPUOTOoUV TO DISAKTIKO TOUG UAIKOG Kal TIG
MEBOSOUG WOTE OAOI OI HABNTEG va PTTOPOUV VA aKOAOUBHoOoUV TO TTPOYPAUUA OTTOUDWYV Kal
Ba TTPETTEl VA IKAVOTTOINOOUVY TIG AVAYKEG KABE HaBNnTr cUPQWVA UE TO ATOUIKO EKTTAIOEUTIKG

oX€016 Tou.

O1 ekmTaideuTIKOI TTPETTEI Va €ival o€ BEoN va €XOUv BETIKEG OXEOEIC METAEU TOUG KAl E TOUG
MaBNTEG Kal TOUG Yoveig Toug. O1 EKTTAIOEUTIKOI, Ol YOVEIG Kal O EEWTEPIKOI ETTAYYEAUATIEG TTOU
epyadovtal ye JoBNTEG Ba TTPETTEN va evEPYOUV WG CUVEPYATEG KAl VA £€XOUV KOIVI) KATavonon
Kal va epyAalovTal yIa CUYKEKPIPEVOUG, 0OPWS KABOPIoHEVOUG OTOXOUG VIO TOUG JabnTég, ol
oTroiol Ba BonBoucav oThv TTPO0dO TOUG. O1 EKTTAIBEUTIKOI TTPETTEI VA EKTIMOUV TN YVWHN TWV
yovéwv Kal va AdpBdvouv uttdyn TIC TTPOTACEIG TOUG, KOBWG Ol yoveig pTTopoulv va
OUVEPYAOTOUV HE TO OXOAEI0 KAl va TTOPEXOUV TIC YVWOEIG TOUG OXETIKA HE TN VEVIKN
CUMTTEPIPOPA TWV PaBNTWV, TIG IDIOTNTEG TTOU €XOUV TTAPATNPAOEI, TOUG AYWVES K.ATT. AUTEG
ol TTANPoYopicg Ba ATav TTOAU XPACIUES yia va An@Bouv utrown étav AaupévovTal atmoQdoElg

OXETIKA JE TO ATOMIKO EKTTAIBEUTIKO OXEDIO yIa KABE padbnTh.

Mapte, yia TTapdadelypa, Evav padnTr 1Tou Ogv €xel OMIAIQ, O OTTOI0G eKTTAUOEUETAI ATTO Evav
eEwTePIKG eTayyeAuaTia (AoyoBepaTTeuTr]) OXETIKA PE TOV TPOTTO XPAONG €vOG GUOTANATOG
EVAAAAGKTIKAG €TTAUENTIKAG eTTIKoIVwviag (AAC), kabwg dev PTTOpEl va XPENOIUOTIOINCE! TN
AekTIKA YAWooa. O pabntig ptropei va ammodwaoel KaAG Katd Tn dIdpKeIa TNG EKTTAIdEUONG,
otav xpnoigotroiei AAC pe Tov AoyoBepatreutrd, aAAd Ba TTpétTel va €xel TNV EuKaipia va
XPNOIUOTTOINCEI TO CUCTANA WG EVAANAKTIKO TPOTTO ETTIKOIVWVIOG OTO OXOAEi0, OTO OTTiTI, O€
olapopeTikad TepIBGANovTa KATT. O paBntAg Ba Tmpémmel va kKartavorjoel TAApwG OTI
XPNOIUOTTOIWVTAG QUTO TO EPYAAEIO UTTOPEI VO ETTIKOIVWVAOEI, OIOQOPETIKA Ba TOo avTIAngOEi

w¢ dpaocTnEIOTNTA TTOU XPNOIKOTToIEITal aTTd TOV AOyoBEPATTEUTA Kal auTd Ba TTEPIOPICE! TIG
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gUKaIpieg yia €vragn. MNa 1o AOYyO auTO, HIA CUVEPYATIKY TTPOCEYYION HE EKTTAIOEUTIKOUG,
EEWTEPIKOUG ETTAYYEAUATIEG KAl YOVEIG €ival TTOAU XPAOIUN yia TV TTPG0d0 Kal TNV EVTagn Tou

HaBNTA YEVIKA.

OuoTIuN ouvepyaoia oTnv TTPAEN

H cuvepyaoia attd opoTiHOUG PTTOPED va gival TTOAU OTTOTEAECHATIKI PETAEU TwV PadnTwy,
OAAG Kal PeTaEU Twv ekTTaIdEUTIKWYV. ‘Eva TTepIBGANOV TTOU ETTITPETTEI TNV OUOTIUN CUVEPYATia
BonBa Toug pabnTtég va epydlovral o€ PIKPEG ouddeg kal Ceuydpia. Or Wealther-Thomas K.4.
(2000) TrpoTteivouv OTI «OI EKTTAIOEUTIKOI TTPETTEI VA XPNOIUOTTOIOUV OIOQOPETIKEG HEBODOUG
O1daoKaAiag, OTTwWG n d1adPACTIKr OIOACKAAIQ, XPNOIMOTTOIWVTAG DIAPOPETIKOUG TPOTTOUG
TTapoUdiaong, eTaveléTaong Kal rapakoAolbnang odnyiwv».t° Otav utdpyel n emAoyn va
EXETE €vav eTITTAEOV DAOKAAO, 0 évag PTTopPEi va dIDALEI Kal 0 GAAOG UTTOPE va TTapaKOAOUBEi
OUYKEKPIUEVOUG paBNnTEG (edv akoAouBoulv). O1 pabntég TTPETTEl va XWPIOTOUV O€ MIKTEG
OpadEG Kal KABe ouvepydtng didaokaliag TTpémmel va d1daéel 1o idlo UAIKG o€ pia attd TIg
opadeg. O1 ekTTaIdEUTIKOI PUTTOPOUV va dnuioupyrnoouv oTaBuoulg S1I6aoKaAiag, PE MIKPEG

OMGdEeg paBNTWYV va TTePIoTPEPOVTAl 0€ DIAPOPOUG OTABOUG yia odnyieg f eEaoknaon.

O1 exTTaIdEUTIKOI YTTOPOUV Va eTTWPEANBOUV aTTd TNV OPOTINN PABnon, Kabwg PTTopolv va
xpnoigotroiqoouv auti TN péBodo Ox1 povo katd Tn diIdaokaAia Toug, OTTWG QaiveTal
TTOPATTAVW, OAAG KAl WG YEVIKI QIAOCOQIa OTIG TTPAKTIKEG Toug. [Na TTapadelyua, PTTopE va
€xouv éva KavaAl yia va avTaAANAOoouV KAAEG TTPAKTIKEG ) VO oulnTouv TUXOV avnouxieg TTou
€XOUV OXETIKA PE TOUG PaBNTEG TOuG. MTTOPOUV va TO XPNOIKOTTIOINCOUV Yia va avTaAAdEouv
eKTTAIOEUTIKO UAIKO Kal dAAoug TTOpoug, KATI TTOU Eival XPrOIYO YIa OAO TO TTPOCWTTIKOG,
EMTPETTOVTAG TOUG VO QATTOKTAOOUV TTEPIOCOOTEPEG YVWOEIG Kal aIoIodogia OXETIKA HE TIG
UTTOB£0 €I TOUG KAl TIG TTPAKTIKEG XWPIG ATTOKAEIoONOUS. AuTé Ba PTTOpOoUCE ETTIONG va TOUG

ecolkovounael xpovo atod 1n dnuioupyia UAIKOU atrd To Pndév i TNV €peuva yia TTOPOUG.

119 Walther-Thomas, C., Korinek, L., McLaughlin, V. L., & Williams, B. (2000). Collaboration for inclusive
education: Developing successful programs. Boston: Allyn & Bacon
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H ouvepyaaoia amrd opoTioUG ETITPETTEI OTOUG EKTTAIDEUTIKOUG VO EPYACTOUV OMAdIKA yIda Th
dnuIoupyia evOg TTIO TTEPIEKTIKOU TTEPIBAAAOVTOG yIa OAOUG TOUG padnTég oTo oxoAgio. Madi
£XOUV TTEPICOOTEPN dUVAN Kal UTTOPEi va AABOUV aTTOQPACEIG OXETIKA WUE TN QOUA TWV TAGEWV
TOUG Kal OAGKANPO TO OXOAIKS TTEPIBAAAOV YIA va TO KAVOUV TTIO TTEPIEKTIKO. MNa TTapdadelyua,
auTé PTTopEl va TTapEXEl DIAPOPETIKOUG TOUEIG TTOU Ba UTTOOTNPIEOUV TNV €vTagn TWV JaBNTWV.
Mia 10éa €ival va XpnOIUOTTOINOETE XPWHOTIKI KWOIKOTTOINCN OF OPIOUEVEG TTEPIOXEG TOU
oXoAgiou TTou anuaivel OTI hia TTEPIOYT Ba ATav yia XaAdpwan (Yia EKEIVOUS TOUG JaBNnTES TTOU
MTTOpEl va aicBdvovtal ouykAoviopévol he TOo B6pufo), uia GAAn Trepioxny Ba ATav yia
KNTToupIKr, Wia GAAN TTepioxn Ba ATav yia aiodntnplakeég dpaoTnpidTnTeG K.AT. ‘Eva TéTol0

TEPIBAANOV Ba ETTETPETTE O€ TTEPICTOTEPOUCS MaBNTEG va aloBAvovTal 6Tl CUPTTEPIAaUBGvVOVTA.

KaBoAikég oxedlaouog kai TTE otn udénon

H epapupoyn evog kaBoAikou oxedliaopoUu ptmopei va Kavel T pgaénon mo mpooith. Na
TTapAdEIyUa, TO TTPOYPAUUA OTTOUdWY PTTOPEI va Yivel TTI0 TTPOCRACIYO ETTITPETTOVTAG OTOV
MaBnT va emAEEEl avapueoa og TTOAAOUG TPOTTOUG agloAdynong (YpatrTr EETAc, TTPOPOPIKA
ecétaon, epyacia K.AT.). YTTApXouv €UEAIKTOI TPOTTOI EUTTAOKAG TWV PaBnTwv oTtn pdoénon,
OTTWG N XPNON TTOAUMECWY KAl AAAWV TEXVIKWY, TT.X. TTauxVidl pdAwv, xpron Bondntikwv
epYaAcEiwv 0 dpaoTNPIOTNTEG (EKTTAIOEUTIKA POWPTTOT 1] TTPOIOVTA nYoypdenong K.AT.). To
OIOAKTIKO TTEPIEXOMEVO Ba PTTOPOUCE VA TTOPOUCIOCTEN XPNOIMOTTOIVTAG TTPOPOPIKES KAl

OTITIKEG OTPATNYIKEG.

O1 yadntég Ba TpéTTel Va €X0UV TTPOCRACN GTO UAIKO 0€ dIapopeg pop®Eg. MNa Trapddeiyua, n
TTAPOXN TOU UAIKOU o€ pop@r) PDF 10 KaBioTd TTpooBAciyo yia EKEIVOUG TOUG PaBNTEG TTOU
Bagoifovtal o€ TEXVOAOYiEG KEINEVOU OE OMIAIO A TTPOTIHOUV VA PETATPETTOUV KAI VO EKTUTTWVOUV
T0 UAIKG Toug o€ popon Braille. EmimTAéov, o1 paBnTég e BuOKOAiEG avdyvwaong TTOU TOUG
euTTOdiCoUV VO oUMMETAOXOUV Ba TTPETTEl va PTTopoUv va €xouv TTpoofacn oTo UAIKG TTou

utrooTnpifeTal ue cUPPBoAa otn Béon Twv Aéewv TTou duaKoAeUovVTal va dIaBACcouy.

H pdbnon mpérmrel va utrooTnpideTal e evepyd CUPPETOXA MaBnTwyv o€ dpacTnpioTnTeS. MNa
TaPAdeIyua, N XPAON TEXVOAOYIWV avAyVWPEIONS XEIPOVOUIOG WTTOPEI va eTITPEWEI OTOUG
MaBNTEG va aAANAETTIOPACOUV UE I I0TOPIA XPNOIUOTTOIVTAG XEIPOVOUieg OAOKANpPOU Tou
owpatog. Mia peAétn deixvel 0TI auTd «diaTnpEei TOV vBOUTIAoUO PETAEU TWV MIKPWYV TTAIBIWY,
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KaBWg yivovTal evepyd PEpPN MIOG I0TOPIKNAG EUTTEIPIAC». 2 AuTA n uéBodog Ba utropoloe va
€ival ETTWQPEANG KAl yIa EKEIVOUG TOUG PJaBnTEG TTou BEAOUV va gival €V KIVAOEI 1] yIA EKEIVOUG

TToU BaciovTal g XEIPOVOUIEG yia TTIKOIVWVia. (Banes et al, 2019)

Mep1iooOTEPEG AETTITOPEPEIEG OXETIKA PE TOV KABOAIKG oXedIaoud PTTOPEITE va PpeiTe OTOV
iotoétotto Tou  Kévipou  Egapuoopévng EIdIkAG  Texvoloyiag otn  digubuvon:

http://www.cast.org/udl

Belgium
Contributor: Karel Van Isacker (PhoenixKM BVBA, Belgium)

In Flanders, inclusive education shaped based on several political implications. The main
initiatives came with the GON and ION Guidance process. GON (Geintegreerd Onderwijs)
was a first educational regulation to provide integrated education under the guidance of
special education. Later, ION (Inclusief Onderwijs) aimed to sustain inclusive education in
mainstream education. Currently, the M-Decree provides the latest implications on inclusive

education.

The M-Decree brought a big chance to make the Flemish education system more inclusive. It
recommends to enrol children with special needs in mainstream education in the first phrase.
If it is not possible, the CLBs provide extra supports to pupils and teachers to include these
pupils partly. Many children with special needs can be catered for in mainstream schools.
Some schools have a permanent staff member who is a special needs expert. Schools can
apply for funding to pay for additional staff, special equipment, or teaching materials which will
allow them to accommodate children with special needs. This may also extend to providing

additional help for children who do not speak the main language of instruction.

120 Banes, D., Hayes, A., Kurz, C., & Kushalnagar, R. (2019), Using Information Communications Technologies
(ICT) to Implement Universal Design for Learning (UDL).

112



Y@
MyHub 604454-EPP-1-2018-1-LV EPPKAS-IPI-SOC-IN 2"

All schools remain in close contact with parents via a system of notes, assessments, and
parent/teacher consultations. Children with special needs are assessed even more closely.
Parents have the right to ask for reviews or assessments if they have concerns for their child.
The class teacher will normally undertake initial assessments but more detailed tests to
assess speech and language development may be necessary.

Theory — Universal design for learning

Inclusive teaching is a combination of the range of approaches that consider the diverse needs
and backgrounds of all pupils to create a learning environment where all pupils feel valued

and where all pupils have equal access to learning.

The learning environment directly correlates with learning outcomes. A pupil’'s sense of
belonging predicts motivation, engagement, and achievement which evolve around the
learning environment. Incorporating inclusive teaching practices create a learning

environment where:

o Teachers develop supportive relationships with pupils;

o Teachers decrease the potential for incivility and unproductive conflict;

o Pupil participation and engagement increases;

o Pupils are more likely to take intellectual risks, persist with difficult material and

retain learning across contexts.

Teachers can ask for external support and use alternative materials to make their classrooms
more inclusive. Inclusive classroom means not only providing accessibility to pupils with
disabilities but also encourage and motivate other pupils who do not have disabilities to help

their peers and learn together.

Teachers may struggle to control both groups and sustain harmony among them. However,
they can use some informative and practical resources to plan their steps through the inclusive

classroom.
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Universal Design for Learning % helps teachers to:

o Create a welcoming, respectful learning environment;

o Determine essential course components;

o Communicate clear and high expectations and provide constructive feedback;

o Provide natural supports for learning to enhance opportunities for all learners;

o Use teaching methods that consider diverse learning preferences, abilities, ways of
knowing, and prior experience and knowledge;

o Offer multiple ways for pupils to demonstrate their knowledge;

o Promote respectful interaction among students and between you and the students
(e.g. student feedback).1??

Practice

The study of de Boer shows that typically developing learners generally hold neutral attitudes
towards peers with SEN. It also concluded that pupils with moderate to severe cognitive
impairment and behavioural problems are more vulnerable in terms of negative attitudes of
peers. Pupils were particularly negative towards peers with behavioural problems because of
their non-typical behaviour.!>®> There are two ways of peer learning. First is cooperative
learning which allows pupils to work and learn together in sustainable groups. The second is

peer tutoring which means that pupils teach each other within or out of the class.

Peer work effect can be observed as the good examples mentioned above. Both “GO!” and

“Bilingual Classes for Deaf and Hearing Students™?* projects emphasise the importance and

121 Universal Design for More Inclusive Pedagogy Checklist. http://ucat.osu.edu/wordpress/assets/UDL-self-
assessment-handout.pdf

122 Chickering, A. W., & Gamson, Z. F. (1999). Development and adaptations of the seven principles for good
practice in undergraduate education. New directions for teaching and learning, 1999(80), 75-81.

123 De Boer, A., Pijl, S. J., & Minnaert, A. (2012). Students’ attitudes towards peers with disabilities: A review of
the literature. International Journal of Disability, Development and Education, 59(4), 379-392.

124 UNIA, Inspiration and Good Examples. https://www.unia.be/nl/actiedomeinen/onderwijs/inclusief-
onderwijs/inspiratie-en-goede-voorbeelden
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benefits of peer learning for pupils with and without disabilities. It helps them to adapt
expeditiously and increase their social skills. Peer work motivates children with disabilities and
gives chances to pupils without disabilities to get in contact with their friends.

In addition to that, peer learning helps teachers to improve their missing points in case of
special education. This is also illustrated by the previously described examples of “Power of
co-teaching in the M-Decree” and “Teacher of the year 2019 are 3 co-teachers”?®. Peer
learning can help teachers to benefit from their colleagues’ experience and ask their help to

have an inclusive classroom.

Tools as used in Flanders

From clear guidelines to compelling documentaries and self-reflection tools, many
organizations have developed useful tools to put inclusive education into practice.

We focus here especially on the “Index for Inclusion” (Index voor Inclusie) as released in
2015'%%, The Inclusion Index provides a practical tool to support the start and implementation

of a more inclusive policy as a school.

The book is scientifically grounded and is based on the insights of school teams, pupils,
parents/guardians, school boards, and the local community. The Index has now been
translated into 39 languages and is used in more than 40 countries. A wide network of schools

around the world have developed their examples of good practice.

125 UNIA, Inspiration and Good Examples. https://www.unia.be/nl/actiedomeinen/onderwijs/inclusief-
onderwijs/inspiratie-en-goede-voorbeelden

126 Booth, T. & Ainscow, M. (2015). Index voor inclusie werken aan leren en participeren op school.
https://www.bol.com/nl/findex-voor-inclusie/37124020/
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The Index for Inclusion?”128 was originally developed by Mel Ainscow and Tony Booth, after
which Ipass UC Leuven Limburg produced the Dutch translation in collaboration with
Hogeschool Utrecht and AP Hogeschool Antwerpen.

Using the Index for Inclusion, schools are guided to embark on a more inclusive course. The
Index for Inclusion provides schools with a practical tool for increasing diversity to support the
process towards inclusive education. Currently the fourth edition of the “Index for inclusion” by
Booth and Ainscow!? is available for purchase.

This completely revised and expanded edition not only adds indicators and questions that
guide the process of inclusion in the school, as it can take shape when the M-decree is
introduced. It also offers compelling proposals for a cross-curriculum that connects
sustainable education and diversity.

With more than 80 indicators and a thousand questions, the Index offers an inexhaustible
source of ideas for school teams. This way, you build year after year on a sustainable school
plan and innovative classroom practice for more inclusion. The process of the Index can also

be found in this book.

The book has 190 pages and is published in a ring binder with a sturdy cover.

127 Booth, T. & Ainscow, M. (2002). Index for inclusion: Developing learning and participation in

schools (2nd ed.). United Kingdom: Centre for Studies on Inclusive Education.
https://www.eenet.org.uk/resources/docs/Index%20English.pdf; http://www.csie.org.uk/resources/inclusion-index-

explained.shtml

128 Booth, T. & Ainscow, M. (2015). Index for inclusion: Developing learning and participation in

schools (3rd ed.). United Kingdom: Centre for Studies on Inclusive Education.

129 Booth, T. & Ainscow, M. (2016). Index for inclusion: A Guide to School Development Led by Inclusive Values
Spiral-bound (4th ed.). United Kingdom: Centre for Studies on Inclusive Education.
https://www.amazon.co.uk/Index-Inclusion-School-Development-

Inclusive/dp/0993512208/ref=pd_Ipo_14 t 0/258-6543271-

2495427? encoding=UTF8&pd_rd i=0993512208&pd_rd_r=566370f6-56¢8-4f89-b26b-

11b35fc0ad15&pd rd_w=3E3zJ&pd rd_wg=dvOtf&pf rd p=7b8e3b03-1439-4489-abd4-

4a138cfd4ecab&pf rd r=RHYQTXCK7TIP4FWGJIBQP&psc=1&refRID=RHYQTXCK7T9PAFWGJIBQP
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Examples

A string of good inclusive teaching examples can be found at

https://www.unia.be/nl/actiedomeinen/onderwijs/inclusief-onderwijs/inspiratie-en-goede-

voorbeelden. This page highlights some schools that show how they are already working on
inclusion today, using 11 real-life examples from Flanders but also from other countries such
as Finland and Canada.

Bulgaria

Contributors: Andrean Lazarov (Marie Curie Association, Bulgaria), Prof. Dsc. Snezhana

llieva, and Valeria Vitanova, PhD (Sofia University “St. Kliment Ohridski”, Bulgaria)

The implementation of inclusive education in practice is based on the following main
approaches - community, systematic and rights-based approach. These approaches identify
the needs and resources of all key groups in the community and plan the implementation
based on strengths and tailored interventions. Different measures are combined in order to
build a comprehensive school policy for the integration of children and a wide network of
support in the extracurricular environment for integrated learning. These measures are related
both to forms of improving the skills and opportunities for interaction between different groups
(children, teachers, parents etc.) and to building a supportive material and learning
environment that includes inclusive education. A special focus in interventions for children is
researching the needs of the specific child and directing a suitable package of support
measures; individual training plans; application of various forms and methods of education in
accordance with the general or current condition of the child; adaptation of educational
content; individual work with a speech therapist and psychologist; active involvement of the
child together with other peers in different extracurricular activities. Initial and additional
training, supervision and support in the process of work are provided for teachers. Groups for
self-development, mutual learning and support have been set up for parents in several places

in Bulgaria.

The following can be included in the programme of further training of teachers in the field of

inclusive education:
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o Information campaigns in the community, helping to overcome prejudices,
stereotypes and negative public attitudes towards children with special educational
needs.

o Trainings of teachers and pedagogical specialists from kindergartens and schools for
work with children with SEN plus development of auxiliary educational software.

o Interaction and support of parents of children with SEN - "School for parents”, classes
for mutual assistance, support and exchange of information on various topics and
issues.

o Working model for interaction among various key institutions - local NGOs,
municipality, social service providers, schools, citizens and professionals.

o Use of specialized didactic materials for working with children with SEN.

The Orff-Schulwerk approach, as an active form of work, includes several elements, builds
contact and trust in the form of playing with musical instruments and thus develops
communication. Children respond to the rhythm, movement and music. Music therapy is
entertaining for both children and adults, fights stress and emotional disorders, creates a
sense of belonging to the group and helps to unite quickly and build trust, albeit non-verbally.
Music therapy allows children with SEN to use different ways of communication - gesture,
facial expressions, and musical instrument. Music therapy work involves emotionally,
stimulates them to communicate and not remain isolated. Music is an excellent tool for

adaptation and communication, it unlocks children emotionally - it emphasizes their strengths.

The use of fairy tales and the play of fairy tales create an environment in which children,
through personal and general experience of different feelings such as trust, patience,
empathy, friendship, build skills for sharing and respect for difference. Involving children with
special educational needs in recreating different fairy tales focuses on their abilities and
potential, not on their deficits. In this way, the inclusion of children with disabilities is supported,
especially in the early period of their personal development. Role-playing, dramatization,
teamwork help them learn while having fun. Their peers, in turn, learn to accept differences
and to manifest all universal values in a natural way in the daily process of interaction.
Activities related to public expression, as well as joint activities with parents, provoke children
to give their best, to develop confidence and satisfaction with the results achieved. Group work
with teachers develops skills for better communication with other children in the group, as well

as improves communication among children themselves. After a case study and instructions,
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the participants in the group compose a story on their own, aimed at building confidence and
tolerance in the relationship. Tales composed by parents and teachers are also used to
develop and affirm values such as faith, kindness, empathy, tolerance in children. After a
discussion and re-creation of favourite moments from the story through role-playing, there is
a drawing of the character who is most helpful or who needs help.

Peer modelling is another support that can be used to help pupils learn academic, process
and classroom routines. It also provides the classroom teacher opportunities to use peers to
assist with instruction, clarifying directions and giving social reminders with little or no
disruption to the lesson cycle. It is an excellent way for peers to provide appropriate
behavioural models of pupils who need to improve their social skills. The power of peers as
shown here has a cumulative effect, which makes issues such a bullying incompatible. Rather,
we have peers helping peers become more integrated into the school culture. There have
been a number of inclusive schools where the classmates and adults together have created

a school system where everyone can be celebrated.

We can summarise the benefits of peer learning for both pupils with and without disabilities

as follows:
Benefits for pupils with disabilities

o Friendships;

o Increased social initiations, relationships and networks;
o Peer role models for academic, social and behaviour skills;
o Increased achievement of learning goals;

o Greater access to general curriculum;

o Enhanced skill acquisition and generalization;

o Increased inclusion in future environments;

o Greater opportunities for interactions;

o Higher expectations;

o Increased school staff collaboration;

o Increased parent participation;

o Families are more integrated into the community.

Benefits for pupils without disabilities
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o Meaningful friendships;

o Increased appreciation and acceptance of individual differences;

o Increased understanding and acceptance of diversity;

o Respect for all people;

o Prepares all pupils for adult life in an inclusive society;

o Opportunities to master activities by practicing and teaching others;
o Greater academic outcomes;

o Needs of all pupils are better met, greater resources for everyone.
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ATTOTEAEOUATIKO KAl KAIVOTOUO UAIKO WEAETNG TTOU UTTOOTNPICE!
TNV €QAPMPOYN TNG EKTTAIdEUONG XWPIG ATTOKAEIONOUG Kal O

TPOTTOC dNUIoUPYIaC TOUG

Latvia

Contributor: Svetlana Surikova (University of Latvia, Latvia)

In accordance with the Council of Ministers, the Republic of Latvia, Regulation No 187
“‘Regulations Regarding the Criteria and Procedures for Granting the Status of a Special
Education Development Centre to a Special Education Institution” paragraph 4.4, these
institutions should develop at least two teaching or methodological support materials to
facilitate the inclusion of learners with special needs in the educational process and publish
these materials on the website of the special education institution or in other publicly available
media. Methodological materials created by the development centres of special educational
institutions can be used by teachers of mainstream schools to provide support to learners with
special needs in the learning process. Links to the methodological materials elaborated by

those educational institutions - development centres are provided below:
1) Cesis Berzaine Lower Secondary School - Development Centre:

o Inthe field of languages https://www.csip.lv/valodas/
o In the field of natural sciences https://www.csip.lv/tehnologiju-un-zinatnu-pamati/
o Inthe social and civic field https://www.csip.Iv/cilveks-un-sabiedriba/
o Cultural awareness and self-expression in art field https://www.csip.lv/maksla/
o Inthe field of mathematics https://www.csip.lv/matematikas-joma/
o For preschool https://www.csip.lv/pirmsskola/
o Video materials https://www.csip.lv/videomateriali/
o Strategies and practical experience as support for children with
reading and writing disorders
o The basic elements of Marte Meo — communication that promotes

development
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2) Daugavpils Stropu Lower Secondary School - Development Centre: http://dspac.lv/musu-

pedagoqu-metodiskas-izstradnes

3) Riga Strazdumuiza Upper Secondary School - Development Centre:

https://strazduskola.lv/atbalsts/

4) Riga Lower Secondary School No 1 - Development Centre:

http://www.rlsips.edu.lv/attistibas-centrs/metodiskie-materiali/

5) Riga Valdis Avotins Lower Secondary School - Development Centre:

http://www.rvapsac.lv/attistibas centrs/metodiskie.html

6) Koknese Lower Secondary School - Development Centre: http://www.ksip-

ac.lv/lv/imetodiskais-dienests-263151/metodiskie-materieni

7) Jelgava Lower Secondary School "Valdeka" - Development Centre:
http://jpskvaldeka.lv/metodiskie-materiali/

8) Middle Kurzeme Lower Secondary School - Development Centre:

o A catalogue of methodological materials http://www.viduskurzeme.Iv/wp-
content/uploads/2018/03/katalogs. pdf
o Digital materials http://www.viduskurzeme.lv/metodiskie-materiali/
o Electronic materials http://www.viduskurzeme.lv/elektroniskie-macibu-materiali/
9) Liepaja Livupe Lower Secondary School - Development Centre:

http://www.livupe.edu.lv/c229/mcbu-un-metodiskie-atbalsta-materili/

10) Valmiera Gauja Riverside Upper Secondary School - Development Centre:

https://vgv.lv/attistibas-centrs/metodiskie-materiali/

11) Kuldiga Pre-school Educational Institution "Bitite" - Development Centre:

http://bitite.kuldiga.lv/par-mums/attistibas-centrs/

The Autism Society of Latvia aims to improve the quality of life for people with autism (ASD)
and serves as a platform for people with autism and their parents to support, learn, share and
advise on their experience related to ASD providing many useful materials

http://www.autisms.lv/index.php/lv/materiali. The Association “Social Innovation Centre”,
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implementing the project “Fascinating ICT Tools for People with Disabilities” funded by the
Lifelong Learning Program Leonardo Da Vinci, has elaborated an informative material on the
use of art therapy elements in special pedagogy: http:/socialinnovation.lv/wp-

content/uploads/2014/10/makets-webam.pdf. Several teacher professional competence

development programmes for elaborating and designing interactive study materials are
offered to teachers in Latvia.

Teacher professional competence development programmes for elaborating and designing
interactive study materials in Latvia

Training topic | Provider Description

Opportunities of | Baltic Office | Teachers' professional competence development

organizing Technologies | programme (A, 18 hours). Teachers improve their
various forms of | Ltd. understanding of the meaningful use of technology in
study work and different teaching/learning organizational forms.
elaboration of Teachers learn how to create study materials with
study materials SMART Notebook and how to use SMART LAB (lesson
with training activity builder) for providing a quick feedback.
software Programme participants learn how to use mobile
SMART devices to assess pupils' knowledge with SMART
Learning Suite Response 2. Interactive study materials should be

elaborated using the acquired knowledge and skills and
uploaded in the study materials section
https://smartboard.lv/macibu-materiali/.

Elaborating and | Baltic Office | Teachers' professional competence development

designing Technologies | programme (A, 12 hours). Teachers improve their ICT
interactive Ltd. skills in elaborating and designing diverse interactive
learning learning materials using SMART Notebook environment
materials in that will promote learner involvement in the

SMART learning/teaching process and increase the

Notebook effectiveness of the lesson. After the courses, teachers
environment should independently elaborate study materials using

SMART Notebook and upload in the study materials
section of www.smartboard.lv. This programme is
suitable for beginners working with SMART Notebook.
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Differentiation
with SMART
Learning Suite
online

Baltic Office
Technologies
Ltd.

Teachers’ professional competence development
programme (A, 6 hours). Teachers improve their ICT
skills in implementing personalized approaches to each
learner. They learn how to prepare study materials
using SMART Notebook software, the interactive tool
SMART LAB (lesson activity builder) and the
assessment application SMART Response 2, which
pupils can use individually or in small groups when
working with smart devices. With SMART Learning
Suite, teachers can work online and take a
differentiated approach to learning.

Improvement of
general
computer skills.
Effective use of
information
technologies in
elaboration of
interactive study

Daugavpils
University

Teachers' professional competence development
programme (18 hours). Teachers improve their general
computer skills for effective use of ICT to elaborate
interactive study materials (presentations, images,
multimedia, Internet, etc.). There is a pre-post-test
implemented online (before and after the programme).

materials

Support University of | Guidelines for inclusive education for teachers were
materials for Latvia developed:

inclusive o Support programme for the development of socio-
education emotional competence;

developed in the
project “The
creation and
implementation
of support
programs for the
youth at the risk
of being
subjected to
social exclusion,
for the creation
of a support
system”
(1DP/1.2.2.4.1/0
9/IPIA/VIAA/003

).

o Programme - Support for positive behaviour;

o Mentoring programme for pupils under the risk of
social exclusion;

o TV shows “l and a school” (Es un skola). These
videos can be found on YouTube
https://www.youtube.com/watch?v=6PNAwpbPQoc
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Bulgaria

Contributors: Andrean Lazarov (Marie Curie Association, Bulgaria), Prof. Dsc. Snezhana
llieva, and Valeria Vitanova, PhD (Sofia University “St. Kliment Ohridski”, Bulgaria)

Important national action in that sense is the “Inclusive Ambassadors”**° initiative, which aims
to train the so called “inclusive education ambassadors” — teachers, trainers, psychologists,
resource tutors who can support the development, implementation and mainstreaming of
successful inclusive education practices. The approach is following the universal design of
learning which will enable accessible provision of education to all pupils with and without
disabilities.

It provides four tangible outcomes'®, which enable further training of teachers on the

implementation of inclusive education:

o Principles, beliefs and role of the inclusive education ambassadors guide®*? 133,
o Handbook “How to strengthen the implementation of the inclusive education at
mainstream schools?"%;

o Guide for setting up and delivery of cross-school peer support®®®;

130 Erasmus+ project “Training of teachers as inclusive education ambassadors” (2018-2020). https://inclusive-
ambassadors.eu/

131 Intellectual outputs of the Erasmus+ project “Training of teachers as inclusive education ambassadors” (2018-
2020). https://inclusive-ambassadors.eu/outputs-downloads/

132 Principles, beliefs and role of the inclusive education ambassadors guide. September, 2019. Annex 1
“Consolidated survey results”. https://inclusive-ambassadors.eu/wp-content/uploads/2020/06/Annex-I-
CONSOLIDATED-SURVEY-RESULTS.pdf

133 Principles, beliefs and role of the inclusive education ambassadors guide. May, 2020. Annex 2 “Distance
inclusive education in the context of COVID-19”. https://inclusive-ambassadors.eu/wp-
content/uploads/2020/06/Annex-2-DISTANCE-INCLUSIVE-EDUCATION-IN-THE-CONTEXT-OF-COVID-19-EN-
version.docx

134 Handbook “How to strengthen the implementation of the inclusive education at mainstream schools?”
https://inclusive-ambassadors.eu/elearning/course/view.php?id=4

135 Guide for setting up and delivery of cross-school peer support. https://inclusive-
ambassadors.eu/elearning/course/view.php?id=5
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o Mobile app for blended learning and cross-school networking and
communication®3¢,
At the heart of chapter “Building an Inclusive School Environment: Principles and Practices™*’
is the methodology for building an inclusive environment, called the “One School for All” Model,
and its application in practice. The course introduces the principles of school organizational
development and change, which are the basis for building an inclusive school environment,
as well as the theoretical and practical dimensions of the Model "One school for all'. The
training for work on the Model includes getting acquainted with the basic principles for its
successful application and practical work with the tools for its introduction at school. The
course is designed for principals, teachers and school teams who want to work actively and

purposefully in the direction of building an inclusive environment.

The Partnership with Parents course aims to support teachers in building more fulfilling
partnerships with parents. It provides information on common parental behaviours that
challenge each teacher's work, offers psychological explanations, new approaches, different
perspectives on thinking, and principles that can be followed to facilitate daily work with

parents.

The course is designed for teachers of all educational stages. It is also suitable for principals,
deputy principals, pedagogical advisors, school psychologists, resource teachers, students of
pedagogy and special pedagogy.

As supplement to this we can also recommend the course “Pedagogical practices for the first
grade. Inclusive Teacher's Guide!*8, which aims to support teachers in their mission to teach

pupils to read, write and think, to motivate them, to help them grow confident in their abilities,

136 Mobile app for blended learning and cross-school networking and communication.
https://play.google.com/store/apps/details?id=com.inclusiveambassadors.mobile

137 Principles, beliefs and role of the inclusive education ambassadors guide. September, 2019. Annex 1
“Consolidated survey results”. https://inclusive-ambassadors.eu/wp-content/uploads/2020/06/Annex-I-
CONSOLIDATED-SURVEY-RESULTS.pdf

138 Medazozuyecku npakmuku 3a Mbpeu knac. MNemesodumen Ha npuobwasauwus y4umers [Pedagogical
practices for first grade. Inclusive Teacher's Guide]. https://www.ela-bg.eu/bg/online-kurs-pedagogicheski-

praktiki-za-purvi
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to feel part of the community that accepts and supports them. While performing this mission,
teachers often see many signs of problems and difficulties. With this course we would like to
facilitate their timely and correct capture and reading. An important aspect of the learning
process is the emotional development of learners. Therefore, this course pays special
attention to the emotional well-being, as well as techniques that teachers can use to support
it. The course is designed primarily for primary school teachers, and would be useful for

teachers, resource teachers, students of pedagogy and special pedagogy.

The recent handbook, developed by University of Plovdiv “P. Hilendarski” on “Challenges of
the inclusive education in Bulgaria”*® could be very useful for practitioners and teachers in
Bulgaria.

Belgium
Contributor: Karel Van Isacker (PhoenixKM BVBA, Belgium)

Learning and teaching materials (LTM) are an essential part of the education system. In the
special education and inclusive education system, these materials can be vital. For instance,
as observed in Belgium case, policy implementations can change very quickly and the
adaptation period can be full of struggling for both pupils and teachers. In this regard, learning
materials can help teachers to determine the right path and support pupils to follow this path

safely.

Besides, quality LTM can compensate for disabling factors such as large class sizes, poorly
trained or unqualified teachers, the shortage of instructional time, high levels of illiteracy

among parents, and the lack of reading materials at home.

139 Challenges of the inclusive education in Bulgaria. https://uni-
plovdiv.bg/uploads/site/pedagogy/Elektronna%?20biblioteka%20-
%20sbornici/Predizvikatelstva/Priobshtavashto sbornik2 ok.pdf
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Books

Some good materials that are being used in inclusive education in Flanders are listed below.

Inclusive education in practice by Mortier, Kathleen; Schauwer, Elisabeth; Van de Putte, Inge;

Van Hove, Geert.

This book provides information for anyone who wants to
delve into the practice of inclusive education. First, a
definition and a framework are outlined in which inclusive
education can be situated. Many points of attention are
given for the benefit of teachers who want to use this
material in a study programme. This is followed by nine
chapters in which a critical factor is elaborated and
illustrated from a case study in nursery, primary, and
secondary education. At the end of each chapter, some
reflection questions encourage the analysis of one's own
looking and acting and the search for possibilities in

concrete and unique class situations.

Elisabeth De Schauwer

Geert Van Hove

nclusief

onderwijs in de praktijk

Garant

Prisma co-teaching: appropriate towards integrative education by Fluijt, Dian

Prisma Co-Teaching is a method that responds to dealing
with an increasing diversity in classes and schools. Several
education professionals jointly take responsibility for a group
of learners and teachers in a structured manner based on the
evidence-based instruction and development strategies. The
principle here is 'back to basics': all available placement of
people and resources is located in the classroom. The word
prism refers to the multicolouredness of learners and co-
teachers. Learners are pupils with and without special
educational needs. Teachers can be about the cooperation
between two regular teachers, between a special teacher and
group teacher or group of teachers, or, for example, a teacher

and class assistant/group educator.

CO-TEACHING

oo
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What really works: 27 evidence-based strategies for education by Mitchell, David.

‘What really works' offers 27 teaching strategies that can be directly applied in practice. These
strategies have been proven to contribute to better teaching and learning by all pupils, both
academically and socially. A definition is given for each of the
strategies, the theoretical basis and the underlying idea are
discussed, practical examples follow, scientific research is
explained and, where necessary, disadvantages, and pitfalls
are indicated. Finally, there is an overall conclusion and tips
for further reading. Among others, the following strategies are
discussed: cooperative learning, peer tutoring, social skills
training, parental involvement and support for parents, direct WAT ECHT WERKT
instruction,  phonological awareness, and language
processing, safe class climate, inclusive education. 'What
really works' is intended for students of teacher training and
special education, teachers, teacher trainers, (school)
psychologists, care coordinators, and internal supervisors.

Help index Autism in the classroom. Tips and strategies at hand by Brewer, Robin; Mueller,

Tracy

The Autism Help Fan in the classroom is a useful resource for teachers and other
professionals who work with children with an autism spectrum disorder. In a clear manner,

arranged by colour, tips and strategies are

SN
. > —
presented in various sections, including the Autlsme\\
learning environment, changes in daily routine, | % . k'l o
) in de Klas

communication, and behaviour. The range is

Tips en strategieéen bij de hand

suitable for both primary and secondary

education. This tool is suitable for 4-18 years old

learners.
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Wobble and fidgeting: help cards by Thoonsen, Monique; Lamp, Carmen

In addition to the book "Wobble and fidgeting in the classroom" there are these help cards. The
cards are intended for use in the classroom, when a pupil
is under- or over-stimulated. There are activating
strategies for pupils who need more incentives. And there
are calming strategies, for pupils who experience too
many stimuli or want to calm down. Pupils can execute
the strategies independently or together with the teacher
when they feel the need or before starting a task. In the
set you will find 20 cards with activating strategies (red),
20 cards with calming strategies (blue), and 15 cards to

execute in class or with part of the class.

Online platforms
Online platforms, more than written materials, also provide beneficial information.

o Class Series: M-Decree: In this series, Klasse bundles articles around the M-
decree: what is really in the decree and what vision is behind it. Also, parents and
teachers talk about their practical experiences. You will also find concrete class tips
and a print-ready version of the M circle (in 7 steps to reasonable adjustments that
work for teacher and student)4°

o M-Decree: Survival Guide: In this bundle of the GO! you will find background
information about the M-decree. Subjects that are discussed are history, reasonable
adjustments, care continuum, the role of the CLB, changes in special education,

140 Klasse, M-Decree. (April 2020). https://www.klasse.be/reeks/m-decreet/
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trajectory student with special educational needs, and action-oriented work. The
guide dates from 2015.14*

o With Disabilities to the School of Your Choice: Reasonable Adjustment in
Education: With this brochure, Unia wants to explain the concept of 'reasonable
accommaodation’ for everyone involved: pupils, parents, teachers, and school
directors, and actors from the educational world. Because they appreciate what is
already happening in many schools, we use plenty of good practical examples. You
will find the brochure on this page. Also, in easy language, or a video in sign
language.#?

Teaching Staff are not alone in the implementation of inclusive education. They are supported
by governmental programmes (mentioned in the M-Decree section), private initiatives, and
civil society organizations. Materials are provided either for pupils or teachers. There are
online tools, measurement guidelines, educational and practical materials, etc. Some
practices are illustrated below.

STICORDI

STICORDI measures are "educational measures that are in one educational offer, aimed at a
high-quality education, to limit the (negative) consequences of learning difficulties and
increase the chances of success of pupils" (Coppin, Halsberghe, Herzeele, & Van Den Steen,
n.d.)s,

141 M-Decree Survival Guide. https://pro.g-o.be/blog/Documents/5 M-
decreet%20survival%20guide%2020151002.pdf

142 Unia, Met een handicap naar de school van je keuze: redelijke aanpassingen in het onderwijs (April 2020).
https://www.unia.be/nl/publicaties-statistieken/publicaties/met-een-handicap-naar-de-school-van-je-keuze-
redelijke-aanpassingen-in-het-onderwijs

143 STICORDI: een nieuwe generatie. Hoe omgaan met STICORDI-maatregelen in de klas en op school?
https://www.go-ouders.be/sites/default/files/atoms/files/STICORDI%20-%20een%20nieuwe%20generatie.pdf (p.
4)
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STICORDI measures are therefore one of the "reasonable adjustments” as formulated in the
UN Convention for Persons with Disabilities (United Nations, 2006)44,

Reasonable accommodations are 'necessary and appropriate changes and ones that do not
impose a disproportionate or disproportionate or unnecessary burden if in a specific case they
are necessary to ensure that persons with disabilities can enjoy all human rights and
fundamental freedoms on an equal basis with others. Enjoy or exercise .

In education, these adaptations ensure that children with or without disabilities receive the
support they need to participate effectively in mainstream education. It is often incorrectly
stated that STICORDI measures only apply to pupils with an officially established disability.
All pupils who experience (temporary) difficulties in learning and as a result are restricted in
participation in educational activities, may require STICORDI measures. They enable a strong

learning environment for all pupils.

STICORDI is an acronym (STImuleren, COmpenseren, Remediéren, DIspenseren) that refers
to various measures to avoid learning disadvantage in children with a disability or learning

disabilities:

o Encourage: encouraging pupils and emphasizing the child's strengths.

o Compensate: Use tools to reduce the negative consequences of learning disabilities.
For example, allow the use of tools such as a calculator, a step-by-step plan, or a
dictionary. Provide pupils with extra time for exercises or assignments.

o Remedying: offering individual learning aid and giving more extensive or intensive
instructions or learning strategies that improve learning.

o Differentiate: tackle the same learning objectives and tasks slightly differently.

o Dispensing: drop certain parts of the learning program and where possible replace

it with something equivalent.

144 United Nations. (2006). Convention on the Rights of Persons with Disabilities.
https://www.un.org/development/desa/disabilities/convention-on-the-rights-of-persons-with-
disabilities/convention-on-the-rights-of-persons-with-disabilities-2.html
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The STICORDI measures allow pupils with special educational needs to enjoy education at
the same level as their classmates. The measures are for pupils in primary and secondary
education with a disability or learning difficulties.

Different from other examples, a teacher does not need permission to be stimulating,
compensatory, to apply differentiating or remedial measures. However, for dispensing
measures the approval of the accompanying class council is required.

Importantly, constructive collaboration between different partners is indispensable for taking
suitable STICORDI measures; significant stakeholders can be parents, the pupil, the teacher,

the colleagues of the teacher, and the CLB.

There are specific measurement forms for different disability types, most of them immediately
ready to use (dyslexia, dysphasia, dyscalculia, AD(H)D, NLD, and ASS). Additional ones are
being prepared for dysorthografie, Tourette syndrome, and Asperger syndrome. Forms are
created for the usage by teachers or experts and there are several questions specified for

measuring the disability type properly.

The state education network GO! published an informative STICORDI guide (https://www.go-
ouders.be/sites/default/files/atoms/files/STICORDI%20-
%20een%20nieuwe%20generatie.pdf).

ADIBIB

ADIBib (https://www.adibib.be/) provides a learning platform and workbooks of education

available digitally for pupils with limitations in written communication. These tools are just for

the usage by children themselves.

ADIBIb project is created for primary and secondary education pupils who face serious reading
and/or writing problems such as dyslexia, dyspraxia, or other limitations in written
communication. It allows these children and young people to follow education that suits their

abilities.

In addition, ADIBoeken are free digital versions of the paper textbooks for primary and

secondary education. These are both manuals and workbooks and especially for pupils with
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serious reading and/or writing problems. Everything is simulated on the computer as in the
printed book. There is a reading program option that can be used to read, listen to the text, or
enter words or phrases.

AD-books are for pupils with the right certificate:

o Dyslexia;

o Dyspraxia;

o M-Decree;

o Motivated report;

o Report type 1,2,3,4,5,6,7,8,9 or basic offer.

WAI-NOT!

WAI-NOT (https://www.wai-not.be/) offers an accessible website for young people who need

extra support. The range varies from educational to (re) creative, informative, and certainly

interactive.

The target group includes young people who have difficulty reading and writing. Intelligible
language supported by text marking, speech, and images has been used in the tools. On the
website, communication is possible with language or with icons, or in a combination of both.
It provides a fixed and clear structure with a clear layout. Young people with an intellectual
disability or multiple disabilities, including visual, motor, and intellectual disabilities, are

certainly attracted to our low-threshold website.

KlasCement

KlasCement (https://www.klascement.net/) provides documents, articles, websites, and

programs that teachers can use for children with disabilities. It is also a platform where
teachers inspire each other by sharing materials and it includes free teaching materials. The

provided material is easily reachable and suitable for all ages and subjects.
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Kutrpog

Zuyypageig: Mapiavva [pnyopiou, Ayyedog NikoAdou kai TMwpyog MiAfg (EUROCY
Innovations Ltd, Kutrpog)

BéATiotn TmpakTik 1: To mpoypoaupa avdamtuéng tng évragng (kabodAynon yia Toug
ETTAYYEAPATIEG)

AuTOC eival €vag TTOAU XpAOIMOG TTOPOG TTOU TTAPEXEI OTPATNYIKES VIO TOUG QOKOUNEVOUG

OXETIKA PE TOV TPOTTO QVTIMETWTTIONG OPICKEVWV HABNTWY Kal TNV TTpowenaon Tng £viagng.

To Mpdypauua Avarmtuéng Evowpdtwong (IDP) sivalr yépog Tng oTpartnyikng TNG BPETAVIKAG
KuBEpvnong yia TTaidid Pe €I0IKEC eKTTAIDEUTIKEG avaykeg (EEA), n otoia repiypdgeTal atnv
Katdpynon Twv eutrodiwyv aTnv €TiTeun: n KuBepvnTikh oTpatnyikh yia 1i¢ EEA (DfES
0117/2004).1% Mpoo@épel KABODAYNON OTOUC £TTAYYEANATIEG YIA TO TTIWE VA UTTOOTNPIEOUV TN
oladikagia Evragng TTaIdIWY UE ZUNTTEPIPOPIKES, ZuvalcONUOTIKEG Kal KolvwviKEG AUCKOAIES

(BESD) kai 0TOX0G TOu gival va eEQAgiWel Ta EUTTOdIA YIO TNV ETTITEUEN.

21NV eTépevn TTapdypa@o Ba douue AeTTTopepEaTEPQ TNV KABOdRYNON VIO TOUG QOKOUPEVOUG
OTa TTPWTA OXOAIKA XpOVIa OXETIKA PE TN oTAPIgn TTaidiwy pe BESD. O odnydg xwpiletal o€
T€E00€EPIG KaTtnyopieg: To povadikd maidi® lMwg va dnuioupynoete OeTIkKEG OxEOEIG
EvepyoTtroinon repiBaAAovTOg TTOU TTPpowBEi TN pddnon™ Mdadnon kai avartugn. Kdbe evotnta

TTEPINOUBAVEI PEAETEG TTEPITITWOEWV.

21nv evotnta Movadiké aidi, ol agkoUuEevVOol HTTOPOoUV va douv Tn SIAPOPETIKH CUUTTEPIPOPE
TTOU PTTOPEI va £Xel éva TTaidi, TI onuaivel auTtd yia To TTaIdi Kal TTOIEG OTPATNYIKEG JTTOPOUV v
XPNOIMOTIOINOOUV yId VA  €AAXIOTOTTOINCOOUV TNV €UQAVION aQuTAG TNG QVETIBUPNTNG
OUUTTEPIPOPAG. ZTNV evOTNTA OETIKEG OXETEIG, O ETTAYYEAUATIEG TTOPOUV VO aKOAOUBACOUV
OTPATNYIKEG TTOU Ba Toug BonBricouv va OIKOBOPNOOUV KAAUTEPEG OXEDEIG UE TOUG YOVEIG /
QPOVTIOTEG TWV TTAIBIWV TTOU UTTOCTNPICOUV KAl VA EVTOTTIOOUV OTTOTEAEOUATIKOUG TPATTOUG

emMKoIvwviag padi Toug. Aedopévou Ot To TTEPIBAAAOV diadpaparifel Baoikd podAo oTnv

145 The Inclusion Development Programme (IDP). http://www.idponline.org.uk/downloads/ey-besd.pdf
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UTTOOTAPIEN KOl TNV ETTEKTACN TNG QVATTTUENG KAl TG HABNONG Twy TTaIdiwy, KaBwg Kal oTn
CUPTTEPIPOPA TWV TTaIBIWY, N evétnTa Evepyotroinon mepIBAAAOVTOG ETTIKEVTPWVETAI
KUpiwg o€ TPOTTOUG £pyaaciag e Ta TTadIA TTaPEXOVTAG £va APENO Kal XOAAPWTIKO TTEPIBAAAOV
yla gdaénon. Ztnv teAeutaia evotnta, n Madnon kair n Avdarrtuén avaAlel Tn onuacia Tng
dnuIoupyiag PEAAICTIKWY TTPOCDOKIWY YIa TA TTAIdIA va £XOUV TTPOCRaC 0€ OAOUG TOUG TOUEIG
MABnong, va ekTigolv OAa Ta TTaIdId Kol va ONnPIoUpyoUv €EUKOIPIEG CUMMETOXNG, Va

gevBappuUvouv TN Pabnon Twv TTaIdiwV K.ATT.

MTropeite va Bpeite QAVOAUTIKEG odnyieg oTn dlevbuvon:

http://www.idponline.org.uk/downloads/ey-besd.pdf

>T1ov 10TéTOTTO IDP pTropeite va Bpeite odnyoug yia:

1. MpwTtoBdabuia kai dcutepofabuia ekTTaideuon. YTTooTHPIEN TTAIBIWY PE CUPTTEPIPOPIKEG,
ouvalioOnuaTikEG Kal KoIvwVvikEG BuokoAieg (BESD)

2. MpodnuoTikA. MNWwg va uttooTnpifete Ta TTaAIOIG GTO PAGHA TOU AUTIGHOU;

3. MpwToBdaBuIa kal deutepoBabuia. MNwg va uttooTnpiteTe Ta TTAIOIG GTO PACHA TOU
QUTIOMOU;

4. MNpodnuoTikA. YTTooTtpign TTaidiwy Pe avayKeg OUINIag, YAWOOAG Kal ETTIKOIVWVIOG
(SLCN)

5. MpwToBd&BuIa Kal deutepoBaBuia. YTTooTHpIEN TTAIBIWV PE AVAYKES OWIAIAG, YAWoOag Kal
etmKoivwviag (SLCN)

6. MNpwToBd&BuIa Kal deuTepoBaduia. Aibackalia Kal UTTOOTAPIEN HOBNTWYV PE DUCAEEIQ.

7. OAol o1 0dnyoi TTapExovTal dwpedv Kal UTTOPEITE va TOUG BpeiTe oTOV aKOAOUBO CUVOETO:

http://www.idponline.org.uk/

BéATIOTN TTPOKTIKA 2: AI0BIKTUOKN eKTTaideuon Baciopévn o TTaixvidla yia eKTTAIOEUTIKOUG

oTtnv €1dikn ektTaideuon (€pyo Play2Do)

To €pyo Play2Do oTtoxeuel oTnv UTTOOTHPIEN EKTTAISEUTIKWY €I0IKAG AYWYNAS, EKTTAIDEUTIKWV
YEVIKNG ekTTaideuong kal exkmaideutwyv EEK 1ToU g¢pydlovial pe padbntég pe diavonTikn
avaTTnpia, TTPOCEPEPOVTAG £va  EKTTAIOEUTIKO  TTaIXVIOI  yia TOUG  eKTTAUOEUTIKOUG  va
OUMPTTANPWOOUV TNV EKTTAIOEUCT TOUG PECW TTPOCOMPOIWKEVNG TTPAKTIKAG MABNoNG Kai va
BeATiwwoouv TIG BECIOGTNTEG TOUG OTNV QAVTIUETWTTION KPICIJWY TTEPICTATIKWY 1 TTPOKANCEWV,

136


http://www.idponline.org.uk/downloads/ey-besd.pdf
http://www.idponline.org.uk/

Y@
MyHub 604454-EPP-1-2018-1-LV EPPKAS-IPI-SOC-IN 2"

KATAOTACEIG TTOU PTTOPOUV VO GUUBOUV TNV KOBNUEPIVI TTPAKTIKA.246 Mapéxel éva ao@alég
Ka eUKOAQ TTPoCBAciyo TTEPIBAANOV, OTTOU O EKTTAISEUTIKOI TTOU £PYACOVTAl PE POBNTEG ME
dlavonTIKA avatrnpia YTTopouv va udbouv aAANAETTIOPWVTOG UE XAPOKTHPESG OTO TTAIXVIDI O€

HIa TTPOCOUOIWGCN KIAS TTPAYUATIKAG UTTNPETIAC.

To Traiyvidl oToxelel va lcaydyel Toug HabnTég o€ YIa OEIpd TTPOCOUOIWUEVWV CEVAPIWY,
QuUVNTIKA QVTIUETWTTWY O€ TIPAYHATIKEG KATAOTACEIG, KOl TIPOCEYYIOEWY YIA TNV AVTIUETWTTION)
TOoug, 0t €I0IKEG 1] OAOKANpwuéveg aiBouoeg didaockaAiag TTou TrepIAauBdvouv TTaidid pe
dlavonTikA A / KAl avatrTuglakn avarrnpia, OTTwe yia va ETMTPEYOUV OTOUG HOBNTEG va
QaTTOKTACOUV O€CIOTNTEG ATTO TNV TTAPATHPENOCN, TN oulATNON, TV avdAucn Kal TNV agloAdynon
TTPOCOMOIWPEVWY KATAOTACEWY / Oevapiwy, PECW KPITIKOU TTpoBAnuUaTiIopoUu A yia va
EMTPEWYOUV OTOUG POBNTEG va ATTOKTACOUV O€CIOTNTEG OTNV ETTIKOIVWYVIA, TNV QUTOVOWN
HaBnon, TN dlaxeipion TTPOKANTIKWY KAl AKPAiwV CUPTTEPIPOPWY (KATAoTOOoN OUYKPOUONG,

TapéuBaon o€ Kpioeig), dounuévn culATNon Kai TEXVOAoyia TTANPOPOPIWY .

O1 ekmmauideutég TG EKTTaidEUONG XWPIGC ATTOKAEIOWOUG UTTOPOUV va XPNOIKOTTOINOOUV TO
mepIBadANov  TTpocopoiwong Play2Do  wg  ouptTtAnpwuaTtiké TTOpo  OTnv  eKTTAiIdEUCn
EKTTAIOEUTIKWY. META TNV euTTEIpia TNG TTAPATAPNONG Kal TNG AAANAETTIOPAONG EVTOG KOl EKTOG
TOU TTaIXVIBIOU, EETACOVTAI CEVAPIA, KOABWGS KAl CUUTTEPAOHOTA OXETIKA PE TNV a1Tddoon KABE
EKTTAIOEUOUEVOU, TNV OTTOOEKTH / ATTAPAOEKTN CUUTTEPIPOPA, TNV ETTITUXN / QVETITUXN A
emOuunth / avemBuuntn aAAnAemidpacn pe Tadid / pabntég pe diavonTik Kol / N
QVaTITUEIOKEG AVaTTNEIEG. 2T OUVEXEID, OAEG AUTEG Ol OKEWEIG UTTOPOUV va oudntnbouv oTnv
TAEN, evoexouévwG va ouvodeUovTal aTTO TTEPAITEPW CULNTACEIG TNV TAEN, XPNOIKMOTTOIWVTOG
emTAéOV BewpnTIKO UAIKO, MEAETEG TTEQITITWOEWY, 0dnNyieg BEATIOTWY TTPOKTIKWY Kal BivTeo,
OTTWG TTEPIYPAPETAl AETITONEPWS OTO BIABIKTUOKO pdBnua Tou Play2Do. O1 ekmraudeuTiKOi
MTTOPOUV Va £Ea0KNBOUV e 6 BIPOPETIKEG TTEPITITWOEIG. O1 TTEPITITWOEIG OTA TEVAPIa gival:
1) éva Traidi pe AEMY, 2) éva raidi ye duoAedia, 3) éva mmaidi oto @Aocua Tou auTiopou, 4)
OIAPOPETIKEG AVAYKEG TWV paBnTwv g pia €8Ik povada, 5) éva maudi pe mTpoBAfuara

OUMTTEPIPOPAG Kal 6 ) éva TTaudi TTou €xel éva ETTIANTITIKO £TTEI0O00I0 OTNV TAEN.

146 pPlay2Do Project. http://play2do.eu/outputs/
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Metd Tnv oOAoKANpwon KABe cevapiou, ol ekmaideuduevol Ba €xouv TNV Eeukaipia va
oudnToouv Kal va PABouv veEeg OegIOTNTEG OXETIKA ME TNV QVTIHETWTTION TTPORBANHATWYV
OUMTTEPIPOPAG, TNV TIPORAEWnN ETIOETIKAG OCUMPTTEPIPOPAS Kal TNV TTPOANWR Tng, TNV
QVTIMETWTTION TNG ETTIBETIKOTNTAG, TOV KABOPIOHS £vHG BETIKOU POAOU ETTIKOIVWVIOG UE HOBNTEG
EEA kai €TTionNg OXETIKA PE TOV TPOTTO QVTIUETWTTIONG OTTPORAETITWY KATAOTACEWY OTNV TAgN,
OTTWG HYE TOV PaBNTH TToU €XEl ETTIANTITIKO £TTEICOBI0 KAl TTWG VA XEIPIOTOUV Ta UTTOAOITTA
maidid. O1 TTOpoI TOU EPYAAEiOU Kal TOU £pyou PTTOPOUV va BpeBouv Kai va XpnoiuoTroinéouy

dwpedv otn dieuBuvaon: http://play2do.eu/outputs/

AapBavovTag 1o TTAPAdEIYHA TWV TTOPATTAVW TTPOKTIKWY, Ol eKTTaIdEUTEG TNG EKTTaidEuong
XWPIG ATTOKAEICHOUG UTTOPOUV VA XPNCIKMOTTOIRCOUV TA TTAPATTAVW UAIKA 0TV OXEBIACOUV TIG
eKTTAIOEVUOEIG TOUG VIO VA TO XPNOIKMOTTOINOOUV padi, KABwG N TTPWTN TTPAKTIKI AOXOAEITAl UE
TN Bewpia kal n deUTePn TTPOKTIKY Oivel TNV €UKAIpia va €EaoKNBOUV Kal va avTaAAdgouv

ATTOYEIG O€ £va TTEPIBAAAOV TTPOTONOIWONG.
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2UpdpeToxn Twv TIME otn didackaAia / padbnon tou 21°Y aiwva
(ZoBapd traiyvidia, PoutroTik yeocoAdBnon) yia Tnv Tpowenon
TNG NABNONG YIa HaBNTEC PE EIDIKEC AVAYKEC

Eicaywyn otn diadackaAia / pabnon xwpeig atrokAEIoPoUs Tou 21°Y aiwva

Zuyypa@eig: Svetlana Surikova (Mavemotiuio Aetviag, Aetovia) and Karel Van Isacker
(PhoenixKM BVBA, BéAyio)

H exmaideuon xwpi¢ atmmokAEIoUoUS yia Tov 21° aiwva oToxXeUEl TNV KAAUWN TWV avayKwv
KABe pabnTr Kal W €K TOUTOU N OTTOTEAEGUATIKA £QAPUOYN TNG €ival TTPOKANCN YIa Ta GXOAEia
Kai e1I8IKOTEPA YIa Toug ekTTaideuTikoUG (Eredics, 201847 Holm, 201848 Jacob & Olisaemeka,
2016 Korner et al., 2018 Yamashiro, 2019%%1). H épsuva Bdoel aToixeiwv deixvel OTI Ol
OTPATNYIKEG TTOU KABIOTOUV Ta OXOAEia, OXOAEia XwpPIiG ATTOKAEIOPOUG YIO HabnTéG UE EIOIKEG
avAykeg, w@eAoUv 0Aoug Toug pabnTég (Graham, 2020%%2). O1 TexvoAoyIKEG e€ehilelg Epepav
VvEOUG TPOTTOUG pAOBNoNG. AKOUO KI Qv N YEVIKA EKTTAidEUON ouvexietal o€ OXOAeia, ol

OIadIKTUOKEG TTAATQPOPUEG Kal Ta WECA KOIVWVIKAG BIKTUWONG TTPOCPEPOUV TTPOCBETEG

147 Eredics, N. (2018). Inclusion in action: Practical strategies to modify your curriculum. Brookes Publishing.

148 Holm, L. (2018). 21st century education: Inclusion in the classroom. https://owlcation.com/academia/21st-
Century-Education-Inclusion-in-the-Classroom

149 Jacob, U. S., & Olisaemeka, A. N. (2016). Inclusive education in the 21st century: Parameters and
opportunities for learners with special needs. Scientific Journal of Kurdistan University of Medical Sciences,
12(10), 188-196. https://doi.org/10.19044/es].2016.v12n10p188

150 Kgrner, 1., Uhimann, S., Schmid, B., Freyhoff, G., & Rigrova, D. (2018). Towards inclusive education:
Examples of good practices of inclusive education. Inclusion Europe with support of the European Commission.
https://inclusion-europe.eu/wp-content/uploads/2018/02/Best-Practice-Education EN-FINALWEB. pdf

151 Yamashiro, N. (2019). An inclusive vision for 21st century learning.
http://www.afterschoolalliance.org/afterschoolsnack/An-inclusive-vision-for-21st-century-learning_11-21-2019.cfm

152 Graham, L. (Ed.) (2020). Inclusive education for the 21st century: Theory, policy and practice. Allen & Unwin.
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UTTOOTNPIKTIKEG EUKAIPIEC TOOO Yia YabnTég 6oo kal yia daokdhoug (Assaad et al., 2018%%%). H
eKTTaidEUON Xwpi¢ atrokAeiopoUg eival pia ToAUTTAcupn évvola (Mitchell, 2015%%) kai n
EQAPUOYN TNG ETTWQPEARBNKE £TTioNG aTTO TIG TPEXOUOEG £€eAiCeIg oTov Topéa Twv TTE (Cheng
& Lai, 2020 IITE, 2006%" Josjo, 2012%%7). O1 poutroTikoi diapecoAapnTég, Ta coBapd
Taixvidia kar GAAa nAekTpovikd Traixvidia (Laamarti et al., 2014'°®" Papadakis, 2018%%
Romero et al., 2015%°) pépvouv pia véa katavonaon Tng dIAdIKTUOKNAG Kal MIKTAG HABnong Kai
QaVvOoiyouv Hia véa TTOPTA Yia OAOUG TOUG JaBnTéG oTov KOOWO Twv TTIE Yécw EIKOVIKWY A MIKTAG
TTpayMaTIKOTNTAG TTEPIBaAASVTwY. O1 TTpokAnoeig atn xpron Twyv TINE wg epyaAegio udbnong
Kal EvTagng TTPETTEl va EVTOTTIOTOUV YIa va TTpowBrjcouv Tn dladikagia TTITUXOUG WNPIGKNAG
EVTagng Kal EQapPoynS Kalvotouwyv AUcewyv TTou BaaifovTal oTig TIMNE oTnv TUTTIKN Kal ATUTn

ektraideuon (Tomeczyk & Oyelere, 2019%1). Ta teAeutaia xpdvia, Ta epyaieia TME £xouv

158 Assaad, M., Makela, T., Pnevmatikos, D., & Christodoulou, P. (2018). Pedagogical design principles guided
integration of social media concepts in a hybrid learning environment: Analysing and reporting focus group
results. In U. Rechkoska-Shikoska & M. Assaad (Eds.), AICT 2018: The Fourteenth Advanced International
Conference on Telecommunications (pp. 94—100). IARIA.
https://thinkmind.org/index.php?view=article&articleid=aict 2018 6 10 18001

154 Mitchell, D. (2015). Inclusive education is a multi-faceted concept. Center for Educational Policy Studies
Journal, 5(1), 9-30. https://www.cepsj.si/index.php/cepsj/article/view/151/79

155 Cheng, S., & Lai, C. (2020). Facilitating learning for students with special needs: A review of technology-
supported special education studies. Journal of Computers in Education, 7, 131-153.
https://doi.org/10.1007/s40692-019-00150-8

156 |ITE, UNESCO Institute for Information Technologies in Education. (2006). ICTs in education for people with special
needs: Specialized training course. UNESCO Institute For Information Technologies in Education.
https://iite.unesco.org/pics/publications/en/files/3214644.pdf

157 Josjo, H. (2012). ICT and inclusion: Teachers’ perceptions on the use of information and communication technology for
students with special educational needs in general educational settings. Umea universitet. https://www.diva-
portal.org/smash/get/diva2:633789/FULLTEXTO1.pdf

158 | aamarti, F., Eid, M., & El Saddik, A. (2014). An overview of serious games. International Journal of Computer
Games Technology, 2014, 1-15. https://doi.org/10.1155/2014/358152

159 papadakis, S. (2018). The use of computer games in classroom environment. International Journal of Teaching and Case
Studies, 9(1), 1-25. https://doi.org/10.1504/1JTCS.2018.10011113

160 Romero, M., Usart, M., & Ott, M. (2015). Can serious games contribute to developing and sustaining 21st-
century skills? Games and Culture, 10(2), 148-177. https://doi.org/10.1177/1555412014548919

161 Tomczyk, L., & Oyelere, S. S. (Eds.). (2019). ICT for learning and inclusion in Latin America and Europe.
Pedagogical University of Cracow. https://doi.org/10.24917/9788395373732
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xpnoigotroinBei yia va mTpowBrioouv TN PABNon yia padntég e €IBIKEG AVAYKEG KAl va
EVIOXUOOUV TNV TTPOCAPHOCTIKOTNTA TOUG OTO HaBno1ako TrepIBAANOV Kal TN pabnoiakr Toug
€TTid00n Kal N €papuoyn autwy Twv gpyaAeiwv augndnke otadiakd (Cheng & Lai, 2020%62), Ol
HoONTEG e eIDIKEG avAyKkeg eTTNpeddovTal atmd TNV TTPoodo Twv TIE otnv 1édén pe TToANoUg
TPOTTOUG. T TTAPAdEIYHA, «OI POBNTEG HYE avATINPIEG XPNOIKMOTTOIoUV ouxvd BonénTikA
Texvohoyia (AT) yia va Toug BonBroel va cuvdeBouv e éva GANO TTPOOBACIPO TTPOYpaUUa
YEVIKNG eKTTAi®EUONG, KABWG Kal va JEYIOTOTTOINOOUV TIG HOBNOIAKESG TOUG DUVANEIG» KAl «ioWG
MO ONUAVTIKO, OTTWG Ol CUVOMNAIKOI TOUG, XPNOIMOTIOIOUV TEXVOAOyia YeVIKOTEPA yia va
dNUIOUPYACOUV CUVOPTTIAOTIKEG eKTTAIDEUTIKEG euTTelpie» (NCLD, 2019a, oeh. 121¢%). Ol
Lidstrom et al. (2012)'%4 diaipecav TN xprion Twv TMNE amd Toug pabntéc wg eKTTAIBEUTIKO
epyaAcio, éva evaAAakTIKO gpyaAeio yia TN uaddnon kai éva avTioTaBuIoTIKG epyaAgio, dnAadr)
w¢ ouokeun BondnTiKAG TexvoAoyiag Tmou Paciletar oe uttoAoyioTr. O1 TME TTpémel va
oladpapatioouv Kaipio péAo otnv mapoxn TN Ol1aB8ecIuOTNTAG EKTTAIOEUTIKWY TTOPWY O€
6Aoug, yia TTapdadEIyua, yia TNV UTTooThpPIEn TUPAWV 1 atOdwy Pe TTPoBAAuaTa 6pacng:
METATPEWTE TA TTAVTA OE OTITIKA OTNV TTEPITITWON KWPWYV i} atéuwV e TTPoBAAuaATa OKONG:
METATPEWTE OAA TA OKOUOTIKA O€ OTITIKA Kal oUTw KaBegNs (Tomezyk & Oyelere, 2019, oeA.
201%%). Zupewva pe Toug Cheng kai Lai (2020)%, utrdpxel akoun Aiyn épguva Kal avaAuan
TWV EQAPHOYWYV KAl TWV QVATTTULIOKWY TACEWY TNG EVOWHATWONG TWV TEXVOAOYIWV OTNV

€101k extTaideuon. EmimTAéov, gival eCaipeTIKG onPavTikd va BewpnBouv n TpocBaciydtnTa

162 Cheng, S., & Lai, C. (2020). Facilitating learning for students with special needs: A review of technology-
supported special education studies. Journal of Computers in Education, 7, 131-153.
https://doi.org/10.1007/s40692-019-00150-8

163 NCLD, National Center for Learning Disabilities. (2019a). Inclusive technology in a 21st-century learning
system. https://www.ncld.org/wp-content/uploads/2019/06/Inclusive-Technology-in-a-21st-Century-Learning-
System.Final .060719.pdf

164 Lidstrom, H., Granlund, M., & Hemmingsson, H. (2012). Use of ICT in school: A comparison between students with and
without physical disabilities. European Journal of Special Needs Education, 27(1), 21-34.
https://doi.org/10.1080/08856257.2011.613601

165 Tomczyk, L., & Oyelere, S. S. (Eds.). (2019). ICT for learning and inclusion in Latin America and Europe.
Pedagogical University of Cracow. https://doi.org/10.24917/9788395373732

166 Cheng, S., & Lai, C. (2020). Facilitating learning for students with special needs: A review of technology-
supported special education studies. Journal of Computers in Education, 7, 131-153.
https://doi.org/10.1007/s40692-019-00150-8
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KAl N CUMTTEPIANYN WG ouciwdn OToIxEia KABe @opd TTou n TexvoAoyia oxedIdleTal Kal
xpnoiyotrolgital o€ TAEEIC | OXOALIa XPNOIUOTTOIVTAG TTEVTE OAANAEVOETA OTOoIXEIa (BnAadH,
opapa, ox£dIo, TTPoUNBEIa, XPron Kal ouvexng BEATIwoN) TTou 0dnyouv o€ ETTITUXIO yIa OAOUG
Toug HadnTég (NCLD, 2019a)’. Qotdéoo, Ba ptropolas va eIoNUAvVOEi 0TI ol TTPWTOROUAIES
KAl Ta TTPoIOvVTa TNG eKTTAIOEUTIKAG TEXVOAoyiag (ed tech) Ba Trpétel va ocuAAn@Bouv, va
oxedlaoTolv, va TTpounBeuTolv, va uAlotroinBoulv kal va aglohoynBoulv KAatdAAnAa pe Tig
avAyKeg OAwWV Twv ekTTaIdEUOPEVWY, €IBIKA ekeivwv pe €1dIkéG avaykeg (NCLD, 2019068,
2019B%° 2019y!7°) Trpokelyévou va  «BEATIOOOUME TIC HABNCIOKEG EUKQIPIEC Kal vd
TIPOOQPEPOULE OUCIOOTIKEG EUTTEIPIEC O DIAPOPETIKOUS padnTéc» (NCLD, 2019a, oeA. 12171)
KOl VO PNV «ETTIOEIVWOOUNE Kal va PJeyeBUvVoOUE TIG uTTdpyouoeg aviootnTeg» (NCLD, 2019b,
oeA. 2172),

MeBodoAoyieg

Zuyypa@eig: Svetlana Surikova (MavemoTApio Agtoviag, Aetovia) and Karel Van Isacker
(PhoenixKM BVBA, BéAyio)

167 NCLD, National Center for Learning Disabilities. (2019a). Inclusive technology in a 21st-century learning
system. https://www.ncld.org/wp-content/uploads/2019/06/Inclusive-Technology-in-a-21st-Century-Learning-
System.Final_.060719.pdf

168 NCLD, National Center for Learning Disabilities. (2019a). Inclusive technology in a 21st-century learning
system. https://www.ncld.org/wp-content/uploads/2019/06/Inclusive-Technology-in-a-21st-Century-Learning-
System.Final .060719.pdf

169 NCLD, National Center for Learning Disabilities. (2019b). Inclusive technology in modern learning
environments: A collaborative local action primer. https://www.ncld.org/wp-content/uploads/2019/06/Inclusive-
Technology-Local-Procurement.Final .060719.pdf

170 NCLD, National Center for Learning Disabilities. (2019c). Inclusive technology in modern learning
environments: Student experiences and four key federal laws. https://www.ncld.org/wp-
content/uploads/2019/06/Inclusive-Technology-Student-Experiences-and-Four-Key-Federal-Laws.Final_.pdf

171 NCLD, National Center for Learning Disabilities. (2019a). Inclusive technology in a 21st-century learning
system. https://www.ncld.org/wp-content/uploads/2019/06/Inclusive-Technology-in-a-21st-Century-Learning-
System.Final .060719.pdf

172 NCLD, National Center for Learning Disabilities. (2019b). Inclusive technology in modern learning
environments: A collaborative local action primer. https://www.ncld.org/wp-content/uploads/2019/06/Inclusive-
Technology-Local-Procurement.Final .060719.pdf
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Ma TN dnuioupyia TTIo TIEPIEKTIKWY JaBnolokwy TTepIBaAAdvTwy, o Ghilain (2015)" rpoTeive
™ XPAON KavoTOpwv PeBOdwY PABnong kal TexvoAloyiag yia Tnv €@apuoyr PeBOdwvV
O10a0KaNIOG e KABOAIKO oXeDIAOUS” va PETAPEPBOUV KAAEG TTPOKTIKEG METAEU EKTTAIDEUTIKWV
Kal GAAWV €TTAYYEAPATILOV KATAPTIONG KAl VA TTPOCAPHOLOUV KAl VA KAIVOTOPOUV PeBOdoUg
agloAOYNONG PE YPOTITEG, TTIPOPOPIKESG i EEWTEPIKES agloAoyAoelg (OeA. 13). MpdoaTtn HEAETN
(Josjo, 2012)1"* utrodnAwvel 6T n dIdACKOAIQ HaBNTWV WE €IDIKEG AVAYKES aTTaITEl TN XPron
OIAPOPETIKWY GTPATNYIKWY TTAPd Twv TTapadooiakwy HeBGdwy didackaliag, aAA& aTnv TTPaén
Ol EKTTOIOEUTIKOI OEV €XOUV OPKETEC YVWOEIG OXETIKA ME TN XpHon Twv TIME yia €1dIkég
EKTTAIDEUTIKEG QVAYKEG Kal 1 TTAEIOVOTNTA TWV  EKTTAIOEUTIKWY KAVEI HUOVO  MEPIKEG
mpocapuoyés. Or véeg peBodoAoyiec yia TNV  TTPOCAPHOCHEVN EKTTAIOEUON  XWPIS
atrokAgIoNoUG oTIg TTE Ba pétrel va {ekivouv atTd To GXOAIKO TTPOYPANA, TO OTTOI0 «TTPETTEI
va Tpotrotroindei yia va @iAofevroel pabnTéG pe €10IKEG avAyKeG o€ OIAPOPETIKO TPOTTO
hAaenong, wate va emiTeuxOei n atmapaitntn aAAayr» (Jacob & Olisaemeka, 2016, a. 19317).
Omrwg amreikoviCetal aTo TTAPEABOV, n  eKTTaidEUCOn XwPIG OTTOKAEIOUOUG MTTOPEI va
TpoTroTroINBEl Ye BACN TIG AVAYKEG KAl TIG IKAVOTNTEG TWV JOBNTWY, EMTPETTOVTAG va JaBouv
ME Tov OIKO TOUG puBuos yia va eITUXOUV Ta €TTIBIWKOUEVA padnailakd amoteAéopaTa (Jacob
& Olisaemeka, 2016)'7°. Emiong, Ta oX0oAIK& pabruata, Ta dIadIKTUaKA pabruata yadi ye
ooBapd Traixvidla r} POUTTOTIKA TTaixVidla (€av atraITeiTal) JTTopouv va ocuvduaoTouv yia va
Qugnoouv To eVOIOPEPOV KAl TNV EVEPYOTNTA TWV PJaBNnTwv. QoTd00, «n dlIadikaoia TNG éviagng

OTO OXOAEIO PTTOPEI va eVIOXUBEI HEOW VEWV TEXVOAOYIKWVY EPYOAAEiwV Ybévo edv, TTapAAAnAa,

173 Ghilain, T. (2015). Towards more inclusive learning environments in Europe: Salzburg Declaration. European
Association of Service providers for Persons with Disabilities.
https://www.easpd.eu/sites/default/files/sites/default/files/Policy/Education/towards_more_inclusive learning_envi
ronments_in_europe_easpd.pdf

174 Josjo, H. (2012). ICT and inclusion: Teachers’ perceptions on the use of information and communication
technology for students with special educational needs in general educational settings. Umea universitet.
https://www.diva-portal.org/smash/get/diva2:633789/FULLTEXTO1.pdf

175 Jacob, U. S., & Olisaemeka, A. N. (2016). Inclusive education in the 21st century: Parameters and
opportunities for learners with special needs. Scientific Journal of Kurdistan University of Medical Sciences,
12(10), 188-196. https://doi.org/10.19044/esj.2016.v12n10p188

176 Jacob, U. S., & Olisaemeka, A. N. (2016). Inclusive education in the 21st century: Parameters and
opportunities for learners with special needs. Scientific Journal of Kurdistan University of Medical Sciences,
12(10), 188-196. https://doi.org/10.19044/esj.2016.v12n10p188
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Ol eKTTAIOEUTIKEG TTPOCEYYIOEIG, YEBODOI KAl OTPATNYIKEG avaBewpouvTal Kal BeATILOvVovTal
gukoAa» (Ott & Pozzi, 2009, oeA. 635'") kai Bacifovtal og amodelkTikA aTolxeia (Mitchell,
2015)78,

Learning 3.0

Zuyypa@éag: Karel Van Isacker (PhoenixKM BVBA, B€Ayio)

Me 1o Learning 3.0, Ta oxoAcia armmouyakpUvovTal atrod TIG TTapadoaiakeéS OIGAECEIS Kal avTiBETa
ETTIKEVTPWYOVTAI 0TN O100PaCTIKA HAONON, Je OUVEDPIEC EPWTACEWY KaI ATTAVTHTEWY, OXOAIA
Kal Koui¢, oulnTAOEIg, EpyacTrhpia Kal GAAN padnaon Bdaoel £€pyou, agioTToIVTAS TIG EUKAIPIES
TToU TTpoaPépovTal atrod Ti¢ TME. Zuugpwva pe Toug Keats kai Schmidt (2007)17°, To Learning
3.0 xapakTtnpiletal atrd TTAOUCIES, DIA-O£OUIKES, DIATTONITIONIKEG EKTTAIOEUTIKEG EUKAIPIES OTIG
oTT0iEG 01 id101 o1 ekTTaIdeUdEVOI DladpauaTifouv Bacikd POAO WG dNUIOUPYOI AVTIKEINEVWV
yvwong TTou poipadovTal, Kal OTTou n KOIVWVIKEA JIKTUWON KAl TA KOIVWVIKA 0QEAN EKTOG TOU

aueoou TTediou dPaCTNPIOTNTAG TTAICOUV I0XUPO POAO.
O Daciuk (2016)8° avépepe opiopéves BepeAiwdelg TITUXEG Tou Learning 3.0:

o ZUyXpovog OoXeBIOONOG PTTEIPIAg XPAOTN, TTAPOUOIOG JE QUTS TTOU UTTOPET va QaveEi
OTOV I0TO TWV KATAVOAWTWV.
o OTTIKG EAKUCTIKA ETTIOKOTTNON, TT.X. TI TIPOKEITAI VO JABw, TTWG Ta TTAW, TI

OKOAOUBOEI, K.ATT.

177 0Ott, M., & Pozzi, F. (2009). Inclusive education and ICT: Reflecting on tools and methods. In P. L. Emiliani, L.
Burzagli, A. Como, F. Gabbanini, & A.-L. Salminen (Eds.), Assistive Technology from Adapted Equipment to
Inclusive Environments (Vol. 25, pp. 635-639). IOS Press. https://doi.org/10.3233/978-1-60750-042-1-635

178 Mitchell, D. (2015). Inclusive education is a multi-faceted concept. Center for Educational Policy Studies
Journal, 5(1), 9-30. https://www.cepsj.si/index.php/cepsj/article/view/151/79

179 Keats, D. W., & Schmidt, J. P. (2007). The genesis and emergence of Education 3.0 in higher education and
its potential for Africa. First Monday, 12(3). https://doi.org/10.5210/fm.v12i3.1625

180 Daciuk, E. (2016). Online Learning 3.0 is happening and you’re probably behind.
https://elearningindustry.com/online-learning-3-0-happening
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o E&atopikeupévo, emITpETTEl OTOUG HABNTES va BOKIHACOUY Kal va TTAoNynBouv e un
VYPOMNUIKS TPOTTO.

o 'Eva TAaiclo avagopds ypa@iuaTog YVWOEWY, avTi yia Pia AioTa JE UAIKA TTou
MTTOpPEITE Va BIaBAOCETE.

o MdBnon péow Tpééng.

o EvowpdaTtwon eEwTePIKWY UAIKWV.

o AIadpaoTIKO TTEPIEXOMEVO Kal AEIOAOYNOEIG.

o AvBpwTTIvn CUPHETOXN O€ KAipaka, TT.X. d1adIKTuaKr) kaBodrynan rj opjadIkr)
ouvepyaaia.

o EpyaAcia apoaiwong, 1.x. gamification, KivnTd, KOIVWVIKA EVOWRATWON K.ATT.

o Opartr kal yeTagepOuEVN TTICTWAN Yia 00a £€X0UV UADEL.

o MeydAn xprion dedopévwy yia TN BeATiwoN TNG HABNCIAKAG EUTTEIPIAG KAl TOU UAIKOU

TWV HaBNuATWV Pe TNV TTapodo Tou Xpovou.

Individual Educational Plan Examples — Belgium

Contributor: Karel Van Isacker (PhoenixKM BVBA, Belgium)

Aforementioned Sticordi measures have been defined per developmental disorder!®! and are

to be applied in inclusive lessons.

'Sticordi' is an acronym that refers to various measures to avoid learning disabilities in children

with disabilities or learning disabilities:

o Stimulate;
o Compensate;
o Remedy;

o Differentiate.

181 Sticordi-maatregelen. http://www.wilgenduin.be/page/Sticordimaatregelen.aspx
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The Sticordi measures allow pupils with special educational needs to enjoy education at the

same level as their classmates.

A teacher does not need the permission to be stimulating, compensatory and to apply
differentiating or remedial measures. For dispensing measures the approval of the

accompanying class council is required.

A constructive collaboration between different partners is indispensable for taking suitable
Sticordi measures. We think of parents, the pupil, the teacher, colleagues of the teacher and
the CLB (Center for Educational Guidance).

For whom?

The measures are for pupils in primary and secondary education with a disability or learning
difficulties. Making a diagnosis is not a requirement.

Encourage: encourage pupils and, above all, emphasize what succeeds, e.g., making
progress visible with scorecards, product portfolio; appropriate place in the classroom, starting
from the world of specific pupils; more feed-up; pupils regularly receiving indications about

timing; individual learning results, etc.

Compensating: allowing technical aids; e.g., (front) reading software, word processing

programme, spelling corrector, speech recognition software; dictionary, adapted furniture
provided, the teacher gives board diagrams and mind maps, shorter keys; read aloud, reading

by silent reading; pupils use formula cards, etc.

Remedying: offering individual learning aid to eliminate problems: tutor (pupil roll-out), which
is individually discussed with the pupil beforehand or afterwards; deal with essential faults first,
relieve pressure by avoiding reading work; do not compare with other pupils; give points for

the most important, etc.

Dispensing: abandoning/replacing learning objectives/final objectives with deeper objectives:
exempting dictation in language courses; fewer exercises; do not require that pupils explain
on the board; replace group assignments with individual assignments; exempt from swimming;

ignore spelling mistakes in dyslexic pupils, etc.

In the following, we detail this per disability group.
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Dyslexia
Name pupil:
Class:
Period:
Type Possible STICORDI measures Applicable
STIMULATE To be aware of the problem of the pupil and to take it
into account
STIMULATE Make the measures in the classroom open to discussion
(if the parents and the pupil wish so)
STIMULATE Do not evaluate individual results in the classroom in a
confrontational way.
STIMULATE Motivation and encouragement.
STIMULATE Checking of notes and agenda are duly completed.
STIMULATE Guide when adding new notes and events on the
calendar
STIMULATE To determine whether the instruction is well understood
STIMULATE Communicating to whom and how the pupil can ask for
help
STIMULATE Consider reduced concentration
COMPENSATE | Provide more time for large tasks / tests / exams
COMPENSATE | Provide exams in a separate room.
COMPENSATE | Read questions during tests / exams.
COMPENSATE | Error-free copies provided with fill-in sheets.
COMPENSATE | Allow tools in the classroom: calculator / times tables
ftables / formulas / step-by-step plans /solution cards
/dictionary / ...
COMPENSATE | Allow tools when creating tasks: calculator / times tables
/ tables / formulas / step-by-step plans / solution maps
/dictionary / ...
COMPENSATE | Offer a clearly structured whole and give this structure to
the pupil.
COMPENSATE | Customize Layout: clear font, wide line spacing.
COMPENSATE | Adjustments for book reviews: film instead of the book

review / allow easier reading / large textbook / ...
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account.

Type Possible STICORDI measures Applicable

COMPENSATE | Create homework tasks.

COMPENSATE | Allow the pupil to have access to the whole subject
matter.

COMPENSATE | Give one colour per box for folders, covers, notebooks.

COMPENSATE | Put the pupil in a strategically good position.

COMPENSATE | Enlist the help of the parents for homework assistance.

PERSPECTIVE | Classroom exercises and homework confined to the base
material.

PERSPECTIVE | Provide a second chance: do not punish catch-ups /
catch-up tests / forgotten tasks/ postpone tasks / see if
all assignments have been filled in with tests / tasks /
exams...

PERSPECTIVE | Assess the real key (points for the important subject
matter)

PERSPECTIVE | Language errors cannot be included in the subject
matter where this is not relevant.

PERSPECTIVE | In dictation only mark the practiced words.

PERSPECTIVE | “Complete words” dictation instead of sentence dictation

PERSPECTIVE | Provide extra guidance after school hours.

DISPENSING Permanent / temporary / partial / complete exemption
provided for certain final objectives:

DISPENSING Exemption of exercises in front of the class.

DISPENSING Exempt from reproducing statements or proofs from
memory.

DISPENSING Exemption of certain questions at the test or exam:
multiple choice

DISPENSING Exemption from the written exam.

ADHD (Attention-Deficit/Hyperactivity Disorder)

Name pupil:

Class:

Period:
Type Possible STICORDI measures Applicable
STIMULATE To be aware of the pupil’s problem and to take it into
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Type Possible STICORDI measures Applicable
STIMULATE Make the measures in the classroom open to discussion
(if the parents and the pupil wish so).

STIMULATE Do not evaluate individual results in the classroom in a
confrontational way.

STIMULATE Motivation and encouragement.

STIMULATE Checking if notes and agenda are duly completed.

STIMULATE Guide when adding new notes and events on the
calendar.

STIMULATE Check whether the assignment is well understood.

STIMULATE Show understanding of the problem and acknowledge the
problem. This can be a huge support for the pupil.

STIMULATE Try to move around the pupil’'s environment.

STIMULATE Strive for the quality over quantity.

STIMULATE Forget about the anger, disappointment or other
emotions that occur during the day, because of the
unwanted or disturbing behaviour of the pupil.

STIMULATE Assess the content not the hand writing

STIMULATE Reward the pupil quickly, when he/she has done
something good so that the link between the desired
behaviour and positive feedback is clear to the pupil.

STIMULATE When rewarding or praising the pupil, state expressly
what he or she was did well.

STIMULATE If you want to change the undesirable behaviour, it is
good to determine first by which positive behaviour you
want to replace it. This way you can achieve a better
balance between giving punishment and giving
encouragement.

STIMULATE Encourage positively at the time of the desired behaviour
(motivating for the child to complete the assignment or
task)

STIMULATE Ensure that the pupil is not frustrated or tired; maybe the
assignment was too heavy or took too much time

STIMULATE Tell the pupil how she/he can indicate that she/he feels
angry or frustrated.

STIMULATE Try as a teacher to formulate the behaviour of the pupil
in positive terms, so that there is no discouragement.

STIMULATE Give plenty of room to mess around and make noise.

STIMULATE Give a break often between assignments in which a
motor activity becomes allowed.

STIMULATE The penalty must be in proportion to the seriousness of

the facts.

149



MyHub 604454-EPP-1-2018-1-LV EPPKAS-IPI-SOC-IN

Type Possible STICORDI measures Applicable

STIMULATE Stay calm when you punish.

STIMULATE In case of seriously undesirable behaviour, it is best to
respond each time.

STIMULATE The punishment must be linked to a behaviour and not to
the personality as a whole.

STIMULATE If one punishes, it is best to do so immediately after the
incident.

STIMULATE Always teach the opposite, desired behaviour (this one
has better long-term effects).

STIMULATE Communicate to whom and how the pupil can ask for
help

STIMULATE Consider reduced concentration

COMPENSATE | Provide more time for large tasks / tests / exams

COMPENSATE | Spreading tests and exams in time in consultation with
other teachers

COMPENSATE | Provide exams in a separate room.

COMPENSATE | Read questions during tests / exams.

COMPENSATE | Provide error-free copies with fill-in sheets.

COMPENSATE | Allow tools in the classroom: calculator / times tables /
tables / formulas / step-by-step plans / solution cards /
dictionary /...

COMPENSATE | Allow tools when creating tasks: calculator / times tables /
tables / formulas /step-by-step plans / solution maps /
dictionary / ...

COMPENSATE | Allow tools when creating tasks: calculator / times tables /
tables / formulas /step-by-step plans / solution maps /
dictionary / ...

COMPENSATE | Offer a clearly structured whole and give this structure to
the pupil.

COMPENSATE | Give folders, covers, notebooks one colour per box.

COMPENSATE | You can use an instruction list, e.g., in the classroom: |
am sitting right on my chair, | am quiet, I listen to the
teacher, | look at the board.

COMPENSATE | Make a list of materials that the pupil has to bring with
him/her every day.

COMPENSATE | Teach the pupils techniques of memorization: memo-

technical remedies (e.g., donkey bridges), making clear
representations (e.g., mind maps), linking the new
information to the other already present memory
contents, learning the structure of the subject
matter/core thoughts by heart.
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Type Possible STICORDI measures Applicable
COMPENSATE | Emphasize the didactic principle of repetition.
COMPENSATE | Teach the pupil to count up to 5 before doing anything.
COMPENSATE | Use a verse or a song.

COMPENSATE | Teach the pupil to talk to himself aloud when he/she
does something.

COMPENSATE | Make good agreements about how the pupil can pay
attention, ask.

COMPENSATE | Clearly agree on which behaviour is desired and when,
and help the pupil in the respective situation.

COMPENSATE | Use signals as a warning for undesirable behaviour
(e.g., tap on the table).

COMPENSATE | Put the pupil in a strategically good position.

COMPENSATE | Allow ear protection.

PERSPECTIVE | Limit class exercises and homework to the basic material.

PERSPECTIVE | Provide a second chance: do not penalize catch-ups /
catch-up tests / forgotten tasks / postpone tasks / see if
all assignments have been filled in with tests / tasks /
exams

PERSPECTIVE | Assess the real issue (Point to the important subject
matter).

PERSPECTIVE | Language errors cannot be included in the subject
matter where this is not relevant.

PERSPECTIVE | Evaluate calculation errors less if the structure and
reasoning behind the solution is correct.

PERSPECTIVE | In dictation only mark the practiced words.

PERSPECTIVE | Complete words dictation instead of sentence dictation.

PERSPECTIVE | Provide extra guidance after school hours.

PERSPECTIVE | Avoid unnecessary stimuli and distractions as much as
possible.

PERSPECTIVE | Use questions - strategy: question 'What do you need to
do this? unloading ‘(e.g., formula, specific material)

PERSPECTIVE | Provide a clear organization in the day and week format.

PERSPECTIVE | Provide learning texts with a list of key words or core
ideas.

PERSPECTIVE | You can help the pupil by giving all things a permanent
place and by stimulating the pupil and teaching to do that
for themselves.

PERSPECTIVE | When making a task, make sure that only items that the

pupil needs are on the table.
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Type Possible STICORDI measures Applicable

PERSPECTIVE | Make sure that as few disturbing sounds as possible can
distract the pupil, for instance, by offering a sound-
deadening hearing protector during individual work.

PERSPECTIVE | Teach the pupil how to structure a learning text:
highlighting keywords, marking titles and subtitles.

PERSPECTIVE | Provide a clear structure in the school library (e.g.,
always keep the agenda) the right corner, the calculation
book left).

PERSPECTIVE | Use well-organized buttons (not too many on one page
each time), the same structure.

PERSPECTIVE | Give plenty of room to respond.

PERSPECTIVE | Place the pupil in a place with little distraction, preferably
in front of the classroom.

PERSPECTIVE | Put the pupil on a couch or next to a pupil who can bring
peace.

PERSPECTIVE | Regularity and clarity are an anchor for pupils with
ADHD.

PERSPECTIVE | Every approach that relies on self-control and self-
instruction gives these pupils the necessary
environmental support, e.g., the self-instruction method
van Meichenbaum or Stippestappen.

PERSPECTIVE | Discuss the basic attitude with the pupil.

PERSPECTIVE | All children with ADHD need simple rules with clear,
positive, encouraging consequences with desired
behaviour and adverse effects. Set firm, clear and simple
requirements and courageous the desired behaviour.

PERSPECTIVE | Avoid nuances such as maybe, a little, sometimes.

PERSPECTIVE | Combine an oral assignment with a written assignment.

PERSPECTIVE | Divide the instruction into smaller parts.

PERSPECTIVE | Keep the instruction phase short.

PERSPECTIVE | Make agreements about interruptions, e.g., to raise a
finger to shoe the annoyance or to ask a question, it can
be agreed that he/she asks a maximum number of
guestions per school day. The pupil learns because of
this, to think first before he/she asks a question and
gains experience in it by asking more specific and
relevant questions.

PERSPECTIVE | It is advisable to prepare the pupil for all sorts of new
situations and to act directly at the first sign that things
are going wrong.

PERSPECTIVE | Tell the pupil in advance what is going to happen, what it

will look like, who is there, what you will do.
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Type Possible STICORDI measures Applicable
PERSPECTIVE | Do not give too many rules at the same time.
PERSPECTIVE | Specify clear limits (this may / may not).
PERSPECTIVE | Repeat the rules adequately until the pupil runs it
smoothly and applies of his/her own accord.
DISPENSING Exempt from reproducing statements or proofs from
memory.
DISPENSING Provide a safe place to calm down/relax.
DISPENSING Allow the pupil sufficient time to complete his/her tasks
neatly and orderly (dispensing of time pressure).
DISPENSING Link time to divide tasks.
DISPENSING Help the pupil to set a long-term goal: the ultimate goal
broken up into realistic parts.
DISPENSING Consider oral questioning.
DISPENSING Arrange a telephone accessible 'helpdesk’ for the pupil,
e.g., via a buddy system.
DISPENSING Provide a stimulus-poor corner in the classroom where
the pupil can work as he/she wants.
Autism
Name pupil:
Class:
Period:
Type Possible STICORDI measures Applicable
STIMULATE To be aware of the problem of the pupil and to take it
into account.
STIMULATE Make the measures in the classroom open to discussion
(if the parents and the pupil wish so).
STIMULATE Do not evaluate individual results in the classroom in a
confrontational way.
STIMULATE Motivation and encouragement.
STIMULATE Checking if notes and agenda are duly completed.
STIMULATE Guide when adding new notes and events on the
calendar.
STIMULATE Check whether the assignment is well understood.
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Type Possible STICORDI measures Applicable

STIMULATE Communicate to whom and how the pupil can ask for
help.

STIMULATE Consider reduced concentration.

COMPENSATE | Provide more time for large tasks / tests / exams.

COMPENSATE | Spreading tests and exams in time in consultation with
other teachers.

COMPENSATE | Provide exams in a separate room.

COMPENSATE | Read questions during tests / exams.

COMPENSATE | Provide error-free copies with fill-in sheets.

COMPENSATE | Allow tools in the classroom: calculator / times tables /
tables / formulas / step-by-step plans /solution cards /
dictionary / ...

COMPENSATE | Allow tools when doing tasks: calculator / times tables /
tables / formulas /step-by-step plans / solution maps /
dictionary / ...

COMPENSATE | Allow tools when creating tasks: calculator / times tables /
tables / formulas /step-by-step plans / solution maps /
dictionary / ...

COMPENSATE | Offer a clearly structured whole and give this structure.

COMPENSATE | Customize Layout: clear font, wide line spacing.

COMPENSATE | Adjustments for book reviews: film instead of the book
review/ allow easier reading / large textbook / ...

PERSPECTIVE | Limit class exercises and homework to the basic
material.

PERSPECTIVE | Provide a second chance: do not penalize catch-ups /
catch-up tests / forgotten tasks / postpone tasks / see if
all assignments have been filled in with tests / tasks /
exams

PERSPECTIVE | Assess the real key (Points to the important subject
matter).

PERSPECTIVE | Language errors cannot be included in the subject
matter where this is not relevant.

PERSPECTIVE | In dictation only mark the practiced words.

PERSPECTIVE | Evaluate calculation errors less if the structure and
reasoning behind the solution is correct.

PERSPECTIVE | Complete words dictation instead of sentence dictation.

PERSPECTIVE | Provide extra guidance after school hours.

DISPENSING Permanent/temporary/partial/ complete exemption
provided for certain final objectives.

DISPENSING Exemption of exercises in front of the class.
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Type Possible STICORDI measures Applicable
DISPENSING Exemption from mental arithmetic.
DISPENSING Exempt from reproducing statements or proofs from
memory.
DISPENSING Exemption of certain questions at the test or exam:
multiple choice
DISPENSING Exemption from the written exam.
DISPENSING Provide a safe place to calm down/relax.
Dyscalculia
Name pupil:
Class:
Period:
Type Possible STICORDI measures Applicable
STIMULATE To be aware of the problem of the pupil and to take it into
account.
STIMULATE Make the measures in the classroom open to discussion
(if the parents and the pupil wish so).
STIMULATE Do not evaluate individual results in the classroom in a
confrontational way.
STIMULATE Motivation and encouragement.
STIMULATE Communicating to whom and how the pupil can ask for
help.
STIMULATE Promote a controlling attitude towards your own work.
STIMULATE Formulate clear goals. What is basic material? What is
differentiation?
STIMULATE For each new subject matter after the lesson, check
whether the pupil has actually understood it.
STIMULATE Organize extra exercises for mathematics in the lesson.
STIMULATE Work longer on a concrete / schematic level.
STIMULATE Give hints where possible during the math, sciences,
bookkeeping, history, etc. so that the pupil does not get
stuck by a small problem.
STIMULATE Announce tests for mathematics and sciences well in

advance.
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Type Possible STICORDI measures Applicable
STIMULATE As a teacher or pupil, check that the pupil is in the correct
place in his/her book, calculation work.

STIMULATE Never allow the pupil to solve an exercise on the board
unexpectedly.

STIMULATE Encourage success in what the pupil can do well.

STIMULATE Encourage pupils to ask questions about things they do
not understand.

STIMULATE Ensure a good bond and a safe climate.

STIMULATE Ensure continuity and consistency in the guidance.

STIMULATE Work with a progress card, or make evolution visible via,
e.g., a chart.

STIMULATE Evaluate the pupil according to his/her own abilities,
compare with him/herself), and discuss this with the
parents.

STIMULATE Evaluate not only the calculation errors, but also the
solution method.

STIMULATE Give a shorter, but not easier, test.

COMPENSATE | Provide more time for large tasks / tests / exams.

COMPENSATE | Allow tools in the classroom: calculator / times tables /
tables / formulas / step-by-step plans /solution cards /
dictionary / ...

COMPENSATE | Allow tools when doing tasks: calculator / times tables /
tables / formulas /step-by-step plans / solution maps /
dictionary / ...

COMPENSATE | Allow tools when creating tasks: calculator / times tables /
tables / formulas /step-by-step plans / solution maps /
dictionary / ...

COMPENSATE | Offer a clearly structured whole and give this structure to
the pupil.

COMPENSATE | Create homework tasks.

COMPENSATE | Put the pupil in a strategically good position.

COMPENSATE | Enlist the help of the parents for homework assistance.

COMPENSATE | Prepare exercises in advance.

COMPENSATE | Always express what you offer in the curriculum.

COMPENSATE | Visualize.

COMPENSATE | Do not use ambiguous language (no proverbs, no
figurative language).

COMPENSATE | Allow her/his own resources.

COMPENSATE | Provide customized worksheet.
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Type Possible STICORDI measures Applicable

COMPENSATE | Give tutoring during the practice moment.

PERSPECTIVE | Limit class exercises and homework to the basic
material.

PERSPECTIVE | Provide a second chance: do not punish catch-ups /
catch-up tests / forgotten tasks / postpone tasks / see if
all assignments have been filled in with tests / tasks /
exams.

PERSPECTIVE | Evaluate calculation errors less if the structure and
reasoning behind the solution is correct.

PERSPECTIVE | Provide extra guidance after school hours.

DISPENSING Permanent / temporary / partial / complete exemption
provided for certain final objectives.

DISPENSING Exemption of exercises in front of the class.

DISPENSING Exemption from mental arithmetic.

DISPENSING Exempt from reproducing statements or proofs from
memory.

Dysphasia
Name pupil:
Class:
Period:

Type Possible STICORDI measures Applicable

STIMULATE To be aware of the problem of the pupil and to take it
into account.

STIMULATE Make the measures in the classroom open to discussion
(if the parents and the pupil wish so).

STIMULATE When learning to read, spell, count:

- check whether the assignment is understood

- activate inside/prior information

- work with visual support when applying new subject
matter: phoneme-grapheme coupling, key words /
sentences, spelling rules, working with concrete material
and diagrams

- continue to read aloud and offer audiobooks

- repeated practice
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Type Possible STICORDI measures Applicable

STIMULATE Motivation and encouragement.

STIMULATE When communicating:

- being open to the communication skills of the pupil

- speak clear, simple language, ask short questions and
give short assignments

- clarify figurative language

- give time when answering questions

- deal appropriately with word-catching problems that
pupils have

- teach the pupil to ask for help

- support visually.

STIMULATE Guide when adding new notes and events on calendar.

STIMULATE Clarify whether the instruction is well understood.

STIMULATE Communicate to whom and how the pupil can ask for
help.

STIMULATE Consider reduced concentration.

STIMULATE Apply pre-teaching and extra instruction after the class
instruction.

STIMULATE Offer structure:

- in time: day-week format, during activity, end of the day
- in space: proximity teacher, buddy ...

- during activities: expressing thinking steps, using step-
by-step plans.

STIMULATE Do not evaluate individual results in the classroom in a
confrontational way.

STIMULATE Checking if notes and agenda are duly completed.

COMPENSATE | Provide more time for large tasks / tests / exams.

COMPENSATE | Spreading tests and exams in time in consultation with
other teachers.

COMPENSATE | Provide exams in a separate room.

COMPENSATE | Read questions during tests / exams.

COMPENSATE | Error-free copies provided with fill-in sheets.

COMPENSATE | Allow tools in the classroom: calculator / times tables /
tables / formulas / step-by-step plans /solution cards /
dictionary / ...

COMPENSATE | Allow tools when creating tasks: calculator / times tables /
tables / formulas /step-by-step plans / solution maps /
dictionary / ...

COMPENSATE | Offer a clearly structured content and give this structure

to the pupil.
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Type Possible STICORDI measures Applicable

COMPENSATE | Customize Layout: clear font, wide line spacing.

COMPENSATE | Adjustments for book reviews: film instead of the book
review/ allow easier reading / large textbook /....

COMPENSATE | Create homework tasks.

COMPENSATE | Allow the pupil to have access to the whole subject
matter.

COMPENSATE | Give one colour per box for folders, covers, notebooks.

COMPENSATE | Put the pupil in a strategically good position.

COMPENSATE | Enlist the help of the parents for homework assistance.

COMPENSATE | Provide copies with notes, completed agenda or help /
check.

COMPENSATE | Adjust the amount of exercises and task.

COMPENSATE | In the case of tests, indicate course material in advance
and go over examples to give a possibility to ask
guestions, clear questions.

PERSPECTIVE | Classroom exercises and homework confined to the base
material.

PERSPECTIVE | Assess the real key (points for the important subject
matter).

PERSPECTIVE | Provide a second chance: do not punish catch-ups /
catch-up tests / forgotten tasks / postpone tasks / see if
all assignments have been filled in with tests / tasks /
exams.

PERSPECTIVE | Language errors cannot be included in the subject
matter where this is not relevant.

PERSPECTIVE | In dictation only mark the practiced words.

PERSPECTIVE | Complete words dictation instead of sentence dictation.

PERSPECTIVE | Provide extra guidance after school hours.

PERSPECTIVE | Limit exercises and tasks to the basic material.

PERSPECTIVE | When arranging/ practicing/ repeating the subject matter,
adjust between the various people involved (teacher, ZC,
out-of-school help, GON, parents, the pupil ...) over the
school years.

DISPENSING Permanent /temporary /partial /complete exemption
provided for certain final objectives.

DISPENSING Exemption of exercises in front of the class.

DISPENSING Exempt from reproducing statements or proofs from
memory.

DISPENSING Exemption of certain questions at test or exam: multiple

choice / ...
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Type Possible STICORDI measures Applicable
DISPENSING Exemption from the written exam.

NLD (Nonverbal Learning Disabilities)

Name pupil:

Class:

Period:

Type Possible STICORDI measures Applicable

STIMULATE To be aware of the problem of the pupil and to take it
into account.

STIMULATE Make the measures in the classroom open to discussion
(if the parents and the pupil so wish).

STIMULATE Do not evaluate individual results in the classroom in a
confrontational way.

STIMULATE Motivation and encouragement.

STIMULATE Checking whether notes and tasks are filled in
properly.

STIMULATE Accompany when completing notes and agenda.

STIMULATE Check whether the assignment is well understood.

STIMULATE Communicate to whom and how the pupil can ask for
help.

STIMULATE Consider reduced concentration.

COMPENSATE | Provide more time for large tasks / tests / exams.

COMPENSATE | Spreading tests and exams in time in consultation with
other teachers.

COMPENSATE | Provide exams in a separate room.

COMPENSATE | Read questions during tests / exams.

COMPENSATE | Allow tools in the classroom: calculator / times tables /
tables / formulas / step-by-step plans /solution cards /
dictionary / ...

COMPENSATE | Allow tools when doing tasks: calculator / times tables /
tables / formulas /step-by-step plans / solution maps /
dictionary / ...
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Type Possible STICORDI measures Applicable

COMPENSATE | Allow tools when creating tasks: calculator / times tables /
tables / formulas /step-by-step plans / solution maps /
dictionary / ...

COMPENSATE | Offer a clearly structured content and give this structure
to the pupil.

COMPENSATE | Custom layout: clear font, spacious line spacing.

COMPENSATE | Adjustments for book reviews: film instead of the book
review / allow easier reading / large textbook / ...

COMPENSATE | Create homework tasks.

COMPENSATE | Allow the pupil to have access to the whole subject
matter.

COMPENSATE | Put the pupil in a strategically good position.

COMPENSATE | Enlist the help of the parents for homework assistance.

PERSPECTIVE | Limit class exercises and homework to the basic
material.

PERSPECTIVE | Language errors cannot be included in the subject
matter where this is not relevant.

PERSPECTIVE | Provide a second chance: do not penalize / postpone
catch-up / catch-up tests / forgotten tasks give in tasks /
see if all assignments have been completed in tests /
tasks / exams.

PERSPECTIVE | Assess the real key (points for the important subject
matter).

PERSPECTIVE | Evaluate calculation errors less if the structure and
reasoning behind the solution is correct.

PERSPECTIVE | For dictation only mark the practiced words.

PERSPECTIVE | Complete words dictation instead of sentence dictation.

PERSPECTIVE | Provide extra guidance after school hours.

DISPENSING Permanent /temporary /partial /complete exemption
provided for certain final objectives.

DISPENSING Exemption of exercises in front of the class.

DISPENSING Exemption from mental arithmetic.

DISPENSING Exempt from reproducing statements or proofs from
memory.

DISPENSING Exemption from the lessons LO.

DISPENSING Exemption of certain parts of the lessons LO.

DISPENSING Exemption of certain questions at test or exam: multiple
choice / ...

DISPENSING Provide a safe place to calm down/relax.
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Socio-Motor Development (ASD)

Name pupil:
Class:
Period:
Type Possible STICORDI measures Applicable
STIMULATE To be aware of the problem of the pupil and to take it into
account.
STIMULATE Trust relationship with the pupil for his/her well-being,
commitment and self-confidence.
STIMULATE Encouraging engagement: provoking activities in function
of participation.
STIMULATE Discrete observation. Literally enough distance with
accompanying interventions.
STIMULATE Creating conditions for (motor) learning: social safety,
rest and structure, breathing and tonus regulation.
STIMULATE Practice forms that meet 'enjoying the exercise'.
STIMULATE Social contact: do not shrug, not respond too quickly
(even positively evaluating) to budding social contact-
name (risk relapse).
STIMULATE Socio-motoric 'poor' work forms: mimic, working in a
class (merging with the group).
STIMULATE Enough material challenge in the short proximity of the
child.
STIMULATE Encourage success in what the pupil can do well.
STIMULATE Draw a purpose by explaining what the pupil is doing,
why she/he is practicing.
STIMULATE Create a class atmosphere that accepts pupils with
learning disabilities.
STIMULATE Encourage peer work (A fellow pupil can be a tutor for
the another one).
STIMULATE Ensure a good relationship and a secure environment.
STIMULATE Do not give too many reading tasks, this can be
counterproductive.
STIMULATE No unrealistic expectations.

STIMULATE Create a positive climate around reading and books.
STIMULATE Give homework and complete agenda at a quiet time,
e.g., not when the school bell rings.

STIMULATE Provide a suitable place in the classroom.
COMPENSATE | Extra help to facilitate implementation.
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Type

Possible STICORDI measures

Applicable

COMPENSATE

To respect the own socio-motor development rate of the
child.

COMPENSATE

Socio-motor learning line: to stand still for a long time at
every step.

COMPENSATE

Observing and evaluating (pupil involved in the function
of the level of development).

COMPENSATE

Do not force social contact in the threatening body zone
(20 cm from the body).

COMPENSATE

Stimulating object-oriented contact as an introduction to
possible personal contact.

COMPENSATE

Physically not helping (is often not allowed), but 'letting'
help.

COMPENSATE

Limit the social 'threat' of the fellow pupils, also on the
playground

COMPENSATE

No educational conversations (e.g., with fellow learners)
without the person concerned.

COMPENSATE

Avoiding learning conversations: offering 'slow' learning
lines
"Yes" / "No" questions.

COMPENSATE

Structure: also, attention for 'attention deficit'.

COMPENSATE

Provide more time for reading.

COMPENSATE

Provide more time for written assignments.

COMPENSATE

Fewer jobs at the same time.

COMPENSATE

Prepare texts in advance.

COMPENSATE

Do word processing and spelling correction.

COMPENSATE

Guide to use compensation software (for reading
programs) for independent learning.

COMPENSATE

Have the prepared dictation.

COMPENSATE

Read assignments for the tests.

COMPENSATE

Enlarge font or texts.

COMPENSATE

No too busy page filling, clear structure.

COMPENSATE

Use word prediction, visual support such as algorithm for
verbs, spelling card, sound feet and etc.

COMPENSATE

Resources: reading slat, cover sheet, display.

COMPENSATE

Work with spelling cards, solution plan, search strategies
such as a word check, word prediction or (digital)
dictionaries.

COMPENSATE

Allow to use notes from a classmate.

COMPENSATE

Explain orally instructions for written assignments.

COMPENSATE

Custom home tasks.

COMPENSATE

Fill-in work instead of overwriting.

COMPENSATE

Spelling errors outside of dictations are not marked.
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Type

Possible STICORDI measures

Applicable

COMPENSATE

Do not read out loud in the lesson without being asked,;
read aloud while reading.

COMPENSATE

Texts that have to be read in class, read out by other
pupils or read aloud by the teacher. Allow the use of
technology for supporting reading.

COMPENSATE

Easy reading books.

COMPENSATE

Provide extra time for exercises and assignments.

COMPENSATE

Provide good, corrected copies of notes and exercises;
check the workbooks; the teacher should give a table
diagram or mind map to clarify the content of the lesson.

COMPENSATE

Book reviews are used for struggling readers or
alternatively a film can be summarized.

COMPENSATE

Provide copies of notes and board diagrams. This can
also be a copy of a fellow pupil.

COMPENSATE

Allow tools such as spelling lists, control cards, an
electronic dictionary, a word processor / laptop (possibly
with speech recognition or prediction software).

COMPENSATE

Answering questions and assignments in a schematic
way and having them verbally explained.

COMPENSATE

Whether or not at the request of the pupil, questions are
explained by the teacher (checking whether questions
and instructions are understood - giving the opportunity
to ask for clarification).

COMPENSATE

Show pupils that they did not fill in certain questions or
the answer is incomplete.

COMPENSATE

Do not dictate or write on board questions or
assignments for tests and written examinations.

COMPENSATE

Placing assignments for the test and written exams /
putting them on tape (Dictaphone, mp3) / putting them on
the computer, so that the pupil can work with text-to-
speech software.

COMPENSATE

The pupil may, in agreement with the teacher, use
learning cards with a spelling algorithm, mathematical
scheme, mathematics formulas, in certain exercises.

COMPENSATE

Allow sufficient time for making test pieces for all
subjects.

COMPENSATE

20 percent more time seems reasonable, but the
consultation with the pupil may give a different result
based on the experience. Especially with multiple choice
questions more time is important and reading is often
necessary.

COMPENSATE

When listening to tests, provide the pre-recorded
recording in a specific room to work.
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Type Possible STICORDI measures Applicable

COMPENSATE | In addition to written testing, regular oral testing. The
pupil is given the opportunity to explain written tests
orally.

REMEDY Adjust expectations to the level of the child.

REMEDY Raise the pupil to a higher level through adapted
activities.

REMEDY Request information from parents about the child’s social
behaviour in non-school situations.

REMEDY Identify the causes of weaker performance in order to
better attune the guidance.

REMEDY Request information (or further research) in connection
with sensory abnormalities and developmental disorders.

REMEDY Individual assignments.

REMEDY Use humour.

REMEDY Reduce something to its real importance, put things in
perspective.

REMEDY Breathing exercises (stress-reducing).

REMEDY Giving sense of being 'free of supervision'.

REMEDY Physical awareness-raising activity; e.g., yoga, individual
practice forms.

REMEDY Contact-poor practice forms.

REMEDY Exciting tasks.

REMEDY Practice forms that connect to the pupil 's immediate field
of interest.

REMEDY Frequent safe movement activities.

REMEDY Well-known work forms.

REMEDY Repeat often (recognisability, safety).

REMEDY Opportunities:
- work with the “axenroos”, a model to characterize the
interaction between people
- working with living wrenches

REMEDY Playground Listing: possibilities for motor-driven
individual activities.

REMEDY Visualize words.

REMEDY Speed reduction by putting dashes between words.

REMEDY Increasing the temperature by singing.

REMEDY Use flash cards.

REMEDY Use of word rows.

REMEDY Spelling script.

REMEDY Step-by-step plan for spelling.

REMEDY Systematic imprinting of stumbling words, spelling rules
and strategies.

DISPENSING Stress and tolerance-reducing measures.
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Type Possible STICORDI measures Applicable
DISPENSING The teacher is always accessible (confidential advisor).
DISPENSING Granting the child his own pace when installing social
contact.
DISPENSING Use minimum requirements.
DISPENSING Giving up patience.
DISPENSING Differentiate with exercises that are socially stress-free.
DISPENSING Allow body language as a form of communication.
DISPENSING Let them work individually.
DISPENSING Allow controlled flight behaviour: pupil is allowed to stand
aside.
DISPENSING The part of spelling won’t be evaluated or will be quoted
differently.
DISPENSING | Word dictation; overwrite dictation sentences.
DISPENSING Exemption from writing difficult memorized words or
dictations.
DISPENSING Exemption from spelling in the French language.
DISPENSING Exemption from spelling assessments in the Dutch
courses.
DISPENSING Exemption from spelling errors in all other subjects.
DISPENSING Situations in which the pupil must present him/herself in
front of others, measure class group, work group,
partner, etc. on the social development level of the pupil.
Problems with Rhythm, Tempo in the Classroom
Name pupil:
Class:
Period:
Type Possible STICORDI measures Applicable
STIMULATE Empower the child continuously (verbally or materially
e.g., reward stickers).
STIMULATE Leave the pupils as much as possible the sense of
measure and tempo to become aware of in other ways
(moving of the body, stepping, folding, use rhythmic
percussion instruments).
COMPENSATE | Replace the difficult movement with a movement ahead

of the pupils if it becomes easier experienced, for
example, replacing beat by tapping with fingers, tapping
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Type Possible STICORDI measures Applicable
with the foot or another physical exercise that the
pupils used spontaneously.

COMPENSATE | First let the rhythm speak.

COMPENSATE | Repeat the exercise several times.

COMPENSATE | Have pupils use sheets on which the given rhythms are
listed.

REMEDY Start from simple rhythms and gradually increase the
difficulty level, starting from the previous correctly
executed rhythm.

REMEDY The use of a metronome may be possible, help out. This
can only work if the pupil can divide attention between
listening to the metronome and reading and / or playing
rhythm.

REMEDY Physically experience tempo, meter, and rhythm.

DISPENSING Leave a beat if compensating (tapping with fingers) fails.

Dictation
Name pupil:
Class:
Period:

Type Possible STICORDI measures Applicable

STIMULATE Use recognizable melodies, this works much better for
pupils with dyslexia, for example.

STIMULATE Empower the child continuously (verbally or materially
e.g. reward stickers).

STIMULATE Different types of dictations such as:

- choice of tuition
- hose effect
- interpretation
- improvements
-oral dictation.
STIMULATE Use melody lines with striking differences:
- rising and falling scales
- triads
- combination of both.
COMPENSATE | Let pupils use different colours for rhythm and melody,

e.g., green for rhythm and red for melody.
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Type Possible STICORDI measures Applicable

COMPENSATE | Let pupils replay the dictation on the instrument or
reading instead of writing on the paper.

COMPENSATE | Offer structures how the melody line runs.

COMPENSATE | Allow rhythm cards with the rhythms used as a
supportive tool.

COMPENSATE | Use custom staves (increase space) for pupils for whom
writing is hard.

REMEDY For learning delayed pupils repetition is always Important
but it may still be that no improvement is noticeable.

REMEDY Let the rhythmic structure / patterns repeat = awakening.

REMEDY Let the melodic line sing = awareness.

REMEDY Follow the melodic line by hand.

REMEDY Pupils with developmental disorders usually have a good
memory but have one weak insight which makes the
transfer difficult.

REMEDY Pupils with learning disabilities also have a great need
for repetitions.

DISPENSING In a class with pupils who have learning disabilities one
can omit the difficult rhythms (basic learning material).

DISPENSING Instead of specific assessment moments, permanent
evaluation can be an option (daily work).

DISPENSING | Avoid combined dictations (melo-rhythmic).

Performance Anxiety
Name pupil:

Class:

Period:

Type Possible STICORDI measures Applicable

STIMULATE Put the groups together with pupils who are the failure-
anxious for pupils to feel safe.

STIMULATE Create a safe environment: recognize the pupil's
feelings.

STIMULATE Deal smoothly with errors and do not dwell on them.

STIMULATE As a teacher, emphasize the progress that the
pupil makes.

STIMULATE Radius as a teacher rests, give a good example.

STIMULATE Work on a positive self-image of the pupil: avoid negative

thoughts.
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Type Possible STICORDI measures Applicable
STIMULATE Confirm what they can already do: play repetitions.
STIMULATE Speak repeatedly about, e.g., the personality of the pupil
and what the pupil does.

STIMULATE Set real goals.

COMPENSATE | Provide an alternative to the way of evaluating, e.g., let
the pupils have a small concert play instead of a classic
‘exam’. Let the pupil choose if he / she trusts this want to
play public or not. In other words, pupils can decide how
they will participate in the concert or examination.
COMPENSATE | Evaluate only with permanent evaluation.
COMPENSATE | Work out a good study method together with the pupil.
COMPENSATE | Play more on the experience than on technical failure.
COMPENSATE | Have the pupil record a safe follow-up role instead of a
leading role during teamwork.

COMPENSATE | Allow pupils sufficient time.

REMEDY Depart as much as possible from an authentic learning
situation.

REMEDY Teach pupils to formulate positive, constructive
comments.

REMEDY Teach pupils to overcome the fear by taking the trouble
in small steps to be overcome.

REMEDY Teach pupils reflect on themselves, the piece of music
and its performance.

REMEDY Teach pupils low breathing. Good breath control teaches
pupils rest.

DISPENSING Do not allow pupils to come individually. This generally
also takes a lot of time.

DISPENSING Never allow pupils to perform at the front of a class
(dictation, preliminaries)

DISPENSING Exemption from executing from memory.

Lesson Plan Examples — Bulgaria

Contributors: Andrean Lazarov (Marie Curie Association, Bulgaria), Snezhana llieva, and

Valeria Vitanova (Sofia University “St. Kliment Ohridski”, Bulgaria)
Lesson 1 (Mathematics)
Subject Matter: Mathematics

Topic of the lesson: Acquiring knowledge about the number 5
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The age group: 1st - 2nd grade

Estimated time of the activity (approx.): up to 30 min

Special needs group: Autism spectrum disorder

Learning Objectives:

o To acquire knowledge about the number 5

Expected learning outcomes:

o Acquired knowledge about the number 5

Materials and technologies are needed for the lesson: Use a tablet with an educational

game to write the number 5 and relate the quantity to number.

Instructional procedures

Activities

The use of ICT

1. Introduction

2. Interaction (Understanding
the meaning)

3. Practical part (practicing,
problem solving)

I. The teacher prepares a visual plan-schedule with
specific tasks and timekeeping for each of them:

1) Outlining of relief figure 5 and its colouring; 2)
Writing the number 5 in a plate with couscous;

3) Making the number 5 from plasticine (with
support);

4) Correlation of quantity to number: From an empty
blister of drugs the teacher cuts out a form with 5
nests and marks it with the number 5 by giving the
pupil 5 balls to put in the nests;

5) Educational game on a tablet for writing the
number 5 and correlating quantity to number;

6) At the end the whole class sings a song about the
numbers, and on the 5th they get up and dance;
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7) At the end of the class the pupil receives a balloon
in the shape of a 5 for a job well done.

Il. The pupil performs the tasks from the schedule in
the order of their sequence. / duration of the lesson
35 minutes /

The use of ICT and calculation abilities are improved,;
Enrichment activities and | strengthening the concentration, memory perception

adjustments for children | and request and response abilities.
with special needs

Lesson 2 (Digital competences)
Subject Matter: Digital competences

Topic of the lesson: To acquire basic skills for creating a graphical user interface and for

writing simple codes that must be executed by a program
The age group: 8th - 10th grade

Estimated time of the activity (approx.): up to 40 (45) min
Special needs group: Autistic spectrum disorder
Learning Objectives:

o To acquire basic skills for creating a graphical user interface and for writing simple

codes that must be executed by a program
Expected learning outcomes:

o Acquired basic skills for creating a graphical user interface and for writing simple

codes that must be executed by a program

Materials and technologies are needed for the lesson: We use a computer and the Visual

Basic Express program
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Instructional procedures

Activities

The use of ICT

1. Introduction

2. Interaction
(Understanding the
meaning)

3. Practical part
(practicing, problem
solving)

The teacher shows the basic controls that the pupil
needs to draw in the form, as well as where to find
the appropriate properties. The teacher gives the
pupil the code so he can copy it and shows him where
to write it.

At the end they consolidate again what has been
done step by step and save the work.

Enrichment activities
and adjustments for

children with special
needs

The use of ICT and writing simple coding.

Lesson 3 (Bulgarian language and literature)

Subject Matter: Bulgarian language and literature class

Topic of the lesson: Conclusion on vowel sounds and their letters / summary lesson /

The age group: 1st - 2nd grade

Estimated time of the activity (approx.): up to 30 min

Special needs group: Cerebral palsy

Learning Objectives:

o To conclude on vowel sounds and their letters / summary lesson /
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Expected learning outcomes:

o Being able to conclude on vowel sounds and their letters / summary lesson /

Materials and technologies are needed for the lesson: A PPT presentation was used in

which a summary was made in

Instructional procedures

the form of a game.

Activities

The use of ICT

1. Introduction

2. Interaction
(Understanding the
meaning)

3. Practical part
(practicing, problem
solving)

1. The vowel sounds are negotiated: the teacher
pronounces the vowel sounds, and at the same time
shows the pupil a pictorial support, starting with the
corresponding sound.

2. The activity is repeated with other pictures, and the
pupil is asked to answer whether the picture starts
with the given vowel sound.

3. When showing a supporting picture, the pupil is
required to make the appropriate sound. In case of
error, it is applied only for the wrong sound - a total of
8 minutes.

4. Independent activity of the pupil. A set of vowels
and supporting pictures with objects starting with
vowels and random pictures is distributed. The child is
required to arrange the maximum number of pictures
starting with each vowel.

5. Independent manipulative activity of the pupil: the
child is offered to choose a picture with the outline of
an object, starting with a loud sound and to colour it.
The colour version of the item is also available - 10
min.

6. Final course of the lesson - 3 minutes. The pupil
shares whether he liked working with these letters
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and what made it difficult. He receives praise for the
job well done.

The use of ICT and concluding on vowel sounds and
Enrichment activities their letters

and adjustments for
children with special
needs

Lesson Plan Examples - Latvia

Lesson 1 (Electricity, preschool)

Contributor: Linda Daniela (University of Latvia, Latvia)
The activity - Batteries and Circuits
The age group: primary school

The objective of the activity: to raise children’s awareness that batteries supply electricity

and that they can be handled safely.
Estimated time of the activity (approx.): up to 40 min
Materials/tools needed:

o Children to bring in a battery operated toy, torch or bike light

o Drawing paper and pencils

Additional resources: www.switchedonkids.org.uk;

http://www.bbc.co.uk/schools/scienceclips/ages/6 7/electricity.shtml

Plan of the activity
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Part of the | Content Comments how to use this
activity activity for pupils with
special needs
Introduction | Before the activity the teacher starts the | Teachers may have in their
discussion with children by asking them class pupils with vision
guestions: impairments and for them it
o Do you know what electricity is? can be difficult or impossible
o Do you know which devices work on | to see the signs + and —on
electricity? battery to find the differences.
o Do you have any idea where It is suggested to use
electricity comes from? batteries where the signs can
o Do you know where we can keep be touched. If not, then the
electricity? teacher should prepare
touchable + and — signs to let
children touch them and find
the differences. It could be
cartoon, fleece or wood.
If there is a child in the class
Classroom 1. Children show each other their toys who has any assistive device
activities and explain what the toy can do to support him/her (hearing

when it has batteries included and
what happens when it doesn’t have
them in.

2. Select a small number of toys which
use different types of batteries. Help
children take the batteries out of the
toys and look at their different shapes
and sizes, i.e.,
rectangular/cylindrical/large/small.

3. Discuss with the children why some
toys use more batteries than others
or use a different size of battery.

4. Put the toys into groups according to
the types of batteries they use.

5. Record results graphically, children
could pictorially represent the toys
and shape of the battery, i.e. using a
tally chart or bar graph.

6. Ask the children to find + and - signs
on batteries and ask them what they
think they mean. Ask the children
where they have seen these signs
before.

aid, electric wheelchair etc.)
teachers can organize the
activity where pupils who use
these assistive technologies
explain how they work and
what kind of battery is used
and how often they should be
changed or charged.
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7. Help the children to put the batteries
into the toys. Put the batteries in the
wrong way and ask the children to
predict what will happen.

8. Children practise putting the batteries
in and taking them out.

Discussion o The teacher asks question - what is | If there is a child with hearing
the difference between + and - sign | impairments in the class the
on batteries? teacher should prepare

o Why is it important? written explanations for the
o Where else we can collect topic or find a short video with
electricity? visual interpretation of the
topic.

The teacher should try to
repeat comments and
questions asked by other
pupils who are not in the
range of vision of the hearing-
impaired pupil or encourage
pupils to speak in a way to
allow pupils with hearing
impairments see the speaking

pupil

Expected o The children should be aware that

outcomes batteries supply electricity.

o That items which use batteries can
be handled safely.

o The children should be able to make
connections in circuits to the positive
and negative poles of the battery.

Lesson 2 (English, 5th grade)

Contributor: Svetlana Surikova (University of Latvia, Latvia)
Subject Matter: English as a Foreign Language (EFL)
Topic of the lesson: Countable and uncountable nouns

The age group: 10-11 year olds (5th grade)
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Estimated time of the activity (approx.): 40-45 min.

Special needs group:

An inclusive pedagogy approach is used at the lesson (classroom design for all, multisensory
approach). The lesson can be adjusted for children with learning disabilities such as dyslexia

and dysgraphia.

Learning Objectives:

o To learn to identify countable nouns and uncountable nouns.

o To repeat the use of numerals (1-100).

o To repeat the vocabulary of food and drinks.

o To practice and improve listening, speaking, reading and writing skills.

Expected learning outcomes:

By the conclusion of the lesson, pupils will:

o be able to identify countable nouns and uncountable nouns;
o give examples of countable nouns using numerals (1-100) or some additional words
such as many, some, several, few, a few, a lot of / lots of;
o give examples of uncountable nouns using some additional words such as much,
some, a little, a lot of / lots of.
Materials and technologies are needed for the lesson: computer, digital projector,
interactive whiteboard, internet access, two versions of worksheets (“Countable nouns or
uncountable nouns”) as well as laptops, tablets or smartphones for individual use, an
individual MS Word worksheet or printout, countable and uncountable food flashcards and a

list of countable and uncountable food nouns with pictures.

Instructional procedures

Activities | The use of ICT

Introduction and warm up

Activity A: A teacher can | An interactive whiteboard is connected to a computer or
start with a quick review on | projector so that images may be presented or projected on
nouns and discuss what a | the interactive whiteboard.

noun is, allowing pupils to
share several examples of
nouns. There are two
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examples on the
interactive whiteboard. The
teacher explains that there
are other labels for nouns.
For example, due to the
fact that nouns can be
counted or can’t be
separated or counted,
there are “countable
nouns” (for example, one
apple, 2-100 apples) and
“‘uncountable nouns” (for
example, cheese, milk,
juice, bread).

cheese

apple

Available under a Creative Commons license.

Interaction (understanding the meaning)

Activity B: The teacher
offers pupils to watch the
video and complete a table
in the pupil activity book
writing some (3-4)
examples of countable and
uncountable nouns.

Countabl | Uncountabl
e nouns e nhouns

1..... 1.....
2. ... 2. ...
3. ... 3.
4. ... 4. ...

Activity C: The teacher
explains the use of
numerals and some
additional words using the

The video is presented or projected on the interactive
whiteboard.

A

COUNTABLES “s=~ UNCOUNTABLES

The video “Countable & uncountable food in English: Food

and drinks vocabulary” retrieved from
https://www.youtube.com/watch?v=1SbJ1B1MTQqg

The grammar table is presented or projected on the
interactive whiteboard.
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grammar table. It should
be concluded that
countable nouns have
singular and plural forms
and can be used with
numerals (1-100) or some
additional words such as
many, some, several, few,
a few, a lot of / lots of.
While uncountable nouns
can be used only in the
singular form using the
words such as much,
some, a little, a lot of / lots
of.

Some examples of
affirmative sentences are
provided. The pupils write
those sentences in their
exercise books.

Countable

a lof of ) + /

much ) -)(? /
. alittle ) 000

test-englishg com

large
quantity

many

a few

=2

The grammar table is retrieved from https://test-
english.com/explanation/al/much-many-lot-little-few/

Countable There are a few apples on the
nouns table.
There are a lot of apples on the
table.
Uncountable | There is a little water on the
nouns table.
There is a lot of water on the
table.

Practical part (practicing, problem solving)

Activity D: The pupils
work in pairs. One half of
pairs will work with the first
worksheet, another — with
the second worksheet:
they read in pairs the
nouns given and write the
words into the table. Each
pupil completes his/her
worksheet individually after
collaborative discussion in
pair. Then they discuss
how to write 4-8 sentences
using the words from the
table appropriately.

There is ... on the table.
There are ... on the table.

One of the worksheets could be presented or projected on the
interactive whiteboard.

THE KIDS Name Date
WORKSHEETS

Write the words into countable nouns or uncountable nouns table.
Y\ P (i, \%

) \ / e

\.\ \ /
apples rice cherries coffee
(Su) e ’

o \"Q/PJ p

=

bread burger;

Countable nouns

cheese grapes

Uncountable nouns

©2020
ot for resel

The first worksheet “Countable nouns or uncountable nouns’
retrieved from
https://www.thekidsworksheets.com/downloads/countable-
nouns-or-uncountable-nouns/
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THE KIDS
WORKSHEETS

Write the words into

S
!

juice bananas
s

n & ()

milk sandwiches meat eggs

Uncountable nouns

HONE

honey

Countable nouns

©2020
vFree th aclassroom. x Not for resell, re-upload, distribution or commercial use.

The second worksheet “Countable nouns or uncountable
nouns” retrieved from
https://www.thekidsworksheets.com/downloads/countable-
nouns-or-uncountable-nouns-2/

Activity E: The teacher
asks pupils to participate in
a fun and useful activity
using the online grammar
quiz. Pupils read the nouns
and discuss in pairs
whether they can count
those nouns or not. Then
they vote and the teacher
makes a choose taking into
account the opinion of the
majority. The teacher
reads an explanation and
translates into the national
language (if necessary).
The total score of the
completed quiz is available
and can be discussed
immediately.

The online grammar quiz is presented or projected on the
interactive whiteboard.

The online quiz “Can you count these items or not?” (by
Kenneth Beare) retrieved from
https://www.thoughtco.com/countable-or-uncountable-noun-
quiz-4066957

Reflection / assessment / self-assessment time

Activity F: The teacher
uses the activity for
formative assessment. The
teacher asks pupils to
share some examples of
countable or uncountable
nouns and tell how they
would express quantity for
each example using the
following type of the

The animated musical video is presented or projected on the
interactive whiteboard.
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sentence: There is/are...
numerals and additional
words. Everyone can
express his/her emotions
and thoughts regarding the
lesson reflecting on what |
knew, what | learned, and
what difficulties | had. At
the end of the lesson, the
teacher offers to listen to a
song and to sing along.

The animated musical video on count and noncount nouns
retrieved from
https://www.youtube.com/watch?v=0qVueNN2GQo

The alternative animated musical video retrieved from
https://www.youtube.com/watch?v=fUvQ-adIF7w

Enrichment activities and adjustments for children with special needs

Enrichment (Activity E):
Pupils can use the online
grammar quiz individually
and get his/her own score.
There are various
additional online grammar
quizzes available via
internet (section “Additional
self-assessment tools”).
Adjustments:

A student with dysgraphia
and/or dyslexia (Activity B,
C.,&D)

An individual MS Word
worksheet via a laptop or
tablet can be used and a
pupil can type the words
and/or sentences. Using a
tablet or smartphone
instead of physical
handwriting, a pupil can
record her/his own audio
examples of sentences or
using speech-to-text
options (for example, a
dictation tool in MS Word)
to transform his/her voice
into editable text.

A printout with necessary
words, sentences,

An individual tablet or smartphone

An individual laptop, tablet or smartphone can be used to
provide alternatives to reading assignments (using text-to-
speech options, for example, Microsoft Immersive Reader)
and/or written assignments (using typing, audio recording or
speech-to-text options instead of physical handwriting).

Countable and uncountable food flashcards and a list of
countable and uncountable food nouns with pictures retrieved
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grammar tables can be from https://games4esl.com/countable-and-uncountable-
used, a pupil can highlight | food-

key areas and draw list/#Materials To Teach Countable And Uncountable Foo
thumbnail pictures in the d

margin to represent the
most important points.

The pupil can write more
words and sentences using
additional printed
countable and uncountable
food flashcards and/or a
list of countable food
nouns with pictures.

Additional self-assessment tools

Assessment (Optional) The use of ICT

Pupils use individual tablets or Online grammar quizzes:

smartphones to apply multiple Countable and Uncountable

additional online grammar https://www.montsemorales.com/gramatica/CountableS
quizzes. potl-6.htm

Online Grammar Quiz: Countable or Uncountable?
https://www.usingenglish.com/quizzes/210.html
Countable and Uncountable Nouns
http://lwww.english-

room.com/grammar/countable uncountable.htm

References / Materials

1. A grammar table “Much, many, a lot of, a few, a little” is retrieved from https://test-

english.com/explanation/al/much-many-lot-little-few/

2. Avideo “Countable & uncountable food in English: Food and drinks vocabulary” retrieved
from https://www.youtube.com/watch?v=1SbJ1B1MTQqg

3. An animated musical video on count and noncount nouns retrieved from

https://www.youtube.com/watch?v=0gVueNN2GQo

4. An animated musical video “Count and noncount nouns” retrieved from

https://www.youtube.com/watch?v=fUvQ-adIF7w

5. An online quiz “Can you count these items or not?” (by Kenneth Beare) retrieved from
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https://www.thoughtco.com/countable-or-uncountable-noun-quiz-4066957

6. Countable and uncountable food flashcards and a list of countable and uncountable food
nouns with pictures retrieved from https://games4esl.com/countable-and-uncountable-

food-list/#Materials To Teach Countable And Uncountable Food

7. The first worksheet “Countable nouns or uncountable nouns” retrieved from

https://www.thekidsworksheets.com/downloads/countable-nouns-or-uncountable-nouns/

8. The second worksheet “Countable nouns or uncountable nouns” retrieved from
https://www.thekidsworksheets.com/downloads/countable-nouns-or-uncountable-nouns-
2/

Lesson 3 (English, 1st grade)

Contributor: Dita Nimante (University of Latvia, Latvia)
Subject Matter: English (1st grade)

Topic of the lesson: My body

The age group: 1st grade

Estimated time of the activity (approx.): up to 40-45 minutes

Special needs group: An inclusive pedagogy approach is used in the lesson (classroom
design for all, multisensory approach). The lesson can be adjusted for children with special

needs (mild cognitive disabilities, visual disability, hearing disability)
Learning Obijectives:

o Repeat the use of numeric words (1-10)
o Learn new vocabulary (Body parts: head, nose, ears, eyes, chin, mouth, hands,
hands, toes, feet, feet, toes), learn the sentence: “This is me!”
o Continue with general skills development:
o Practice listening skills.
o Practicing talking skills.

o Practicing writing skills.
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Expected learning outcomes:

o Will be able to identify some body parts in English,

o Will use some/all new vocabulary (Body parts: head, nose, ears, eyes, chin, mouth,
hands, hands, toes, feet, feet, toes), by repeating it with the help and
independently,

o Write some/all new vocabulary (Body parts: head, nose, ears, eyes, chin, mouth,
hands, hands, toes, feet, feet, toes), by copying it.

Materials and technologies are needed for the lesson: Computer, Interactive Blackboard,

Internet access, Work sheets (“Your body”), (in addition: prepared game “LOTTQO”)

Instructional procedures

Activities The use of ICT

1. Introduction

a. A teacher asks pupils to guess what Use Interactive board
they are we going to learn today. The
teacher can tell pupils: someone or There is the picture revealed.

something is hiding in the Interactive
blackboard, let's help to release him/it.
Invite pupils to ask questions and make Retrieved from:

guesses. https://www.education.com/worksheet/article/p
After the teacher reveals the picture, the [ arts-human-body/

teacher introduces the topic of the lesson
and learning outcomes.

2. Interaction (Understanding the meaning)

b. The teacher fills in the boxes with Video

appropriate words one by one. The Body Parts Song for Kids - This is ME! By ELF
teacher asks children to touch the body Learning

part that she names (children can sit or Retrieved from:

stand up). After that, they all together (as | https://www.youtube.com/watch?v=QkHQOCY
a choir) repeat words. It can be done wijal

several times.

3. Practical part (practicing, problem solving)
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Listening activity Interactive board
c. The teacher tells pupils: listen to the
song and sing along: Body Parts Song for
Kids - This is ME!

The song can be repeated several times.

d. Talking activity

After that the teacher closes the boxes
with words and asks pupils to help to
remember them. At first, the teacher
allows children to name the words of
body parts they remember (the child has
to raise his hand). After children recall the
word, the box can be opened (can be
done by the teacher, or the teacher can
ask the pupil to do it). It can be repeated
several times, the teacher can invite
some children to come to the desk and
try to guess as many words as possible.

e. (Additional activity LOTTO (if there is
extra time or the class is working fast)
The teacher can divide the class in
several groups (four pupils in each
group). Give 3- 5 (depends on the class)
minutes to do the task. Each child
receives the card of the role he will
perform in the group: materials manager
(who will collect the LOTTO at the
beginning of the game and at the end of
the game will put it in the box), leader
(who will remind the task and roles to
everyone), checker (checks for
accuracy), time keeper (keep track of
time). Every group receives the template
and ready-made cards. Teams have to
put the right card in the right place. First
team, who have finished, stands up and
all together say “Body parts”. After that
they receive the worksheet and they have
to check their work.

f. Writing activity.
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Every child gets a “Your Body”
worksheet. The child writes the
appropriate words in the boxes.

learning)

4. Reflection/assessment/self-assessment time (what we have learned, evaluate your

g. The teacher uses the activity for
formative assessment: Tell your
neighbour what you have learned today.
How many words can you remember?
Recall them, your neighbour will count
them for you. Tell the results to the
class.

ICT)

Enrichment activities and adjustments for children with special needs (The use of

Child with mild mental disorders (activity
f):

a pre-made worksheet with body part
descriptions, the pupil has to swipe with
another pen over the words.

Or he canfill in less boxes, write less
words (for example, 3-5).

Child with visual impairment ((activity a, f)
(can use the help of the teacher or
assistant):

Uses Computer to enlarge the worksheet
and words (body parts).

Children with hearing impairment
(throughout all lesson).
Assistive technologies are used

Regular computer or tablet (possibility to zoom
to enlarge the text)

Personal FM system can be used. Teachers
can use wireless microphones throughout the
lessons. (An audio signal is sent via FM radio
waves directly to whatever assistive hearing
devices the pupils are wearing.)

Additional assessment/ assessment activities/ assessment tools (if relevant)

Assessment (Optional)

The use of ICT
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Children use mobile phones to answer the | Kahoot (game-based learning platform)
guestions about body parts. https://kahoot.com/

References/ Materials
Body Parts Song for Kids - This is ME! by ELF Learning. Retrieved from:

https://www.youtube.com/watch?v=0kHQOCYwijal

Worksheet “Your body”. Retrieved from:

https://www.education.com/worksheet/article/parts-human-body/

Mapayeiypata Zxediou MaBrjparog - Kutrpog

Zuyypageig: Mapiavva [pnyopiou, Ayyedog NikoAdou kai MNwpyog MiAfg (EUROCY

Innovations Ltd, Kutrpog)

MdaBnua 1 (MaBnuatikd yia TTpooxoAIKn NAIKIQ)

AvTikeipevo BépaTtog: MaBnuaTika (TTPooXoAIKA nAIKia)

O¢épa Tou pabAparog: O1 apiBuoi 1-10

HAikiak opada: puéxpl 6 xpovwv

EkTipwpevog Xpovog Tng dpaotneioTnTag (Trepitrou): péxpr 60 AetTrtd
Opada pe €181KEG AVAYKES

Mia TTepIEKTIKA TTAIdAYWYIKL TTPOCEYYION XPNOIKMOTIOIEITal 0TO PaBnua (oxedlaoudg Taéng yia
0Aoug, TToAuaioBNTIKA TTPOCEyyIon). TO HABnua YTTopEi va TTpocappooTei o€ TTaIdIA JE EIOIKEG

avAaykeg (ATTIO YVWOTIKA avaTtrnpia, OTTTIKr) avaTrnpia, akor, avartrnpia ouiAiag).
210)X0I Hadnong:

o EmavalauBavouevn xprion apiBunTikwy AéEewv (1-10)
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o MaBnon véou Agglhoyiou (o1 apiBuoi 1 -10, TTpdcBeon ocuvolou, odnyics, AegIAOYIO
yUpw atrd TN 0pacTnpIOTNTA (VEEG AEEEIC TTOU BpPioKOVTAl OTA XAAGKIO POUTTOT))

o 2UvéXIon TNG YEVIKAG AvATTTUENG OEEIOTATWV:

o E&doknon delotiTwyv akpdaong.

o E&doknon de€lotiTwy opIAiag.

o E&daoknon deéloTATWV Ypaeng.

Avapevopeva padnoiakd amoreAéouara:

o Oa gival o€ Béon va avayvwpioel Toug apiBpous atrd 1o 1-10.
o Oa xpnoiyotroifoel Aiyo / 6Ao 1o véo Ae€IAdyio (O1 apiBuoi: éva £wg déka, odnyia,
TTPOcONoN), eTavaAapBavovtag 1o e Borbeia Kal aveEdpTnTa.
Oa xpnoiyotroiAoel KATTOIO yVwoTo AeINdyio (Ta oxAuaTa: KUKAOG, oBAA, pdupog,
TTAPAAANAOYPAUUO, TPIYWVO, TETPAYWVO K.ATT. Ta XpWHATA: KOKKIVO, UAUPO, UTTAE, AEUKO,

KiTPIVO, TTOPTOKQAI).

YAIKA Kau TEXVOAOyigg TTou atraiTouvTal: YTTOAOYIOTHG, EKTTAIBEUTIKO pOUTTOT, EKTTAIBEUTIKG
XOAIG (6TTWG N apIBUNTIKA ypaupn 1-10, To XaAi oxnudatwy), AoyIouIKO yia MaBnuaTikd (61Twg
Evoenvwpata), AiadpacTikdg TTivakag, xpridarta (01 TTpayHaTikd, yia Taixvidia), Emtpatrédio
TTaIYVidl (6TTwG TO TTaIXVidI COUTTEP PAPKET), TTAIX VIO YAPEUATOS (WAPEUA TWV APIBPWY), KOUTI
opIAiag

EktraideuTikég d1adiKaoisg

ApacTNEIOTNTES | H xpion TIME koi AT

1. Eicaywyn
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A. O dAoKaAOG pWTA TOUG HABNTEG av
Eépouv TI KpATA (TO POUTTOT PEAITOWV)
Kal e€nyei TTwg Ba xpnoiyoTrolouaayv
auTd To pYAAEio yIa TO ONUEPIVO TOUG
Mabnua.

"AUTO TO PONTTOT NEANICCWYV Ba pag
BonBnoel va kKavoupe dpacTnpIOTNTEG HE
Toug apiBuoug até 1o 1-10, va udbouue
odnyieg Kal va HETAPEPOUE TIG AYOPES
Mag, aAAG TTpwTa TTPETTEN Va
KaTtaAdPBoupe TTw¢S Asitoupyei auTtd To
epyaAeio”

B. O ddokaAog TOTTOBETEI TO POUTTOTIKS
XOAI POUTTOT YE apIBUOUG Kal TR HEAICTQ
OTO XOAi Kal ¢nTd atrd OAa Ta TTaidid padi
va TTOUV TOUG apIBuoUg TTou Seixvel N
MéAMIooa aTo XaAi (atmd 1-10)

I". O dAaokaAog £xel €TTioNG £va KOUUTTI
OMIAIOG, OTO OTTOIO £XEI KATAYPAWEI TOUG
apiBuoug atoé 1-10 o€ Tuxaia oeipd.
Zn1d atmmod éva Taidi va TTaTAoEl To
KOUMTTI Kal va akoUuoel €vav apiBuo, To
TTaudi péTTel va O¢gigel Tov apiBud oTo
XOAI Kal va ToTToBeTAOEl £va TTarXvidl yia
TO POUTTOT yIa va @TAcEl o€ auTdV TOV
apIBuo (yia TTapadelyua, v 10 POUTIOT
eival otov apiBud 1 kai dkouaoe ammod TNV
OMIAia KoupuTTi TOV apIBuod 5, Ba TTpéTTel
vVa JETAKIVHiOOUV TN YEAICOQ TTPOG TA
EMTTPOG TTATWVTAG 4 POPES TO KOUWTTI
TTPOG T EUTTPOG).

Edw €ival To pOUTTOT HEAICOWY, N APIOUNTIKNA

YPOUUNA KOl TO KOUUTTI OMIAiag

3

Ja ‘s’ "ge

- N W &

=]

AvakTtenkav aTré:
https://ses.arab

3. NpakTiké pépog (e§aoknon, eriAuon

TTPORANHATWYV)

I". AKOUOTIKR) dpaoTnEIOTNTA

O daokaAog Aégl 0TOUG PaBNTEG va
aKoUOOUV TO Tpayoudl Kal va
Tpayoudrnoouv padi: 5 JIKPEG PATNOUdES
NS00V GTO KPERATI.

To Tpayoudi Ba eravalauBdaveTal Kal o
OdoKkaAog ptropei va ¢ntroel atrd Ta
TTadI& va &gi¢ouv Tov owaoTd apiBuod
TTOOWV TTIBAKWYV gival TWPA OTO KPERATI.
O daokaAog nTa atTd PePIKA TTaIdIA VO
givai o1 Tinkol auTr) TN @opd Kai GAAa
TTaidid Tpayoudoucav 10 pIKpoug

TMOAKoUg TTNOWVTAG OTO KPERATI, £vag
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£TTECE Kal XTUTTNOE TO KEPAAI Tou. Ndoeg
MaipoUdeg cival Twpa aTo KpeRaT; Kai
6Aol Ba peTpoloav TTOOEG UATUOUDES
QTTOMEVOUV.

A. ApaoTnpidTNTa OMIAIOG

O ddokalog xpnoIdoTToIEi TOV
O100PpAOTIKO TTIVOKO KOI TO EKTTAIOEUTIKO
AoyIouIKS yia T JaBnuatikd (Trou
ovopacletal Incisions / EvonewvAuara).
Ta Taidid Ba kKévouv dpacTnPIOGTATES VIa
va avayvwpioouv Toug apiBuoug,
TOTTOBETWVTAG TOUG GTN CWOTH GEIPA Kal
METPWVTAG PéEXPI TO 10.

E. Mpbobetn dpactnpidTNTA - TO
TTauyvidl Wdapepa

Ta maudid gival og KUKAO, 0 dACKAAOG
Ociyvel évav apiBud kai 6Aa Ta TTaidid Ba
TTouV TOV apIBud duvatd kal éva TTaidi
Ba TTPETTEI VO UETPAOEI TOV OPIBPO Twv
Yaplwy TTou deixvel o dDAOKAAOG, TO
emméuevo TTaudi Ba d¢i av TTPETTEl va
TTPooBETEl wdapia 1 va BAAEI HEPIKA
wapla Tiow otnyv migiva. MNa
TTAPAdEIYUA, TO TTPWTO TTAIDI TTPETTEI VO
BdaAel 5 wapia kai To €TTOUEVO TTAIDI
TTPETTEI Va €XEI 6 Wapla, TOTE onuaivel OTl
TTPETTEl ATTAWG va TTpoobéael 1, o€
TTEPITITWON TTOU €ixXe TOV apiBud 3, autd
onuaivel o1l EmpeTTe va BaAouv 2 wapia
TTiow oTnNV moiva.

21. ApaoTnpIdTNTa YPOAPNAS

KdaBe raidi Aaupéver Eva @UAAO
epyoaoiag «MeTpwvtag péxxpl To 10» Kal
€xel TNV €AoY va KoAAfael / oxedidoel
/ ypdwel Tov apiBuo Twv AvTIKEINEVWY
oTn dpacTnPIOTNTA TOU.

Bivteo

Tpayoud! «5 UIKPEG pdipoudes TTROOUV OTO
KPEPRATI»

AvaokTiOnKe ato:
https://www.youtube.com/watch?v=LrM62pv560
0

A1adpaoTIKO AOYIOUIKO KOl AOYIOUIKO
HaBnuaTikwy

Xpoévog mrpofAnuaTtiopou / agioAdynon
aglohoynoTe TN pABnon cag)

¢ / autoagioAéynong (6, T €xoupe PdBel,

Z. O dAOKaAOG XPNOIUOTIOIEN TN
OpaoTNPIOTNTA VIO BIANOPPWTIKA

XpNoIYOTTOINOTE WAPIA JE JayVATN VIO va TA
BaAete o€ YETAAAIKA oavida Kal va T HETPHOETE

agloAéynon.
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Mo gUKOAQ

< 2
<3

Mpooappoyég yia Traidid pe €181kEG avaykeg (xprion TIE)

Maidi pe ATTIEG WUXIKES dIATAPAXES
(dpacTtnpiéTnTa OT): EAV 01 pabnrég
duoKoAgUovTal VO YPAWOUV, UTTOPOoUV
va €xouv GAAn etmiAoyn va
TTPOXWPENOOUV, QVTi VA YPAWOUV TIG
ATTAVTAOEIG, WTTOPOUV VA ETTIAECOUV TN
OwaoTH atra@vtnon ammod pia AioTa
ETTIAOYWV.

Maidi pe rpofARpaTa dpacng
(dpaoTtnpIdTNTEG O, OT) (UTTOPEI Va
XpPnoiJoTroinoel Tn foreia Tou
daokaAou 1) Tou BonBou):

2.€ TTEPITITWON TTOU £XOUNE €va TTaudi YE
TTPORARPATA 6PACNG, NTTOPOUNE VA
KAvoupe Ta €ENG, yia TN dpaoTnpidTNTA:
a) To maudi Ba TTpéTTel va €Xel TNV
ETTIAOYR VO £XEI TO EPYAAEiO OTO XEpI,
WOTE Va PTTOpEi va To TTapatnpenoel. To
ePYOAEio £xel ££000 PWVNG, OTTOTE KABE
QOpPa TToU TO POMTTOT KAvVEl éva BAua, O
MOBNTAG PTTOPEI VO aKoUOEl TOV AXO KAl
va KaTtavoroel Ta BAuara, €mmiong
MTTOPOUE VO XPNOIUOTTIOINCOUNE TO XOAi
OMIAiag 6TTOU PTTOPOUE Va
Kataypdwouue Toug apiBuoug kal étav
TO POMTTOT BPIOKETAI OTO KOUTI Ba TTEl
TOV apIBuo duvard.

B) MTTOopOUNE VO £XOUUE TNV ETTIAOYK VO
XPNOIMOTTOINOOUE EKTUTTWOEIG I
MTTPAIY JeEyAAOU peyEBOUG Kal uWnAAg
avTiBeong.

Maidia pe TpoARuaTa akong (kab 'éAn
TN SIAPKEIQ TOU PABAPATOC).

2uvnBiopévog UTToAoyIoTNG 1 tablet

(duvatdtnTa Cou YIa YeyEBUVON TOU KEIPEVOU)

MpéBAnua akong
To TpoowTTikd ouoTnua FM utropei va
xpnoigotroinBei. O1 kaBnynTég YTTOopouV va
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XpnaoiyotroloUvTal BondnTiKEG
TEXVOAOYiEC

Maidia pe TpoBARuaTa opINiag
BonBnuara eTaugnTiKAG Kal
eVOAAAKTIKNG eTTIKOIVWViag (AAC) Ba
XpPnoiuotroinbouv aTo hNadnua.

Edv to maudi diaBéter auotnua AAC Kai
gival e€oIKEIWPEVO PE auTO, HTTOPOUNE
va TTPOCOECOUE TO ATTAPAITNTO UAIKO
KOl UTTOPEI VO CUPUETATXEI
XPNOIMOTTOIWVTAG auTd TO CUCTNUA ME
TN PonBeia Tou BonBou (edv €xel) N
AAAIWG PTTOPET VO XPNOIKOTTOINCEI ATTAN
OUOKEUN OMIAIaG pe apiBuoug Kail va
OWaoel TIG ATTAVTACEIG XPNOIKMOTTOIWVTAG
QUTHV Tr) CUOKEUN.

E
3

XPNOIMOTTOIOUV aoUPHATA MIKPOPWVA KB '0An
TN SIAPKEID TWV PHABNUATWY (€va Orjua AXou
atmmooTéAAeTal p€ow padiokupdtwy FM
atreuBeiog o€ otroIadNTTOTE BoNONTIKA CUOKEUN
QKONG POPOUV Ol JabnTEG).

AvaokTOnke amo:
https://ses.arab

MpéoBeTn agioAdynon / dpaoTnpidoTnteg agioAdynong / epyaleia agioAdynong (karda

TMEPITITWON)

AloAéynon (TTpoaIPETIKO)

H xpAion Twv TME

H a&ioAéynon Ba cival Kkupiwg
TTPOPOPIK GTO PaBnua

Xpnon gpyahieiwv AT / AAC

Mdabnua 2 (Pwvoloyikr Etiyvwaon)
AvTikeipevo Béparog: AyyAikr yAwooa
Oépa padnupartog: Gwvoloyikn eTTiyvwon

HAIkiak opdda: péxpl 6 xpovwy

EkTipwpEVOG XpOVog TNG dpaoTnpIoTNTAG (TTEPITTOU): JEXPI 60 AeTTTA

Opada pe €181KEG AVAYKES
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Mia TTePIEKTIKY TTAIBAYWYIKA TTPOCEYYION XPNOIUOTIOIEITAI OTO HABNUA (OXEDIAONOG TALNG YIa
O6Aoug, TToAuaIoONTIKA TTPOCEyyIon). To JABNUA PTTOPE VA TTPOCAPUOOCTEI O€ TTAIDIA JE EIOIKEG

QVAYKES (ATTIA YVWOTIKA avaTTnpid, OTTTIKI avaTtrneid, akor, avatrnpia odiAiag).
216)X0I padnong:

o AKoUOTE Kal XEIPIOTEITE PE NXOUS GWVNUATWY
o 2ZUuvOuaouOg PWVNUATWY

o Taipiaoua Aé€ewv pe opolokaTaAnéia

o ZUvéXIon TNG YEVIKAG avaTITUENG OECIOTATWV:
o E&aoknon de€lotATwy akpdaong

o E&daoknon de€lotATwy opIAiag

o E&doknon deglotATwy ypaeng

Avapevopeva pabnoiokd amroteAéopara:

o Oa eival o€ Béon va avayvwpicel kal va ouvdudoel kavovtag Aé€eigc CVC 1) weudo
AECEIG XPNOIMOTTOIVTOG TA VEQ PwVvhpaTa fxou (d, g, o, u, |, f, b)
o Oa avabewpnroel Ta QWVAUATA TTOU £xEl HABel oTo TTAPEABOV (PwvrpaTa: s, a, t, i,
p,n,ck,e, h,r,m)
YAIKA Kail TeXvVoAoyieg Trou atraitouvTtal: YTToAoyioTh g, AladpaoTikog lMivakag, Aoyiopikd
Ekuadnong dwvikng, MAakdkia ®wvikng Mabnong, Poutrdt Bee bot, ExtraideuTiké XaAi (To
XOAI €IKOVWwV), Maixvidl PwVIKAG YE KAPTES

ExkmraideuTikég d1adiKaoieg

ApaoTNPIOTNTEG | XpAon TMNE ki AT
1. Eicaywyn

a. O dAoKaAAOG pWTA TOUG HaBNTEG
€av Ba nBeAav va Tpayoudrnoouv
OAol padi To Pwvikd Tpayoudi kal va
Tpayoudroouv padi Ta ypauuata Kai
TOUG XOUG. TNV apxH, Ol JadnTég
Ba Tpayoudoulv Kal 6Tav TEAEILOOUV
ME TNV TTPWTN OpGda ypauudTwy, Ba
TTpocTTaBricouv va BuunBoulv 10
YPAUMa TTou BAETTOUV KOl TOUG
NXOUG Kal ETTIONG vVa TTOUV AEEEIG
TTOU EEKIVOUV pE auTo TO ypdupa. O
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ddokaAog Ba akohoubroel Tnv idia
AOYIKA JE TO UTTOAOITTO TPAYOUdI.

2. AAAnAemtidpaon (Katavénon Tou TpoTToU Asitoupyiag Tou bot bee pe Tn n€Bodo Sokiung
Kal c@AAUATOG, Katavonon Tou TPOTTOU JE TOV OTT0i0 N JEAIoCQ Ba TTpOXWPNOEl UTTPOOTA,

TTiow, apioTePd Kal Oe€IA)

B. O ddokalog TOTTOBETEI TO POUTTOT
OTO XOAi eIkévVwv Kal ¢ntd a1Td TA
TTaIdI& va XPNOIKMOTTOIRCOUV TO
POMTIOT VIO VO HETAPEPOUV TO
TTAQKi®IO OMIAIaG o€ pIa €IKGva TTOU
EekIva Pe auTdv Tov AXO, YIa
Tapddelyua, av Ta TTaIdIG
aKoUoOouV ToV X0 "c", TTPETTEl va
METapEPOUY TO TTAAKISIO
XPNOIKOTTOIWVTAG TO POUTTOT Kal va
TO TOTTOBeTACOUY OTN YaTa (cat).

I [t

Q
6&\,:

e[

3. MpakTikd pépog

y. O ddokalog xwpicel Ta TTaudid o€
opddeg Twv 3 Kal Toug divel pia
opdada TTAaKISiWY odIAiag Kal
KapTwyv. Ta TTaidid rpootrabolv va
BAAoUV TIG KAPTEG OTO AVTIOTOIXO
TTAaKAKI. KaBe oudda Ba douAeUel
o€ éva dIaPOoPETIKO GUVOAO
TTAaKISiwv. OTav TeAEIboOUV GAOI,
Ba poIpacToUV TI £XOUV KAVEL.

AvokTtABnke atré:
https://www.findtheneedle.co.uk/companies/talking-
products-Itd/products/sonic-phonics
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0. ApacTtnpidTnTa OWIAiag
XpNOIKYOTTOIVTAG TOV BIadpacTIKO
TTivaka JE To NXNTIKG wvnTIKO
AoyiouIkd, o1 pabnTég epyddovral
OTO TTWG VA TTPOPEPOUV CWOTA TOUG
NXOUG Kal va ouvdudadouv Ta
PWVNTIKA Kal VO dnuioupyolV Kal va
Aéve CVC AéEelg, yia TTapadelyua,
VAT, OKUAO K.ATT.

Avaktienke atod https://ses.arab

€. ApaoTnpIdTNTA YPAPAG.

Kdabe traudi Aappavel Eva @UAAO
EPYOOIOG YIO VO TAIPIAEEI AECEIG pE
EIKOVEG KAl VA yPAWEl TO YPAUUA
TTou Acitrel atrd TN A£EN.

Maddadeypa yuAAou epyaaciag atrd:
https://www.turtlediary.com/worksheet/match-letter-
to-make-a-word-and-fill-in-the-blank.html

FETTTTTTTTTTETTTTTTTTTTTTTTTITITTTRTITTTT I TTTTTTETTTTIIT)

;! 8y -at 7% r -an 24
¢ L [-t] 7 [-zen] !
[ 4 A “
; bat mat 7% *an man £
#
KR
|4 A
’ hat rat ;; Fora D 2
:"I/Illt?ft/l’l’lll?‘lal'g'IIIIflg2',/IIIIf//lo’/IIIIIIIEfrlI"II12
prassitisissstsstitstesnss 4 i 24
g moe®
[/ S -em " -4 ’
¢ _ # cap nap /
f am Jam 8 lap rap {
¢ ham Pam 7 map tap !
A v
! ram Sam % gap clap

S NI NI TIIIIY NI I IIIIIIIII YN

EmmimrAéov dpaoTtnpidTnTa

2€ TTEPITITWON TTOU UTTAPXEI XPOVOG,
XPNOILOTIOIWVTAG TO TTaIXVidI
kapTwyv flash phonics, o1 pabnrég
MTTOpOUV va TTaiouv o€ Opdadeg yia
VO EPYACTOUV O€ OUYKEKPIMEVEG
0padeg AéEewv CVC OTTWG KaTTEAO,
POTTAAO, KABIOUA K.ATT.

4. Xpoévog rpofAnuartiopou / agioAéynong / autoagioAdynong (11 €xouue Pdbel,

agloAoynoTe TN HABNoN 0ag)

oT. O BACKAAOG XPNOIYOTTOIEN TN
OpaoTnPIOTNTA TOU YUAAOU £pyaaiag
yia SIaPOPPWTIKA agioAdynon.

Mpoocappoyég yia TTaidid pe e181KEG

avaykeg (H xprion TIE)

Maidi pe ATTIEG WUXIKES DIATAPAXES
(dpaotnpiétnTa 0T): Edv Ta TTOIdid
duokoAguovTal va ypayouy,
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MTTOPOUYV va €xouv pia AAAN €TTIAOYN
va TTPOXwWpPNoouyV, avTi va ypdyouv
TIG ATTAVTHOEIG, JTTOPOUV Va
KOAAAOOUV TN oWaTA amrdvTnon A
va oXeDIAoOUV / v KUKAWOOUV TN
OwaoTH atr@vtnon atmo uia AioTa
ETTIAOYWV.

Maidi pe TpofARpaTa dpacng
((dpaoTtnpidTNTa B, OT) (UTTOPEI Va
XpPnoiJoTToIfoel Tn forBesia Tou
daokdAou 1} Tou fonbou):

2.€ TTIEPITITWON TTOU £XOUE Eva TTaIdi
ME TTPOBARATA 6pACNG, UTTOPOUNE
va KAVOUE Ta €€MG, YIa TN
dpaaoTnpIdTNTA:

B) To raudi Ba péTTel va €xel TNV
ETTIAOYN VA €XEI TO EPYAAEiO OTO XEpI,
WOTE VA PTTOPEI VA TO TTAPATNPNOEL.
To epyaAeio £xel €000 PWVNAG,
OTTOTE KABE POpPda TTOU TO POUTTOT
KAvel éva Bripa, o abntig uTropei
va akoUgEl TOV AXO0 Kal va KaTtaAdBel
Ta Bripara, €mmiong NTTopoUE va
XPNOILOTTOIROOUUE TO XOAI OMIAIAG,
OTTOU UTTOPOUE VA KATAYPAWOUE TI
UTTApXEl 0€ KABE KeAi kal OTav 1O
POWTTOT gival ae éva KeAi To TTaidi Ba
el TN AEEN TTOU aTTEIKOVIETAI GTN
pwToypapia duvard.

oT) MTTopoupe va éxouue TNV
ETTIAOYH VO XPNOIUOTTOINCOUE
EKTUTTWOEIG PHEYAAOU peyEBOUG Kal
uywnAng avtiBeong ) Braille.

Maudid pe TpoBAAuara akorg (kad
'0An TN didpkeIa TOU HaBAPATOG)
XpnoiyotrolouvTal BonénTikE
TEXVOAOYiEG

Maidia pe TpoAfuaTa opIAiag
Bon®nuara emaugnTiKAg Kai
eVAAAQKTIKAG eTTIKOoIVwviag (AAC) Ba
XPNoiuoTToInBouy oTo HAdnua.

Edv 10 TTa1di d1ab6€Tel ouoTnua AAC
Kal €ival EEOIKEIWPEVO PE QUTO,
MTTOPOUUE Va TTPOCOETOUE TO
aTmapaitTnTo UAIKS KOl ITTOPEi Va

Kavovikdg utroAoyioTig ) tablet (duvartdtnta Coup
ylo JeyEBuvaon TOU KEIPEVOU)
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OUMHETAOXEI XPNOIUOTTOIVTAG QUTO
To oUaTnua he Tn BorBeia Tou
BonBou (edv éxel) R aANIwg PTTOpPEi
va €XEl TTPO-NXOYPAPNUEVO UAIKO Kal
Va XPNOIUOTTOINCEl éva OTUAS
OMIAIOG YIO VO CUPMETEXEI OTAV TASN.
O ddokalog Ba TTpETTEl va £XEI TTPO-
NXOoYyPaPraoEl TOV X0 Kal Ta
YPAUMATA TWV QUWVNUATWY Kal
ETTIONG VA TTPO-KATAYPAWEI OTN
ANioTa TWV €IKGVWY TI UTTAPXEI OTAV
eIkdva, €101 WOTE TO TTAIdI va PTTOPET
va XPNOIKOTTOINCEl AuTA Ta UAIKG Kal
VO CUMMPETAOXEI OTNV TAgN OTav
UTTAPXEI EPWTNON OXETIKA PE Eva
QWVANA A yia va dwaoel pia
aTTAvVTNON OTO OTOIXEIO TTOU EEKIVA
ME Evav OUYKEKPIPEVO AXO.

MpéoBeTn agioAdynon / dpaoTnpidoTnteg agioAdynong / epyaleia agioAdynong (karda

TEPITITWON)

AgloAbéynon (TrpoaipeTikO) H xpron Twv TMNE

H a&loAéynon Ba yivel kKupiwg Xprion epyaheiwv AT / AAC
TTPOPOPIKA YECTW TOU PABAPATOG

Mnyég / YAIka

To Phonics Song avakmbnke amd  https://www.youtube.com/watch?v=saF3-
fOXWAY &feature=youtu.be

®UAAo epyaaiag https://www.turtlediary.com/worksheet/match-letter-to-make-a-word-and-fill-
in-the-blank.html

MdaBnua 3 (MpocwTTIKA UYIEIVA)
AvrTikeipevo Béparog: MNpoowTikn Yyievn

Oépa padnuatog: MNAUCIPO XEPILWV
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HAikiak opada: MpooxoAikr) nAikia

EkTipwpevog Xpovog dpaoTnpioTnTag (Trepitrou): Yéxpl 30 AeTTd

Opada pe e181KEG AVAYKES

2XO6Aia yia 1o ydénua

Mia TTepIEKTIKE TTAIBAYWYIKA TTPOCEYYION XPNOIMOTTIOIEITAI OTO PABNUa (oXeSIOONOG TAENG VIO

O6Aoug, TToAuaioONTIKA TTPOCEyyIon). To JABNUA PTTOPE VA TTPOCAPUOOTEI O€ TTAIDIA E EIOIKES

QVAYKES (ATTIA YVWOTIKA avaTTnpid, OTTTIKI avaTtrneid, akor, avatrnpia odiAiag).

Z1OXO0I Haénong:

©)

@)

@)

O

O

O

O

O

H onpacia Tou TTAUGIHATOG TWV XEPIWV

H akoAouBia Tou cwoToU TTAUGIUATOG

Ta péoa TToU XPNOIUOTTOIOUWE YIa TO TTAUCIHO TWV XEPIWV
O1 @opEG TTOU TTPETTEI VA TTAEVOUNE Ta XEPIA PAG
ZuvéXion TnG YeVIKAG avatrTuéng SegIoTATWV:

E¢doknon degiotATWY aKkpdaong.

E€doknon de€loTATWY OMIAIaG.

E¢doknon de€loTATWV Ypagng.

Avapevopeva padnoiokd amroreAéopara:

O

@a cival oe Bon va gnyei:

o Tari gival onuavtikd va TTAEVOUUE T XEPIA HOG;

o TiB8a ymmopouce va cupBei av dev TTAUVOUUE Ta XEPIO YOG, YIO

TTapadelyua TTpIv atrd 1O GaynTo;

Oa cival oe Béon va d¢itel Ta epyaleia TTou XpelalOPaoTE YIa va TTAUVOUME Ta XEpIa
Hag
Méco ouxva TTPETTEN va TTAEVOUE TA XEPIO UAG / O€ TTOIEG TTEPITITWOEIG; MNepiuévoupe
VO 0KOUOOUUE ATTaVTACEIS OTTWG OTAV TTAYAPE OTNV TOUAAETA, TTPIV TO QaynTo, HETA
TO TTAIXVidI, META TO TTAIXVIdI ME {WA K.ATT.
Oa cival o€ B¢on va d¢gigel TN CWoTAH akoAoubia TTAUCIUATOG TWV XEPIWV

Oa paBel véo AeEIANGYIO OXETIKA HE TNV UYIEIVA
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YAIKA kol TeXvoAoyieg Trou atraitoUvTal: YTTOAOYIOTAG, dIadpaCTIKOG TTivaKkag, odatrouvl,

KaBapr) TTETOETA, CEOTO VEPO, KAPTEG VIO aAAnAouxia (BEua TTAUCIHO TWV XEPIWV)

EktraideuTtikég d1adIKaoieg

ApaocTtnp1éoTnTEg H xpron TMNE ko1 AT

1. Eicaywyn

a) O ddokalog ¢ntd a1Td TOUG PaBNTEG va
AVOQEPOUV HEPIKOUG aTTd TOUG AGYOUG YIa TOUG
OTTOIOUG TO TTAUCIHUO TWV XEPIWV KA ival
OnNUAVvTIKO.

B) O daockaAog eEnyei oTa TTaIdIA Pe atTAG Adyia TI
gival Ta JIKPORIa Kal TI UTTOPEI va TTPOKAAECOUV.

Y) Zudntouv TOoV 0WOTO TPOTTO TTAUCTG TWV XEPIWV.
0) Ta maudid Aéve O€ TTOIEG TTEPITTTWOEIG TTAEVOUV TA
XEpPIa TOUG Kal TTola epyaAgia xpeiddoval.

€) O daokahog deixvel oTa TTAIdIA TRV aKOAoUBia
TTOU TTPETTEl VO AKOAOUBAOOUE yia va TTAUVOUE Ta

XEPIQ MOG.

2. ANnAeTTidpaon

oT1) O dAoKAAOG XPNOIUOTTOIEI TO TPAYOUdI
«lMAUveTE TA XEPIO A, TA TTAISIG TTPWTA AKOUVE
TO TPAyoUdI Kal JETA Tpayoudouv duvard. O
OdoKkaAog pwTd Ta TTaIdIA €AV KATTOI0G £XEl £va
KATOIKidIO.

EEnyouv yiari gival onuavTikd va TTAEVOUNE Ta XEPIa
HOG a@ou TTaiCOUPE PE TO KATOIKI®IO (WO HaG.

3. MNpakTIKd PEPog

¢) O daokahog peTagépel Ta TTaIdIG GTOUG
VEPOXUTEG Kal T Xwpilel o€ ouddeg, KABe TTaudi
TTaipvel TN OEIpd Tou Kal TTAEVEI T XEPIA TOUG Kal Ol
GAAoI paBnTEG Tpayoudouv TO TPAYoUd! «TTAUVETE Ta
Xépla oagy.

n) ApaoTnEIéTNTA OUIAIAg

XpnoiyoTrolwvTag Tov dIadpaaTIKO TTiVAKA KAl TO
Aoyiopikd uyievig, Ta TTaidId Kdvouv
OpaoTNPIOTNTEG TTOU OXETICOVTAI E TNV UYIEIVH
http://www.inclusive.co.uk/switchit-hygiene-extra-
p2351#
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8). MpaTtrth dpacTnEIdTNTA.

KaBe raidi Aaupdvel Eva @UAAO epyaaciag yia To
«Mwg va TTAEVW Ta XEpia gouy», YTTOPOUV va
BdaAouv TIG €IkOVEG OTN OWOTH OEIpd KAl va
oxedidoouv Tnv €Ikova.

4. Xpovog mrpoBAnuaTtiopou / agloAdynong /
auTtoaélioAéynong (6oa £xouue PHaBel, afloAoynoTe
N padnon oag)

O ddokalog xpnoiuoTtroiei TN dpacTnEIOTNTA TOU
QUAAOU gpyaaiag yia dIauop@wTIKA afloAdynon.

ApaoTnpIdTNTEG EUTTAOUTIONOU
KAl TTPOCAPHOYEG YIa TTAIBIG pE €10IKEG AVAYKES

Xpnon Twv TME

MpooappoyEc:

MNaidi pe NmeC WuyikEC diarapayéC (6paaTnpIoTnTA
oT1): XpnoiuotroloUue EIKOVES yia OAd Ta maidid Tou
arreikoviCouv 1n diadikaaia TTAUCNS TWV XEPIWV.

Maidi ue mpofAnuara épaonc (6pacTnEIdTNTA £ Kai
Q) (utropei va xpnaiuorroinoel  BonRbeia Tou
oaokdAou n Tou Bonbou):

[a n dpaoctnpidtnTa a1, UTTOPOUUE VA EXOUUE TNV
EMMIAOYN va XPNOILOTTOINOOUE EKTUTTWOEIS 1
HTTPGIY uey@AnS Kai uwnAng avribeong.

[Maidid pe mpooBAAuara akonc (kab '6An tn diGpkeia
TOU uaBnuarod).
XpnoiyotrolouvTtal BondnTikEéG TEXVOAOYiEG

Maidid Xwpic TTPOQOPIKA ETTIKOIVWVIQ

BonBnuara emaugnTiKAG Kal EVAAAOKTIKAG
emkoivwviag (AAC) Ba xpnoiyotroinbouv oTo
MaBnua. Eav 1o TTaidi £xe1 To SIKO TOu oUCTHUA
AAC kai gival €E0IKEIWPEVO PE auTd, HTTOPOUUE Va
TTPOCBECOUNE TO ATTAPAITATO UAIKO KAl JTTOPET va
OUMHETAOXEI XPNOIUOTTOIVTAG AUTO TO GUCTNHA JE
TN BonBeia Tou BonBou (edv £xel) i aANILG PTTOPEI
va €XEl TTPO-NXoypaPnuéva UAIKG Kal
XPNOIYOTTOIRCEl £va OTUASG OMIAIGG yia va
OUMMETEXEI TNV TAEN

O daokaAog Ba TTPETTEI ETTIONG VA £XEI KATAYPAWEI
€K TWV TTPOTEPWYV TO PaBnalakd UAIKO TTou Ba
XPEIAZOTAV VO CUPPETAOXE! TO TTAIBI, OTTWG TA

MpéBANua akonig

To TrpoowTTiké ouoTnua FM utropei
va xpnoiyotroinBei. O1 kabnyntég
MTTOPOUV VA XPNOIUOTTOIoUV
acUpuaTta HIKpOPwva Kab 'éAn Tn
dIdpkela Twv padnudatwy (éva orua
fIXOU ATTOOTEAAETAI HECW
padiokupdtwy FM artreuBeiag o€
oTToIadATTOTE BONBNTIKI) CUCKEUR
QKONG QopPOoUV 01 JaBnTEG)
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epyaAcia TTou xpeialdPaoTeE yia va TTAUVOUE Ta
Xépia pag, Tn d1adikaoia K.ATT.

Mpéo0BeTeg SpaoTnpIdTNTES AlIoAdynong / epyalcia agioAdynong (Kard repitrTwon)

AloAéynon (TrpoaipeTIKO) Xpnon Twv TMNE

H a&loAéynon Ba yivetal Kupiwg TTapatnpwvTag Tov | Xprion epyaieiwv AT / AAC yia Tnv
poBnTA oTav TTAével Ta XEpla Tou (OAol oI abnTég emideIgn TNG OWOTAG akoAoubiag Tou
HEXPI TO TEAOG TOU paBruaTog Ba TTpéTTel va TTWG TTAEVOUE Ta XEPIO JAG Kal
MTTOPOUV VA TTAEVOUV CWOTA T XEPIA TOUG) oTnpifoupe HaBNTEG TTOU XPEIAlovTal
ETMITTAEOV UTTOOTAPIEN

Mnyég / YAIkd

To Tpayoudl Wash your hand (nol) AvakTtOnke aTo:
https://www.youtube.com/watch?v=emy SBGQLLA

To Tpayoudl Wash your hand (no2) AvakTABnke aro:
https://www.youtube.com/watch?v=dDHJW4r3elE

Mapdadeiypa @UAAOU epyaciag avakTOnke atrd: https://www.mypersonalhygiene.com/how-to-

wash-my-hands-worksheet-for-kids/

2oBapd Maiyvidia (Serious Games)

Zuyypa@eig: Svetlana Surikova (MavemoTtApio Agtoviag, Aetovia) and Karel Van Isacker
(PhoenixKM BVBA, BéAyio)
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Z0uewva Pe Touc Romero et al. (2015)'2, 1o ocoBapd Taixvidia cival gpyaAsia TTou
avayvwpifovTal eUpEwG OTI €XOUV ONUAVTIKEG dUVATOTNTEG VA UTTOOTNPICOUV TNV €vePYO
HABnon kai va oupBAalouv oTnv avarrTugn degloTrTwy Tou 210U alwva oTnv ekTTaideuon. Autd
Ta TTaIKVIOIA gival 1I8IAITEPA ONUAVTIKA OTO TTAQICIO TNG EKTTAIOEUONG XWPIG ATTOKAEIOUOUG Yia
Tov 210 aiwva. EmiTAéov, oF OOBOPEG £PAPUOYEG TTAIXVIOIWY aAQOPOoUV OXI pévo Tnv
eKTTaideUon, oAd Kal TNV eunuepia, TN Ola@AMION, TNV TIONITIOTIKA KAnpovouid, Tn
OIATTPOCWTTIKI ETTIKOIVWVIA KaI TNV UYEIOVOUIKA TTEpiBaAwn. MNa rapdderyua, ol Laamarti et al.
(2014)!8 Ttagivounoav Ta coBapd TTaIxXVidla yia TNV UYEIOVOUIKA TTEPIBOAYN o€ TEOOEPIC
katnyopieg: (1) TTapakoAolBnon Tng uyeiag, (2) avixveuon kai Bepartreia, (3) BepaATTEUTIKN
ektTaideuon kal TTpOANWN kai T€Ao¢ (4) atrokatdoTtaon (oeA. 8). ETriong, o1 yabnTég ue €18IKES
QVAYKEG WTTOPOUV va ETTWPEANBOUV aTTO TN XPAOTN CORaPWY TTAIXVIOIWV VIO EKTTAIOEUTIKOUG
Kal BgpatreuTikoug okotroUg (Durango et al., 20154 Garcia-Redondo et al., 20198 Kokol

et al., 2020 Tomé et al., 2014%®"). MNa Tapddeiyua, ol Durango et al. (2015)!88 kai Garcia-

182 Romero, M., Usart, M., & Ott, M. (2015). Can serious games contribute to developing and sustaining 21st-
century skills? Games and Culture, 10(2), 148-177. https://doi.org/10.1177/1555412014548919

183 Laamarti, F., Eid, M., & El Saddik, A. (2014). An overview of serious games. International Journal of Computer
Games Technology, 2014, 1-15. https://doi.org/10.1155/2014/358152

184 Durango, |., Carrascosa, A., Gallud, J. A., & Penichet, V. M. R. (2015). Using serious games to improve
therapeutic goals in children with special needs. In S. Boring, E. Rukzio, H. Gellersen, & K. Hinckley (Eds.),
MobileHCI'15: Proceedings of the 17th international conference on human-computer interaction with mobile
devices and services adjunct  (pp. 743-749).  Association  for  Computing Machinery.
https://doi.org/10.1145/2786567.2793696

185 Garcia-Redondo, P., Garcia, T., Areces, D., Nufiez, J. C., & Rodriguez, C. (2019). Serious games and their
effect improving attention in students with learning disabilities. International Journal of Environmental Research
and Public Health, 16(14), 1-12. https://doi.org/10.3390/ijerph16142480

186 Kokol, P., BlaZzun Vos$ner, H., Zavrsnik, J., Vermeulen, J., Shohieb, S., & Peinemann, F. (2010). Serious game-
based intervention for children with developmental disabilities. Current Pediatric Reviews, 16(1), 26-32.
https://doi.org/10.2174/1573396315666190808115238

187 Tomé, R. M., Pereira, J. M., & Oliveira, M. (2014). Using serious games for cognitive disabilities. In M. Ma, M.
F. Oliveira, & J. Baalsrud Hauge (Eds), Serious games development and applications (Vol. 8778, pp. 34-47).
Springer. https://www.inesc-id.pt/ficheiros/publicacoes/11963.pdf

188 Durango, I., Carrascosa, A., Gallud, J. A., & Penichet, V. M. R. (2015). Using serious games to improve
therapeutic goals in children with special needs. In S. Boring, E. Rukzio, H. Gellersen, & K. Hinckley (Eds.),
MobileHCI'15: Proceedings of the 17th international conference on human-computer interaction with mobile
devices and services adjunct  (pp. 743-749).  Association  for  Computing Machinery.
https://doi.org/10.1145/2786567.2793696
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Redondo et al. (2019)° BprAkav Ta TALOVEKTAUATA TNG XPAONS CORBAPWY TTAIXVISIWY
(wnolakd, Bivieo) yia va BEATIWOOUV OCNUAVTIKA TV TTPOCOXA TWV TTAIBIWV HE EIBIKEG AVAYKEG,
10iwG pe pabnoiokég duokoAieg. Or Tomé et al. (2014)° tévicav 6T «Ta goBapd Traixvidia
QATTOTEAOUV MIa EEQIPETIKA EVAAAQKTIKA AUCT OTIG TpéXouoeg PeBOdOUG BepaTreiag / KaTtdpTiong
ylo ATopO WE YVWOTIKEG avaTrnpieg» (oeh. 45). O1 Kokol et al. (2020)' gviémoav TTOAAG
UTTOOXOMEVA OTTOTEAEOPOTA OXETIKA PE TN pEiwon Tou dyxoug, Tn pUBUICN Tou OTPEG, ThV
avayvwpion ouvaioBnudTtwy kKal Tnv atrokatdoTtaon. QoToo0, UTTAPXEl «EAAEIWN KAIVIKWV
evoeiCewv OTI Ta TTAIBIA E VEUPOAVATITUEIAKES DlaTAPaXEG HTTOPOUV va ETTW@PEANBOUV aTrd Tnv

epappoyn coapwyv TTaixvidiwvy (ibid., ogA. 26).

Mepika mapadeiyuara ooBapwyv maixvidiwv

TitAog Z0VTOMN TTEPIYPAPN 20vdeouog
Maiyvidl: déoun Makéto OepdTwy TTOU oOXeTiCeTan pe TO | https://www.klasce
oegloTATWV TTaiXvidl TTou dnuioupyrbnke cuppwva pe 1o | ment.net/download
OVUR. ZugntouvTal Ta akdAouBa oToixeia: | able-
o TIPOIA TTaixvIdIoU - resources/98365/ga
o TUTTOI TTAIXVISIWV * ming-skills-
o O@EAN Tou TTaXVvISIoU - bundle/?previous
o Tuxepd traiyvidla o€ apIBuoug -
O EKXWPNON 0OBapWY TTaIXVIOIWV.
o €0I0UOG aTO TTaIXVIOI.
SmartGames Ta €Eutrva Traixvidia BéAouv va diatnprioouv | https://www.klasce
Live: Mpoowpivh | Ta TTaIdié ekmaideuTikG utTEUBUVA TWEA TTOU ment.net/
dwpedv Ta oxoAgia ékAeioav Katd Tn SIAPKEIA TNG
mpéoRacn TTavonuiag Tou kopwvoiou. Autdg gival o

AGYOG TTOU TWPA TTAPEXOUV TTPOCWIV
owpedv TTpdoacn o€ 18 diadikTuakd
TTaIYVidIa.

189 Garcia-Redondo, P., Garcia, T., Areces, D., Nufiez, J. C., & Rodriguez, C. (2019). Serious games and their
effect improving attention in students with learning disabilities. International Journal of Environmental Research
and Public Health, 16(14), 1-12. https://doi.org/10.3390/ijerph16142480

19 Tomé, R. M., Pereira, J. M., & Oliveira, M. (2014). Using serious games for cognitive disabilities. In M. Ma, M.
F. Oliveira, & J. Baalsrud Hauge (Eds), Serious games development and applications (Vol. 8778, pp. 34-47).
Springer. https://www.inesc-id.pt/ficheiros/publicacoes/11963.pdf

191 Kokol, P., Blazun Vos$ner, H., Zavrsnik, J., Vermeulen, J., Shohieb, S., & Peinemann, F. (2010). Serious game-
based intervention for children with developmental disabilities. Current Pediatric Reviews, 16(1), 26-32.
https://doi.org/10.2174/1573396315666190808115238
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ResourCity: To Traixvidl Bagietal aTo TTOAU ONUOPIAEG https://www.klasce
Extraudeutiké Pokémon Go. Ztnv epapuoyr BAETTETE TTOU ment.net/app-
TTaIyVvidl yia TIg KpUBovTal Xnuiké& oToixeia atn yeirovid oag

ETTIOTHMES o€ eTTaugNUéVN TTPAYHATIKOTNTA. MOAIG

KaTtaypdyeTe Eva oTolxEio, Ba AGBeTe pia
TTPWTOTUTTN YVWPIUIa JE €0AG yIA QUTO TO
XNUIKO aTOoIXEIO Kal Ba paBeTe TTOU BpioKeTal.
Me autov Tov TpAOTTO 0 JaBNTAG ATTOKTA HIC
TTaIXVIOIAPIKN €IKOVA YIO TO TToIA UAIKG
euavifovrtal o€ aoTIKO TTEPIBAAAOV, TTOIO
gival N xnNUIKA o0vBeCN AUTWY TWV UAIKWY Kal
MEPIKES POPEG TTIONG TTOIA €10IKA (I0TOPIKA)
IoTOpia cUVOEETAI PE QUTO.

SQUEEZE: 'Eva To SQUEEZE ¢ivai pia pébodog JES vzw https://www.klasce
ooBapd Traixvidl OXETIKA JE TNV TAUTOTNTA OTO O10dIKTUO UE ment.net/download
yla DIadIKTUOKA o1aBepn didpkeia 100 AeTTwv. ZUyKeKpIPéva, | able-

TQUTOTNTA ol épnBol dokIalouv exwpIoTd To

TTPWTOTUTTO TNG VEQS TTAATPOPPAC Squeeze
o¢ tablet i @opnTOUG UTTOAOYIOTEG Kal, GTN
OUVEXEIQ, OKEPTOVTAI T CUPTTEPIPOPG TOUG
OT0 BIadiKTUO KaI TN XPHon TWV KOIVWVIKWY
Méowv pe Bdon Ta oxOAIA TOUG Kal TIG
OUYKEKPIUEVEG KATAOTAOEIG OE OPABEG
TAEIG.

PoutroTika traiyvidia

2uyypa@eig: Svetlana Surikova (MavemoTtApio Agtoviag, Aetovia) and Karel Van Isacker
(PhoenixKM BVBA, B€Ayio)

MoAAéEG TTPOOPATEG UEAETEG ETTIKEVTPWONKAV OTn XPAHON POUTIOT OTNV EKTTAIOEUCN XWPIG

QTTOKAEIOHOUG, CUPTTEPIAAUBAVOUEVNG TNG eKTTAIOEUONG YIa HaBNTES e 18IKEG avaykeg (Catlin
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& Blamires, 2019%°%" Daniela & Lytras, 2019'%" Galvez Trigo et al., 2019%%). Z0p@wva pe Toug
Daniela kai Lytras (2019)!*°, «H ekmaideuTikii poutromikn (ER) ptropei va Xpnoiheloel wg
EPYOAALIO yIO TNV KATOOKEUR YVWOEWV Kal wg BondnTikd gpyaleio yia gadntég TTou €xouv
TPoBAAPATA O OUYKEKPINEVOUG TOUEIG A N ER ptTopei va xpnoigotroinBei yia va aA\Géel tn
OTACN TWV PadnTwy oTn HAbnon - KOUATOUPA TNG TAENG - EMITPETTOVTAG 0 GAOUG va Yivouv
QTTOOEKTOI KAl VO CUPPETAOXOUVY» (OeA. 222), woTéo0 n ER «dev TTPETTEl va BewpeiTal wg
Tavakela yia 0Aa ta TTpoBAAuaTa TTou uttdpxouv aTtnv ekmraideuon» (ibid., ogA. 223). O
Galvez Trigo et al. (2019)°¢ gvromaoav TévTe BaaikoUs AGyoug yia Tn XaunAr Xpron pouTroT
OTnV EKTTAIOEUON YIa HABNTEC WeE €10IKES avayKeg: (1) Tnv aduvapia aTTdKTNONG TOU CUCTANATOG
AOGYW TNG TIWAG A TNG dIaBeCINOTNTAG ToU. (2) TN duakoAia xpriong Tou - (3) To XaunAd edoua
OpaCTNPIOTATWY TTOU TTPOCYEPOVTAI - (4) TOUG TTEPIOPICHEVOUG TPOTTOUG GAANAETTIOpACNG TTOU
TTpoa@épovTal - Kal (5) Tnv aduvayia Xpriong SI0QOPETIKWY POUTTOT HE TO id10 AOYIOUIKO (O€A.
59).

Mepika mapadeiyuara pOUTTOTIKWY TTAIXVIOIWV

TiTAog 20vVTOouN TTEPIYPAPH 2UVOEOOG
ROOT rtl iRobot | MNMpoypappaTti{ouevo taiyvidl STEM /| https://www.amazon.com/R
Coding Robot STEAM TT0U peyaAwvel padi oag, 0oot-

Creative Play Through Art, Music kai
Code, evepyoTTOINUEVO UE PWVN,
ouvdeon Bluetooth, evepyoTtroinuévo
He eQappoyn

192 Catlin, D., & Blamires, M. (2019). Designing robots for special needs education. Technology, Knowledge, and
Learning, 24, 291-313. https://doi.org/10.1007/s10758-018-9378-8

193 Daniela, L., & Lytras, M. D. (2019). Educational Robotics for Inclusive Education. Technology, Knowledge and
Learning, 24, 219-225. https://doi.org/10.1007/s10758-018-9397-5

194 Galvez Trigo, M. J., Standen, P. J., & Cobb, S. V. G. (2019). Robots in special education: reasons for low uptake. Journal
of Enabling Technologies, 13(2), 59-69. https://doi.org/10.1108/JET-12-2018-0070

195 Daniela, L., & Lytras, M. D. (2019). Educational Robotics for Inclusive Education. Technology, Knowledge and
Learning, 24, 219-225. https://doi.org/10.1007/s10758-018-9397-5

19 Galvez Trigo, M. J., Standen, P. J., & Cobb, S. V. G. (2019). Robots in special education: reasons for low
uptake. Journal of Enabling Technologies, 13(2), 59—-69. https://doi.org/10.1108/JET-12-2018-0070
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TitAog

20vToun TTEPIYPOPN

2UvdeouOog

Leka

To Leka €ival Jia poOuTTOTIKA
O1adPaCTIKI) UTTAAQ TTOU €XEI
oxedlaoTei yia va Bonéroel Ta TTaidid
ME €1BIKEG avAyKeS va pdbouv kal va
avaTtrTuxBouv Yyéow Tou TTaixvidiou.
2xedIaopEVO yia va aAAGlel Tov TpOTTo
ME TOV OTTOIO Ta TTAIBIA HE
avaTTuélakeg dlatapayEg TraiCouv Kal
aAANAETIOPOUY, TO EEUTTVO TTOIYXVIOI
BonBd Ta TTaidid va euTTAéKOVTal O€
Traixvidla TToAAaTTAWY aiocbnTripwy,
EVW TAUTOXPOVA TTAPAKOAOUBEI TNV
TTPO0dO TOUG.

https://www.youtube.com/w
atch?v=tgjrPxYrhDU

Milo

O Milo To popuTttdT £x€1 OXEDIOATEI YIa
va gival evolagEPOoV Kal TTPOCITO yia
paBnTéG ue ASD. MtTopei va
TTEPTTATAOEI, VA MIAACEI KAl AKOWN Kal
vVa OIAPOPPUICEI TIG EKPPATEIG TOU
avBpwTtrou. O MiAko dev atroyonTeUeTal
ouTe koupdadetal. Mapadidel pe
OUVETTEIO JaBruaTa pe TPOTTO TTOU
QVTOTTOKpPivovTal Ol paBnTég ue ASD.
AuTn n emavaAapBavopevn BETIKN
eutTeIpia dnuioupyei éva TTepIBAAAoV
OTO OTT0I0 01 HaBnTEG PTTOPOUV va
MABouv Kal va EUBOKIUACOUV.

https://www.youtube.com/w
atch?v=RsDdC88viDI

https://robots4autism.com/
milo/

Jibo

To Jibo €ival éva KoIvwviKG pOuTTOT
OXEDIOOPEVO WG OUVTPOYPOG Kal Ol
BonBdg.

https://www.youtube.com/w
atch?v=MNzb4FC6lhg

NAO Next Gen

To NAO ¢ivail éva avBpwTToeIdEg
POUTTOT TTOU £x€l OXEDIAOTEI yIa va
BonBroel atn BeAtiwon TG
o1dackaAiag TnG €10IKNG eKTTaiIdEUONG,
evBappUVOVTAG TNV KOIVWVIKN
aAANAeTTIOpaon HECW TOU TTAIXVIDIOU
Kl ETITPETTOVTAG OTOUG XPOTEG
MeyaAUTEPN auTovopia. To pOUTTIOT
BonBd& oTtnv atepTTAOKA TNG
QUTOTTETTOIBNONG ATTAVTWVTOG O€
QWVNTIKEG EVTOAEG Kal TTAPOKOAOUOET
TNV amédoon KABe TTaidioy,

https://www.youtube.com/w
atch?v=ZuO0Gou6bVytAE

https://alphaschool.com/a-
humanoid-robot-that-works-
for-special-education-in-
new-jersey/

https://www.youtube.com/w
atch?v=nNbj2G3GmAo
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BonBwvTag Toug va emITUXOUV
ONPavTIKoUG JaBnoiakoUg oTOXOUG HE
TPOTTO dIACKEDAOTIKO KAl
QATTOTEAETUATIKO.

QTrobot

To QTrobot gival éva eKpPaoTIKO
KOIVWVIKO POUTTOT TTOU £XEI OXEDIAOTET
yIO VO QUEAOEI TNV
ATTOTEAECPATIKOTATA TNG EKTTAIOEUONG
evBappUlVoVTaG HIa EVEPYN Kal
a@ocIwPEVN aAANAeTTIOPOCT KAl
KaBIoTWVTaG atrAd va TTPoCeAKUCEI
TNV TTPOCOX N TWV TTAIDIWY YIA VO
0104&ouv véeg de€IoTNTEG CWNG. To
QTrobot Bonbd Ta TTaIdI& Ye AUTIOUO
Kal €IDIKEG AVAYKEG, EMTTAEKOVTAG TA O€
EKTTAIOEUTIKEG DPAOTNPIOTNTEG.
XPNOIMOTTOIVTAG TTAIXVIOIA KOl
I0TOpIEG, TO QTrobot dIdAGOKE! vEEG
0e€10TNTEG PE BIOOKEDAOTIKO KOl
EUXAPIOTO TPOTIO.

http://luxai.com/qtrobot-for-
autism/

https://www.youtube.com/w
atch?time continue=9&v=9
wNV2k1jfgQ&feature=emb

logo

Maidaywyiko
TTAdiclo EduRob

O pOAoG Tou ekTTAIBEUTIKOU KAl
TTaidaywyikou TTAaiciou gival va
avadeitel TIg TTadaywyIKEG apXES TNG
MABNONG YE POUTTOT KAl VA TTAPEXEI
OTOUG EKTTAIOEUTIKOUG KaBodriynaon
OXETIKG e Tov TPOTTO XpHiong POPTIOT
yla Tnv evioxuon tng didackaAiag Toug
AauBdvovTtag uttdyn TIG OXETIKEG
TTPOKARoE€Ig didaokaAiag, KaBwg Kal
autd Tou dn dI6ACKOUV Kai TIG
€UENIKTEG avaykeg TOOO oTnV TA&nN 600
Kal oTnV SIAQOPETIKI OPAda HadnTWV.

http://www.edurob.eu/asset
s/EdurobPedagogicFramew

ork.pdf

MaBaivovTtag e
PopTroTikn
TTPOYPApHA
OTTOUdWV Kal
oevapia padénong

AuTO TO £yypa@o TTEPIYPAPEI TO
TPOYpapHa EKUABNoNg NG
POUTTOTIKNG TTEPIYPAPOVTAG MIa
peBodOAOYia TTPOCAPPOYG TEVaPIWY
MABNoNG pe BAon POUTIOT OTIG
MOBNOIaKESG avAyKeg VOGS uabnTh pe
Baon 10 TTPOYPAPPA OTTOUDWY OTO
oTT0i0 Ba TTPaYHATOTTOINGEI N
o1dackahia. O1 cuvevTeUEelg e Baoikda

http://edurob.eu/resources/
LearningWithRoboticsCurri
culumAndLearningScenario

sV1.pdf
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evolaQepOuEva pépn TTpoodiopifouv
BaoikoUg Tougic pabnong (katavonon
AITiag KAl aTTOTEAECPATOG, Mipnon,
ETTIKOIVWVIA, TTIAUCT TTPORANUETWY
KAl KOIVWVIKI J&lnon) TTou Jiropouv
vVa XpnolyoTrointouv yia Tnv
Tagivounon Twv JaBNoIoKWY avayKwyv
evog padnTA.

AladIKTUOKN Kal KIVATA JABnon kal aAANAETTidOpaon TTPo¢ TNV KOTAOKEUQOTIKN

YyVworn, TTpooeyyioelg d1daockaAiag kal pabnong

2uyypa@eig: Svetlana Surikova (MavemoTtApio Agtoviag, Aetovia) and Karel Van Isacker
(PhoenixKM BVBA, B€Ayio)

2AMEPO UTTAPXOUV TTOANOI EKTTAIBEUTIKOI TTOPOI OTOUG OTTOIOUG Ba PTTOPOUCOTE VA EXETE
TpooBacn amd 1o AladiKTuO, UTTOAOYIOTEG Kal KIVNTEG OUOKEUEG. H diadikTuakn udénon f n
NAEKTPOVIKA WABNON WTTOpoUV va TTPowBnAocouv TN CUpPTTEPIANWN HabnTwv Pe dIAPOPES
avattnpieg oTnv ekmaideuon, aAlNd xpeiddovtal €MITTAEOV UTTOOTAPIEN YIO VO OTTOKTAOOUV
TTPOCROCN KAl VA ETTEEEPYACTOUV TOUG AVOAUTIKOUG 1] €5WOXOAIKOUG TTOPOUG, BPaCcTNPIOTNTEG,
epyaAeia ouvepyaoiag kal aAANAETTIOpaoNG yia TN PeyloTOTTOINCON TNG MABNOT G Toug (Bjekic et
al., 2014 Guglielman, 2011**®" Tindle et al., 2017*%°). H kivnT ekydOdnon 3 n m-learning

opifeTal wg N XPAON KIVATWY OUoKEUWV (Kupiwg smartphone kai tablet) wg diapecoAaBnTig

197 Bjeki¢, D., Obradovi¢, S., Vudeti¢, M., & Bojovi¢, M. (2014). E-teacher in inclusive e-education for students with
specific learning disabilities. Procedia - Social and Behavioral Sciences, 128, 128-133.
https://doi.org/10.1016/j.sbspro.2014.03.131

198 Guglielman, E. (2011). E-learning and disability: Accessibility as a contribute to inclusion. In K. Maillet, R.
Klamma, T. Klobucar, D. Gillet, & M. Joubert (Eds.), Proceedings of the 5th Doctoral Consortium at the European
Conference on Technology Enhanced Learning, Barcelona, Spain, September 29, 2010 (pp. 31-36). http://ceur-
ws.org/Vol-709/paper06.pdf

199 Tindle, K., East, B., & Mellard, D. (2017). Online learning for students with disabilities: considerations for SEA policies and
procedures. Center on Online Learning and Students with Disabilities.
https://nasdse.org/docs/SEA Resource Document February2017.pdf
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oTn diadikaaoia uadnong kai didaokaAiag oe diagopeTikd TTepIBAAAovTa (Alexander, 2004200
Al Hamdani, 2013%?" Romero-Rodriguez et al., 20202°?). O1 popnTEG CUOKEUEG UTTOPOUV Va
XPNOoIPoTToINBoUV TG00 PE TTAPOdOCIOKES BEWPIES KAl TIPAKTIKEG HABNONG CUPTTEPIPOPAS OCO
Kal Je vEEg Bewpieg Kal TIPAKTIKEG EKUABNONG KOVoTPOUKTIRIoWoU (Al Hamdani, 2013)2%3. Emri
TOU TTAPOVTOG, TTOAAEG EQAPHOYEG YA KIVNTEG OUOKEUEG gival SIOBETIUEG YIO TOUG OKOTTOUG TNG
EKTTAI®EUONG XWPIG aTTOKAEIOPOUGS yia Tov 210 aiwva yia Tn BEATIwon Kal Th JETATPOTTN TNG
MABNoNG, TTPOKEINEVOU VA IKAVOTTOINBOUV Ol avAYKES SIOQOPETIKWY HaBNTWYV. ZUPPWVa JE TNV
Prupas (2014)%* og T14eIC XWPIC ATTOKAEIOPOUG, Ol EKTTAIOEUTIKOI XPNOIUOTTOIoUV [Ia
TIPOCEYYION ME ETTIKEVTPO TOV HadnTr], cup@wva e To TTAaiolo Universal Design for learning,
XPNOIUOTTOIOUV €TTIONG EQAPUOYEG WE OUO TPOTTOUG, OTTWG UTTOOTAPIEN Kal dnuioupyia
TTEPIEXOMEVOU, OTTOU Ol PaBNTEC TOUG MTTOPOUV va XEIPIOTOUV 1 va dnuIoupyrioouv véa
TTEPIEXOMEVO 1 TTPOIOVTA pABnong. EmimmAfov, n ikavoTnTa dnuioupyiag TTEPIEXOUEVOU Eival

QuTé TTOU Ba PHETAPOPPUWOEI TN JABNGON, €10IKA yia JaBNTEG HE €10IKEG AVAYKEG.

Mepika mapadeiyuara mépwyv yia Tapoxh 61adiKTUAKAS Kai KIvNTHS uaénong

200 Alexander, B. (2004). Going nomadic: mobile learning in higher education. Educause Review, 39(5), 28-35.

201 A] Hamdani, D. S. (2013). Mobile learning: A good practice. Procedia - Social and Behavioral Sciences, 103,
665—674. https://doi.org/10.1016/j.sbspro.2013.10.386

202 Romero-Rodriguez, J., Aznar-Diaz, I., Hinojo-Lucena, F., & Céaceres-Reche, M.-P. (2020). Models of good
teaching practices for mobile learning in higher education. Palgrave Communications, 6, 1-7.
https://doi.org/10.1057/s41599-020-0468-6

203 A] Hamdani, D. S. (2013). Mobile learning: A good practice. Procedia - Social and Behavioral Sciences, 103,
665—674. https://doi.org/10.1016/j.sbspro.2013.10.386

204 pPrupas, A. (2014). Apps for 21st century learning in the inclusive classroom - inclusive classroom podcast.
https://www.inov8-ed.com/2014/01/apps-for-21st-century-learning-in-the-inclusive-classroom-inclusive-
classroom-podcast/
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KlasCement

To Aiktuo Ektmraideutikwy Mopwv
KlasCement diaxelpiCetal n AleuBuvon
Emkoivwviag Tou TuRpatog EkTraidsuong kai
KatdpTiong.

https://www.klasce
ment.net/info/

Brain Parade

To Brain Parade 10pU0nke ye o16X0 TN
dnuIoupyia aTTOTEAECHATIKWY, EEUTTVWV
epapuoywy TTou Bonbouv droua e €10IKES
avaykeg. Eival atrooToAR Tou Brain Parade
VO KATOOKEUALEl TTPOIdvVTa TToU Ba £xouv
BaBu, BeTIKG avTikTUTTO OTN (WK AUTWY TWV
aToPWY, TwV dACKAAWY TOUG, TWV
OIKOYEVEIWV TOUG KaIl TWV QPOVTIGTWY TOUG.

http://www.brainpar
ade.com/

iReadWrite To iReadWrite gival pia epapuoyn yia https://www.texthelp
UTTOOTAPIEN avAyvwaong Kal YPa@ng TTou .com/en-
O100€TEl CaQES Keievo g€ OMIAIQ, us/products/read-
ETTIONAUAVAN, PWVNTIKO opBoypaPiko EAeyxo, | write/
TTPORAeWN AéEewv Kal Ae€IKG. YTTApyouv
eTTiong TTOAAEG €TTIAOYEG €10QYWYAG Kal
eCaywyng. Eival yia kaAn emAoyn yia 6coug
XPNOIMOTTOIOUV KIVNTEG OUOKEUEG.
Skitch To Skitch eival gia epapuoyr TTou ETTITPETTE https://apps.apple.c

oToV PaBnTA va TpaBn&el hia wToypagia Kal
0Tn OUVEXEID VA OXOAIACEl TTAVW aTtrd TN
QwWTOYPAPIa. ZNUEIWATE TN PWTOYpPAPia PE
Keipevo, oxfuaTa, emoticon, oTidnTroTe!
Mrtropei va xpnoigoTroindei yia epyacieg oTo
oTriTl, BonBApaTa YvAung, onUEIWPaTaplo,
MoBNOI0KEG BPACTNPIOTNTEG K.ATT.

om/us/app/skitch-
shap-mark-up-
share/id425955336
mt=12

Inspiration Maps

AuTi n epappoyn xaptoypaenong HuaAou
OUVOOEUETAI ATTO TTPOTUTTA TTOU ETTITPETTOUV
oToV HaBNnTA va MAEEEl ATTO UTTAPXOVTEG
Xapteg. 'H, va dnuioupynoel va atrd 1o
pNdév. Autd TTOU dIAPOPOTTOIET AUTHV TNV
epapuoyn atrd TIG UTTOAOITTEG EQAPUOYEG
XOapTOYPAEPNONG HUaAoU gival 0TI TIPOCPEPEI
augnuévn utrooTnpPIgn yia Tn dladikaaia
YPO®NG, €QvV aTTAITEITAI - 0 OTITIKOG XAPTNG

https://www.inspirati
on-
at.com/inspiration-
maps/
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MUaAoU utTopei va yeTaBei o€ repiypapua
YPOQNG PE TO TTATAMA EVOG KOUUTTIOU.
ShowMe To ShowMe eTTITPETTEI TNV £yYpPOPn https://apps.apple.c
AladpaoTikdg OEPIVOPIWY PE GWVNTIKOUG TTIVAKES KAl TNV om/us/app/showme
Mivakag Kolvi} Xprion Toug oTo diadikTuo. Eival pia -interactive-
QTTiOTEUTA ATTAN €QApPOy TTOU PTTOPEi va whiteboard/id44506
XPNOIMOTTOINCEl 0 KaBévag, aveEdpTnTa aTTd 6279%ign-
T0 T600 VEOG | JeYAAOG eivar! mpt=u0%3D4
Bitsboard 2710 5 Kopu@aia eKTTAIOEUTIKA TTaIXVidla OTO https://apps.apple.c
Flashcards kai App Store Twv HIMA. MeAetrioTe oXEDOV om/us/app/bitsboar
TTanyvidia oTIdNTTOTE dWPEAV 0€ 35 €0IOTIKG Wivi d-flashcards-
TTaiyvidia o€ yia e@appoyn. ACIOTTIOTN Kal games/id51684221

ayatrnTr a1rd TTEPIoTOTEPOUG aTTd 5
EKOTOMMUPIA HaBNTEG Kal KABNYNTEG
TTAYKOOHiWwG.

0?ign-mpt=uo0%3D4

10 kaTtnyopieg
TTPOTEIVOUEVWV
EQAPUOYWY Kal
AoyiouIKOU yia
HaBnTéG e
MoBnoiakég
OUOKOAIEG

H Andrea Prupas ocuvéTtage pia evnuepwUévn
AioTa TTOAATTAWY TTAATQOPUWY EQAPHOYWV
"MeTGBaong” TTou TTPOTEIVOVTAI YIa HaBnTEG PE
MaBnoiakég duokoAiec. Mepikd atrd autd Ta
EPYAALia UTTOOTAPIENS YPOUUATIOUOU Eival
QUTOVOMQ TTPOIOVTA TTOU TTAPEXOUV JOVO i
AsiToupyia (T7.X. aTTAWG KEipeVo-oe-odIAiQ),
EVW GAAQ gival «OOUITEG YPAUMATIONOU TTOU
TTapEXOUV TTOANEG ETTIAOYEG O€ éva epyaleio
(17.X. KEiMEVO-O€-OpIAia, TTPOBAEWN AéCewy,
oXoAlaopég, avayvwpion opiAiag). Opiouéveg
VEEG OUVAPTTOOTIKEG ETTIAOYEG Eival OTOV
TOoMéQ TwV Wnelokwy BiBAiwy, TG adpwong
OCR, ToU OXOANIQOHOU KaI TNG
UTTOOTNPICOPEVNG YPOAPNG.

https://www.inov8-
ed.com/2016/04/10-
categories-of-
recommended-
apps-and-software-
for-students-with-
learning-disabilities/

68 epapuoyEG yIa
MaBnTEG pE
MaBnoIakég
OUOKOAIEG

YTTapxel o evnuepwévn Aiota
TTPOTEIVOUEVWYV EQAPUOYWV YIa HadnTEG PE
paBnolakég duokoAieg. O TTpoTaoElg
oxeTidovTal YE TIG aKOAOUBEG KATNYOPIEG:

https://www.inov8-
ed.com/2013/05/68-
apps-for-students-
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o YTTOOTAPIEN KAl ATTOKATACTAC with-learning-

avayvwong Kal ypaeng' disabilities/

o \wooikn ammokatdoTaon’

o Mapaywyikétnta’

o EvaAANGKTIKEG HOPPES YPOAUMATIONOU”

o ApIBunmikéTNTA’

o KaA€g KivnTIKEG BECIOTNTEG'

o EkteAeoTIKA AciToupyia.
KaAUtepeg Evw opiouéva atmd autd Ta epyaleia dev https://www.commo
EQPAPUOYEG Kal éxouv oxediaoTei €101k yia TTaidId pe €10IkEG | nsense.org/educati

I0TOTOTTOI €10IKNG
EKTTaIOEUONG

QAVAYKEG ] HaBNOIakES DIAPOPECS, EXOUV
TTpoTaOei aTTd EKTTAUOEUTIKOUG Kl €181KOUG
TTOU ouvepyadovTal HE AUTOUG TOUG
TTANBuUCPOUG. Oa BPEiTe EQAPUOYES TTOU
QAVTIMETWTTICOUV TIG BepeAIBEIG BECIOTNTEG,
eVIoXUOUV TIG KOIVWVIKEG KAl GUVAIOONUATIKES
0e€16TNTEC KA Ba BonBricouv Ta TTaIdIA e
QuTIOPO va akoAouBrjoouv éva TTPOYPANMa.
Ymdpyouv €1miong 1I0TéTOTTOI TTOU BonBouv
Toug SACKAAOUG va dIAPOPOTIOINCOUV TN
MABnon Kal va atroKTrioouv TTpéoacn o€
TTOPOUG YIa TNV AVATITUEN YAWOTIKWY Kal
MOABNPATIKWY YVWOEWV.

on/top-picks/best-
special-education-
apps-and-websites

7 ®avTacTIKOi
IOTOTOTTOI YIA TN
O1daoKaAia Tou
TTPOYypPApOTOG
OTTOUdWY O€
MaBnTéG e
avarrnpia

Waxvete TpdTTOUG dIdACKAAIQG TOU
TTPOYPANUATOG OTTOUdWY OTO TTaIdi 0AG;
O¢EAeTe va evioXUOETE TIG DEEIOTNTEG TTOU
HaBaivel To TTaudi 0ag 010 OX0Acio; PigTe pia
MaTId o€ auToUg TOUG 7 I0TOTOTTOUG TToU Ba
KPOTAOOUV Ta TTAISIA OPOCIWHEVA EVW)
QTTOKTOUV TTOAUTIUEG BEEIOTNTEG KA YVWOEIG.
AUTOI 01 IOTOTOTTOI TTPOCPEPOUV OdNYIES
BivTeo, eKTUTTWOINA QUAAQ gpyaaiag,
O10dIKTUOKA TTaXVidIa K.ATT. XPAOIYEG yIa TN
d10aokaAia TTAAQIWY Kal VEWV BEEIOTHTWY, Ol
I0TOTOTTOI €ival EUKOAQ TTPOCBACIYOI Kal
@IAIKOi TTPOG TOV XPAOTN. Evw o1
TTEPIOTOTEPOI £XOUV dwPEAV TTOPOUG,
OpIoHEVOI ATTAITOUV CUVOPOUNA YId
TEPIEXOUEVO premium. Eival e1Tiong KaAo va
onueIwBEi 0TI TTOAAOI aTTd TOUG I0TOTOTTOUG
TTOU AVOQEPOVTAI XPNOIUOTTOIOUVTAl

https://www.friends
hipcircle.org/blog/20
18/01/09/7-
fantastic-websites-
teaching-
curriculum-
students-
disabilities/
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TitAog ZUVTOMN TTEPIYPAPN 20vdeoHOog

KaBnuepiva atrd Toug idloug Toug

EKTTAIOEUTIKOUG.
BéATIOTEG Eival onuavTiké va Katavorogoupe 0TI N https://cec.sped.org
TIPOKTIKEG YIA CwvTavr, dIadIKTUAKK JABnon dev atToTeAE] [~/media/Files/Reso
OI1adIKTUOKN AUon plug and play. XpeiaZeTai urces/Best%20Prac
EKTTQIOEUON TTPOYPANUATIONOG Kal TTPOETOIUaCia. Oa tices%20for%20Ed

TIPETTEI VO XPNOIKMOTIOINCETE Ta GUOTAMATA PE | ucating%200nline.p

Ta oTroia cioTe e€oikeiwpévol yia va ekivioete | df

yId TTPOCWPIVO I EKTETAPEVO KAEIOIPO. AUTOG

0 00NyoG Ba oag kaBodnyroel oe PEATIOTEG

TTPOKTIKEG, OTPATNYIKES DISACKAAIOG Kal

OUMPBOUAEG Kal KOATTA yia TRV TTAPOXN UWNARG

TTo10TNTAG dIdaoKaAiag Kal Bepatreiag 010

0100iKTUO PE HIa ypriyopn evaAAayr).
AnpioupynoTe éva | To kKAgioipgo Twv oxoAciwv oag avaykalel va https://cec.sped.org
O1adIKTUOKO onuioupynAoeTe £va S1adIKTUAKS pHadnua; [~Imedia/Files/Reso
MaBnual AkoAouBouv 11 cuuBoulAéq yia va ekivijoete! | urces/ISD%20101.j

pba

EikovIkéG OXONIKEG
OpacTNPIOTNTEG

KaAwg opicare aTig EIKOVIKEG ZXOAIKEG
ApaoTnpIdTNTEG YIa OAEG TIG NAIKieg! Mia
ouAAoyny atTd 1I0TOTOTTOUG O€ CWVTAVEG
KAMEPEG, EIKOVIKES TTEPINYACEIS / TagIDIa Kal
aAAoug B100KEDAOTIKOUG EKTTAIDEUTIKOUG
I0TOTOTTOUG. AUTOG O ICTOTOTTOG EVNUEPWVETAI
KAOe Aiyeg pépEG.

https://virtualschool
activities.com/

Ekuddnon Boom

O1 kapTEG Boom €ival aoKAOE€IG
auToagioAdynong TTou yivovTal yia pabnTég

https://wow.boomle
arning.com/
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TitAog ZUVTOMN TTEPIYPAPN 20vdeoHOog
Kal TTapéxouv Ta dedopéva TTou BEAoUV Ol
EKTTAIDEUTIKOI.
AIadIKTUAKN) ATTOTEAEOUATIKN, TTPOOCITHA JIODIKTUOKH http://www.zaneedu

paénon yia Taidid
ME EIOIKEC AVAYKES

paenon yia eidIkéG avaykeg. EmiTpémel o€
KABe TTaudi va eMAEEEI” va TTapaKOAOUBRaEl,
va akouoel A va diapdacel kabe Bivreo yia
OTTOIOONATTOTE BEUA TTOU TOVWVEI TO
evOIaPEPOV TOU YIa udbnon. Emrtpétel o€
KGBe TTaudi va pdbel ye Tn dikr) Tou TaxUuTNTA
KAl va ETTITUXEI TIG JEYAAUTEPES dUVATOTNTEG
Tou. EmiTpétmel oTa TTaudIA va PeAETAOOUY
KABe B€pa ammoTeAeopaTiké Kal ETTTAEOV va
BeATiwwoer TNV IKavoTnTa avAayvwaong Kal
YPAPUATIoNOU TOUG TauTOXpova

cation.com/#special
-needs

AladikTUaKS
OXO0Agio yia
HoBNTEG e €10IKEG
QVAYKEG

To eAchieve Academy TTpoo@Epel Eva
OAOKANPWHEVO EKTTAUBEUTIKO TTPOYPAUMG
OTTOUdWV YIa HaBNTEG JE EIDIKEG AVAYKES O€
OAn TNV TTEPIOYXI TOU VOTIOAVATOAIKOU
Wisconsin, TTou KupaiveTal ammo Béuata 01Twg
n BioAoyia, n 10TOpIa, Ta ayyAIK& Kal Ta
paBNuaTIKG. O1 eKTTAIBEUTIKOI €10IKNAG
ekTTaiIdEUONG OXEDIACOUV ECATOUIKEUNEVQ
ox£0Ia pabnudTtwy yia K&Be padnTh TTou eival
EVYEYPOAUMEVOG OTO TUAMA KAl APIEPWVOUV
XPOVO yia va TTpoodIopicouV Ta evOIaPEPOVTA
KQI TIG QVAYKEG TwV JabnTwyv TOUG yia va
BonbAoouv TIG HEANOVTIKEG EKTTAIOEUTIKES
TOUG ETTIOIWEEIG.

https://www.eachiev
e.com/HowOnlineHi
ghSchoolWorks/Sp
ecialEdProgram

AIadIKTUAKEG
OTPATNYIKEG
HaBnong yia
MaBntég pe
avaTTNPIES

Ta TeAeuTaia xpovia, Ta PeTa-deuTEPORAOUIO
IOpUMATA CUVEXICOUV VA PETOKIVOUV TTOAAG
atrd Ta JobrpaTd Toug oTo AIadiKTUO. Z€
auThv TN dnUOaiguoT), opICUEVOI
OUMUETEXOVTEG O€ Py TTOU UTTOOTNPICOVTal
atro 10 kKEvTpo DO-IT oTo MavetmoTAWIO TNG
OudolykTov poipadovTal TIG EPTTEIPIEG KAl TIG
TTPOTACEIG TOUG YIa GAAOUG PHaBNTEG JE
avaTrnpPieg Tou TTapakoAouBouv dIadIKTUaKA
pHaBiuara.

https://www.washin
gton.edu/accessco
mputing/online-
learning-strategies-
students-disabilities
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TitAog ZUVTOMN TTEPIYPAPN 20vdeoHOog
AladIKTuaKn Ta dIadIKTUOKG JaBrRuaTa Kal ol JaBnoIoKE https://www.edgenu
pMAabnon tTou AUoe€ig Tou Edgenuity dnuioupyouvTal ity.com/special-
IKQVOTTOIEI TIG XPNOIMOTToIWVTAG HEBBBOUG TTou BaacifovTal populations/
avAYKESG OAWV TwV | oTNV €peuva Kal £Xxouv oxedIAaTEN yia va

MaBnTwv utToOoTNPICOUV TIG JOVADIKEG AVAYKESG OAWV

TWV HaBNTWy, cupTTEPIAQUBavOUEVWV
EKEIVWV TTOU €XOUV EIDIKEG EKTTAIDEUTIKEG
avaykes. Ta QIANIKG TTpOG TO XprOTN EpyaAsia
TTPOCAPUOYAGS SIEUKOAUVOUV TNV
TTPAYHATOTTOINCN KATAAUUATOG Kal
TPOTTOTIOINTEWY AVAAOYA HE TIC AVAYKES TWV
MaBnTwV Kal Ol CUVTOVIOTEG €10IKAG
ekTTaideuang Tou Edgenuity ouvepydlovTtal pe
EKTTAIOEUTIKOUG VIO VA TTAPEXOUV OTOUG
HaBnTEG GAN TNV UTTOOTAPIEN TTOU XPEIddovTal
yIa va TTETUXOUV.

EIDIKEG BoNONTIKEG TEXVOAOYIEG yIa TNV eKTTAIdEUON

Zuyypa@eig: Svetlana Surikova (MavemoTtAuio Aetoviag, Aetovia) and Karel Van Isacker
(PhoenixKM BVBA, BéAyio)

H opdda katavénong (n.d.)?% kabopioe pia BondnTikr TEXVOAOYia WS OTToI0dARTTOTE £PYaAEiO,
OUOoKeun, AoyIouiké 1 eEOTTAICUO uWnANG TexvoAoyiag Kal xaunAng Texvoloyiag 1Tou BonBa
TOUG avBPWTTOUG VA AVTIMETWTTIOOUV TIG TTPOKAACEIG TOUG, WOTE va PTTopouv va pdbouv, va
ETTIKOIVWVAOOUV Kal va Asitoupyrioouv kaAutepa. O1 BonBnTikég TeEXvoAoyieg eival 1diaiTepa
onUAavTIkES yia Ta TTaidid TTou aywvidovTal Ye Tn gadnon, BonbwvTag va udOKIPAOOUV OTO
oxoAgio kal oTn {wrj, TTPOdyovTag TNV AUTOTTETTOIBNON Kal TNV aveEaptnaia Toug. OTToiadrTToTE
UTTOOTNPIKTIKI TEXVOAOYia Kal N Xpron TnG TTPETTEl va a&loAoyoUvTal aTTd TNV OTITIKY YWVid Twv

avaykwy, TnG IKavOeTNTaG KAl TwV aItnUdtwy Tou pabnti kai auth n péBodog armaiTei

205 The Understood Team. (n.d.). Assistive technology for learning: What you need to know.
https://www.understood.org/en/school-learning/assistive-technology/assistive-technologies-basics/assistive-
technology-what-it-is-and-how-it-

works? ul=1*1kt760h*domain_userid*YW1wLVB0Y2lhVy1RQVFweG5qdDdMSGwWI1Y1E
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EUTTEIPOYVWHOOUVN OTOV TOPED TNG UTTOOTNPIKTIKAG TEXVOAOYIAG™ Yo opadIKn epyacia HETAGU
TOU MaBNTA, TWV YOVEWV Kal TOU TTPOCWTTIKOU TOU OXOAEiOU PTTOPEI va odnynoel o€ BETIKA
atroTeAéopaTta TNG XPrRong BonenTikAg TexvoAoyiag yia Toug pabntég (Josjo, 20122%¢° WATI,
2009%%7, 2017°%%%). O1 ekmraudeuTikoi €IOIKAC aAywyns wg €IdIKoi aTn XpAon BondnTiknig
TEXVOAOYIOG Ue aBNTEG Ba TTPETTEI va ETTIKEVTPWOOUV TN dIEPEUVNON TWV ATOMIKWY AVOYKWVY
TOU HOBNTA KABwWG Kal oTn dIaBoUAsucn Kal TNV ETTOTITEIR TWV EKTTAIDEUTIKWY OXETIKA PE TO
Tw¢ n didackaAia Ba PUTTOpoUCE va TTPOCAPHOCTEI PE ETMITUXIA yIG TOV MOBNTA oTnv TA¢N
(Josjo, 2012, oeA. 382%9),

Mepikd mapadeiyuara €idikwy BononTikwy TEXVOAOYIWV yia ThV EKTTAIOEUON

TitAog Zovroun Meprypagn 20vdeoHog

Bon6nuara Ta BonBAuaTa emkoivwyviag e€66ou | https://idrc.ocadu.ca/researc
ETTIKOIVWVIOG owvng (VOCA), TTou ovopddgovral h-

€€O600U PWVAG £TTIONG OUOKEUEG dnuioupyiag

(VOCA) oMIAiag (SGD), eival CUOKEUEG

UWNANG TEXVOAOYiag, ETTAUENTIKAG
Kal EVOAAOKTIKNG ETTIKOIVWVIQG TTOU
TTapdayouv oulAia yia éva dtouo TTou
£Xel Teplopiopéva A kaBodAou péoa
yid TTPOQPOPIKN ETTIKOIVWVIA.

Au¢nTIKA Kal To AAC eivai évag TpOTTOG yia Ta https://www.youtube.com/wa
EVOAAQKTIKNA ATOMNA VA ETTIKOIVWVOUV OTavV OEV tch
ETTIKOIVWVia £XOUV TN QUOIKA IKAVOTNTA VO
(AAC) XPNOIUOTTOIOUV AEKTIKA OMIAIa N
ypaen.

206 Josjo, H. (2012). ICT and inclusion: Teachers’ perceptions on the use of information and communication
technology for students with special educational needs in general educational settings. Umea universitet.
https://www.diva-portal.org/smash/get/diva2:633789/FULLTEXTO1.pdf

207 WATI, Wisconsin Assistive Technology Initiative. (2009). Assessing students’ needs for assistive technology.
http://www.wati.org/free-publications/assessing-students-needs-for-assistive-technology/

208 WATI, Wisconsin Assistive Technology Initiative. (2017). Assistive technology consideration to assessment.
http://www.wati.org/free-publications/assistive-technology-consideration-to-assessment/

209 Josjo, H. (2012). ICT and inclusion: Teachers’ perceptions on the use of information and communication
technology for students with special educational needs in general educational settings. Umea universitet.
https://www.diva-portal.org/smash/get/diva2:633789/FULLTEXTO1.pdf
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YTtroonentikA H texvoAoyia utropei va Bondrioel Ta | https://www.understood.org/
TEXVOAOYia yia TTaudIA Kal Toug eVANIKEG va en/school-learning/assistive-
avayvwon QVTIMETWTTIOOUV TIG TTPOKANOTEIG technology/assistive-
avayvwong. To keipevo o€ opiNia kai | technologies-
Ta NXNTIKG BIBAia gival duo basics/assistive-technology-
TTapadeiyyara TEXxvVoAoyiag for-
avayvwong. Autd Ta epyalcia reading? ul=1*89avxb*doma
BonBnTIKAG TexvoAoyiag utTopolv va | in_userid*YW1wLVBOY2IhVy
XPNOoIuoTToINBoUV € UTTOAOYIOTEG, 1RQVFweG59dDAMSGw1Y
£EUTTVa KIVNTA Kol GAANEG OUCKEUEC. 1E
Y1roBononTtikn H utrofonBnTikn texvoAoyia utropei | https://www.understood.org/

TEXVOAOYia yia
ypaen

va gival pia uey@An uttooTipign yia
TTaudId Kal eVAAIKES TTOU aywvidovTal
ME TN ypar]. Ta epyakeia
XEIpoypagou Fonbouv aTn QUUIKI)
TPAgN TNG YPAPNG. YTTAPXE €TTIONG
TEXVOAOYia TTOU UTTOPEi va fonBnocel
oTNV opyavwaon Kal TNV €Kepaan

en/school-learning/assistive-
technology/assistive-
technologies-
basics/assistive-technology-
for-

writing? ul=1*1197e9x*domai
n_userid*YW1wLVBO0OY2lhVy

OKEWEWV YPOTITWG. 1RQVFweG5qdDAMSGw1Y
1E
YTtroBonentiknA H utroonBnTikA TexvoAoyia (AT) https://www.understood.org/
TEXVOAOYyia yia MTTOPEI va gival pia ueyain Bonbeia en/school-learning/assistive-
pHaBnuaTiKG yia ATopa TTou TTaAEUOUV JE TO technology/assistive-
paBnuaTikd. Mepikd epyaleia technologies-
paBnuatikwy AT gival TTOAU basics/assistive-technology-
ouvnBiopéva - OTTwG apiBuopnxavég. | for-
AANQ, OTTWG Ta YNPIaKA EpyaAEia math? ul=1*16ggayo*domai
ypapnudrtwy, givalr Aiyotepo yvwoTd, | n_userid*YWI1wLVB0OY2lhVy
aAAG ptTOpOUYV Vva gival e€ioou 1RQVFweG59dDdMSGw1Y
XPNoiua. 1E
YTtroonBouuevn H BondnTikn TexvoAoyia (AT) utropei | https://www.understood.org/
TEXVOAOYia yIO va BonbAocel Ta TTaidid pe diatapayrn | en/school-learning/assistive-
dlatapaxEg NG OKOUOTIKAG £TTECEPYQTIQg va technology/assistive-
OKOUOTIKAG Katavorioouv KaAUTepa TI akouve. Ta | technologies-

eTegepyaoiag

epyaAeia AT TrepiAauBdvouv
OUOKEUEG akpoaong, AeCAVTEG Kal
EQAPUOYEG KeIévou o€ oplAia. Ta
epyaAeia AT ptropouv va
eAayioTotroijoouv Tov BpuPo aTo
TTOPACKHAVIO KOl VA EVIOXUOOUV TNV
oMIAia yia va Tnv KAvouv TTIo KaBapn.

basics/assistive-technology-
for-auditory-processing-
disorder? ul=1*1qgyj2yl*dom
ain_userid*YW1wLVBO0Y2lh
VY1ROVFweG59dDdMSGw
1Y1E
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NOYIOHIKO YIa YTrapyouv TTOAAG TTpoypauuaTa https://www.understood.org/

TTaIdI& TTOU AOYIOUIKOU TTOU PTTOPOUV VO en/school-learning/assistive-

MaBaivouv kal BonBrioouv Ta TTaIdIA pE DIOPOPES technology/finding-an-

OKEPTOVTAI 0oTn NABNon Kal aTn oKEWn. AAG assistive-

OIAPOPETIKA TTWG MTTOPEITE VA EEPETE TTOIO €ival technology/software-for-kids-
KataAAnAo yia 1o Taidi oag; who-learn-and-think-
ZEKIVIOTE PE auTA Ta ypagAuaTa, Ta | differently? ul=1*1wn7w7l*d
OTTOIO CUYKPIVOUV XapaKTNPIOTIKA omain_userid*YW1wLVB0OY2
Kal TINEG AOyIOMIKOU yia avAyvwaon, IhVY1RQOVFweG5qdDAMSG
ypa®n Kal adnuaTika. wilY1E

AloAdynon Twv AuTO TO UAIKG TTapEXE! MIa http://www.wati.org/free-

AVAYKWY TV ETMOKOTTNON TNG Sl1adIKaTiag publications/assessing-

pabnTwv yia utroonBnong TexvoAoyiag, students-needs-for-assistive-

utroonenTikA agloAdynong kai oxedlaouou. technology/

TEXVOAOYia

YtoBonBouuevn | To TTakéto agloAdynong http://www.wati.org/free-

TEXVOAOYIK uttoBonBoupuevng Texvoloyiag (AT) publications/assistive-

etétaon atnv TTapEXEl TTANpoopieg oxeTikd e T | technology-consideration-to-

afloAéynon oladikacia atd Tnv e¢étaon AT éwg | assessment/
TNV agloAdynon AT.

Maidaywyikr, TEXVOAOYIKI KOl OpYyAVWTIKA KAIVOTOMIO

Zuyypageig: Svetlana Surikova (MavemoTtAuio Aetoviag, Aetovia) and Karel Van Isacker
(PhoenixKM BVBA, BéAyio)

MoAAEG eTaupeieg, dikTUQ, KEVTPA KAl PN KEPOOOKOTTIKOI OPYAVIOUOi TTAYKOOMIWG €10IKEUOVTA
oTn dnuIoupyia Kal TNV papuoyr] TTOAATTAWY TTAIDAYWYIKWY, TEXVOAOYIKWY KAl OPYAVWTIKWY
KQIVOTOPWY AUCEWV TToU BonBouv dIa@opeTiKa eUGAWTA ATopa Kal OPAdEG, 16iwg TTadId Kal

EVAAIKEG PE €10IKEG avaykes. Or KaIVOTOUEG TEXVOAOYIEG Kal TTPAKTIKEG OSladpapaTi(ouv
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KaBopIoTiKO poAo oTnv eIdIkn ektaideuan (Boyle, 2013%1%" Cagiltay et al., 20142'1) ka1 TNV
EKTTAIdEUON XWPIg aTTOKAEIOUOUG yia Tov 210 aiwva (Ghilain, 2015%*2° Hamburg & Bucksch,
2017%'% IncluD-ed, 20122*" Korner et al. ., 20182 Walker & Logan, 20092%¢" Watkins,
2011%Y7). Omrwg TOVIoe o Boyle (2013)%*8, «Mia 1davikr) kaivoTopia €IBIKAG ekTTaideuong Oa
ETTETPETTE O€ évav MOBNTA WE avaTNpia va AVIQYWVIOTEN OTO idI0 ETTITTEDO WE TOUG
ouvounAikoug xwpig avatrnpieg. Me aAAa Adyia, oI KaIVOTOWIEG dev TTPETTEI HOVO va AuAoOoUV
TO ETMITEUYMA 1 va BEATILOOOUV TN CUUTTEPIPOPA YIA TOUG MABNTEG WE avatTnpieg, aAAd va

EM@PEPOUV  MIa BeTIK aAAayry OpPKETA MPeEYAAN WOTE Ol PABNTEG ME QvaTTNPIEG TTOU

210 Boyle, J. R. (2013). Specialized innovations for students with disabilities. In M. Murphy, S. Redding, & J. Twyman (Eds.),
Handbook on innovations in learning (pp. 93—112). Center on Innovations in Learning, Temple University, Information Age
Publishing.

http://www.centeril.org/handbook/resources/fullchapter/Specialized Innovations for Students with Disabilities SA.pdf

211 Cagiltay, K., Cicek, F., Karasu, N., Cakir, H., & Kaplan Akilli, G. (2014). Innovative educational technology for
special education and usability issues. In A. Marcus (Ed.), Design, user experience, and usability: User experience
design for everyday life applications and services (pp. 155-163). Springer. https://doi.org/10.1007/978-3-319-07635-
5 16

212 Ghilain, T. (2015). Towards more inclusive learning environments in Europe: Salzburg Declaration. European
Association of Service providers for Persons with Disabilities.
https://www.easpd.eu/sites/default/files/sites/default/files/Policy/Education/towards_more_inclusive_learning_envi
ronments_in_europe_easpd.pdf

213 Hamburg, I., & Bucksch, S. (2017). Inclusive education and digital social innovation. Advances in Social
Sciences Research Journal, 4(5), 161-169. https://doi.org/10.14738/assrj.45.2861

214 IncluD-ed, European Network on Inclusive Education & Disability. (2012). Inclusive education & disability: Good
practices from around Europe. P.A.U. Education. http://www.includ-
ed.eu/sites/default/files/documents/inclusive_education__disability. good_practices_from_around_europe.pdf

215 Kgrner, 1., Uhimann, S., Schmid, B., Freyhoff, G., & Rigrova, D. (2018). Towards inclusive education: Examples
of good practices of inclusive education. Inclusion Europe with support of the European Commission.
https://inclusion-europe.eu/wp-content/uploads/2018/02/Best-Practice-Education EN-FINALWEB. pdf

216 Walker, L., & Logan, A. (2009). Using digital technologies to promote inclusive practices in education: A
Futurelab handbook. Futurelab. https://www.nfer.ac.uk/publications/FUTLO5/FUTLO5.pdf

217 Watkins, A. (Ed.) (2013). Information and communication technology for inclusion: Developments and
opportunities for European Countries. European Agency for Development in Special Needs Education.
https://www.european-agency.org/sites/default/files/|CT%20for%20Inclusion-EN.pdf

218 Boyle, J. R. (2013). Specialized innovations for students with disabilities. In M. Murphy, S. Redding, & J. Twyman
(Eds.), Handbook on innovations in learning (pp. 93—112). Center on Innovations in Learning, Temple University,
Information Age Publishing.
http://www.centeril.org/handbook/resources/fullchapter/Specialized_Innovations for_Students with _Disabilities

SA.pdf
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XPNOIYOTTOIOUV ThV KOIVOTOMIQ va JTTOpoUV va ETTITUXOUV OTO idI0 €TTITTEDO ME TOUG

OUVOUNAIKOUG (XWpIig avaTtrnpieg) TTou XPNOIKOTTOIOUV BEATIOTEG TTPAKTIKEG» (O€EA. 94).

Opiouévol Tépol yia TaidaywyikéS, TEXVOAOYIKEC KAl OPYAVWITIKEC KAIVOTOUIES

Special Needs

€IOIKEVETAI OTN dnuIoupyia
TTPOCAPPOCUEVWY KAIVOTOUWY AUCEWY TTOU
BonBouv TTaidid Kal eVAAIKES ME EIBIKEG
AVAYKEG VA AgloTToINCGOUV TTANPWG TIG
duvaToTnTEG Toug. H opdda TnG eTaipeiag
atroTeAEiTal ATTO EEQAIPETIKA APOTIWPEVOUG
Kal IKAVOUG EUTTEIPOYVWHOVEG O€ DIAPOPOUG
TOMEIG, CUPTTEPIAQUPBAVOUEVWY TWV KAIVIKWV
VEUPOETTIOTANOVWY, TWV YUXOAOYWY, TWV
BEPATTEUTWYV CUUTTEPIPOPAG, TWV
TTPOYPOMMATIOTWY UTTOAOYICTWY KOl TWV
BIOIOTPIKWY PNXAVIKWY TToU ouvepyalovTal
OTO OXEOIOOWNO, TNV EQAPUOYA Kal TV
TEAEIOTTOINON AUCEWV YIa TOUG TTEAATEG TOUG.

TitAog ZUVTOMN TTEPIYPAPN 20vdeoog
Advanced H Advanced Solution for Special Needs https://www.advancedss
Solution for gival pia etaipeia mou €dpevel oTig HIMA kai | n.com/

Find Innovative

To KuBepvnrikd Aiktuo Kaivotéuwv

https://www.innovations.

Solutions for
Disadvantage
and Disability

and Disability eival évag pn kepdoOKOTTIKOG
OPYQVIOUOG TTOU TTAPEXEN TTPOYPAUUATA TTOU
MEIWVOUV TOV QVTIKTUTTO TWV KOIVWVIKWY KAl
OIKOVOMIKWYV PEIOVEKTAMATWY OTNV UYEIQ,
TNV AVATITUEN KAl TNV QVATITUEN TWV
TTaidiwv’ Bonbd Toug yoveig, Toug
TTATTTTOUBEG Kal yIayIAdeg KAl TOUG
PPOVTIOTEG VO KATAVOHOOUV TIG AVAYKEG TWV
TTaIdIWV TOUG Kal Toug BonBd va
dlac@alioouv Tn BEATIOTN uyeia, avaTTTuén
Kl EKTTAIdEUON.

Solutions oUAAéyel kal 51adidel TIG KaAUTEPEG 10€€¢ 0Tn | harvard.edu/find-
diakuBépvnaon, BonbwvTag oTnv e€eupean innovative-solutions
ONMIOUPYIKWYV Kal KAIVOTOMWYV AUCEWY O€
TTPOKANOEIG SNUOCIOG TTONITIKAG.

Innovative To Innovative Solutions for Disadvantage https://www.isdd-

home.org/
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Kévtpo
KAIVOTOMIWV
oTn habnon
(The Centre on
Innovations in

To Kévrtpo Kaivotopiwy otn MdBnon civai
Eva a1To Ta €OVIKA KEVTPA TTEPIEXOMEVOU TTOU
xpnuartodotouvTtal arrd 1o YTToupyeio
Maideiag Twv Hvwpévwy MoAireiwv. H
atrooToA Tou KévTpou KalvoTouiwy 6T

http://www.centeril.org/

Learning) MdaBnaon eivai (a) va augnoel Tnv IKavoTnTa

TWV KPATIKWY EKTTAIDEUTIKWYV OPYAVICHWYV

va evBappuvouyv, va emAEEOUY, va

EQAPPOOOUV Kal VA KAINOKWOOUV TIG

HOBNOIAKESG KAIVOTOWIEG O€ TOTTIKOUG

EKTTAIDEUTIKOUG QOPEIG KAl OXOAgia yia va

BeATIwooOUV Ta HABNOIAKA ATTOTEAEOUATA VIO

OAoug Toug pabntég kail (B) avénon Tng

IKAVOTNTAG TWV TTEPIPEPEIAKWV

OAOKANPWHEVWYV KEVTPWYV VA TTAPEXOUV

TEXVIKNA Bonbeia oe KPATIKOUG

EKTTAIOEUTIKOUG OPYQVIOUOUG 0€ OXEON ME TO

Tedio apuodIdTNTag Tou KévTpou.
ECcidikeupéveg | Auth n €kBeon TrepIAapBavel TTANPOPOpiES http://www.centeril.org/ha
KQIVOTOMIEG YIa | OXETIKA JE KAIVOTOMIEG TTOU OXETICOVTAI PE ndbook/resources/fullcha
MaBnTég e TOV aAQABNTIONO, TO HABNUATIKA KAl TIG pter/Specialized Innovati
avaTtrnpieg EMOTAMEG OTNV €I0IKA EKTTAIOEUCN KOl ons_for_Students with
(Specialized OPICHEVEG EATTIOOPOPEG TEXVOAOYIES YIa Disabilities SA.pdf
Innovations for | paBnTéG e €IBIKEG AVAYKEG.
Students with
Disabilities)
Kévtpo To Kévtpo KoivwvikAg KaivoTtouiag http://socialinnovation. v/
KoivwvikAg TpowbOei, ouvepyadetal, O10AOKEI, EuTTVEEl | en/
KaivoTopiag Kal d1adidel TIG YVWOEIG Kal TIG BEATIOTEG
(Social TTPOAKTIKEG OTOV TOMEQ:
Innovation o TMoNITIKA cupueTOoX Kal TTpowBenan g
Centre) OUMMETOXNG TNG KOIVWVIOG TwV TTONITWV

oTn SlauéPPwWan TTONITIKAG (Eyypapa
Kal VOMIKEG TTpaEEIg). MpowBnon Tng
evepyou 1IBayEVEIAG - CUPMETOXT VOGS
atéPou OTNV KoIVwvia Kal Tr dnuocia
Cwn’

o EkmpoowTtnon opddwyv KoIvwvikou
KIvOUvou Kal GAAwV opddwv:
CUP@EPOVTA Kal BIKAIWMATA,
Tpowdnon deflothTwy, diadikagia
évtagng’
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o Mpow6naon Tng yvwaong Kai TG
KATAvONOoNgG TNG KOIVWVIKNAG KAIVOTOUIag
KQlI TNG KOIVWVIKAG ETTIXEIPNUATIKOTATAG,
KAl TOU pOAOU TNG dNUIOUPYIKOTNTAG'

o MpowBnon Tng avaTmTuéng
ONMIOUPYIKWY Kal TTONITIOTIKWV
Blounxaviwyv, dIETIOTNHOVIKOTNTAG,
dlaTAPNONG TNG TTONITIOTIKAG
KANPOVOUIAS Kal euaigBnToTtroinong’

o MpowBnan TnNG TTePIPEPEIOKAG
QvATITUENG KAl TNG AVATITUENG
IKAVOTATWY TOTTIKAG auTtodloiknong'

o Evioyxuon g dnudoiag uyeiag kai
Tpowbnaon uylolg TpéTTou CwrG.

The Living Lab
for Special
Needs

‘Eva dikTUO ouVv-OnuIoupyiag Kal

KAIVOTOMIOG, £€Vag XWPOog avTaAAaynig TTou
OUYKEVTPWVEI ATOPA PE AVOATTNPIEG,
ETTIOTAPOVEG, ETAIPEIEG KAl OAa Ta AAAa
Atopa TTouU evOIaPEPOVTAl VO CUVEPYOOTOUV
OTOV TOPEQ TNG AVATTNPIAG KAl E1DIKEG
avdAayKeg yia Tn ouv-dnuioupyia véwv
kaivotopwy Alcewv. To Living Lab for
Special Needs oToxeUlel aTn dnuioupyia piag
TTAATQOPPOG KAIVOTOUIOG YIa TNV avaTrnpia
uTTO TNV eupeia évvola. Eival évag xwpog
avTaAAayNG PETALU DIAPOPETIKWV ETAIPWV
o€ BépaTa avaTTnPiag Kal Twv TEXVOAOYIKWY
AUOEWV Kal UTTNPECIWVY TTOU JTTOPOUV VA
TOuG BonBraouv.

https://livinglabhandicap.
ch/en/living-lab-

handicap/

Kaivotoueg
TTPAKTIKEG

O1 kavoTéuEeg TTPAKTIKEG TOU Zero Project
gival €pya, TTpoypaupaTa, TTPOoIGVTa KAl
UTTNPEDIEG, OAAQ KO KOIVWVIKEG ETTIXEIPAOEIG
] ETTIXEIPNUATIKEG OTPATNYIKEG.
Xpnoiyotrololyv pia katavonTr) éBodo 1rou
MTTOPEI va PHETaQePOE 1) va avTiypagei o€
GAAEG XWPEG, TTEPIOXEG I TTEPIBAAAOVTA, Kal
Exouv aTTodedelypévn Kal HETPHTIKN
emidpacn. To 1Mo ONPAVTIKO gival O
emTayovouv Tn d1adIKacia eQappoyns TNG
2Uppaong Twv Hvwpévwy EBvwy yia Ta
OIKAIWPATA TWV ATOPWY HE avarrnpia.

https://zeroproject.org/inn
ovative-practices/
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KaivoTopieg €€

Tnv dvoign Tou 2020, T0 YTToupyeio

https://www.sipinclusion.

EKTTaidEUONG

Xwpig
ATTOKAEIOPOUG

METAPOPAG KAIVOTOMIAG OTOUG TOMEIG TNG
KOIVWVIKOTTOINONG Kal TNG €K VEOU
KOIVWVIKOTTOINONG, KaBwWG Kal TG
avBpwTmvng ac@aAsiag,
OUNTTEPIAAUBAVOUEVWY ATOUWYV HE EIDIKEG
AVAYKEG.

ATTOOTACEWG Maideiag TG Kahipdpviag cuykAeoe pia org/distance-learning-
EKTTaIdEUONG opdda epyaciag evolapePOPEVWY YIa va resources/
yia TNV EI8IKA | CUYKEVTPWOEI KAl VO JOIPAOTEI KAIVOTOUEG
Aywyn OTPATNYIKEG, 16E€C Kal TTOPOUG TTOU AAAOI
EXouv Bpel emTUXNMEVOUG KOBWG TTAOPEXOUV
TTPOCRAcN o€ HaBNTEG e avaTtTnpia oTnyv €€
ATTOOTACEWG EKTTAIOEUCN KAl TO ETTIKEIPEVO
AVOIYUa TWV OXOAEIWV.
Kaivotoueg O kUpIog 0TOXO0G TOU £pyou Tou EBvIKoU http://telerehabilitation. v/
ANocgig yia tnv | EpeuvnrikoU MNpoypduparog « KaivoTéueg en
KOIVWVIKN AUOEIC VIO TNV KOIVWVIKEA TNAE-
TNAe- atmmokatdoTaon oTa oXoAgia Tng AsToviag
aTmroKATACTACN | OTO TTAQICIO TNG CUUMPETOXIKNAG
OTa OXOAcia ekraideuong» (INOSOCTEREHI) oxericeTau
Tng AeToviag ME TNV €pEUVA KOIVWVIKA ONUAVTIKWV
oT0 TTAQioI0 {nTNUaTwyY Kal TNV €1miAucn TTPoRANUaTWY
™G ME TNV TTapOXr] SIETTICTNHOVIKOTNTAS KAl

Do2Learn

To Do2Learn gival €vag TTOPOG yIa ATOUA UE
€IDIKEG AVAYKeG. =eKivnoe To 1996 péow
ETTIXOPNYNONG yia €BvIKA IvoTITOUTA UyEiag
MIKPEG eTTIXEIpAOEIG. H opdda Tou Do2Learn
avadnTd Toug TTIo TAAAVTOUXOUG Kal
OnuioupyikoUg daok&Aoug Kai KAIVIKOUG o€
OAo Tov KOopo. H TTpocéyyion Tou gival va
XPNOIYOTTOIRCEl TNV TEAEUTAIa AEEN TNG
TEXVOAOyiag Kal TNV kKaBodrynon amo
€I01IKOUG yIa TN dnuioupyia KaIvOTOPwY Kal
euXpNOTWV AUCEWV.

https://do2learn.com/

2XETIKEG TTIPWTOROUAIES

Zuyypageig: Karel Van lIsacker (PhoenixKM BVBA, BéAyio) and Svetlana Surikova

(MavemoThApio AsToviag, AeTovia)
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lMNapadeiyuara opIouUEVWY GXETIKWY TTPWTOBOUAIWYV

TTANPOYOPIEG O€ MIa I0TOOEAIDA 1)
MIa epappoyn 1I0ToU,
OUMTTEPIAAUBAVOUEVWV:

PuoikEg TTANPOPOPIEG OTTWG
KEipEVO, EIKOVEG Kal MXO0l, KWOIKAOG N
onpavon TTou kaBopidel Tn doun,
TNV TTAPOUCIOCN K.ATT.

Topéag TitAog Z0VTOMN TTEPIYPAPN 20vOeoHOG
MpooBdoiun | ATutor To ATutor gival Jia avoIKT TThyR https://atutor.qgit
TAaTPOPUO LMS, 1Tou XpnOIYOTTOIEITAl VIO TV hub.io/
paénong avaTTuén Kai Tn diaxeipion
OIAdIKTUOKWY PHaBnuATWYV Kal yia Tn
onuioupyia Kal dIavoun
OIOAEITOUPYIKOU TTEPIEXOMEVOU
NAEKTPOVIKAG uaBnong. Eivai
oupPard pe To WCAG 2.0.
Moodle To Moodle cival pia diaxeipion https://moodle.
HABnong avoixtou Kwdika, TTou org/
XPNOIMOTTOIEITAI YIO CUVOUACHEVN
MaBnon, €€ atmrooTaoEwg
eKTTaidEUON, AvVACTPO®H OThV TAEN
Kal GAAa TTpoypdupaTa
NAEKTPOVIKAG udBnong. Eivai
ouppard pe to WCAG 2.0.
MpooBaciydr | WAI Guidelines | Ta €yypaga WCAG g¢nyouv TTwg https://www.w3.
nra —WCAG 2.0 va KAVETE TO TTEPIEXOMEVO I0TOU TTIo | org/WAIl/standa
Trepiexodévou | (Web Content TIPOORACIUO OE ATOUA ME EIBIKEG rds-
Accessibility avAyKeg. To «TrepieXOPEVO» loTOU guidelines/wca
Guidelines) AVOQEPETAI YEVIKA OTIG al

MpooBaoipeg
TNE

H tTaykéouia
TTpwTOROUAIa
yla TIG
TEXVOAOYiEQ
TTANPOPOPILV
Kal
ETTIKOIVWVIWV
Xwpig
QTTOKAEIOHOUG
(G3ict)

O1 o16x01 TOU G3ict kai N
TTAYKOO I TTPOCEYYIoN
euBuypappifovTal Pe TIG DIATAEEIG
NG ZUPPBaong yia Ta AIKalwPoTa
TwVv ATOpwv pe Avattnpia (CRPD)
OXETIKA PE TNV TTpOCRaciuéTnTa
TwVv Texvoloyiwv ETikoivwviag
MAnpogopiwv (TTE) kai Twv
YTTOOTNPIKTIKWY TEXVOAOYIWV.

https://g3ict.org
/about-us/our-
mission

OneVoice yia
TTPOCRACIUES
TNE

To OneVoice yia TTPOGRACIUES
TME cival pia ekoTpareia yia
BeATIwpEVN TTpOCRACINOTATA YIA
O6Aoug Toug xpnoTeg Twv TTIE.

http://www.one
voiceict.org/
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2uvoioTe éva

H mmpwtoBouAia ITU Connect a

https://www.itu.i

OXOA¢io, School, Connect a Community nt/en/ITU-
OuvO£aTE [Ia (CSCC) éxe1 oxedlaaTei yia TNV D/Digital-
KoIvOTNTA TTPoWwONoN TNG EUPULWVIKAG Inclusion/Youth
ouvdeong oto AladikTuo yia -and-
oXoAgia og Ao Tov KOO O, £TOI Children/Pages
WOTE Ta oXOAcia va putTopouv va /CSCC.aspx
XPNOIMEUOOUV WG KOIVOTIKA KEVTPQ
TIME yia aypoTIKES, TTEPIBWPIAKES
QOTIKEG KAI ATTOMOVWUEVEG
TTEPIOXEG WE 101AITEPN EPPOCN OE
MEIOVEKTOUOEG KAl EUAAWTEG OUADEG
OTTWG YUVAIKES KAl KOPITOlq,
auTtdyBoveg, AToua Pe avarnpia,
veoAaia kal TTaudid.
Maykéouia 2KOTTOG TOU €ival va TTapPEXEI https://www.abil
EvkukAotraideia | wvTavES Kal EVNEPWHEVES itynet.org.uk/
YT1roBonBouuev | TTANPOQOpPIES yIa OTIONTIOTE
ng TexvoAoyiag | oxetiCetal he TNV Y1ToBonBouuevn
(GATE) TexvoAoyia. Eival yia Bitpiva kai
TWV TTPOIGVTWY Kal XPHOIhwWY
TTNYWV TTANPOPOPIWV.
EASTIN - To H EASTIN Association Trpoo@épel http://www.easti
Maykoéopuio UTTNPECIES TTANPOPOPIWV n.eu/
AikTuo UTTOOTNPIKTIKWY TEXVOAOYIWV, VIO
MANPOYOPIKAG | TNV UTTOOTAPIEN NAIKIWUEVWY KOl
YTTOOTNPIKTIKAG | ATOPWYV PE avaTTnpia
TexvoAoyiag
O1 véeg To Avoikté MavetmoTtAuio loTraviag | http://www.ope
EUKQIPIEG TTAPEXEI AVOIXTA Jabruara TTou nuniversity.edu/
paBnong Tou ETMTPETTOUV OTA ATOMA WYE avatrnpia | courses/module
loTTavikou va TTapakoAouBoulv Ta padnuara s/I314
Avoixtou atrd TO OTTITI.

MavemmoTnuiou
ylo HaBNnTEG PE

avatrnpia
WebAIM H atmrooToAf Tou WebAIM eival va https://webaim.
ETTEKTEIVEI TIG dUVATOTNTEG TOU orag/

O1adIKTUOU yIa T ATOPA JE
avaTTNPIEG TTAPEXOVTAG TIG YVWOEIG,
TIG TEXVIKEG BECIOTNTEG, TA EPYOAEia
yla TNV evOuvAapwaon Twv
OPYQVIOUWY WOTE TO TTEPIEXOUEVO
TOUG va gival TTPooBAciuo o€ dTtoua
ME avarrnpia.
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ANa

EKTTAIOEUTIKWV
WG TTPECPREUTES
EKTTAIOEUONG

KaBnynTég TTOPWY TTOU UTTOpOUV va
uTTOO0TNPIEOUV TNV AVATITUEN, TNV
€QApUOYN Kal TNV EVOWHATWon

MpeoBeuTtég O1 MNpeoBeutég ‘Evragng civar éva https://www.incl
‘Evragng OiKTUO VEWV (KAl JEPIKOI YOVEIG, usiveminds.co
ddokalol kal veapoi epyalouEvol) m/inclusion-
TTOU poipddovTal éva TTPAYHATIKO ambassadors
evOIA@EPOV YIa TNV KAAUTEPN
EKTTPOOWTTNON MIOG 1
TTEPICCOTEPWV TITUXWV TNG
OIAPOPETIKOTNTAG.
MPEZBEYTEZ | AutA n mpwTtoPouAia Tou Erasmus | https://inclusive
EKMAIAEYZHZ | + €xel WG 0TdXO0 va eKTTAIOEUCEI -
XQPIZ TOUG AeyOUEVOUG «TTPECREUTES ambassadors.e
AMNOKAEIZMO | ekTTaideuong Xwpic u/
YZ OTTOKAEIOPOUG»: EKTTAIBEUTIKOUG,
Kardption EKTTAIOEUTEG, WYUXOAOYOUG Kal

XWpPIig ETTITUXNMEVWYV TTPAKTIKWYV

QTTOKAEITHOUG EKTTAIOEUONG XWPIG ATTOKAEICHOUG.

EupwTtraikog EmkevrpwveTtal 0Tn BeATiwon Twv https://www.eur
Opyaviopog ETMTEUYUATWY OAWV TWV PaBNTWYV opean-
AvarmTuéng o€ 0Aa Ta emmitreda NG dia Biou agency.org/
otnv EidIkn HABNOoNG Xwpig OTTOKAEICUOUG.

Aywyn AUTO BEATILOVEI TIG EUKAIPIES KO TIG

EUKaIPiEG WG TWV
EKTTAIDEUOUEVWV VIO EVEPYO
OUMMETOXN OTNV KOIVWVia.

IvoTiTouTo TNG

To ITE mpowBei TNV KaivoTouo

https://iite.unes

UNESCO vyia xprion Twv TTE kai xpnoiyeuel wg | co.org/
TIG TEXVOAOyieg | SIEUKOAUVTAG Kal BonB4g yia Tnv
TTANPOPOPILV eTTiTEVEN ZTOXWV Agipbpou
oTnv AvATTuéng péow AUoEwWV Kal
ekTTaidEUON BEATIOTWV TTPOKTIKWYV PE
duvartotnTa TTE.
Knowbility Kd&Be xpovo, To Knowbility https://knowbilit

eCuttnpeTei dueca TepIoaOTEPA
atro 1000 aTopa péow Tou PAAAU
MpooBaciyotnTag oto AladikTuo,
NG AccessU kal GAwvV
EKTTAIOEUTIKWYV KAl CUMPBOUAEUTIKWV
UTTNPECIWV.

y.org/about/
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To Inclusive
Class Blog pe
TNV Nicole
Eredics

H Nicole Eredics €ivai
eKTTAIOEUTIKOG TTOU UTTOOTNPICEl TNV
EvTagn pabnTwyv Pe avatrnpieg oTnv
TAEN YEVIKAG eKTTAI®EUONG.
2TNPICETAI TNV TTOAUETI] EPTTEIPIT
NG WG dACTKAAA TTAPOUG EvTagng
yia va ypd@el, va PIAG kal va
OupBouUAeUel To Bépa TNG
EKTTAIOEUONG XWPIG ATTOKAEITHOUG
o€ d1aPOoPOUG TOTTIKOUG Kal €BVIKOUG
opyaviopoug. H Nicole
XPNOoIYoTToIEl TN Jovadikn TNG
yVvwon yia va TTapéXEl TTPOKTIKEG
OTPATNYIKEG YIa TNV TTARPN
oupTTEPIANWN Kal kaBodAynon Twv
MaBnNTwv GAWV TWV IKAVOTATWV
oTnv T4éN.

http://www.thein
clusiveclass.co
m/

Koivr] Aoyikni
(Common
Sense)

To Common Sense givail évag
KOPUQPQiog un KEPOOOKOTTIKOG
OPYQVIOUOG aQIEPWHEVOS OTN
BeAtiwon TNG {wng OAwv Twv
TTAIBIWVY KAl TWV OIKOYEVEIWV
TTAPEXOVTAG TIG AIOTTIOTEG
TTANPOYOPIES, TNV EKTTAIDEUCT) KOl
TNV ave¢dpTnTn GWVIN TTOU
Xpeldgovtal yia va eudOKIJARooUV
oTov 210 aiwva.

https://www.co
mmonsense.org

leducation/

O1 15 kaAUTepoOI
I0TOTOTTOI YIA
yoveig TTaidiwv
ME €10IKES
QVAYKEG

H avarpo@r| evog TTaidiou Pe €10IKEG
QVAYKEG UTTOPEI va €ival ApKETA
dUOKOAN, aAAG xdpn oTov
TTaykOOoMIO 1I0TO, TO AIadIKTUO gival
YEMATO atTd TTOAAOUG
EVNHUEPWTIKOUG I0TATOTTOUG TTOU
MTTOPOUV va BonBrioouv TOUG YOVEig
Kal Ta TTaIdId Toug. YTTApXouv
MEPIKOI XPrOIUOI IOTOTOTTOI TTOU
€ival YENATO! JE XPHOIMEG
TTANPOPOPIES YIO YOVEIG e TTAIdI e
€I0IKEG AVAYKEG, OTTWG TTANPOPOPIES
yia TOV QUTIONO, TNV KWPWaon, TV
TUQAWON, TNV KON, TNV TTVEUUOTIK
avarnpia, Tig TTOANQTTAEG
QavaTrnpieg, TIg 0pBOTTEDIKES

https://www.spe
cial-education-
degree.net/the-
best-websites-

for-parents-of-

special-needs-
children/
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dlatapax£g, TIG ooBapég
ouvaIoONUATIKES dIATAPAXEG,
OUYKEKPIUEVEG HOBNOIOKES
QUOKOAIEG , TTpoBARuaTa oIAIaG i
YAWOOOG, EYKEPANIKOUG
TPAUPaATIoPOUG, auvdpouo Down
Kal GAAQ.

E
3

O1 12 kaAUTepoOI
IOTOTOTTOI YIA
TaIdI& Pe
MaBnoIakég
OUOKOAieg

O1 yoveig Kal o1 EKTTAIBEUTIKOI
€10IKAG aywyng ouxva
QUOKOAgUOVTaI VO BPOuV VEEG
TOKTIKEG VIO VO TTPOKOAETOUV ThV
ayaTrn yia gaénon oe Taidid pe
paBnoiakéc duokoAieg. H TaxEéwg
eCeNlyuévn TexvoAoyia €xel
KataoTroel To AladikTuo évav atrd
TOUG KAAUTEPOUG TTOPOUG YId TNV
AvVOKAAUWN WYuxXaywylkwyv
OpaaTtnploTATWY TToU dIBACKOUV Kal
evBouaidlouv ta TTaidid. Ol
EKTTAIOEUTIKOI I0TOTOTTOI BonBoUv Ta
TaIdId e paBnolokEG BUOKOAIEG va
QTTOKTIOOUV BACIKEG BEEIOTNTEG
oTnV avAayvwaon Kal oTa JadnuaTika
Il € TTPONYMEVEG EVVOIEG OTTWG TO
Aoyiopd. lNa va BonBrioeTe Ye authAv
TN dladikacia, TrapoucidfovTal ol
akOAouBol 12 1oTdTOTTOI YIa TTAIdIA
ME paBbnoiakég OUOKOAIEG,
oupTTEPIAaUBavouEVNG TNG
duoAetiag, Tng duoypagiag, TG
ADHD kai Tou OTITIKOU EAAEIYMATOG.

https://www.spe
cial-education-
degree.net/top-
12-websites-
children-

learning-
disabilities/

KévTpo Iris

To Kévtpo IRIS eival éva kéEvTpo
aQIEPWHEVO OTN BeATiwaon Twv
EKTTAIOEUTIKWYV ATTOTEAEOUATWV YIO
OAa Ta TTaIdid, €10IKA yia Ta dTopd
ME avarrnpia, atrd Tn yévvnon £wg
TNV NAIKia Twv 21 €TWV, JEOW TNG
XPNONG ATTOTEAEGUATIKWV
TIPOKTIKWV Kal TTapeUBATEWY TTOU
Bagoifovtal o€ atTOdEIKTIKA OTOIXEIQ.

https://iris.peab
ody.vanderbilt.e
du/
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Understood.org

A6 10 2014, T0 Knowood.org €ivai
aQIEpWUEVO OTN dlaudPPWOn Tou
KOOUOU OTTOoU eKaToupUpIa
AvBpwTrol TTou Yabaivouy Kal
OKEPTOVTAI DIAPOPETIKA JTTOPOUV
Va EUBOKIUACOUV OTO OTTITI, OTO
oXoAegio kal oTnv epyacia. To
Knowood.org ouvepydadetail pe
EKTTAIDEUTIKOUG, ETTAYYEAUATIEG
UVEIAG, EPEUVNTEG KAl ETTAYYEAPOATIESG
avBpwTTivou duvauikou yia va
TTAPEXEI ATTOOEDEIYUEVEG, ENEYHEVES
TTANpoYopics. Mapéxovtag Topoug,
UTTOOTAPIEN Kal KOIVOTNTA, TO
Knowood.org ptropei va atrotpéyel
TOUG avBpwTTOUG Va HEivouv TTiow
Kal va apXioouv va avTIHETWTTICouV
OuOTNPATIKA ¢nTAMATA OTTWG TA
TTOOOO0TA €YKATAAEIYNG TOU
Yupvagiou, Tnv uttoatmacXoAnon
KAl TO OTiyua TToU TTEPIRBAAAEI TIG
avaTnpieg.

https://www.und
erstood.org/

WATI,
MpwToBouAia
YT1roponBouuev
ng TexvoAoyiag
Tou Wisconsin

H ammooToAA TnG véag Ouadag
AvaTtrtugng MpwTtoBouAiag
YTtroBonBouuevng Texvoloyiag Tou
Wisconsin gival va fonBrioel Toug
OpYQVIOHOUG £yKalpNg
TTapéuPaong, TIG OXONIKEG TTEPIOXEG
Kal TOUG OUVEPYATEG TOUG VO
TTapExouv uttoBonenTikn
TEXVOAOYia, KaBIoTWwvTag dIaBEaiun
ektTaideuon kal TEXVIKN Bondeia
MEOW TNG AVATTTUENG VEWV Kal
EVNUEPWHEVWYV UAIKWV TTOU
oxeTiCovTal YE TNV TTAPOXNA
epyaAeiwv BondNTIKAG TEXVOAOYiag
Kl UTTNPEOIEG.

http://www.wati.
org/
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ATTOJOKPUONEVN eKTTAIOEUON O€ TTEPIODOUC Kpiong
Zuyypa@éag: Karel Van Isacker (PhoenixKM BVBA, BEAyio)

AuTrlv Tn oTiyun ouue pia akpaia TTepiodo OTTwG dev gixape Piuyoel oTto TTapeABOV. H kpion
Covid-19 £gpepe véoug Kavoveg o€ KABE TOPED TNG KOIVWVIKAG (wNG. To ekTTaIdeUTIKO OUCTNHO
ETTNPEAOTNKE £TTIONG OTTO TNV TTAVONMIKN Kpion. Z& OAO TOV KOOHO, Ta OXOAEia £Xouv KAEgioEl,

Ol KOIVWVIKEG OpaoTNPIOTNTEG £XOUV OVOOTAAEI K.ATT.

Evw n @uoikn Trapoucia dev Atav TTAEov duvaTh, N ATTOPNOKPUCUEVN EKTTAIOEUON EUPAVIOTNKE
XPNOIMOTTOIWVTOG JIA TTOIKIAIa epyalEgiwy, TToU KupaivovTal atrd AUCEIS XaunAou eTTITTEdoU,
OTTWG TO £VTUTTO OXOAIKO UAIKOG TTOU TTapadideTal ota TTaIdid (BEAyIo), £wg Tn 1daoKaAia HEow
TnAedpaong (Kiva, Toupkia), £wg TNV NAEKTPOVIKI €Qapuoyn (EKTTAIOEUTIKWY) TTAATQOPUWYV

ouvepyaaiag, 6TTwg Microsoft Teams (BouAyapia), WebEx kai ZOOM (BéAyio, BouAyapia).
(6x1) MpokANoN yia pabnTég / nadnTtég he avarrnpia
Zuyypagéag: Karel Van Isacker (PhoenixKM BVBA, B£Ayio)

Evw autég o1 AUoeIg TTPOC@EPOUV guKalpieg 0 TTAIBIA PE AVATTNPIEG, TTPOCYPEPOUV ETTIONG

TpokAnoeig. MapatiBevral TTapakdaTw.?t®

MAgovekTAPATA TNG €€ ATTOOTACEWG EKTTAIOEUCNG

H atmopakpuopévn exmaideucn emTPETTEI OTOUG MOBNTEC HE MPEIWMEVN KIVATIKOTATA va
QaTTOPEUYOUV TIG KABNUEPIVEG TTPOKANOEIG TOU TagIdIoU Kal va diaTTpaypaTelovTal Ta OpIa TNG
Ta¢NG. Avt 'autou, eival o Béon va emw@eAnBolv atmmd €vav PBEATIOTOTTOINUEVO XWPO

TIPOOWTTIKAG MEAETNG OTO OTTITI, O OTTOIOG TTPOCAPHPOLE! ETTIONG TO EUPOG KiVNOHG TOUG.

219 Pros, Cons of Online Learning for Students With Disabilities. https://www.usnews.com/education/online-
learning-lessons/articles/2018-05-18/pros-cons-of-online-education-for-students-with-
disabilities?fbclid=IWAR3MnwOORIMuubCOouAPPu86iP7JNtBO9TT6QIXUmNoZwa9VggHzc4tKgvU
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2uyvd, ol JaBnTéG TTou cival AIYOTEPO IKAVOI va eAEyXOUV TA XEPIA KAl T TTOdIA TOUG AOYW
EYKEQAAIKNG TTapdAuong, MUIKAG OuoTpo@iag K.ATT. xpnoigotrololv ndn oTo  OTTiTI
TTPOYPAPUATA HE EVEPYOTTOINCN QWVAG 1 TTPOYPAUMOTA avayvwpiong OlIAiag yia va
uttayopelouv keipevo i email émmwg 10 Dragon NaturallySpeaking. MoAAoi xpnoipgotrolouv
€TTioNG TEXVOAOYIEG TTapakoAoUBnoNG PaTiwwv OTTWG To Tobii (N oTToia XpnoiyoTrolei Tnv ipIda

yla TNV €KdOCN EVTIOAWY OTOV UTTOAOYIOTHA TTOU 0T CUVEXEIA MIAGEI yIa TOV XpAROTN).

O1 yaBnTEG e WUXOAOYIKEG i WUXIATPIKES AvaTTNPIES, 1 dlaTapaxr METOTPAUNOTIKOU OTPEG
KUKAIKEG DlaTapax€g TNG dIABe0NG aTTOKTOUV TNV €UEAISia va XapToypa@AooUV ToUuG XpOvoug

MEAETNG OUPQWVA PE TIG DIAKUPAVOEIG TNG OEKTIKOTNTOG.

O1 padbnTég pe ouvdpopo Asperger Kal GAAEG dIATAPAXEG TOU YACHATOG TOU AUTIOHOU, A TTOU
GAAWG aywvidovTal KOIVWVIKA, JTTOpoUV va atro@uyouv JeyAAeg pubpioelg otnv Taén Kal avt
'auTou va epyacToUV O¢ OIKEia, dveta TTePIBAANOVTA, OTTWG 0TO OTIITI. QOTOCO, TTPETTEI VA YiVEl
Mia deutepelouca TTapatipnaon OTl o1 TTEPIOPICHOI dlIaTapAoooUV £TTIONG £va TTPOYPAUUA OTO

otroio Ta TTaidi& oTo PACHQ TOU AUTIOCNOU gixav ouvnbBioel.

H emkoivwvia péow @OpouUd Kal PMEOWYV KOIVWVIKAG BIKTUWONG a@aipei Tnv Trieon Tng
aAANAeTTidpaong pe GAAoUG, €1BIKA yia TOUG HaBNTEG TTOU VILBouV GROAC va JIAOUV PTTPOOTA

o€ éva TTANBOG 1 TTou XpeIddovTal XpAVvo YIa VO CUYKEVTPWOOUV TIG OKEWEIG TOUG.

Ta diadIKkTuaKd TTpoypAupaTa eVOEXETAI £TTIONG VA ATTAAAGEOUV TOUg HaBNTEG aTTd TRV TTiEON
TOU XpOvou. AuTO gival TTOAU OXETIKO yia yabnTég e pabnoiakég SUOKOAiEG OTTwG dlaTapayr)
uTTEPKIVNTIKOTNTAG EAAEIYNG TTPpOCOXNG (ADHD), duoAegia, diatapaxr OTITIKNG ETTEEEPYATias A
duoypagia. ETtriong, armo@euyovTal oToIXeia OTTWG TO AYXOG KAl N OKOUCTIKA 1] OTITIKN
utTePOIEYEPON KOl TTEPICTIACMOI TTOU  WTTOPEi va oupBouv oTnv  TTapadociakr TAgn.
AouAelovTag OTO OTTITI YE TO BIKO TOUG PUBWO, OI JaBNTEG UTTOPOUV VA avaBewpouv TO UAIKO
000 ouxva xpelaZetal kai va  Xeipifovialr To wn@lokd Keigevo yia TNV €TTeCEpyacia

TTANPOPOPIWV.

Wnoeiakd OBIBOKTIKO UAIKO, OIOAEEEIG pe uTToTiTAOUG (OTTdvia) Kol @Opoul, KABWG Kai

ETTIKOIVWVIEG HEOW email TTPOCPEPOUV EUKAIPIEG OE HaBNTEG pE TTPORANMATA OKONAG.

O1 pabnrég pe xaunAn i kaBoAou 6pacn PTopouv va GUAAGRBOUV padbruata TaENG HE opnTEG
WNOQIOKEG OUOKEUEG EYYPAPAG PWVAG KAl EPAPUOYES ANWNG ONUEIWOEWY OTTWG To AudioNote.
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Opoiwg, 10 AoyIOpIKG avayvwaong o0Bovng, CUUTTEPIAAUBAVOUEVWY TWV AVOIXTWY TTNYWV
NVDA kai JAWS, 4 Job Access With Speech, mTapéxel €000 kelévou o€ opiAia rp 08évn
Braille.

MelovekTripaTa TNG €€ ATTOOTACEWS EKTTAIOEUONG

QoT1O600, TTOPA TA TTAEOVEKTAMATA TNG € ATTOOTACEWG EKTTAIdEUONG, UTTAPXOUV OPIoUEVO

MEIOVEKTAMATA TTOU TTPETTEI VA AngBouv uttown.

MpwTta atr '6Aa, n ATTOUAKPUOMPEVN EKTTAIDEUON QTTAITEI yIA TOUG PaBNTEG PE avaTThpia va
O1aBétouv GAO TOV QTTAPAITNTO TEXVIKO £COTTAIOUO OTO OTTiTI. AUTO KUpdiveTal atrd ypriyopn
TpocBacn oto AladikTuo, £wWg TN dIABeoINdTNTA €vOG UTTOAOYIOTH / TNAEdpacng / popnTou
uttohoyioTh / smartphone avdAoya Pe TO KAVAAI TTOU XPNOIUOTTOIEI TO EKTTAIOEUTIKO TOUG
idpupa yia va Tpooeépel dIdaokaAia. O avTiKTUTTOG TNG QTWYEIAG OTOUG HaBNTEG €IBIKNAG
aywyng éxel Teplypa@ei dieodIKA o€ DIAPOPES MEAETEG??, KAl WG €K TOUTOU Oev TTPETTEI VA
ayvonBei. Opiopéveg xwpeg (T.X. BEAyIO) €xouv evroTrioel TETOIEG QTTQAITHOEIS Kal £XOUV
OUYKEVTPWOEI TTOAAEG XINIABEG POPNTOUG UTTOAOYIOTEG Yia va dlac@alicouv OTI GAOI ITTOPOUV
va TTapakoAouBrioouv pabnuaTta. € AAAEG Xwpeg OTTWG N BouAyapia, £xel 00¢i Eupaon otnv

TpooTrddeia didaockaAiag kai xpriong smartphone, K.ATT.

Wnoeiakd S1adIKTUAKA TTPoYPAPaTa TTPoUTTOBETOUV OTI OI aBNTEG PTTOPOUV va TTAonyNnBouv
o€ autd TO TrEPIEXOPEVO. QoTO0O0, opiopéva ouoThuaTa dlaxeipiong Padbnong TTPOKAAOUV

MaBNTEG pE avaTTnEia EKTUTTWONG | CWUATIKEG, YVWOTIKEG 1) AAAEG DdiaTapayEg.

MoAAG oxoAcia dev diaBéTouv dIOBIKTUAKA epyaleia TTou gival TTARPWGS TTPooRaoiua Kal dev

OlaBétouv cageic odnyieg oxeTiIk& Pe TO TI onuaivel TTpooPBaciyétnrta. Edv ayopdoouv

220 Save the Children. (2014). Child Poverty and Social Exclusion in Europe. A matter of children’s rights. Save the
Children, Brussels.
https://www.researchgate.net/publication/235313110_The_impact_of_poverty_on_special_education_students,
https://inclusion-europe.eu/wp-content/uploads/2015/03/Socinc_EUPovertyRreport.pdf,
https://resourcecentre.savethechildren.net/sites/default/files/documents/child-poverty-and-social-exclusion-in-
europe-low-res.pdf, https://link.springer.com/chapter/10.1007/978-90-481-2652-1_6
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OIadIKTUOKG eKTTAIDEUTIKG UAIKO TTOU OI TTPOPNBEUTEG uTTOOXEBNKAV OTI Ba ATAV TTPOCRACIUO,
OuUXVA avoKaAUTITOUV OTI eV IKAVOTTOIE TIG BACIKEG AVAYKEG TwV TUPAWV padnTwy. Eva
EVTUTTWOIAKO TTOPAdEIYUA €ival TO YEYOVOG OTI dev €ival OAA TA NAEKTPOVIKA KEIPEVA QIAIKA
TTPOG TO TTANKTPOASYIO 1} TTPOCRACIPA KAl EVOEXETAI VA €XOUV MIA IBIOKTNTN JOPPr OTNV OTToid
OEV JTTOPOUV EUKOAX VO £XOUV TTPOCRACH aUTA T ATOPA PE OTTTIKOUG, KIVATIKOUG ] QUOIKOUG
1 AIONTIKOUG TTEPIOPICUOUG. INa HaBNTEG e VOOO TWV KIVATIKWY VEUPWVWY OAAG TTOU £Xouv
OTITIKN o&UTNTa, Ta avadudueva TTapdBupa Kal oI EMKAAUWEIS PTTOpOUV va KAvouv Tnv
mepiynon oto Aladiktuo TTpoBAnPaTiKA. MNa dtopa he @wTtoguaiadntn emAnyia, Ta QWTa TTOU
avaBoofrvouv A o1 EIKOVEG UTTOPEI va TTPOKAAECOUV ETTIANTITIKEG KPIGEIG. ZTNV TTEPITITWON TNG
mpwToBouAiag Eureka ADIBib oto BéAyio, emonuaivovrar PDF apxeia eKTaideuTikoU UAIKOU
Tou Ogv dnuIoupynBnkav ce TTPOCITH HOP®N, WOTE va gival TTPOCRACIYA yia AOYIOHIKO
avayvwaong 08ovng. Autd duwg atraitei Xpoévo, o otroiog o€ éva {agvikd lockdown dnuioupyei

TpoBAfuaTa.

Oool £xouv xaunAn 6pacn i TUEAWGCN XPWHATWY PTTOPE va £€XoUv TTPOKANTEIG va BAETTOUV
OPIOHEVA XPWHATA, YPOUUATOOEIPEG KAl HOPPES. AUVOUIKO TTEPIEXOUEVO NAEKTPOVIKNAG
MABNoNG, OTTwG BeATIWOEIG O NAEKTPOVIKA Keipeva OTTwG Bivieo Kal ypa@ikd TTou aAAdlouv
KaBWGg 0 XprioTNG YETAKIVEITAI i KAVEI KAIK 0€ SIOQOPETIKA PPN, UTTOPEI va gival TTpoBANuaTIKO

yla 600ug £xouv AAAa OTITIKG TTPORARUaTa.

To uAIkO TTou BaaoieTal o€ Bivieo PTTOPET va ATTOKAEIEI TTANPOQOpPIEG aTTO TOUG HABNTEG €AV dev
MTTOPOUV VO KOTAVOAOOUV KABE pn AeKTIKN evépyeia. ETriong, oi kavovikég AeCavteg dev

MTTOPOUV va TTouv 0AGKANPN TNV I0TOpPIA.

Ta ommikd BonBAuaTa OTTWG O avayvwoTeg 006vNG Kal OI HETAYPAPEIG AXOU evOEXETAI va
aTTaIToUV UYPNASTEPO €UPOG CWvng atro O,TI €Xouv ol uabnTég oTo oTiTl. H oTign Teivel va ivai
QOUVETTAG atro TN pia 086vn avayvwong otnv dAAn kai dev petagpdlovTal OAa ta onuddia. To
va oupBadifelg pe BEATILWOEIG ONUAIVEI TOKTIKN evNPEPWON AOYIOMIKOU, TO OTTOI0 PTTOPED va

gival datravnpod pe €18IKOUG avayvwaoTeG 086vngG.

H diadikTuakn pabnon dev avtatmokpiveTal o€ OAEg TIG DIOPOPEG OTO HOPPWTIKG CGTUA, OTa
KOIVWVIKG €B1ua Kal 0TN YAWOOQ TOU OWHATOG. Ta OTUA TTEPIBAAAOVTOG GUVONIAIOG UTTOPET VO
TToIKiAAOUV, @aivovTal oKANPd Kal eKQoBIOTIKA, Kal €701 KIVOUVEUOUV VA QTTOLEVWOOUV 1] va

TTEPIBWPIOTTOINCOUV TOUG HaBnTEG.
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Ta TTaIdId 0TO PACHA TOU AUTIOPOU £CapTWVTAl O PJeEYGAo BaBud atrd oTabepd kabnuepiva

KOMUATAKIA. H aTToOMOaKPUOUEVN EKTTAIOEUCN QVOOTATWVEI AUTO TO HOTIBO Kal uTTopEi va

00NYAOEl O€ KPIOEIG KAl KATApPEUON,.

Mapadeiyparta

O TTopakdTW TTiVAKAG TTOPEXEl MEPIKA TTapadeiyuaTa TTPOKARCEWY KAl TTWG KTTOPOUV Vo

QAVTIMETWTTIOTOUV.

Mepika mapadeiyuara mpokAnoswyv kai moavwv AUoswv

MpokARoeig Adon
MpoowTrikn uttooTAPIEN | ATTodakpuapévn BonBeia atrd opicuéva dtopaExample from
oTav Acitrel amé Tnv 1a¢n | Italy:

https://www.facebook.com/fanpage.it/videos/64461299627092
6/

Emikoivwvia pe
avayvwaon XeAIwy TTou
TTapePTTOdICETAI ATTO
HAOKEG OTOPATOG

EidIKéG OTOUATIKEG JAOKEG YIa pabnTég TTou diaBdadouv Ta
XEIAN: "AuTOG gival o TPOTTOG E TOV OTTOIO Ol KWQOI Kal Ta
dtopa pe TTPORARMATA OKOAG MTTOPOUV AKOPO Va
ETTIKOIVWVOUV"

Mapddeiypa atrd 1n GAGvopa (BEAyio):
https://www.vrt.be/vrtnws/nl/2020/04/23/speciale-
mondmaskers-voor-leerlingen-die-
liplezen/?fbclid=IwAR2WCcBk93I0RRYbTpFArzHYp-
sHpm7LrLpsfb1g13z09BOleulQ k9ZXzbw

To ekTTaAIdEUTIKO UAIKO
Kal ol TTAATQOPUEG deV
gival TTpooBACIPES

To Zoom gival éva eUKOAO Kal TTPOCITé epyaleio ouvedpiwy yia
TUQAOUG HaBNTEG, EVWD OI EPYACIEG OTO OTTITI YE TN HOPPN
eyypaowy Tou Microsoft Word kai Twv Eyypdewv Google
MTTOpOUV va diaBacTouyv pe TEXvoAoyia avdyvwong 086vng.

O1 yoveig @oBouvTal TTwg
TO TTaIBi TOUG B PTTOPEI
va TTapakoAouBnioel Ta
paBniuara.

2ulnNTACTE YE TOUG YOVEIG KAl TO TTAIDI YIO VO TTPOCDIOPICETE TIG
OUYKEKPIMEVES AVAYKES TOUG. KoITAETE TO WG MIa EUKaIpia va
OKeQTEITE dNIoUPYIKE KAl va OKEPTEITE €EW aTTO TO KOUTI yIa va
KATOAGPBETE TI UTTOPEITE VA KAVETE YIQ QUTOV TOV OUYKEKPIKEVO
HaBNnTA TTOU €TTNPEAOTNKE.

234



https://www.facebook.com/fanpage.it/videos/644612996270926/
https://www.facebook.com/fanpage.it/videos/644612996270926/
https://www.vrt.be/vrtnws/nl/2020/04/23/speciale-mondmaskers-voor-leerlingen-die-liplezen/?fbclid=IwAR2WcBk93I0RRybTpFArzHYp-sHpm7LrLpsfb1g13z0gBOleuIQ_k9ZXzbw
https://www.vrt.be/vrtnws/nl/2020/04/23/speciale-mondmaskers-voor-leerlingen-die-liplezen/?fbclid=IwAR2WcBk93I0RRybTpFArzHYp-sHpm7LrLpsfb1g13z0gBOleuIQ_k9ZXzbw
https://www.vrt.be/vrtnws/nl/2020/04/23/speciale-mondmaskers-voor-leerlingen-die-liplezen/?fbclid=IwAR2WcBk93I0RRybTpFArzHYp-sHpm7LrLpsfb1g13z0gBOleuIQ_k9ZXzbw
https://www.vrt.be/vrtnws/nl/2020/04/23/speciale-mondmaskers-voor-leerlingen-die-liplezen/?fbclid=IwAR2WcBk93I0RRybTpFArzHYp-sHpm7LrLpsfb1g13z0gBOleuIQ_k9ZXzbw

Y@
MyHub 604454-EPP-1-2018-1-LV EPPKAS-IPI-SOC-IN 2"

Mwg ptTopw va
TTPOCAPUOCW TO PABNUAG
MOU YIO OTTOPOKPUOUEVN
Kal TTpooBdaoiun
eKTTaidEUON;

Tpeig BaoikéC OUPBOUAEG 221

KpatAoTe TO aTTAd - PNV SOKIPJACETE TITTOTA VEO 1| TTEPITIAOKO
eav ogv XpelaleTal.

Mnv TTpooTTaBrioETE va €i0TE TEAEIOI - QUTA €ival YIO CNUAVTIKA
TTPOKANON yia 6Aoug. Ta TTpdypata dev Ba TTAvE OTTWG Eixav
TTpoypapuaTioTei. H TexvoAoyia ptropei va xaAdoel. O yabnrég
MTTOPEI Va €xouv TTPOKANOEIG TTPOoBaonS. Oa cuupfolv
TTpaydaTa. KavTe To KaAUTEPS TTOU UTTOPEITE Kal auTé Ba eival
APKETO.

Na gioTe eINKpIvEiG, dla@aveig Kal OEPACTOI - ETTIKOIVWVHOTE JE
TOUG MaBNTEC 0OG OXETIKA WE TIC TIPOKAATEIC. EVNUEPWOTE TOUG
TI TTPOCTTABEITE Va KAVETE KAl {nTHOTE BorBeia, atrd auToug,
aTto €PAG, atro Toug oUVAdEAPOUG oag. EAEYETE Kal TTIPOOEETE
TIG ATTAITOUEVEG PUBUIOEIG ATTOPPATOU KAl ACQAAEING.

To TTPOCWTTIKO dev
yvwpicel TIg odnyieg
TTPOGRACIUOTNTAG YIA TO
OI00KTIKO TOUG UAIKO

O1 mépol TpéTTel va dlaTiBevTal o€ eKTTAIOEUTIKOUG, TTaIdIA KAl
YOVEIG, Ol 0TT0i0I Ba PEILWVOUV TA EUTTOBIA VI TN CUUMETOXA O€
O1adIKTUOKG paBruaTta. ATTaITeiTal £vag EKTEVIG 0ONyoG yia TNV
TTPOGRACIUOTNTA, EIOIKA TTWG va QIAoEevnBoUyV yia yabnTég aTo
d1adiKTUO.

O1 dwpedv dIadIKTUAKOI TTOPOI PUTTOPOUV Va gival TTOAU
XpPnoiuor:

MNpooBdoiua apxeia LibreOffice::
https://wiki.documentfoundation.org/Accessibility/Creating Acc
essible LibreOffice Files

MpooBdoiua apxeia Office:
https://support.office.com/en-gb/article/create-accessible-
office-documents-868ecfcd-4f00-4224-b881-a65537a7¢c155
(Outlook email, éyypaga Word, utroAoyioTiké @UAAa Excel,
TTapoucidosig PowerPoint Znueiwpartdpia OneNote, oxediaon
Sway, Skype, TotroBecia SharePoint)

MNpooBdoiua PowerPoints: https://support.microsoft.com/en-
ie/office/make-your-powerpoint-presentations-accessible-to-
people-with-disabilities-6f7772b2-2f33-4bd2-8ca7-
dae3b2b3ef25?ui=en-us&rs=en-ie&ad=ie

MpooBaoiya apxeia (Word): https://support.office.com/en-
us/article/make-your-word-documents-accessible-to-people-
with-disabilities-d9bf3683-87ac-47ea-b91a-78dcach3c66d

221 https://svp.umd.edu/keepteaching
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AIQQOPETIKES TTPOCEYYIOEIC KAl AUCEIG
Latvia
Contributor: Katrina Elizabete Purina-Bieza (University of Latvia, Latvia)

Taking into account the statement of the World Health Organization (March 11th 2020), the
Republic of Latvia Council of Ministers declared an emergency situation in Latvia on March
12th, 2020 regarding the spread of the Covid-19 virus, reaching the scale of a pandemic. The
course of the study process was also changed and from March 13, the teaching-learning
process in Latvia was started remotely in all educational institutions. Distance learning
affected all primary and secondary education institutions, higher education institutions, extra-
curricular education and sports institutions were closed; trainings, competitions and interest-
related education programmes were adjourned in all age groups. Following additional
restrictions, pre-schools remained opened, which children could attend after submitting a
written confirmation from their parents that the child and family had not visited the Covid-19
affected countries, and had not been in contact with Covid-19 patients. In this statement, the
parents also stated that they did not have the possibility to provide childcare in any other way.

Special educational institutions, children with special needs and their parents experienced
additional difficulties in the implementation of remote learning. As the Saeima of the Republic
of Latvia acknowledged in the April 2020 report “Inclusive Education for Children with Special
Needs in Latvia"??, it is necessary to provide special support to families so that they can
successfully implement distance learning at home. It is also stated that the situation is probably
more beneficial for children in boarding schools of special educational institutions, because,
establishing all necessary safety measures, education is continued in the usual way and is
less stressful for children. In order to solve this situation, a proposal is made to establish a
Pedagogical Psychological Support Service, as well as assistance to schools, families and

children with special needs could be provided by specialists of the Regional Support Centre.

222 |eklaujosa izglitiba bérniem ar specialam vajadzibam Latvija, Latvijas Republikas Saeimas pétijuma gala
zinojums. (2020.gada aprilis).
https://www.saeima.lv/petijumi/leklaujosa izglitiba berniem spec vajadzibam Latvija.pdf
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The idea was also implemented and consultations are provided by telephone to 12 special

education institutions - development centres in all regions of Latvia??3,

Considering these changes in the learning process at this level, the National Centre for
Education of the Republic of Latvia started developing recommendations for principals and
teachers of educational institutions, which were integrated in “Guidelines for General and
Vocational Education Institutions for the Implementation of Remote Learning”??*, explaining
how distance learning should be organized and what aspect should be taken into account to
achieve successful continuation of the school year. The guidelines emphasize the
implementation of a student-centred learning process, encouraging teachers to pay attention
and plan:

o how the teacher will organize the follow-up of each pupil's involvement / presence in
learning and psychological well-being;

o how the pupil 's participation in teaching-learning process and its outcomes will be
monitored on a daily and weekly basis;

o how feedback will be obtained on whether pupils have the necessary digital
resources, such as the access to necessary devices and an internet connection to
complete the learning tasks;

o whether and how pupils receive the necessary support at home from their parents;

o how pupils, in general, feel in the learning process.

Specific conditions for planning remote learning include (1) discussing and introducing new
learning conditions, tools and communication processes with pupils at the first teacher-pupil
meeting, (2) providing support for pupils in planning their time and learning tasks, (3) using
interactivity to support pupil’s learning motivation and (4) using assessment to support and

improve their learning process.

223 |zglttibas un zinatnes ministrija. (2020). Konsultacijas izglitibas iestazu pedagogiem un skolénu vecakiem par
specialas izglitibas programmu istenosanas jautajumiem arkartéjas situacijas apstak/os.
https://www.izm.gov.lv/images/COVID-19/AC kontaktinform%C4%81cija_2703.pdf

224 \/alsts izglttibas satura centrs. (2020). Metodiskie ieteikumi valsts noteiktas arkartas situacijas laika.
https://www.izm.gov.lv/images/MaciesMajas/VISC Skola2030 Vadlinijas-attalinatam-macibam.pdf
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However, the guidelines developed by the National Centre for Education of the Republic of
Latvia lack the insight into how to work more successfully and help children with special needs
in the remote teaching-learning process. As a result, various schools and organizations
developed recommendations on how to fully ensure quality remote inclusive education. Riga
5th Primary School has developed an “Individual education plan for the implementation of
distance learning for pupils with severe mental disabilities or several severe disabilities”??,

which emphasizes the main factors for implementing the remote learning process:

o planning of the teaching-learning process weekly and daily (individual education
programme acquisition plan examples have also been developed and provided),

o being in close communication with the pupil’s parents, setting out the weekly and
daily learning plan and sending it to parents in a timely manner,

o seeking for constant feedback from the pupil 's parents,

o study content and tasks gathering and selection according to the interests of each
pupil,

o each activity planned for pupils must be divided in smaller steps and specific tasks
and described in detail so that parents can understand and follow the execution of
the assignment,

o ateaching-learning plan sent to parents should be supplemented with website
addresses and numbered attachments (e.g. worksheets).

According to Anita S&erbinska (director of Koknese Primary School Development Centre) the

three main challenges that had to be addressed or are still being resolved?2:

1. Creating a common understanding of remote learning for pupils, parents and teachers.

There is a need for a clear understanding on how and why it is necessary to continue to

225 Rigas 5. pamatskolas attistibas centrs. (2020). Individualais izglttibas plans attalinatu macibu 1stenoSanai
izglitojamiem ar smagiem garigas attistibas trauc&jumiem vai vairakiem smagiem attistibas traucé&jumiem.
http://r5sips.lv/pdf/ac/leteikumi_attalinatam macibam032020.pdf

226 |zglitibas un zinatnes ministrija. (2020). Par macibam attalinati specialaja izglitibas iestadé Kokneses
pamatskola — attistibas centra stasta direktore Anita Séerbinska. https://www.izm.gov.lv/Iv/aktualitates/3989-
maciesmajas-dienasgramata-3-diena-kokneses-pamatskolai-attistibas-centram
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follow a common daily routine for everyone involved in special education,

2. To provide information to pupils and their parents about the use of communication
technologies. It is important that neither children, nor parents develop anxiety and
additional stress when using new tools or resources, but that it is necessary to find an
opportunity to explain and initially use simple tools that are very satisfying and useful in
later life.

3. There is a need to create a platform with access to digital learning materials for pupils
with special needs.

In April 2020, the concept of organizing the remote learning “Your Classroom”??’ developed in

Latvia started gaining significant recognition on a global scale and was viewed in more than

50 countries of the world: Estonia, Germany, United Kingdom, Belgium, Russia, USA,

Sweden, Norway, Finland and elsewhere. “Your Classroom” was organized using a free-to-

air television platform: (1) ReTV, where lessons were broadcast for 1st to 4th grade pupils,

and (2) Sportacentrs.com TV, where lessons were broadcast for 5th to 12th graders. The
lessons were designed as 20-minute audio-visual materials covering the content of one
remote lesson, encouraging pupils to strengthen their existing knowledge and acquire new
knowledge in an engaging and interesting way. The project was implemented with the support
of the Ministry of Education and Science and in the course of the project about 100 Latvian
teachers and field enthusiasts from different Latvian cities participated in lesson development.

At the request of the Latvian Association of the Deaf (LAD), the Ministry of Education and

Science has created an opportunity to provide sign language interpretation for lessons in “Your

Classroom”. Sign language translation is currently available in mathematics, biology,

chemistry, natural sciences, Latvian in certain age groups of students??®. The Organization for

Economic Co-operation and Development (OECD) has included "Your Classroom" among the

world's best educational solutions during the Covid-19 pandemic.

227 |zglttibas un zinatnes ministrija. (2020). Tavaklase.lv iniciativa. https://www.tavaklase.lv/

228 |zglitibas un zinatnes ministrija. (2020). TV projekts “Tava klase” tagad pieejams arT bérniem ar dzirdes
traucgéjumiem.

https://www.izm.gov.lv/lv/aktualitates/4039-tv-projekts-tava-klase-tagad-pieejams-ari-berniem-ar-dzirdes-
traucejumiem
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Based on the results of the survey carried out by the Ministry of Education and Science
collaborating with Edurio “End-of-school year surveys”?°, the learning process was mostly

organized by pupils’ self-directed learning:

o performing tasks using digital tools and then sending the answers to the teacher,

o performing tasks on interactive platforms,

o performing tasks in notebooks / on pages,

o watching teacher-prepared video lessons.
36% of the surveyed pupils emphasized that they spent much more time studying remotely
than at school. The main reasons for the duration of the study work, mentioned by pupils,

were:

o difficulty concentrating (40% of pupils),
o misunderstanding of tasks (37% of pupils),
o the need to complete all assigned tasks remotely, as opposed to full-time learning
(34% of pupils).
Teachers also emphasized that organizing the learning process remotely required significantly

longer working hours (76% of teachers), mainly due to:

o development of new teaching materials and adaptation of existing teaching
materials,
o providing remote feedback to pupils,
o correction of works submitted by pupils.
The survey concluded that young children and children with special needs lacked

opportunities to socialize during the remote learning process.

The Ministry of Education and Science of the Republic of Latvia has developed three models

(A, B and C) for the beginning of the new school year and how to organize the teaching-

229 Edurio, lzglttibas un zinatnes ministrija. (2020). Macibu gada nosléguma aptaujas. https://home.edurio.com/izm-
gada-nosleguma-aptaujas?fbclid=IwAR2rcHRoKJ8gltPz-j1TEFw6y862z8iRwBdlJovy5PCLTyQz2wcJSEvyuOtQ

240


https://home.edurio.com/izm-gada-nosleguma-aptaujas?fbclid=IwAR2rcHRoKJ8gltPz-j1TEFw6y86z8iRwBdlJovy5PCLTyQz2wcJSEvyuOtQ
https://home.edurio.com/izm-gada-nosleguma-aptaujas?fbclid=IwAR2rcHRoKJ8gltPz-j1TEFw6y86z8iRwBdlJovy5PCLTyQz2wcJSEvyuOtQ

MyHub 604454-EPP-1-2018-1-LV EPPKAS-IPI-SOC-IN

learning process, taking into account the epidemiological situation and the possibility of

ensuring social distancing in common areas:

o Model A - face-to-face learning. Pupils follow social distancing rules, personal

health monitoring and hygiene requirements and do inform school staff in a timely

manner of any changes in their health.

o Model B - if the educational institution cannot provide full Model A implementation

due to small common spaces or a large number of pupils, then semi-remote studies

are carried out. In this model, primary school pupils have full-time face-to-face

learning, while primary and secondary school pupils spend 40% -60% full-time and

the rest of the teaching-learning process is conducted remotely.

o Model C - if COVID-19 is diagnosed in an educational institution or there is a large

increase in the number of patients in the country, then remote learning is

implemented. This model can be applied to a class, a group of classes, or an entire

educational institution. In remote learning process, the learning content can be

reduced compared to face-to-face learning.

Some examples of challenges, possible solutions and outcomes in Latvia

understanding of
remote learning for
pupils, parents and
teachers. There is
a need for a clear
understanding on
how and why it is
necessary to
continue to follow
a common daily

Challenge Provided solution Outcome
Creating a UNESCO has developed material Educators note the benefits of
common making common inclusive working with parents to

education understanding during
COVID-19 crisis. The guide is
mainly focused as a support
material for parents?3,

For learners who have intellectual
or multiple disabilities with
significant support needs, this
consistency in routine and
expectations, as well as an open,
collaborative relationship between

replicate some of these
accommodations at home.
Once a mutual understanding
between parents and teachers
is recognized and replications
of accommodations are
established, a weekly check-in
has been useful in modifying
the accommodation needs.

230 UNESCO. (2020). Another COVID-19 Front line: Parents of children with disabilities.
https://en.unesco.org/news/another-covid-19-front-line-parents-children-disabilities
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routine for
everyone involved
in special
education.

the school and parents is essential.
The staff of many schools and
parents already work very closely
together and these previously
established relationships can be an
asset in times when pupils are
unable to attend classes in the
school building for long periods.?!
Initial remote meeting: Meeting with
the parents to go over the learning
process and programme is critical.
Present accommodations that are
useful in the classroom; such
accommodations could include
frequent breaks, flexible seating,
sensory tools, fidgets to focus,
reduced distractions, motor breaks,
and chewing gum while working
independently. Educators note the
benefits of working with parents to
replicate some of these
accommodations at home.

Goal setting: Pick a programme
objective or two each week to focus
on with your pupils.

Service delivery participation:
Occupational therapists, physical
therapists, and speech and
language therapists consider that
the most significant benefit to
providing services remotely is
parent involvement. Many are re-
creating services to involve fun
activities that parents can
participate while the therapist is

Remember - having too many
goals, assignments, and
expectations has led to failure
and diminished learner
motivation.

“Parents seem to be more
invested as they take part in
their child’s programming,”
said Aimee Johnson, an
occupational therapist in
Auburn, New Hampshire. “It’s
a perfect opportunity for
parent education and
collaboration. Parents can see
the skills their children are
working on and can carry
them over more effectively.”?32

21 [llinois State Board of Education Special Education Services Department. (2020). Remote learning for
students with significant intellectual or multiple disabilities. https://www.isbe.net/Documents/Intellectual-
Disabilities-ldeas-During-Pandemic.pdf

22 \Welby, K. (2020). How to improve distance learning for students with IEPs. https://www.edutopia.org/article/how-
improve-distance-learning-students-ieps
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watching virtually and making
suggestions.

Both parents and
the principal of
special schools
anticipate that for
many children with
special needs,
such a long time
being out of their
educational routine
will result in their
developmental "fall
back”.

It is now particularly important to
clearly define the minimum
requirements (objectives) that each
pupil must meet in order for them to
learn the basics and obtain at least
a sufficient grade. It is important to
think about how the feedback from
these pupils will be received and
what extra consultation
opportunities they will have.?*3
Teaching-learning process in
special schools should be extended
despite summer holiday. In June,
all special education institution
teachers are still working and
preparing for the next school year.
Therefore they could adapt for a
few summer months and more
purposefully promote the
development of special pupils by
integrating various extracurricular
activities into the programme.?*

The learning process will be
formal. Firstly, because pupil
s' intellectual abilities are
limited - pupils have not
developed self-directed
learning skills, therefore
remote learning is not
possible. Each case is
different, individual. Schools,
parents and LU
representatives are sceptical
about remote education for
children with mental health
disabilities whereas this is
neither theoretically, nor
practically justified.?%®

Engaging learners
with disabilities,
supporting
learning
motivation.

Many of the accessibility features
you will need are embedded into
Microsoft 365 products. You can
turn on ‘focus’ to eliminate
distractions, make displays bigger,
turn on captions or ‘check

Microsoft product user Lauren
Pittman: “l am a resource
special education (SPED)
teacher, which means that |
work with students who are
two-plus years behind in their

233 Rubene, Z. (2020). Projekta MansHUB pétnieki aicina neaizmirst par skoléniem un studentiem ar specialajam
vajadzibam un ieklaujoSo izglitibu armT Covid-19 raditas krizes situacija. https://www.lu.lv/par-mums/lu-
mediji/zinas/zina/t/58487/

B4 |zglitibas iestazu darbiba arkartas situacija, lzgltibas, kultGras un zinatnes komisijas séde. (2020).
https://titania.saeima.lv/LIVS/SaeimasNotikumi.nsf/webSNbyDate?OpenView&count=1000&restrictToCategory=1
8.03.2020

85 |zglitibas iestazu darbiba arkartas situacija, lzgltibas, kultdras un zinatnes komisijas séde. (2020).
https://titania.saeima.lv/LIVS/SaeimasNotikumi.nsf/webSNbyDate?OpenView&count=1000&restrictToCategory=1
8.03.2020
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accessibility’ of content by clicking
on the button next to spell check.?%
The Mindful Knight is a medieval
interactive world that teaches
mindfulness, social awareness and
self-regulation and we have put
together some lesson plans to get
you started.

Minecraft: Education Edition, allows
learners to co-play, develop
leadership skills, and explore and
create worlds. The free educational
content we have curated lets
players explore the International
Space Station though a partnership
with NASA, learn to code with a
robot, visit famous Washington
D.C. landmarks, find and build 3D
fractals, learn what it’s like to be a
marine biologist, and so much
more. It includes Immersive
Reader, and will read highlighted
words and images out loud — like
‘Creeper’ and ‘Mooshroom’. It's

also free to download through June.

FlipGrid is a favourite in our
household, and is a neat way to
drive connection with fellow
classmates, friends and teachers.
Students record ‘short awesome’
videos based on topics you (or your
educator) create. Again, there are
some sample lesson plans to get
you started. Captions are available

reading, writing and math
skills. These students present
such a challenge because
they have such large hurdles
to overcome just to find
“average.” They are
completely dependent upon
you to access their education
and many times this makes
reaching them in the
classroom feel impossible. In
order to bridge this gap—the
reality of where they are to the
possibility of where they could
be—you need to have tools
that allow you as the teacher
to make their independence
possible.”

Crucially, learning games
need to be perceived to be as
good as commercial games.
To sustain engagement, fun,
speed and ease of use are
key, as is variety: in context,
mission and complexity.?*’
Insight of what kind of
educational games children
would like to play?®:

learning environment should
have a story format, ‘using
fantasy to provoke curiosity,
allowing the learner choice
and control, and providing

Accessibility

Blog. Tips  for  your

at-home

students with disabilities.

https://blogs.microsoft.com/accessibility/inclusive-remote-learning/

237 Mitchell, A., & Savill-Smith, C. (2004). The use of computer and video games for learning. Learning and Skills
Development Agency. https://dera.ioe.ac.uk/5270/7/041529 Redacted.pdf

238 Mitchell, A., & Savill-Smith, C. (2004). The use of computer and video games for learning. Learning and Skills
Development Agency. https://dera.ioe.ac.uk/5270/7/041529 Redacted.pdf
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for the videos and it is navigable via
screen readers.

opportunities for creativity’
(Becta 2001),

game context must be
relevant to young adults’
which ensures lifelong
learning,

learning opportunities must be
embedded in the game
structure. There should be
links made to external
materials as a part of the
game.

Children with
special needs
often rely on
communication
with others on
daily basis:

being together with
peers,

purposeful activity
together with an
individual teacher
(well known to a
child),

individual classes
with support
specialists (speech
therapists,
physiotherapists,
etc.).

For learners with technology and
internet access®:

Establish regularly scheduled
connections, even if brief, between
the pupil and school staff and/or
other students via live, interactive
platforms so that the pupil regularly
sees and hears people he or she
associates with school. If possible,
incorporate this into the pupil’s daily
remote school schedule.

If the pupil is engaging in virtual
one-to-one, small group, or class
gatherings, use the opportunity to
reinforce social bonds by reviewing
who is present (image, name, or
voice) and having the pupil point to
the image and name and greet
participants.

To foster ongoing social
connections, assist the pupil, as
needed, to engage in chat with the

The survey carried out by the
Ministry of Education and
Science collaborating with
Edurio “End-of-school year
surveys” concluded that
children with special needs
lacked opportunities to
socialize during the remote
learning process.?*°

239 [llinois State Board of Education Special Education Services Department. (2020). Remote learning for students
with significant intellectual or multiple disabilities. https://www.isbe.net/Documents/Intellectual-Disabilities-ldeas-
During-Pandemic.pdf

240 Edurio, lzglttibas un zinatnes ministrija. (2020). Macibu gada nosléguma aptaujas. https://home.edurio.com/izm-
gada-nosleguma-aptaujas?fbclid=IwAR2rcHRoKJ8gltPz-j1TEFw6y862z8iRwBdlJovy5PCLTyQz2wcJSEvyuOtQ
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staff and peers via secure/limited
social media platforms moderated
by school personnel.

Give the pupil opportunities to
practice a variety of skills such as
speaking/listening; use of
technologies; fine motor skills (e.g.,
using the keypad to type); letter,
number, word, or name recognition;
and other skills by phoning or
texting with peers and staff, with
assistant as needed.

Remote Learning for Pupils without
Technology and/or Internet Access
Arrange with the teacher or other
parents for socially distanced walk-
by or drive-by visits with the staff or
peers to maintain social
connections and practice social or
communication skills.

Bulgaria

Contributors: Andrean Lazarov (Marie Curie Association, Bulgaria), Prof. Dsc Snezhana

llieva, and Valeria Vitanova, PhD (Sofia University “St. Kliment Ohridski”, Bulgaria)

The use of new information technologies in the education process changes the traditional view

of education and leads to:

o Improving education management mechanisms based on the use of automated
databases of scientific and pedagogical information;

o Improving the methodology and the strategy for selecting the content, methods and
organizational forms of training, corresponding to the tasks of developing the
personality of the pupil in the contemporary conditions of informatization of society;

o Establishment of methodological training systems aimed at developing the
intellectual potential of the pupil, forming skills for self-acquisition of knowledge,
information and training, experimental and research activities;

o Creation and use of computer testing, diagnostics, monitoring and evaluation

systems;
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o Applying the capabilities of electronic textbooks as a learning tool, subject to
training, management and communication tools, information processing tools.
The integration of new information and communication technologies into learning is objectively
determined by the need of response to the educational needs of all pupils who have grown up
in a high-tech environment and are active users of high-tech products and services in their
day-to-day activities. The characteristics of their perceptions and thinking, formed in
information-saturated, multimedia, interactive environments, require new ways of learning and
exploring. They have direct access to digital technologies in every aspect of their lives and it
is quite natural that this has a huge impact on their behaviour and their way of thinking. This
shows that new technologies offer many more opportunities and at the same time, more

challenges to pedagogical specialists.

The objectives of the new technologies are aimed at the personal development of each

participant in the educational process as follows:

o All participants learn through experience using modern technologies;
o Creating an interactive environment that allows freedom of choice and expression
of each pupil;
o Developing skills for working with computer systems and software and
communication skills in the environment of active team collaboration;
o Expanding opportunities for social interaction and cooperative work;
o Respect for individual differences, needs and interests of pupils.
The use of information and communication technologies increases pupils' interest in the
subject from the educational field, visual presentation of the learning material through
multimedia. When working with multimedia programmes, feedback is provided, quick search
of the required information, time to record multiple calls to hypertext, together with short text,
the explanations are accompanied by a demonstration of animation effects and synchronous

conversion.

The modern teacher has to use new technologies in his/her everyday work by expanding the

learning environment beyond the classroom.

The school is not just a place where learners have access to new technologies, but it is a
space where modern pedagogical methods are used and pupils' key competencies (skills) are

developed.
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Teachers should have the necessary knowledge and skills in the priority areas of education -
new technologies and interactive methods. New technologies in education undoubtedly
support the process of mastering knowledge and skills. In pedagogical practice, there is a high
level of efficiency when the information is used to combine different types of information - text,
static graphics, audio and video.

When using information technology in training, the teacher, in addition to traditional teaching
methods and specific methods, can apply the following to increase their teaching and learning

experience:

o Supporting method. In this method, the technologies are used for increased
precision when presenting the work. By using additional programmes, it helps to
increase the security and confidence of learners;

o Method for examination of the control - Technology helps the pupil to explore,
experiment and build solutions. Simulation software packages enable pupils to
experiment with virtual environments that represent real life in the learning
environment;

o Guiding method - the information is presented to the learner at the appropriate level
and time, enabling feedback on progress in learning. New technologies enable
pupils to engage in new forms of creative design by combining different means into
one product;

o Resource method - technologies are used to access information, etc. resources,
whether online or offline, using CDs and other software. Using technology as an
information resource enables pupils to develop their abilities by asking questions
and doing research;

o Linking method - technologies are used for communication among pupils.

o The use of these methods by teachers in the educational process can stimulate and
maintain the interest of pupils in modern training, complementing traditional ones
with the benefits of computer and new technologies.

In this context, it can be stated that the use of multimedia resources in the training process

has some advantages such as:

o Easy, interesting and accurate presentation of the content of the course material;

o Easy and fast updating of the learning content;
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o Increasing the possibility for self-employment and group work;

o Creating a positive motivation for learners to the content;

o Targeting learners towards activities that develop thinking, comparing, generalizing,

creativity, etc.

Modern educational practice faces the challenge of constantly seeking options for
improvement, leading to an increase in the motivation and interest of its participants (children
/ students). With the development of information and communication technologies, the game
acquires new dimensions and features that make it an increasingly important part of the
education of children and students. It combines elements of all learning methods, and it also
stimulates the activity, motivates and entertains. All these characteristics make it particularly

important as a learning tool.

Here is the place to point out that the game's design is used to successfully use the game in
the educational process and to achieve the goals. It requires a high level of competence both
in the field of pedagogical design and in the design of digital games and software programming

in order to achieve a good balance between the elements of learning and entertainment.
When using the game, the teacher must have clearly defined educational goals.

o Select a suitable platform that meets the needs of the target group, the learning
content and the plot of the game.

o The environment should be interactive, designed to support active learning so that
pupils can build their knowledge by interacting with information, tools and materials
and in cooperation with other pupils. It should encourage research, problem solving,
create the conditions for pupils to experiment with their ideas, to consolidate what
they have learned.

o The environment must provide adequate feedback, which is recommended to be
structured not to the micro level, but a higher one, to enable learners to gain greater
satisfaction for its overall progress in the strategy used for their overall performance
instead of any specific action or solution during computer game learning.

o The environment should engage learners with explicit and achievable goals,
provide a high level of interactivity research, multiple and different ways to achieve
the success. The game must stimulate pupils' curiosity and provide an appropriate

level of challenge and control over the environment.
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o The game should be relevant to the context of learning for which it is intended, the
curriculum and the way of evaluation is associated with the problems of the course,
meet the time and comply with the requirements and needs of pupils for which it is
intended.

o The environment and related activities should support and create conditions for
reflection, enable pupils to understand the game and contextualize the learning.

o The environment should be constructed in a way that provides equal experience for
all pupils, taking into account differences in the level of their available knowledge
and experience. The best thing is if it allows personalization and gives equal
opportunities for all learners to participate. Where possible, alternative pedagogical
approaches should be applied that are adequate to pupils’ individual performance.

o The game should be implemented as a mechanism to ensure continuous process
of support, from the initial orientation and basic tasks that provide quick success,
with the increasing complexity of tasks, create the feeling that the virtual
environment is not limited. The goal of the game experience is to bring players to a
higher level of competence.

o The game must include an evaluation module that allows data to be collected
during each session. These data can be used as an assessment tool, giving a clear
picture of the performance of each pupil.

The serious educational games that can be used by the pedagogical staff are:

o Serious Educational games - they help the process of perceiving and understanding
the knowledge. They are used to increase activity and motivation.

o Simulations and prototypes - used to analyse knowledge, reinforce and improve
skills;

o Case solving and modelling games - require more in-depth knowledge and analysis
skills; stimulate the creativity of learners;

o Games with aims to win badges and medals - these games are usually levelled and
have a different level of complexity, stimulating learners to earn more badges,
medals and prizes;

o Teamwork games, virtual worlds - develop world-class skills for working in a group,

through collaboration and mutual support. Often these games are related to some

250



Y@
MyHub 604454-EPP-1-2018-1-LV EPPKAS-IPI-SOC-IN 2"

type of social networking or virtual world. The environment provides opportunities

for joint success. Social skills are being developed here.
The development of technologies and mobile applications in education lead to a qualitative
change in the educational process, mainly to increase the interest and motivation of pupils
because they have fast access to the Internet. Mobile learning is seen as a set of approaches,
tools, practical parts, custom applications, and knowledge access resources at anytime,
anywhere. Mobile technologies (mobile phones, portable and small computers, music and
video players) that are everywhere and are part of the pupils' daily life are at their core. In

many ways, these technologies improve learning.
The benefits of mobile applications are:

o Organization of group and team activities, thanks to cloud services;

o Organization of individual work and creation of a personal educational space;

o Diagnosis and reporting of the individual characteristics of the learners;

o The use of educational games;

o Developing skills for continuous training;

o Additional technological capabilities (touchscreen, accelerometer, gyroscope,
magnetometer, etc.)

The following mobile applications can be used:

o QR code - Added Reality (Augmented Reality -AR) and Smart Textbooks;
o Testing Apps and Forming Apps - Plickers, mQlicker;
o Graphic calculators — Desmos.
Mobile apps are available through the Google Play for Android digital distribution platforms;

App Store for iOS, etc., and many of them are free, which is an advantage.

It is important to point out that the choice of technology depends on the teacher, the form of
training, and the needs of learners. Technologies can be used alone and in combination with

other technologies, i.e., they can be combined.

In recent years, school education has used educational robotics as a teaching/learning tool
that encourages pupils to use guided discovery, to place and solve problems. Pupils get used
to working in groups, solving problems, finding solutions and verifying the results. In

pedagogical practice, there are good examples in this direction in innovative schools with the
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application of STEAM training. STEAM training (Science - Technology - Engineering - Art -
Mathematics) is the abbreviation of this type of training and is conducted through the methods
of science, technology, engineering and mathematics.

A major advantage of STEAM training is the ability to integrate separate learning subjects
within a project framework. Combining learning subjects on the one hand, allows
children/students to understand the links between the subjects they study at school and, on
the other hand, to answer questions such as "Why do | need this knowledge or skill“? and
"Where will | use what | am studying now in the future “? This training is giving the opportunity
to develop educational robotics with the aim of developing the creativity, critical and creative
thinking of learners. Children and students are given the opportunity to develop their
mathematical, scientific and personal skills through educational robotics. Project-based
learning allows different groups of pupils to develop a number of individual decisions on the
same case. Work on solving a particular problem teaches children/students to plan, organize
and research. They use the research to create possible solutions to the case and then to make

adjustments to the proposed solutions.

Educational trends tend to include children from an early age into creativity, imagination and
self-discipline, and this is done through robotics and digital technologies. The aim is to
overcome the learning difficulties and to raise the pupils’ level of competence. In school,
education can use systems such as: “Lego Mindstorm and WeDQ”, “Turtlebot”, “BeeBot”,
“Robot NAO”, Educational Robots, etc.

Keep in mind that if there are several school-age children and one phone /tablet /computer in
the family, this can be a problem if you plan to use a platform that includes real-time viewing
and /or material use /problem solving online. Then a schedule should be made of who will use
the device when. This would also be a problem in families with parents whose work is

computer-related and who will work from home.

Do not expect, no matter how prepared and trained you are, to work with electronic platforms
and resources, where potentially everything will not work perfectly from the first time and from
the first day. Don't be disappointed! These days are precisely the time when we can test what

works, what does not, and how to adapt things to work.
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Be prepared to adapt the chosen methods and means on a daily basis according to what the
pupils give you. A system is more alive the faster it adapts.

Seek the help of parents - they can be your first assistant to ensure the commitment of pupils
and that they will take the necessary time. Don't worry about some parents having a low level
of education: if they have a commitment to their children's education (and this is often the case
with the most uneducated), they will be able to secure their children's commitment. It is now a
period of crisis. Approach your parents by showing them that together you can overcome this
crisis. This unites and creates communities. This will strengthen the bond between parents
and teachers. For Roma, a sense of belonging to a community is particularly important,
understandable and recognizable. In addition, in the Roma community, mutual aid is one of
the main values and widespread practice. Show your parents that you trust them and it would
be difficult to cope without them.

Seek the help of educational mediators and NGOs working with the parents of the most
marginalized families. They can reach them, but remember that they need to be properly

equipped and instructed, as mentioned above.

Think about how to make the pupils themselves active in this process: assign them

responsibility, give them the opportunity to create things - this will provoke their interest.

Belgium
Contributor: Karel Van Isacker (PhoenixKM BVBA, Belgium)

In Belgium, remote education can be preferable as the last option. However, this decision
should be taken by several stakeholders such as teachers, pedagogical supporters, CLB, and
family. In case of the need for remote education, CLB officers control the process and examine
the need for remote education. Besides, they provide alternative devices to keep pupils
connected with the classroom. Bednet/AdiBib are some of the main instruments to follow the

courses from home. KlasCement also provides a platform to have online sessions.

Some examples of challenges, possible solutions and outcomes in Belgium
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Challenge Provided solution | Description Outcome
(with URL)
Attending Bednet - Synchronous internet Since its start, Bednet
lessons in www.bednet.be education. has been used more
person/ Bednet ensures that than 4116 times in 1621
physically sick children and young | Flemish schools.
people who are In more than 1in 4
temporarily unable to Flemish schools, there
go to school are still in | was a long-term or
the classroom from chronically ill child who
home. This way they could be connected to
join the lesson and they | his class thanks to
continue to see their Bednet. In 912 schools
friends. this even happened
Both five-year-olds and | twice or more.
children from primary 737 children have
and secondary worked with Bednet for
education are eligible. 2 or more school years.
Bednet connects the A Bednet process takes
sick child to his or her an average of seven
class live via the months.
internet: the class sees | The diseases most
the Bednetter on the frequently requested for
computer screen at the | Bednet were
back of the class. Via a | psychological frailty
camera that the child (22%), cancer (19%),
can control from home, | and disease of the
the child can follow the | bone-musculature and
lessons and / or talk to | connective tissue (15%).
his classmates.
Bednet is free for
parents and school:
computer, internet &
guidance.
Reading Eureka ADIBIb - Eureka ADIBIb These resources

lesson material

www.adibib.be

provides online
resources and courses
for people with
disabilities.

support pupils with
special needs to have
extra resources
designed based on their
special needs to be
included in mainstream
education.
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Kdtrpog

Zuyypageig: Mapiavva [pnyopiou, Ayyedog NikoAdou kai lMwpyog MiAng (EUROCY

Innovations Ltd, Kiutrpog)
EmrayyeAuariki ava@mruén kara mn SIGPKEIA KpIoEWV

NAbyw TNG KATAOTOONG TOUu Kopwvoiou, To YTtroupyeio MNaideiag Tng Kutmmpou atro@doioe va
KAgioel OAa Ta oxoAgia (TTPoCoXOAIKA, TTPWTORABUIa Kal deuTepoPaBuia) aoTig 22 MapTiou. Ol
MaBNTES TNG deuTePOPABUIOg ekTTAIdEUONG TTOU BpioKOoVTal OTO TEAEUTAIO £TOC TWV CTTOUBWV
Toug emméaTpewav oTig 11 Mdiou va TTpoeTOINACTOUYV YIa TIG TEAIKEG TOUG EEETATEIG, EVW) AAAOI
MaBnTéC TTpwTORABMIaC Kal deuTePOBABUIOg ekTTaideuong eTéaTpewav oTiS 21 Mdiou. Méxpl
QUTEG TIG NUEPOMNVIEGS, TTAPEXETAI TTAIOAYWYIKI UTTOCTAPIEN KAl TTANPOYOPIEC GE HabnTéC OAwWV
TWv ETTMTEOWYV, EKTTAIOEUTIKOUG KOl YOVEIC UECW OIAPOPETIKWY I0TOTOTTWY. Méow TnG €€
ATTOOTACEWG EKTTAIOEUONG, Ol EKTTAIDEUTIKOI €XOUV EKTTAIDEUTEI va ONUIOUPYOUV EIKOVIKEG
aiBouceg diIdaoKaAiag (xpnNaILOTTOIWVTAS TTOANOUG TTOPOUC Kal EPYAAEia) yia va uTtooTnpifouv

N Mabnon Twv PpadnTwy Toug.

To MNaidaywyikd lvomitouto Kutrpou (CPI), oto TTAQicio TG TpowBdNong TnNG TTayyEAUATIKAG
MABNONG Twv EKTTAIOEUTIKWY OAwV Twv €MITTEOWY, TIPOCPEPEI TTPOQIPETIKA A HEPIKAG
aTTaoXO0ANoNG oepIvapia atmod Toug akadnuaikoug Tou, KaBwg Kal GAAa oeuivapia, Ye Baon TIg
OUVEXWG au&avopeveg avaykeg TTou dnuioupyei n Tmapouca kKaTtdotaon . Ta ogpivdapia
TTPOCPEPOVTAI £ ATTOOTACEWG, JEOW Tou BIadIKTUOKOU pabnaiakou TrepiBdAAovTog - Moodle
(https://elearn.pi.ac.cy) mmou xpnoiyotroiei To CPl 10 TeAeuTaia xpovia f / kar géow Tng

epapuoyns MS Teams.

EmimmAéov, To YTToupyeio MNMaideiag Exel dnuioupynoel Evav ICTOTOTTO UE XPOINOUG CUVOETUOUG
TTOU OXETICOVTAl WE TIG YEVIKEG QPXEG TNG €§ ATTOOTACEWS eKTTaideuong. Tautdxpova, €xel
O1ateBei XpAoIuo UAIKG, epyaAgia Kal TTOPOI yia TNV € ammooTAoEwS ekTTaideuon Kal uddnon,
KaBWg Kal TTaidaywyikeG 106G KAl TTAPAdEiyUATA TTOU Ol EKTTAIOEUTIKOI  PTTOPOUV VO

XPNOIMOTTOINCOUV YIO VA avaTTTUugouV TG OIKEG TOUG OpacTnPIOTNTEG, EPWTATEIG KAI EPYATIES.

MepioadTepeg TTANPOPOpPIEG UTTOPEITE va Bpeite oTo: http://enimerosi.moec.qov.cy/yppl0606

255


http://enimerosi.moec.gov.cy/ypp10606
http://enimerosi.moec.gov.cy/ypp10606

MyHub 604454-EPP-1-2018-1-LV EPPKAS-IPI-SOC-IN

AIQQOPETIKES TTPOOEYYIOEIS KAl AUTEIS

Mepikd mapadeiyuara mpokAnoswy, moéavwy AUoswV Kai armoteAsoudrwy arnv Kumpo

MpdkAnon AUon TTou TTapEXETal ATtroTé\eoua
Maidaywyikni lotooeAida YTToupyeiou XpAo1po UAIKO yia padntég OAwv
UTTOOTAPIEN YIa Maideiag, MoNiTiopoU, TWV ETTITTEOWV VIO TA OXOAIKA TOUG

HaBNTEG OAWY TwV
EMTTEOWY KAl
TadEeWV PHEow TNG €€

ABANTIONOU Kal NeoAaiag:
http://www.moec.gov.cy/endeik

tiko _yliko.html

BéuaTa Tou dnuocisvovTal Kai
TTOAAQTTAQOIAZOVTAI CUVEXWG

QTTOOTAOEWG H 1TUAN yia Ta oxoAcia:

ekTTaideuong www.schools.ac.cy

Maidaywyikni loTooeAida MNaidaywyikou Anuoaoieupévo Xpnoiuo UAIKO yia
UTTOOTAPIEN YIa IvaTiToutou KuTtrpou: MaBNnTEG, KABNYNTES KAl YOVEIG

paBnTéG, daokaAoug
KQlI YOVEIG

WWW.pi.ac.cy

WuxoAoyikni
UTTOOTAPIEN VIO TOUG
MaBNTEG Kal TOUG
YOVEIG TOUG KATA TN
OIdpKela TNG Kpiong
TOU KOpovoiou

H YTnpeoia EKTTAIBEUTIKAG
Yuxohoyiag:
http://www.moec.gov.cy/edu p
sychology/arthra_erevnes mel
etes.html

YAIKS TTOU €TOipacav WPuxoAdyol yia
TNV UTTOOTAPIEN HOBNTWV
OI0POPETIKWYV NAIKIOKWY Ouddwy,
Yl VO KATAVOHoouV Ti €ival 0
KOPOVOIOG KOl Ol GUVETTEIEG TOU.
EmmAéov, uAiké kaBodriynong yia
TNV UTTOOTAPIEN YOVEWV Kal VEWV

ApaoTtnp1dTnTEG
YyovEWwV Kl pabnTtwv
oT1o AladikTuo

loToogAida YTroupyeiou
Maideiag, MoAiTiopou,
ABANTIONOU Kal NeoAaiag:
http://www.moec.gov.cy/dkpe

ApaoTnpiétnTeg online
XPNOIUOTTOIWVTAG TOV ICTOTOTTO TNG
Movadag MepiBarAovTIKAG
Ektraideuong / Ektraideuong yia
Biwoiun Avartu¢n. MTropeite va
Bpeite XpAOIUO UAIKO yia Thv
TTEPIBAAANOVTIKA EKTTQIOEUCT OTOV
IOTOTOTTO, O OTTOI0G TTAPEXEI UNIKO
yla TOUG aBNTEG KAl TOUG YOVEIG
TOUG.

O116€¢€G yIa TOUG YOVEIG OXETIKA UE
TO TTWG VA TTEPVOUV TO XPOVO TOUG
OnNUIoUPYIKA pE Ta TTaIdIG TOUG
KOIVOTTOIOUVTAl.

To UAIKS xwpileTal o€ TTEVTE PACIKEG
KATNYOPIEG TTOU OXETICOVTaI UE: Q)
OTTAEG KOTOOKEUEG YIO TO
TEPIBAANOVY, B) aTTAG TTEIPAUATA PE
Baon 10 TTEPIBAAAOY, Y) EUXAPIOTES
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TTaIdayWYIKEG BPACTNPIOTNTES
TEPIBAANOVTIKIG QUONG, )
O1adpaaTIKA TTaIXVidIa HE
TTEPIBAANNOVTIKO TTEPIEXOUEVO, €)
NAEKTPOVIKA TTapauubia yia 1o
TePIBAANOV (NAEKTPOVIKA BIBAIQ).

NOYIOHIKO yIO TOUG
paBnTéG va kdvouv
TNV €pyacia Toug

€UKOAQ Kal dwpeav

lotooeAida Office365 yia
OxoAgia
http://office365.schools.ac.cy/

MAnpogopicg yia adeieg dwpedv
AOYIOUIKOU yIa pabnTég Kal
EKTTAIDEUTIKOUG JECW TNG
uttnpeciag Microsoft 365

ExTraideuon
EKTTAIOEUTIKWV
OXETIKA UE TOV

TPOTIO EQAPUOYNG

loToogAida YTroupyeiou
MNaideiag, MNoAimiouou,
ABANTIONOU Kal NeoAaiag:
http://enimerosi.moec.gov.cyly

AgloTroinan Tng epapuoyng
Microsoft Teams (MS Teams) oTn
pabnolakr dladikaagia.
Extraideuon ¢ ammooTaoewg

XPNOINWYV epyaAgiwv | ppl0630 eKTTAI®EUONG VIO KABNYNTEG

yla tnv €€ lMupvacoiwy, Aukegiwy Kal TEXVIKWYV

ATTOOTACEWG ZXO0AWV Kal KaBnynTtwv dnUOoTIKAS

EKTTAIOEUON 5n¢ kal 6n¢ TAENG OXETIKA UE TOV
TPOTTO XPAONG TNG EPAPUOYNAG
Microsoft Teams.

Alopydavwon loToogAida YTroupyeiou TNAEDIOOKEWEIG JE TOUG YPOAUUATEIG

ouvedpidoswy yia
KaBopiouo strategic
goals for distance
learning

Maideiag, MoNiTiopoU,
ABANTIONOU Kal NeoAaiag:
http://enimerosi.moec.gov.cyly

ppl0630

TWV OXOAgiWV yia va BEoouv Toug
OTOXOUG VIO JabnTég TTOU €ival 0TV
5n ka1 6n 1éd&N Twv dNUOTIKWY
OXOAgiwV Kal va avTaAAagouv
ATTOYEIG OXETIKA PE TO TTEPIEXOPEVO
Kal Tn ueBodoAoyia autou Tou
TUTTOU BI1IdA0KAAIOG, KABWG Kal
OXETIKA ME TNV aoUyXpovn
TTaIdayWYIKK UTTOOTHPIEN TTOU
000BNKe OTIG UTTONOITTEG TALEIG KOl
OoTNV TTPOOXOAIKN NAIKia.

Maidaywyiknh
ekTTaidEUON
TTPOCWTTIKOU YIa va
QTTOKTACEI TN yVWOoN
yia TNV epapuoyn €§
OTTO0TAOEWG
EKTTaAIdEUONG

loTooeAida YTToupyeiou
Maideiag, MoAiTiopoU,
ABANTIopOU Kai NeoAaiag:
http://enimerosi.moec.gov.cyly

ppl0606

loTooeAida Maidaywyikou
IvoTiToutou KoTtrpou:
http://www.pi.ac.cy

To YTroupyeio MNaideiag ekraidevel
TO EKTTAIBEUTIKO TTPOCWTTIKG YIA TO
TTWG VA dNUIOUPYNOEI TIG EIKOVIKEG
aiBouoeg didaokaAiag Toug
XPNOIUOTTOIWVTAG TNV EQAPHOYN
Microsoft Teams Kai €xel
onuIoupynRoel évav IOTOTOTTO JE
XPAOIUMOUG CUVOECHOUG OXETIKA ME
TIG YEVIKEG APXES TNG €€
ATTOOTACEWG EKTTAIOEUONG.
Tautoxpova £xel dnUocieloel
XPNOIUo UAIKS, epyaleia kal TTOpoug
yla €€ aTTOOTACEWG EKTTAIOEUCT KOl
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MABnon, Kabwg Kal TTaIdaywyIKES
10€€¢ Kal TTapadeiyuaTa TTou ol
EKTTAIOEUTIKOI UTTOPOUV Va
XPNOIKOTTOINCOUV yia va
avaTITUEOUV TIG BIKEG TOUG
OpaCTNPIOTNTEG, EPWTATEIS KAl
EPYAOTIEG.

2uvexng

ETTAYYEAMQTIKA
avaTmTuén Twv
EKTTAIDEUTIKWV

loTooeAida MNaidaywyikou
IvoTiTouTou KuTrpou:
https://elearn.pi.ac.cy

To MNIK, oTto TAcicIo TNG
TTPOWONONG TNG ETTAYYEAUATIKAG
MABNoNG yia eKTTAIOEUTIKOUG OAWV
TWV ETTITTEOWYV, TTPOCPEPEI
TTPOQIPETIKA CEPIVAPIA ) HEPIKAG
ammaoX6Anong Trou
TTpoypapuaTi¢ovTal va
TTpayuaroTroinBoulv Katd TNV
eTTOMEVN TTEPIOSO ATTO TOUG
akadnuaikoug Tou MMIK.

Ta oepivapia TTpoopépovTal €€
ATTOOTACEWG, HEGW Tou Online
Learning Learning Moodle
(https://elearn.pi.ac.cy) Tou
xpnoiuoTtrolei To MIK Ta TeAeuTaia
XPOvia i / Kal péow TNG EQAPUOYNS
MS Teams.
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[MTWG PTTOPOUV TA HETA KOIVWVIKAG DIKTUWONG KAl 01 DIAdIKTUAKEG
EKOTPATEIEC va TTpowBACOUV TNV €uaiocOnToTTOIiNON YIO TNV

EKTTAIOEUON XWPIC ATTOKAEICHOUG

Latvia

Contributor: Arta Rudolfa (University of Latvia, Latvia)

1. The LAMPA Conversation festival creates an environment and an impulse for personal
growth. The festival offerings enable one to overcome apathy: two uplifting days, everyone,
who wants to learn and talk about issues important to Latvia, Europe, and the world.
Discussion "Learning with a child with special needs. What do typical children and society
gain?” Abstract: Our society goes on to say that children with special needs will study
alongside typical children in general education schools. This possibility frightens so many -
educators, parents, sometimes (but rarely) also children. However, being together, including
children, has indescribably many important benefits for every child, for educators, for society
as a whole!?*! Representatives of the movement "We do not want to burn out"?*? and the social

project "Children are not born with prejudice"?*® will talk about this in the discussion. (2020)

2. Charity campaign "Angels over Latvia" (Engefi par Latviju). The sincerest charity campaign
invites everyone to become guardian angels of children, giving what is really important - the
opportunity to be healthy and happy. The funds donated during the campaign will provide
assistance to children by ensuring therapies, medications, aids, equipment, as well as
innovative treatment and assistance in emergencies. The charity campaign takes place from
November 12 to January 12. However, on December 22, viewers TV channels of TV3 and

LNT will be greeted by a special Christmas concert.?** (every year since 2007)

241 https://festivalslampa.lv/Iv/programma/pasakumi/1339

242 https://www.facebook.com/messaviemberniem/posts/2411694992387018/

243 http://news.lv/Kurmenite/2019/02/28/berni-nepiedzimst-ar-aizspriedumiem

244 https://skaties.lv/engeli/
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3. Charity campaign "Goodness Day" (Labestibas diena) - Every year with the help of the
"Goodness Day" campaign we have been able to change the lives of many children and their
families. This year, in a social campaign donors donated funds to help 48 children whose
health needs support and that is not paid for by the state.?*> (every year since 2007)

4. The Children's Hospital Foundation continues the charity campaign "I undertake™ (Es
apnemos) to help 40 children with AST provide early intervention. The funds donated during
the campaign will provide assistance to children by providing therapies, medications, aids,
equipment, as well as innovative treatment and assistance in emergencies. Data from the
National Health Service show that in 2019, there were 2 369 children in Latvia who were
diagnosed with an autism spectrum disorder (AST), Asperger's syndrome, or mixed specific
developmental disorders. These children are supported by donor support, as most often the
treatment is not paid for by the state. Negotiations have started with the Ministry of Health and
the Ministry of Welfare on helping children with AST, Liene Dambina, head of the Children's

Hospital Foundation, informed in a press release.?*¢ (2020)

5. From June 29 to July 13, it will be possible to follow the analytical research project "Eternal
Children" (Mazigie bérni) on the social media and media "Re: Baltica". Journalists will find out
what the state's position is and what still should be done to improve the lives of families with
severely ill children. What does it mean to dedicate life to someone else's life? To deal with

your own forces, to ask someone for help or to make unthinkable decisions?24’ (2020)

6. The charity initiative — “We will give 40 children the opportunity to live normally!” (Més dosim
40 bérniem iespéju pilnvertigi dzivot!) To provide therapy for 40 children with AST under the

age of 5. 100,000 euros are needed! The aim of the campaign is to raise 50,000 euros in

245 hitps://skaties.lv/labestibasdiena/jaunumi/

246 https://www.Ism.lv/raksts/dzive--stils/vecaki-un-berni/berniem-ar-autiska-spektra-traucejumiem-nepieciesams-valsts-

apmaksats-pakalpojums.a368816/

247 https://www.Ism.lv/raksts/zinas/latvija/ar-mediju-projektu-muzigie-berni-velas-panakt-izmainas-smagi-slimu-bernu-

aprupe.a365272/
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donations, which will be doubled by the EBRD / EBRD *, thus helping 40 children! (European
Bank for Reconstruction and Development).?*® (2019)

7. The Autism Cabinet and the Children's Hospital Foundation are releasing a new series of
videos that discuss not only the issues of AST and sensory perception but also the causes of
autism, rehabilitation methods, and much more.?*® (2019)

8. Parents of children with special needs ask for the support of the President. With the slogan
"We do not want to burn out" (Més negribam izdegt), parents want to draw attention to the fact
that they need support. In the video, they do not ask for benefits, but for support,

understanding, respect, and acceptance. 2*° (2019)

9. The "High Five" (Dod pieci) social campaign, which each year selects a group of society
who need help and support, to collect donations (radio DJs live in a glass house for a week
and invite well-known people, politicians to the conversation or performance. Donations are
collected by voting for the songs played on the radio). And so, in 2015, the campaign “Families
with specially cared for children - noticed and better understood” (Gimenes ar ipasi
aprapétajiem bérniem — pamanftas un labak saprastas), inform: “We called to see families
with seriously ill children and give families the opportunity to receive a special assistant /nanny
for their seriously ill child.” EUR 139,445.42 were donated, which allowed to provide a special
assistant for 48 children in 2016.%°! (every year since 2014)

Bulgaria

Contributors: Andrean Lazarov (Marie Curie Association, Bulgaria), Prof. Dsc Snezhana

llieva, and Valeria Vitanova, PhD (Sofia University “St. Kliment Ohridski”, Bulgaria)

248 https://www.bsf.Iv/Iv/ziedot/kam-ziedot/labdaribas-iniciativa-dosim-40-berniem-iespeju-pilnvertigi-dzivot

249 http://www.autismsberniem.lv/lv/materiali/video-materiali

250 https://www.piesaiste.lv/2019/11/ipaso-vajadzibu-bernu-vecaki-ludz.html

251 https://dod.pieci.lv/arhivs/2015
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Karin Russell?®2 defines five principles we encounter today on social media:

Cooperation: use of collective intelligence;

Narrative: characterized by transmedia storytelling (a term used by Henry Jenkins in
"Cultural Convergence");

Entrepreneurship: we see a problem, we take risks to try something new in solving
it;

Creating identity: of individuals, brands, organizations;

Culture: online culture as well as intercultural communication, imposed by the global

nature of online communication.

Some of the key functions of social media in the field of education are:

@)

O

O

Provides opportunities for communication between groups of people. There are
mechanisms that allow interest groups to connect electronically - to monitor what
they do together and review the actions of others in the group.

Allows communication between many people.

If the authors wish, their work can be made available to the rest of the digitalized
world. Access is for both experts and beginners and allows them to work together.
Provides collection and sharing of resources.

Provides the means to collect materials that are always available.

Provides cooperation between participants in collecting and indexing information.

It is no longer a question of knowledge limited by historically constructed views of curricula.

There are new ways to organize and find information that is of interest to you and the groups

with whom you share your interests.

252 MNeTKoB, C. (2011). Posiama Ha coyuanHume meouu 8 06pa3osaHuemo.
http://ebox.nbu.bg/ssc12/index2.php?id=ne3/05.%20Stoyko%20Petkov.htm&z=%D0%A0%D0%BE%D0%BB%D1%8F%D1%82%D0%B0%20

%D0%BD%D0%B0%20%D1%81%D0%BE%D1%86%D0%B8%D0%B0%D0%BB%D0%BD%D0%B8%D1%82%D0%B5%20%D0%BC%D0%B5%D0

%B4%D0%B8%D0%B8%20%D0%B2%20%D0%BE%D0%B1%D1%80%D0%B0%D0%B7%D0%BE%D0%B2%D0%B0%D0%BD%D0%B8%D0%B5

%D1%82%D0%BE&nNn=4.%D0%B3%D0%BB.%20%D0%B0%D1%81.%20%D0%B4-

%D1%80%20%D0%A1%D1%82%D0%BE%D0%B9%D0%BA%D0%BE%20%D0%9F%D0%B5%D1%82%D0%BA%D0%BE%D0%B2,%20%D0%9D

%D0%91%D0%A3
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You can choose the information flows from which to be informed and the information to come
to you, not you to look for it. In addition, it is possible to track the activity of your colleagues

online.2%3

Media literacy is most often associated with the development of competencies in new
technologies and includes the skills to properly understand media as the environment, means
and content. The complex defined so widely, certainly, includes media management tools -
skills for working with information and communication technologies (ICT), skills to use the
media for a variety of purposes and in a variety of contexts, search, verification and
dissemination skills of information. It also includes the competencies resulting from digital
education and digital citizenship, terms often used as equivalent, though bearing quite a few
differences.

Based on the whole complexity of the discussed issues the development of media literacy as
understanding, mastering and teaching - at different stages and ages - is a difficult process.
Therefore, this dissertation includes the basic definitions that build the essence of (digital)
media competence, while traced along the path of their natural evolution. Along with this, the
theoretical part of the work presents numerous good practices of different countries, collecting
and analysing the rich experience underlying what is presented in the practical research -
developing a sustainable implementation model of a media literacy training programme. This
programme takes into account European Union requirements in the field of digital education
and citizenship as key factors for upward individual development, and at the same time a

pledge for the effective growth of the member states.

Although it is indisputable that the use of information and communication technologies on a
global scale is constantly expanding its scope, both in directions and depth, still in many parts
of the world, including Bulgaria, it is not clear enough (or at least not clearly understood) how
new technologies help people to be able to communicate better and more humanely, to have

the awareness that the assimilation of these technologies should be a means rather than an

253 Siemens, G., & Tittenberger, P. (2009). Handbook of emerging technologies for learning.
https://www.academia.edu/2857175/Handbook of emerging technologies for learning
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end goal. The wealth of information available through the media and technology does not
guarantee higher public awareness.

This - at first glance paradox - poses a serious threat to democracy - not from violent attack
but from apathy, passivity and habituation to spreading and exposing false information. In
other words, technological progress, the entry of the media into more and more aspects of life
makes their consumers increasingly vulnerable. Therefore, citizens should have the ability to
use and take advantage of the media and not fall prey to fake news, manipulation and
delusion, i.e., people need to acquire new competencies, building the nature of media literacy,
skills and attitudes that go far beyond traditional literacy.

Our understanding of media literacy is — yes, we see it as a holistic educational approach that
needs to be applied in teaching in all subjects; as a means of enabling the use of media and
digital technologies as a tool of critical thinking. In other words, as a methodology for
understanding, mastering and managing the world of knowledge, in which the media are our
guide, methodology for learning and teaching, but also for ascending personal and

professional development.

"Social media does not teach us dialogue, because by using them, we very easily avoid getting
into any disputes ... Besides, most people use social media not to unite, not to broaden their
horizons, but on the contrary, they "break away" from a comfort zone where the only sounds
they hear are from the echo of their own voice, and the only things they see are the reflections
of their own faces. Social media is very useful - they offer us guaranteed pleasure. They are

also a trap. "(Krasimir Valchev, Minister of education and youth, Bulgaria).
Examples:

o www.priobshti.se - https://priobshti.se/category/kampanii/kampaniya-2019

This online portal is created by America for Bulgaria Foundation and Centre for inclusive
education Sofia. There teachers, learners and parents may find many national resources, case
studies, testimonials, games and resources, which support further implementation of inclusive

education in Bulgaria.

Since 2016, every year Inclusion Days have been held under the motto "Let's be better!
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Last year in 2019, the focus was on children and the relationships among them. The nationally
representative survey of well-being among seventh-graders, which was conducted in 2018,
showed us quite disturbing statistics that 44.7% of seventh-graders do not believe that their
classmates are good people.

With 2019 campaign they challenged them to be better to each other. The main message of
the initiative was to seek the good, because it is all around us, as long as we have eyes to see
it.

10 of the most exciting stories were included in a special video on the Aide.BG channel.

As part of the campaign, they organized two competitions for pupils and teachers from all over

the country.

o www.ucha.se — https://ucha.se/motiviramse/razlichni-ne-bezrazlichni-rezultati/

The platform consists of over 16,000 video lessons and tests complying with the official school

curriculum.

Ucha.se conducted its national campaign "Different, not indifferent” in search of a common
language between the generations. For this purpose, we conducted detailed surveys, which
raised the topic of the difference in communication between parents and pupils, and how it

can be overcome.

The first step was for pupils and parents to share what they believed in and what was important
to them.

o https://www.unicef.org/bulgaria/%D1%82%D0%B5%D0%BC%D0%B8/%D0%B4%
DO%BE%D1%81%D1%82%D1%8A%D0%BF%D0%BD%D0%BE%D1%81%D1%8
2-%D0%B8-
%D0%BF%D1%80%D0%B8%D0%BE%D0%B1%D1%89%D0%B0%D0%B2%D0
%B0%D0%BD%D0%B5

Specialists and resource teachers working with children with disabilities have clearly identified

the need for additional online support for both children and teachers and parents. In response
to this need, UNICEF, in partnership with the Ministry of Education and the Sofia-City Regional
Centre for Inclusive Education, will create an online interactive platform to make education

more accessible to children with disabilities and their teachers and families, in close
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cooperation with relevant professionals. They will be able to gain knowledge and resources to
be even more useful to children. UNICEF will involve professionals, teachers and parents in
the development of the platform to best identify children's specific needs.

During this campaign they offered:

o Video teaching materials and resources for children with special educational needs,
developed by psychologists, speech therapists and teachers, approved by the
Ministry of Education and Science;

o Training tools for professionals and parents in the form of practical materials, online
seminars and discussions for parents;

o Opportunity for cooperation between the family and professionals with a focus on
the individual learning needs of the child;

o Online consultations and live chat with experts to help teachers, parents and
children, as well as useful contact information at the place of residence.

Belgium
Contributor: Karel Van Isacker (PhoenixKM BVBA, Belgium)

At this moment, any campaign promoting the M-Decree is absent as the decree itself will be
revised. However, online, via social media, parents, and teachers have grouped to express

their concerns, as well as to support each other.

Below are some of these initiatives.

266



N I~
MyHub 604454-EPP-1-2018-1-LV EPPKAS3-IPI-SOC-IN 2,

M-Decreet: zorgen
om 'het kind'
@mdecreetzorgenomhetki

g\ MOSSUNL

nd
Startpagina
Info

Foto's
Video's
Berichten
Community

Notities

DAT JE EEN KIND

~ KUNT GEVEN

ik Vind ik leuk v X\ Volgend v 4 Delen

Foto’s

Panikeer alspbiett net over schookuerk.
Wanneer we ekaar uker 2en, 28t k juie
kinderen ueer ferug op de rais. k ben een
rerkracht & dat s mip superkracht, wat k nu
echier niet in de hand heb, is het uwebevinden
van uw kind, Op dit momeat vraag ik aan e
mmnmmnumuuhtmdennen

https://www.facebook.com/mdecreetzorgenomhetkind/

ik Vind ik leuk v X\ Volgend v 4 Delen

) .
Wat met dat M- decreet?
! !7!‘ }l 9 september 2015 - §

Schrif iehttp://www.standaard.be/cnt/dmf20150907_01854693?
shareld=tbf5e85f11a07ee440a3190797b473346133059b848710314dae
df8d3fd967d33M5h47dddfef9f02ef842e211a5d437¢cb554c9963d3218fda
5e50bcc73d5079708f1906ch15dc4a489dc8705c4aa218ts...

atbericht sturen

Community

Alles weergeven

2L Je vrienden uitnodigen om deze pagina leuk
te vinden

ol 7.765 personen vinden dit leuk
3\ 7.946 mensen volgen dit

AL Elke Schellekens en 2 andere vrienden
vinden dit leuk

Info Alles bekijken
(® Bericht sturen

@ www.facebook com/mdecreetzorgenomhetkind
53 Community

/2 Rewarkinnen unarctallen

@ Chatbericht sturen
6 Pagil P { Meer g

Facebook toont informatie om je een beter inzicht te
geven in het doel van een pagina. Bekik acties die ziin
uitgevoerd door de mensen die inhoud beheren en
plaatsen

{2 Pagina gemaakt: 4 februari 2014

Wat met dat M- Gerelateerde pagina's
decreet?
@watmetdatmdecreet BoardnBreakfast
‘ Karl Tripelfeld vind 1l Vind ik leuk
: Bed and bre:
Startpagina
Info Make up artist V... =
1fe Vind ik leuk
Foto's Kunstenaar
Berichten P
(&) (@, HetM-decreeta... e
Community \ 1 T N 1l Vind ik leuk
" o = i Over deze website
Het M-decreet, met de M van muur
Wie voor zijn kind extra begeleiding zoekt in de school, kan maar bete. s - Engiish (US) &5

o 3 4 keer gedeeld

oY Leuk (D) Opmerking plaatsen £ Delen @~

) .ee
Wat met dat M- decreet?
lm 1 februari 2015 - @

September 2015 is het daar....HET M-DECREET.
Wat ( buiten het feit dat het onderwijs en personeel allesbehalve kiaar is

Francais (France) - Bbnrapcku - Turkce

van Paginastatistiek

sebruiksvoorwaarden - Adverteren
Jouw advertentievoorkeuren [> - Cookies - Meer »
Facebook © 2020

267


https://www.facebook.com/mdecreetzorgenomhetkind/

N I~
MyHub 604454-EPP-1-2018-1-LV EPPKAS3-IPI-SOC-IN 2,

https://www.facebook.com/watmetdatmdecreet/

Gon-begeleiding is
geen luxe voor
onze kinderen

@mijnonderwijsparaplu ¢ ) g iy ‘
2 - g
Startpagina b Vindikleuk X\ Volgen = Delen = - E-mail sturen @ Bericht versturen
Berichten
Recensies Bericht maken 5van 5 - Op basis van de mening van 4
personen
Video's
Schrijf een bericht
Foto's Community Alles weergeven
Info 5 Fotolvideo 2 Vrienden tag... ° Chatberichte... ive = 2L Je vrienden uitnodigen om deze pagina leuk
Community = te vinden
e 4.522 personen vinden dit leuk
Groepen Berichten

3\ 4.276 mensen volgen dit

o Pieter Paul Moens en 3 andere vrienden
Gon-begeleiding is geen luxe voor onze kinderen o - vinden dit leuk
55 minuten - @
Vul je mee in?

Info Alles bekijken
UANTWERPEN.EU.QUALTRICS.COM

De grote Corona-studie @ Antwoordt doorgaans binnen een paar uur
Bericht sturen

https://www.facebook.com/mijnonderwijsparaplu

268


https://www.facebook.com/watmetdatmdecreet/
https://www.facebook.com/mijnonderwijsparaplu

MyHub 604454-EPP-1-2018-1-LV EPPKA3-IPI-SOC-IN

Het M-decreet als

motor voor
uitmuntend
onderwijs
Startpagina
Info

Recensies
Berichten
Evenemenien
Video's

Foto's

Community

INTEGRRATION

VN

i Vindik leuk~ X\ Volgend v = 4 Delen

e Schrijf een bericht

Fotolvideo g Vrienden tag... ° Inchecken e

Berichten

& &

. Het M-decreet als motor voor uitmuntend onderwijs .
e

8 april om 09°59 - &

HAIMOMER-NVR.COM t
Effectief ouderschap ten tijde van Corona

Het continuiteitsprincipe: hoe ouders, leerkrachten en andere verzorgers
kinderen kunnen helpen ten tijde van Corona Auteur: Prof. Haim Omer,
in samenwerking met Dr. Rina Omer (maart '20) Vertaling: Eliane..

7\

\/

INCLUSION

Ve

Berichi versturen

o Nog geen beoordeling

Community Alles weergeven

2L Jevrienden uitnodigen om deze pagina leuk
te vinden

w235 personen vinden dit leuk

=\ 257 mensen volgen dit

Info Alles bekijken
(~) Bericht sturen
[=3 Hoger onderwijs en universiteit

f Bewerkingen voorstellen

https://www.facebook.com/Het-M-decreet-als-motor-voor-uitmuntend-onderwijs-

169912903417060/

steunpunt
diversiteit & leren

Steunpunt

Diversiteit & Leren
@steunpuntdiversiteitenle

ren
Startpagina
Berichten
Video's
Foto's
Info
Community

Evenementen

b Vindikleuk v X\ Volgend v 4 Delen

Berichten

Steunpunt Diversiteit & Leren voelt zich &3 vastberaden ose
24 aprilom 14:37 - §

[SDL blogt] Collega Joke Ysenbaert is na het opiniestuk in Knack
‘Examineren om te selecteren of evalueren om te excelleren?' goed op
dreef. Ze steekt van wal met de eerste échte SDL blog. Tromgeroffel...
https:/Awww.ontwikkelenindiversiteit.be/.../de-curve-die-niet

Community Alles weergeven

2L Je vrienden uitnodigen om deze pagina leuk
te vinden

e 1.661 personen vinden dit leuk

2\ 1.825 mensen volgen dit

Info Alles bekijken
@ www.diversiteitenleren be

3 Hoger onderwijs en universiteit

f Bewerkingen voorstellen

‘, Pagil P i Meer ol

Facebook toont informatie om je een beter inzicht te

269


https://www.facebook.com/Het-M-decreet-als-motor-voor-uitmuntend-onderwijs-169912903417060/
https://www.facebook.com/Het-M-decreet-als-motor-voor-uitmuntend-onderwijs-169912903417060/

Y@
MyHub 604454-EPP-1-2018-1-LV EPPKAS-IPI-SOC-IN 2"

https://www.facebook.com/steunpuntdiversiteitenleren

KuTtrpog

Zuyypa@eig: Mapiavva [pnyopiou, Ayyehog NikoAdou kai MNwpyog Mg (EUROCY

Innovations Ltd, Kiutrpoc)

2mnv KUtpo, etmayyeApaTtieg, yoveic Kar un KePOOOKOTTIKOI OpyavIOUOi TTpowbouv Tn
OUVEIBNTOTTOINCN TNG EKTTAIDOEUCNG XWPIG OTTOKAEICHUOUG XPNOIMOTTOIWVTAG KUPIWGS KOIVWVIKA

péoa (Facebook, YouTube K.AT.) kai GAAa TTapadooiakd péaa (padiopwViKEa Kal TNAEOTITIKG

TTpoypPAPHaTa).

Kutrpiakdg Opihog Eviaiag Ekmaideuong (K.O.E.E)

O Kutrpiakég Opihog yia tnv Eviaiag Extraideuong dnpioupynoe pia oglida oto Facebook pe
TiTAO «H dla@opeTikdTNTA €ival 0 Kavovag, Oxi n €aipeon» yia va TTPowOACEl Kal va OUVOEDEI
aTopa TTou £xouv Tnv idla TTeTroiBnon. Zxeddv dU0 XIANIAdEG dToua akoAouBoUV Kal TOUG apETEl
auTA n ogAida. Xpnoiyotrololv Tn o€Aida yIa va avakoIvwoouv diIdgopa oeuIvapla, dpAoElg
Kal ekdNAWaoeIg oxeTIKA pe TNV EkTTaideuon Xwpig ATTOKAEIOPOUG, T OTTOIO OTIG TTEPICOOTEPEG
TEPITITWOEIG €ival avoiXTd oTo Koivd. O1 TEAEUTAIEG AVAKOIVWOEIG agopoloav oeUIvAapIa,
O0TTwG: H évraén kai n opoAf petdfaon Twv TaIdIWY ATTO TO VNTTIAYWYEIO OTO dNUOTIKO
oXoAcio. YTooTApiEn TTaidiwy oTn yevikr Tagn. O pdAog Tou €181KoU ekTTaIdeUTIKOU. O pdAOg
TOU €181KOU EKTTAIOEUTIKOU OTNV EIBIKH EVOTNTA KaI TWV MNMOAITIKWV AIKalwpaTwy oTa AiIKaiwparta

AvaTtrnpiag.
MepioadTepeg TTANPOPOPIEG:

https://www.facebook.com/%CE%97-
%CE%94%CE%B9%CE%B1%CF%86%CE%BF%CF%81%CE%B5%CF%84%CE%B9%C
E%BA%CF%8C%CF%84%CE%B7%CF%84%CE%B1-
%CE%B1%CF%80%CE%BF%CF%84%CE%B5%CE%BBY%CE%B5%CE%AF-
%CF%84%CE%BF%CE%BD-%CE%BA%CE%B1%CE%BD%CF%8C%CE%BD%CE%B1-

%CE%BA%CE%B1%CE%B9-%CF%8C%CF%87%CE%BI-%CF%84%CE%B7%CE%BD-
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YN CE%BS%CEY%BE%CE%B1%CE%AF%CEF%81%CE%B5%CF%83%CE%B7-
189511614517024/

«Zw, Apa UTTapxw» PAdIOPWVIKN EKTTOUTIH) Tou lNavemoTtnuiou Kutrpou

To «Zw, apa uttdpxw» gival pia efdouadiaia padloPwVIKA EKTTOUTTH) TToU dnPIoUpYEITal KAl
Tapdyetal amd @oitnTtég Tou MMavemoTnuiou Kotmpou oTov padio@wviké oTabud Tou
MavemoTtnuiou Kumpou (ucyvoice95.2). lMpookaAouv eTmayyeAPaTiec Tmou MIAOUV  yia
avarrnpieg A droua TTou avTigeTwTTiCouv avatrnpies. 'Evag atmd Toug TeEAeuTaioug OUIANTEG ATAV
évag dAokahog TTou piAnoe yia Tnv «Avarrnpia oto oxoAikd TTAaiolo: ExTraideuon yia tnv

atrodoxn Kal avaTPOTIA TWV OTEPEOTUTTWVY.

O1 XpAOTEG PTTOPOUV VA AKOUGOUV TNV EKTTOUTTH HECW padlo@wvou (95.2) A XpNOINOTTOIVTOG
TNV e@appoynh Ucyvoice (yia smartphone) ) péow TngG 1I0To0€AidaG Tou padiopwvikoU oTabuou

Tou lMNavemmoTtnuiou Kutrpou.

MepioodTEPES TTANPOPOPIES: hitp://www.ucy.ac.cy/ucyvoice/

ExTTaideuon xwpig atrokAgiopoug atnv KOTrpo

H Ekmaideutikiy Xwpig ATrokAsiopoug otnv Kutrpo eival pia dnpooia ogdda  TTou
onuioupynbnke oto Facebook ammd pia opdda ekTTAIBEUTIKWY TTOU UTTOOTNPI(OUV TNV
ekTTaidcuon 6Awv Twv TTAIBIWY OTO YeVIKO OXOAcio. «H Evotroinuévn Ektraideuon civar Béua
aglwv Kal avBpwTTivwyv SIKAIWUATWV», OTTWG €iTre 0 Agv MTTdpTov. XpnoiyoTrolouv auThyv TNV
OpGda yia va avOKOIVWOOUV CEPIVAPIA KAl VO TTAPEXOUV UAIKO, va polpAdovTal OuvOECOUG
Bivieo ardépwv TToU avTigeTwTTiouv avarnpieg. 'Eva amd ta mo Tmpdéo@arta Bivieo TTou
MoipdoTnKav ATAV yIa KIa KW@r] yuvaika TTo1og EAYNOE TTWG TTEPVOUCE N KaBnuepIv TG Cwn,

TI AYWVEG AVTIMETWITTIOE K.ATT.

MepioodTepeg TANPOYOpIES: hitps://www.facebook.com/groups/388693039765/
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https://www.facebook.com/%CE%97-%CE%94%CE%B9%CE%B1%CF%86%CE%BF%CF%81%CE%B5%CF%84%CE%B9%CE%BA%CF%8C%CF%84%CE%B7%CF%84%CE%B1-%CE%B1%CF%80%CE%BF%CF%84%CE%B5%CE%BB%CE%B5%CE%AF-%CF%84%CE%BF%CE%BD-%CE%BA%CE%B1%CE%BD%CF%8C%CE%BD%CE%B1-%CE%BA%CE%B1%CE%B9-%CF%8C%CF%87%CE%B9-%CF%84%CE%B7%CE%BD-%CE%B5%CE%BE%CE%B1%CE%AF%CF%81%CE%B5%CF%83%CE%B7-189511614517024/
http://www.ucy.ac.cy/ucyvoice/
https://www.facebook.com/groups/388693039765/
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Mn kepdOOKOTTIKA opydvwaon «Madix»

To "Madi" civar évag pn KEPOOOKOTTIKOG OPYAVIOUOG, TTOU GUVOEEl GTOUA ME QvaTTnPiEG,
0a0KAAOUG Kal YOVEIG, O OTToI0I JTTOPOUV VA HOIPACTOUV TIG OTTOWEIG TOUG OXETIKA WE TNV
EKTTAIOEUON XWPIG ATTOKAEIoPOUG. XpnoiyoTrolouv Tn ogAida Toug o1o Facebook 61 povo yia
va euaioOnTotroIoouV, aAAA KAl YIA VA EVNUEPWOOUV OXETIKA PE TIG EKONAWOEIG TOUG, OTTWG
0 «AUTIONOG OTOV aépay», OTTOU €€nAvTa TTAIBIA PE QUTIONS, Padi PE TOUG KNOEUOVEG TOUG,
EMOKEPONKAV TO agPOdPOUIo TNG Adpvakag yia va AGBouv Pépog o€ Hia €181k 20-AeTTTn
TTAoN Pe TNV Cyprus Airways. O o1dx0g auTtng TNG ekdNAWONG ATAV va JETODWOEI TO UrvVUud
OTI T TTAIDIA JE AUTICUO PTTOPOUV VA BIoouv Ta TagidIa Toug, aAAG Kal yIa TOUG ETTAYYEAUATIES

VQ JOIPaOTOUV TIG ICTOPIEG TOUG OXETIKA WE TNV KPioN TOU Kopovoiou.

MepioodTepeg TTANPOYOPIES: hitps://www.facebook.com/syndesmos.mazi/

O dpodpog Tpog Tnv Ektraideuon Xwpic AtrokAeiopoug (Road to Inclusive Education)

Mia dnudacia opdda oto Facebook ue TiTAo "Road to Inclusive Education" oTtoxeuel otnv
TTPOWONON EKTTAIDEUTIKWY WETAPPUBUIoEWY, £€T01 WOTE OAOI O HaBnTég va TrepIAauBavovTal
OTO YeVIKO OXOAgio, avegdptnTa aTrd TNV €BVIKOTNTA, TN BpnokKeia, ToV TTONTIOUO, Ta BEuaTta

OUMTTEPIPOPAS Kal pddnong.
O1 ouykekpIgéVol OTOXOI TOUG HECW AUTAG TNG OudGdag gival va TTpowBricouy:

o Extmaideuon 0Awv Twv eKTTAIBEUTIKWY OTN dIAQOPOTToinan Kal TNV éviagn.

o O1 dieuBuvtég TOU OXOAgiou va Olao@aAicouv OTI  TTaPEXOVTAl  OTPATNYIKES
dlagopoTtroinong o€ OAeg TIG TALeEIG o€ OAa Ta TTaIdIG Kal Oyl JOvo o€ TTaIdId pE
avarnpia.

o Anpioupyia Tng B€0ng evog ouvToviaoT évTagng, 0 oTToiog Ba gival uTTEUBUVOG yia TN
onuIoupyia OTOXWV CUPTTEPIPOPAS Kal eKTTaIdEuong, TN dnuioupyia / avaBdaduion Tng
AioTag Twv TTaIdIWYV PE EIBIKEG aVAYKES Kal TTPORAUATA CUPTTEPIPOPAS KAl TNV TTAPOXN
OUMBOUAWY OTOUG eKTTAIOEUTIKOUG Yia TN SIOQOPOTTOINCN KAl T CUPUETOXN HadnTwv.

o ZXOAIKO WuxoAdyo yia TNV agloAdynon Twv JadnTwy Kal TNV TTapoX CUPBOUAwWY oToV

uTTEUBUVO.
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o ZXOAIKO BonB0, o oTToiog TTPETTEI VA £XEI EKTTAIDEUTEI OXETIKA HE TIG EIBIKEG AVAYKEG, KAl
TIPETTEN ETTIONG VA EVEPYEI WG OCUPBOUAOG TWV EKTTAIBEUTIKWY OXETIKA E TO HABNUQA, TN
CUMTTEPIPOPA KAl TIG OTPATNYIKES dIAPOPOTTOINONG OTNV TAEN.

o Mévo paBntéc pe  oofBapd  TTPOBAAMOTA  CUMTTEPIPOPAS  (ETMBETIKOTNTA,
QUTOTPOUUATIONOG K.ATT.) OUVIOTATAI VO TOTTOBETOUVTAI O€ €10IKA OXOAEIa.

o Evnuépwon Twv yovéwy yia TNV eKTTAIdEUCT XWPIG ATTOKAEIOUOUG Kal Ta 0QEAN TNG.

o To utroupyeio Ba TTapéxel EKTTAIBEUTIKOUG OTOXOUG 0 KABE pAbnua kalr Oxl OTeEVA
yvwoaon o€ BIBAia yia va dwoel oToug eKTTaIOEUTIKOUG TNV €AeuBepia va dnuioupyolv

Movadikd pabriata Kal oXOoAEia.

Anuoaietouv Bivieo kKal AAAO UAIKG yia va TTpowBroouV TNV euaiobnToTroinon oXeTIKA e TNV

EKTTAIOEUON XWPIG ATTOKAEICHOUG Kal TTWG Ba ETTPETTE va gival N eKTTAIdEUON.

MepioodTepeg TANPOYOpieS: hitps://www.facebook.com/groups/831610846979036/permalink
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Extraideuon xwpic atmrokAEIopoUG: TpExouoeg TTPOKANCEIC Kal

TTPOTEIVOUEVEC MEANOVTIKEC KOTEUBUVOEIC

EupwTraiko etmitredo
Zuyypa@éag: Karel Van Isacker (PhoenixKM BVBA, BEAyio)

20Ppwva pe 10 apbpo 30 Tou EupwTraikoU KoivwvikoU Xdptn, Ta cupBaAAdueva KpdTn
deopelovTal va AdBouv PETPA yIa TNV TTPOwWBNoN TG ATTOTEAEOUATIKAG TTPOCRACNS ATOUWV
TT0U OUV A KIVOUVEUOUV va {AO0UV O£ KATAOTAOT) KOIVWVIKOU ATTOKAEIGHOU 1] TWXEIAG, KABWG

KAl TWV OIKOYEVEIWV TOUG, 18iWG OTNnV ekTTaidEuon.

O1 eupwTraikég XwWPEeG akoAouBoUv Toug Kavoviopoug TG EE, woTtdoo, Ta KpdTtn PEAN cival
KUpiapxa 0TOUG E0WTEPIKOUG TOUG KAVOVIOUOUG. Agv UTTAPXEI cuvaiveon OTNV TTEPITITWON TNG
eKTTaIOEUONG XWPIG ATTOKAEIONOUG, HE BId@opoug TUTTOUG £QAPUOYNG 0€ OAOKANPN Tnv
EupwTn.

Mia ékdoon Tou 2018 ammd 1o ZupBoUAio TNG Eupwtrng®* Trapéxel pia TTOAU OAOKANPWHUEVN
EMOKOTTNON TTOAWYV TTPWTOROUAIWYV TTOU €XOUV avaAn@Bei o€ BIAPOPES EUPWTTAIKEG XWPES

yIa TNV QVTIHETWTTION TNG EKTTAIDEUONG XWPIG OTTOKAEICUOUG.

MepioodTtepeg TTANPOPOPIEG PTTOPOUV va Bpebouv péow Tou EupwTtraikol Opyaviopou

Eidikwv Avaykwv kai Exmaidsuong Xwpic ATTOKAEIONOUG?®, TG dIadIKTUOKAS GUAAOYNG

254 Study on inclusive education in Europe and in the Republic of Moldova: reasonable accommodation, access
to education and non-discrimination, 2018, Council of Europe, https://rm.coe.int/study-on-inclusive-
education/1680932033

255 See in particular European Agency for Special Needs and Inclusive Education, 2017. Raising the
Achievement of All Learners in Inclusive Education: Lessons from European Policy and Practice. (A. Kefallinou
and V.J. Donnelly, eds.). Odense, Denmark ; See also the Eurydice network which supports and facilitates
European cooperation in the field of lifelong learning by providing information on education systems and policies
in 38 countries and by producing studies on issues common to European education systems ;
https://eacea.ec.europa.eu/national-policies/eurydice/home_en
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opBWV TIPOKTIKWV?*® TToU €xel ouoToBei amd v Eupwtaiky EmiTpot, Kabwg Kal
JIadIKTUOKWY TTAATQOPUWY ouvepyaaiac®’ tou xpnuatodotolvrtal amd v Eupwtraiki

ETITPOTIA, EVWVOVTAG ETTAYYEAUOTIEG EKTTAIOEUCNC KAl KATAPTIONGZSE,

[MpokARCeIg ava xwpa
Latvia
Contributor: Dita Nimante (University of Latvia, Latvia)

Although Latvia has made important steps both in developing proper legislation to support
inclusive education and to implement good inclusive practices, there are still a number of

challenges and issues that need to be addressed:

o lack of data about inclusive education259,

o insufficient systemic approach to the implementation of inclusive education in all
levels of education260,

o lack of transparency in the financial provision for inclusive education; the research
reveals that special schools are better equipped with methodological and other

learning materials, technologies than regular schools. There is an identified need

256 Delivered by an expert working group on promoting citizenship and common values;
https://ec.europa.eu/education/compendium

257 The platforms are spaces where education and training professionals can share ideas and experiences, learn
new approaches or techniques from their peers and discuss big challenges faced by their colleagues around
Europe; https://ec.europa.eu/education/initiatives/collaborative-platforms_en

258 See also European Network on Inclusive Education and Disability, IncluD-ed (2012), Inclusive education and
disability: Good practices from around Europe, P.A.U. Education and Barcelona, available at http://www.includ-
ed.eu/sites/default/files/documents/inclusive_education__disability. good_practices_from_around_europe.pdf.

259 Apvienoto Naciju Organizacijas Bérnu tiesibu komiteja (2016). Nosléguma apsveérumi par Latvijas treSo lidz piekto
periodisko  zinojumu [Concluding remarks on Llatvia 's third to fifth periodic report]. 29.01.2016.
http://www.Ilm.gov.lv/upload/berns gimene/crc ¢ Iva co 3-5 22983 e Iv final-2.pdf

260 Rozenfelde, M. (2016). Skolénu ar specialajam vajadzibam ieklausanas vispargjas izglitibas iestadés atbalsta
sistéma. Promocijas darbs. Riga: LU.
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for teacher development programmes, as regular school teachers lack knowledge
and support if there is a pupil with special needs included in the classroom261,

o insufficient system of identifying children with special needs in general education
schools262,

o segregated forms of education for children with special needs, insufficient support
for children with special needs in regular schools, lack of human resources (for
example, assistants), teachers’ insufficient readiness to work with children with

special needs263.

Bulgaria

Contributors: Andrean Lazarov (Marie Curie Association, Bulgaria), Prof. Dsc Snezhana
llieva, and Valeria Vitanova, PhD (Sofia University “St. Kliment Ohridski”, Bulgaria)

In recent years, Bulgaria has made efforts to overcome the challenges faced by the education
system - discrimination, segregation and marginalization, by returning all children to schools,
those with disabilities, special educational needs (SEN), and minority children. Normative and
strategic documents containing measures against early school leaving are being developed,
as well as issues related to the development of pedagogical staff affecting one of the important
focuses in educational policies, namely, inclusive education. The multiple challenges are
related to many spheres of life, but the fact is that all the opportunities are used to overcome

them because expectations are on the main goal of creating a supportive school environment

261 Rag&evska, M., Nimante, D., Umbrasko, S., Simane, I. Martinsone, B., Zukovska, |. (2017). P&tijums par
bérniem ar speciadlam vajadzibam sniedzamo atbalsta pakalpojumu izmaksu modeli ieklaujoSas izglitibas
TstenoSanas konteksta. (Projekta llguma Nr. ZD2017/20386, projekta LU registracijas Nr. L-20386-ZR-N-040) LU.
http://www.izm.gov.lv/images/izglitiba_visp/IZMiepirkumamLUPPMFgalaparskats08122017.pdf

262 Ragsevska, M., Nimante, D., Umbrasko, S., Simane, I. Martinsone, B., Zukovska, |. (2017). P&tijums par
bérniem ar specialam vajadzibam sniedzamo atbalsta pakalpojumu izmaksu modeli ieklaujoSas izglitibas
Tsteno$anas konteksta. (Projekta liguma Nr. ZD2017/20386, projekta LU registracijas Nr. L-20386-ZR-N-040) LU.
http://www.izm.gov.lv/images/izglitiba_visp/IZMiepirkumamLUPPMFgalaparskats08122017.pdf

263 Beizitere, I., Grumolte-Lerhe, |., Ziemane, |., Valtenbergs, V. (2020). leklaujosa izglitiba bérniem ar specialam
vajadzibam Latvija [Inclusive education for children with special needs in Latvia]. Latvijas Republikas Saeima.

https://www.saeima.lv/petijumi/leklaujosa_izglitiba_berniem_spec_vajadzibam_Latvija.pdf
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for children, through appropriate training and education in the process, above all for the
benefit of the child, his/ her needs, individuality, of its specifics, which we all will not only
comply with, but also work to be at the centre of a developing and sustainable trend.

The efforts of teachers, principals, educational planners and experts as well as the policy
makers and government should be in the sense of working to support the inclusion of every
child in quality education and ensuring that:

o Every child is enrolled on time;

o Every child is learning and acquiring learning outcomes;

o Every child is supported by effective and efficient governance.
The major challenges are related to the transformation of the physical environment, skills
development in teachers and educators and provision of specialized support by psychologists,
speech therapists and special teachers. Development and implementation of violence
prevention school protocols that help schools to build an inclusive and safe environment are
also very welcomed. The development and implementation should comply with the individual
needs of particular pupils and the opportunity to study in forms of education different from
daily/individual, combined, independent. The topic of specialists and teachers working in the
education system in Bulgaria, the need to acquire new necessary competences, which would

increase their sensitivity to differences, is still very little affected.

Belgium - Flanders (see M-Decree section for extensive reporting)

Contributor: Karel Van Isacker (PhoenixKM, Belgium)
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The M-decree?64265266 has ensured that the right to inclusion and reasonable accommodation
has been strengthened and discussed in the educational world. After years of debate on
inclusion, the M-decree is a first step in the implementation of the International Convention on
the Rights of Persons with Disabilities (IVRPH). The dynamics that have been stimulated by
this are valuable.

Even though not everything is running smoothly, Flanders has left the standstill mode with the
M-decree. The M-decree contains many impulses that promote inclusion: it strengthens the
enrolment right and anchors the right to reasonable adjustments in education legislation; it
promotes a social view of disability thanks to the introduction of action-oriented working, acting
within a care continuum and action-oriented diagnostics; and it tightens supervision of the
reference to special education. It becomes important to maintain and strengthen those positive

elements.

However, the implementation of the M-decree happens with very variable success in schools
and centres for learner guidance (CLBs). The professionalism and willingness to realize
inclusion are not equal in size everywhere. Much depends on the extent to which schools
invested in basic care and increased care before the M-decree. The minimum quality of care
that is the foundation for inclusive education has not been developed in every school as may
be expected. This makes it a common practice to choose special education as a solution “in
the interest of the child”. Parents' testimonials indicate that this often happens before inclusion

had a real chance.

CLBs are in a difficult position if there is no willingness to achieve inclusion and if the quality

of inclusive education is not sufficient. However, they were given a crucial role to ensure that

264 Inclusief onderwijs in vlaanderen een tussentijdse analyse.
https://www.unia.be/files/Documenten/Tussentijdse _analyse_inclusief _onderwijs-CRPD.pdf

265 Naar een Inclusief Onderwijssysteem in Belgié: Inspiratie ne Voorbeelden. (2019).
https://www.unia.be/files/Documenten/Publicaties docs/Naar _een inclusief onderwijssysteem in Belgi%C3%AB 2019.p
df

266 Departement Onderwijs en Vorming. (2017). Meta-evaluatie M-decreet: Synthese van evaluatieve publicaties
verschenen sinds de inwerkingtreding van het M-decreet in 2015.
https://onderwijs.vlaanderen.be/sites/default/files/atoms/files/Synthese%20tussentijdse%20evaluatie%20M-decreet.pdf
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the referral to special education runs correctly. It is not easy for CLB employees to deal with
that pressure. Sometimes they are asked to issue certificates for a specific type, although this
is not possible according to the criteria. Other signals point to the pressure to explain that the
care continuum and action-oriented work and action-oriented diagnostics have been followed,
while this is not entirely the case. This is followed by pressure to agree to an individually
adapted curriculum, which means making a report giving access to special education. Parents
often do not experience the CLB as the independent and objective contact point that it should
be.

Fortunately, there are also examples of teachers and CLB employees who work together to
achieve inclusion and differentiation. Those exceptions should be the rule to achieve the goal
of more inclusion and less segregation. The starting point should be that the child has the right
to quality inclusive education that meets his needs.

Cross-network cooperation opened up opportunities to build and share expertise on inclusive
education. By ending this collaboration in the past years, expertise in inclusive education has
been lost. However, schools and CLBs are still struggling with many questions and need
expert support. Children and parents must be able to count on the same interpretation of the
legislation and the implementation of the legislation must be consistent with this. While parents
and children used to be able to use the second-line inclusion network, they now no longer find

a point of contact here.

It is not clear at this time what the future support model will look like and whether it will lead to
more expertise on inclusion at the guidance level. The task of informing and supporting
schools in the implementation of the M-decree currently lies mainly with about 70 competence
counsellors. However, there is uncertainty about their further integration within the guidance
services and their concrete range of tasks. Will they form a complementary duo with system
and subject counsellors within the pedagogical counselling services in the future? Will they
merge into the whole and will this only happen after sufficient expertise has been built with

inclusion among all pedagogical counsellors?

Practical example: At the end of the school year, the teacher achieves different final
objectives. Teachers must raise the bar for each child to a different level so that each child is
challenged at his level. However, teachers are not trained well enough to manage this

progress smoothly. Measurement is not efficient to reflect the advantages and disadvantages
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of the process. According to the teachers, the support network is not yet ready. "l lack
confidence in the CLB," Verwaest says. 'When | report a problem, someone first comes to
observe in the class to see whether there is, indeed, a problem or not. Moreover, the
requested help often comes too late. Since this year | have a deaf student in the classroom,
who can only hear a computer voice through a cochlear implant. Since September | have been

waiting for someone from the support network who will explain to me how the implants work.

”267

In addition to that the M-Decree increased the question about the salary of the teachers. They
argue that their job responsibilities increased but they are being paid the same as before.

Because of the lack of experience, some special needs children face problematic issues in
the normal classes. Some of them become excluded in the classroom.

As a result, although, since the M-Decree has taken the effect, the number of pupils in special
education has fallen sharply in the first instance (especially concerning special primary
education), this trend was not continued for the academic year 2018-2019 and there was even
an increase of 375 pupils in special primary education. This increase is especially visible for

pupils with autism in type 9.

Kutrpog

Contributors: Mapidvva [pnyopiou, Ayyehog NikoAdou kai lMNwpyog MiAg (EUROCY

Innovations Ltd, Kutrpog)
TNpoKARTEIC O OAN TN XWPa TNV EKTTAIOEUCN XWPIC ATTOKAEITLOUC

To KuTTPIOKO eKTTAIOEUTIKO cUOTNPA BpiokeTal uttd peTappuBuion. Mapd 10 yeyovog Ot Ta

TEPIO0OTEPA TTAIOIA PE EIOIKEG QVAYKESG EKTTAIOEUOVTAI OTN YEVIKA EKTTAIBEUON, OTNV €KOEOT)

267 Knack Four years of the M-decree: has inclusive education passed or been abandoned?
https://www.knack.be/nieuws/belgie/vier-jaar-m-decreet-is-het-inclusief-onderwijs-geslaagd-of-gebuisd/article-longread-
1446217.html
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NG yia 10 2017, n Emtpot Twv Hvwpévwy EBvwyv yia Ta Alkaiwpata Twv ATOPWV ME
Avarinpieg €TEKPIVE TNV  «OTTOUCIA  HIOG CAQOUG KOl €QpapUoouévng  Evvolag TG
OUVEKTTOIOEUONG OTA YEVIKA OXOAgia TnNG €BvIKAG vouoBeoiagy. Zupewva pe Tov OHE, ol
OIaXWPIOUEVEG TTPOCEYYIOEIG TTAPAUEVOUV KOIVEG OTIG OTACEIG TWV EKTTAIOEUTIKWV KAl GAAWY
eTTayyeAPaTIWV. 1A TNV QVTILETWTTION TOU TTPORANPATOG, N KUTTpoG £¢TACE! £TTi TOU TTAPOVTOG
TNV TTONITIKA TNG (€kBeon TNG EE yia Tnv TTapakoAouBnon Tng ekTraideuong Kal TNG KATAPTIONG

oTtnv Kdtrpo yia 10 2018).268

To ekTaudeuTIKO oUOTNUA BpiokeTal UTTO dIAdIKACIO HETAPPUBUIONG VIO VA ETTITUXEI KAOAUTEPA
QTTOTEAECPATA OTNV EKTTAIBEUCN XWPIG ATTOKAEICUOUG. ZTIG ETTOPEVES TTAPAYPAPOUGS, CULNTAUE
MEPIKES aTTO TIG PAOCIKEG OAAQYEG TTOU DIEPXETAI TO EKTTAIDEUTIKO GUCTAMA YI TNV KOAUTEPN

METPNON Kal €TTITEVEN TTOIOTNTOC OTNV EKTTAIdEUOT).2®®

o To véo Zuotnua Alopiopévwy: ATTo 1o 2017, 6Aol o1 eKTTaIOEUTIKOI TTou BEAOUV va
dlopIoTOUV 0€ dNUOOCIa OXOAEia TTPETTEI va TTETUXOUV OTIG YPATTTEG £€€TAOEIG (NOUOG
127 (1) / 2015, To véo ouoTnua AlopICHEVWV).

o 2x£010 BeATiwong TnG ZXoAIkG Movadag: Katd 1 didpkela Tou akadnuaikol £Toug
2017-2018, éva ox£€0I0 TTOU ETTITPETTEI OTIG OXOMIKEG POVADEG VO AEITOUpPyouv JE
TTEPIOCOTEPN AUTOVOMIa Kal va B€Touv Toug OIKOUG TOUG OTOXOUG, Ol oTToiol Ba
TTPOCAPUOCTOUV OTIG AVAYKEG KAl TIG ATTAITAOEIS TWV HABNTWY, TWV EKTTAIDEUTIKWV
Kal TNG OXOAIKAG Hovadag avatrTuxOnke (o€ TTIAOTIKA @Aon).

o H MeTtappuBuion tng EidikAg Aywyng: Katd tn didpkeia Tou akadnudikou £toug 2019-
2020, &ekivnoe éva TTPOYPAUUA EKOUYXPOVIOUOU TNG €1I0IKAG, XWPIG ATTOKAEIGHOUG Kal
evotroinuévng ekmaideuong. To oxédio trepIAaudvel avaluon TTépwy, €TTIOKEWN
MEAETNG Kal opadeg epyaaiag. ‘Eva oxédio kavoviopou dioBiBdoTtnke otn BouAn Twv
AVTITTIPOCWTTWY YIa YHRPIOoN.

268 Education and Training Monitor 2018 Cyprus Country reports. https://ec.europa.eu/education/resources-and-
tools/document-library/education-and-training-monitor-2018-cyprus-report_en

269 Cyprus. National Reforms in School Education. https://eacea.ec.europa.eu/national-
policies/eurydice/cyprus/national-reforms-school-education_en.
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o Tovéo ZuoTtnua AgloAdynong yia EkmraideuTikoug. Katd T SIGPKEIQ TOU AKOdNUAIKOU
€touc 2020-2021, TTPOBAETTETAI VO EQAPUOCTEI TO VEO OUCTNUA agloAdynong yia Toug
EKTTAIDEUTIKOUG TTOU OTOXEUEI OTN PeEATIWoON TNG TTOIOTNTAG TOU EKTTAIOEUTIKOU
OUCTAPATOG. MepIkEG ATTO TIC POCIKEG KAIVOTOMIEG TOU TTPOTEIVOUEVOU CUCTHHOTOG
agloAoynong repiAaupavouv: ‘Eva unxavioud yia tnv emmAoy Twv KATAAANAGTEPWYV
EKTTAIDEUTIKWYV ™ TPOBAEWEIG YIO CUVEXN UTTOOTHPIEN TWV EKTTAIOEUTIKWY O€ OAA TO
o1adia TnNG kapiépag Toug” Mia véa B€on epyaaciag yia afiohoyntég™ Kpitrpia yia Tnv
apiBunTikA BaBuoAoyia Tou avagépovTal oTnv agia Tou dackdAou 6oov apopd Tn
O16akTIKA Tou gpyaaia” O AieuBuvtnig TG ZxoAIKNS MovAadag CUPHETEXEI OUCIAOTIKA
oTnv agloAdynon Twv eKTTAIBEUTIKWY  Zuvexr BeATiwon Twy Kpitnpiwv agloAdéynong,
TWV EVTUTTWYV Kal Twv d1adIKaoiwVv TToU XpNOoIKOoTTolouvTal yia TNV agioAdynon Kai Tnv
afloAdynon Twv AgloAoynTwv.

o O véog kavoviouog yia Tn Asitoupyia Twv ONUOCIwvV OXOAciwv deuTePoBAduIag
ektraideuang [K.A.MM. 60/2017]. H BouAr Twv AVTITTPOCWTTWY WPHQPIOE TNV £YKPIOT) TWV
TPOTTOTTOINTIKWY KAVOVIOUWY OXETIKA PE TNV afioAdynon Twv padnTtwv Kotd Tnv
TETPAPNVN TTEPiodo oTa dnuocia oxoAcia deutepoBdbulag ektraideuong oTig 27
louhiou 2019. H véa vopoBeoia eciodyel TNV AVTIKOTAOTAON TOU UTTAPXOVTOG
OUCTAMATOG TwV TEAIKWYV (TEAOG TOU OXOAIKOU €Toug) e¢eTdocwy atmod éva cuoTnua
eCeTdoewy egauivou’ Eioaywyn evog ouoTrpaTog dlopBwTikhg didaokaAiag, Tou Ba
TTpaydaToTrolcital petd amd  kéBe  ypamTi  €géraon egaufvou Bdoel  Twv
ATTOTEAEOPATWYV TWV ECETACEWYV K.ATT.

SUYKEKPIUEVES TTPDOKANCTEIC yia uabntéc mou xpeidlovrar uttooThpién

2Tnv KUTTpOo, OI KUPIOI EKTTAIBEUTIKOI EUTTITITOUV 0 BUO €UpPEieg KATNyopieg, Toug daoKAAoUg
TOU dnNUOTIKOU Kal Toug daoKAAoug €1BIKNG ektTaideuong (SNT). O1 SNT xpnoigoTtrolodvTal
KUPIWG yIa TNV TTOPOXI UTTNPECIWV OTNV €10IKA JovAada TTOU CUVOEETAI E TO YEVIKO OXOAEIO 1)
oe €10IK& oxoAegia. Av kal n ekmmaideuon €xel KAveEl BAUATA TTPOG TNV EKTTAIOEUON XWPIG
OTTOKAEIOPOUG, €€akoAouBoUV va uTTapXouv TTPOKAARCEIG. MePIKEG aTTd TIG TTIO ONUAVTIKEG
TTPOKANCEIG a@OopoUV TNV €viagn Twv TaIdIWV OTnV TAN, Tn OUVEPYAOia YOvEwv Kal
EKTTAIBEUTIKWY KOl TNV TTPOCOOKIa OXETIKA PE TNV TTPO0d0 Tou padnth, Tnv avdykn yia
TTEPAITEPW ETTAYYEAUATIKI) AVATITUEN YIA TO TTPOCWTTIKO TOU OXOAEIOU OXETIKGA PE TN XPHoN
MEBOBOAOYIWV XWPIG ATTOKAEIGHOUG Kal TOV TPOTTO EQaPUOYAS TNG BonBnTIKAG TEXVOAoyiag o€

UTTOOTAPIEN OUYKEKPIMEVWV HaBNTWV.

282



Y@
MyHub 604454-EPP-1-2018-1-LV EPPKAS-IPI-SOC-IN 2"

Otav évag pabnTrg evIAOOETAI O€ PIA YEVIKA TAEN YIA MEPIKES POPES TNV EBdOUEdA, 0 padnTrg
ouvodeletal atrd évav OXOAIKO [BonBd (xwpi¢ ekTTadeuTikG UTTORABPO). AUTO  £Xel
onuIoupynRoel TTOAEG avnouxieg OTOUG YOVEIG OXETIKA WE TNV OTTOTEAECUATIKOTNTA TNG
dladikaciag évragng. Kabwg trpoteivouv OTI T TTaIdIA TOUG €XOUV TTEPIOPICUEVES EUKAIPIES
OUMUETOXNG, KABWGS 0 0XOAIKOG BonBdg cuvnBwg dev €XEl TN yVWON VO AVTIMETWTTIOEI TOUG
QYWVEG TTOU TTPETTEI VO QVTIETWTTIOE! 0 JOBNTAG 1 TN yVWOonN yIa TO TTWE VA UTTOOTNPIEEI TOV
pMaBnTtA o6tav xpeidletal BorBeia yia va XPNOIYOTIOINCEl TNV ETTIKOIVWVIA TOou 1 AAAEG
BonBnTIKEG CUOKEUEG, yia va CUMUETEXEI Kal va GAANAOETTIOPA pe Tov OACKOAO Kal TOUG

OuUPPaBNTEC TOu aTNV TAEN EVOWPATWONG.

2uvnBwg, ol oxoAikoi BonBoi €xouv TTPoodvTa XaunAou emimmédou Kal gival XaunAopioBo
TTPOOWTTIKO, TTOU ATTAOXOAOUVTAl YIO VA TTAPEXOUV UTTOOTAPIEN OTOUG WaBNnTéG KATA Tn
OIdpKeIa TNG NPEPAG ME TTOAAOUG TPATTOUG, OTTWG N METAPOPA TOUG aTTd TN PovAda oTnV TAgN
évragng, PonBwvTtag Toug O€ TTEPITITWOTN TTOU AVTIMETWTTICOUV OUOKOAIEG, dev PTTOPOUV va
QUTO-£EUTTNPETNOOUY 1) va XPNOCIYOTTOINCOUV TNV TOUGAETA avegdpTnTa, uTtTooTnPi(ovTag Tov
€10IKO dAoKaAo Tng povadag, va eivalr yadi pe Tov pabnt otnv 1één. Qotdéoo, dev eival
atrapaitnTn TPoUTTO0eon yia Tov Bonbd va £xel BaOIKEG YVWOEIG OXETIKA UE EIOIKEG AVAYKES
KOl UTTOOTNPIKTIKI TEXVOAOyia, av Kal ava@EépeTal oTIG amaITAoelg o1l Ba Atav BeTIKO €Gv O
UTTOWNAQPIOG EixE EPTTEIPIO A YVWON OXETIKA PE EIBIKEG AVAYKES. AUTO dnuioupyeEi Evraon PeTagu
TWV YOVEWV KOl TOU OXOAEioU Kal odnyei o€ avatTtoTEAEOUATIKA EvIaln auTwy TwV TTAIOIWV.
Mepikég @opég To YTroupyeio MNaideiag evBappuvel Toug yoveig va Bpouv pévol Toug Eva TTIo
KaT@dAANAo aropo yia 1o TTaidi Toug. MNa va atrokTrioouy Ta TTaidid Ta 0OQEAN TNG EVTAENG, TTPETTEI
va ouvodeluovTal aTrd TO CWOTO TTPOCWTTIKO TTOU Ba KATAVOEI TIG OUVONKEG TOUG Kal Ba €XEI TN

yvwon va 1a uttootnpidel faoel Twv avaykwyv TouG.
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EtriAoyog

AuTo TO eyxelpidlo TTapéxel pia €1¢ BABog avdAuon yia TO TTWG £vag eTIAeypéVOS apiBuég
XWPWV £XEl avaTITUEEl EKTTAIOEUCN XWPIGC OTTOKAEIOPOUG, TTOIEG KAAEG TTPAKTIKEG €XOUV
EVTOTTIOTEI KABWG Kal KEVA. ZUVOAIKA, 01 TTOAATTAEG TTPWTOROUAIES, TTOPOI KOl OTPATNYIKES TTOU
TTOPOUCIACOVTalI OTOXEUOUV OTN OTHPIEN KAl EVIOXUON TNG EQAPHUOYNG TTPAKTIKWY EKTTAIOEUONG
XWPIG ATTOKAEIOPOUG OTA YEVIKA OXOAgia. H ouykévTpwon TETOIWY KOAWY TTPOKTIKWY Eival
ONPAVTIKN TTPOKEIJEVOU VA TIG HOIPACTOUV PE AANEG XwpesS. Ta To Adyo auTd, avatrTuxdnke
éva véo atroBeTripio TTAaT@opuag TTE (TTou ovopddetal HUB) €181k yia 1o £pyo "MyHUB - éva
EVIQIO KATACTNHA IO TTPOKTIKEG EvTAgNG, EPYAAEia, TTOPOUG Kal JEBOBOUG yIa TO TTAISAYWYIKO
TTPOOWTTIKO O€ ETTIONUA KAl PN TUTTIKA eKTTAIOEUTIKG 1©0pUpaTa ". AuTh n Paon dedouévwv
Tagivouei Toug TTépoug PEow evog AoyikoU TTAaigiou TTou odnyeital amd oTIA odnyou Kal
utrooTnpi¢eTal onuacioAoyikd. To HUB tTapéxel Tn ASITOUpYIKOTNTA yia avalnTnon TTEPIEKTIKWV
HaBnoiakwy TTopwv Bdoel KpITnpiwy OTTWG: avatTnpia’ eKTTAIOEUTIKOG TOPEAS™ TUTTOG BEUATOG”
TUTTOG TTOpOoU  (MEBODOG, epyaAcio, eKTTAIOEUTIKO UANIKO, HEAETN TrepiTTTwWONG, cofapd
EKTTAIOEUTIKA TTaIXVidIA, EKNAONON UE POMPTTOTIKY SIAUECOAGRBNON, TTaIXVidIa POAWV K.ATT.).
Mrtropei va xpnoiueloel wg 0 KUPIOG avoIXTOG eKTTAIOEUTIKOG TTOPOG TTou Ba dieUKOAUVEl Tn
dnuIoupyia pIag TTavVEUPWTTAIKAG KoIVOTNTAG HABNoNG (EKTTPOCWTTOUUEVN ATTO TOUG ETAIPOUG
TOU €pyou) JETAEU DIAPOPWYV TTAPAYOVTWY - EKTTAIOEUTIKA 1I6pUNATA, TUTTIKOUG KAl [N TUTTIKOUG
TTapdxoug pdbnong, dnuooieg apxég, MKO. To HUB eival mpoofdacipyo atrd 10 OTOoIXEIO
MaBnoiakoi TTépol Tou eTTavw deEIoU pevou aTn dieuBuvon www.inclusion-hub.eu i atreuBeiag
oTtn dielBuvon: elearning.inclusion-hub.eu. To cuotnua TepiAauBaver pia TTAoucia Bdon
0edopévwy pabnolakwy TTOpwWY, TTOU avamTuxOnke TTAvw ammd TO €UPEWG UIOBETNUEVO
2uoTtnua Alaxeipiong Mabnong Moodle Open Source Software (OSS) (www.moodle.org).
AvdAoya pe TN YAWoOoa TTou €TTIAEYETAI HECW TOU ICTOTOTTOU TOU €PYOU, TTAPOUCIAZETAlI OTOV
EMOKETTTN N KATAAANAN yAwooik €kdoon Tou Kévipou ouptrepiAnyng. Aev uttdpxel
TepIopIopévn TTpdoRacn oToug TTépoug, dedopévou 0TI To épyo MyHUB cToxeUel oTnv TTAPOXH
OAWV auTWV TwV TTOPpWV dwPEedv oTNV KOIVOTNTA TWwV EVOIOPEPOUEVWY, N OTTOIA, HE TN OEIPa
NG, MTTOPEI va XpNOIKOTIOINCEl TOUG HNXAVIOHOUG avaTpo®oddTnong Kal avapaduiong yia va
oupueTdoxel oTn BeATiwon, TNV €méKTAON Kal TN Biwoigdtnta tng TUANG. Z&€ QUTAV TNV
mepimTwon, 10 MyHUB Ba emtixel KAIUAKwoON KOAWV  TTPOKTIKWY OXETIKA ME TN
ouvekTTaideuon Kal TN Sla-eKTTAIOEUTIKI METOPOPA Kal eKPMETAAAEUOT Toug. H TTUAN Inclusion

HUB cival diaBéaiun otn yAwooa gpyaciag Tou épyou, ota AyyAiIKd, KaBWG Kal o€ YAWOOEG
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OTTWG AeTovIKA, Mepuavikd, OAavdIkd, EAAnvVIkG kal BouAydpika. To epyalegio TTpOCQEPE! TN
duvaToTNTA PETAPPAONG KAl 0& AANEG YAWOOEG, WG PEPOG TNG BIWCINOTNTAG TTEPA ATTO TN
d1dpkela Tou £pyou MyHUB. XpnoIPoTrolwvTag Tov JnXaviopd avarpo@oddtnong, ol XprRoTeS
Tou Ba ptropouv: 1) va utmoBdANouv OxOAIa KAl TTPOTACEIG OXETIKA HE Toug HodN
KATAOXWPIOPEVOUG TTOPOUG™ 2) va UTTORAAAOUV TOUG DIKOUG TOUG TTOPOUG VI EAEyXO Kal
dnuooicuon atmmd Toug ouvTnENTEG Tou epyaAciou” 3) va TTEPIYPAPOUV TTEPITITWOEIS OTTOU
XPNOoIJoTIoincav TOUG TTOPOUG, OIivOVTAG AETTTOMEPEIEG OXETIKA ME TIGC HEBODOUC TTOU
Xpnoigotoindnkav, Ta aTmOTEAEOUATA TTOU EMITEUXONKAv, TNV OTTOTEAEOUATIKOTNTA TOU

EPYOAEIOU K.ATT.

To gpyaleio MyHUB utropei va gival eTTw@eAEG dxI HOVO YIa TOUG EKTTAIBEUTIKOUG TTOU Ba €X0UV
TNV EUKAIPIA VA ATTOKTAOOUV TTOAAEG YVWOEIG BAETTOVTAG TOUG TTOPOUG, AAAG KAl YIO TOUG YOVEIG
TWV TTAIBIWV HE EIBIKEG AVAYKEG VA €ival TTIO EVNUEPWHEVOI OXETIKA HE TIG TTPWTOPROUAIEG TTOU
avoAapBavovTal OXeTIKA YE TNV EKTTAIOEUCT XWPIS aTTOKAEIOUOUG OTn Xwpa Toug. Etriong, ol
utTeUBuvOI xapagng TTONITIKAG Ba €xouv TaxuTtepn TTPOCRACN GE TTPAKTIKEG TTOU yivovTal OTIG
XWPEG TNG KovoTTpadiag 6oov agopd TNV eKTTAIOEUCN XWPIG ATTOKAEIOPOUG Kal Ba eAEyxouv
Ta aTTOTEAEOPATA, KATI TTOU Ba TOug BonBrjoel va dnuIoupyrioouUV CUVEPYATIa PE PI XWPA TTOU
€XEI TTOAU KOAUTEPO QTTOTEAECHUA OTIG TIPAKTIKEG EVTAENG KAl VO HETAPEPOUV QUTEG TIG YVWOEIG
yla va BonBnoel tn OIkr Toug xwpa. ETTAéov, o1 €peuvnTEG TTOU XPNOIYOTTOIOUV QUTHV TNV
TAaTQOpUa Ba €xouv Tnv eukaipia va eAéyfouv pia opdda TTPOCPATWY TTPOKTIKWY TTOU
TTPAYUATOTTOINONKAV OTIG XWPEG TNG Kolvotipagiag. Auté Ba Toug dwoel EUTIVEUCT VO
EEKIVAOOUV TTEPIOOOTEPES IOEEC KAl VO XPNOIMOTIOINOOUV QUTAV Tnv TTAAT@OpuUa yia va
dlgpeuvnoouy TIG TMBavég ouvepyaoies. AuTA n TTAaT@SOpa gival pévo n apxh TG aviaAAaynig
KOAWV TTPAKTIKWY HPETALU XWPWV. ZUVEXICOVTOG TNV TTPOCONKN TTOPWY KOl £PYOAEIWV Kal
evBappUvovTag Kal AAAEG XWPES VO CUVEICPEPOUV OTN BEEAPEVR YVWOEWY, Ba yiveral 6Ao Kal
MeyaAUTepn. AuTO Ba pTTopoloE va gival ETTWEEAES yia TNV TTPO0SO TNG EKTTAIdEUONG XWPIG

OTTOKAEIOHOUG OXI HOVO O€ €BVIKO eTTiTTEd0 OAAG Kai o€ eTTiTredo EE.
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About contributors

Latvia

Linda Daniela is a professor and senior researcher, Dean of Faculty of Education, Psychology
and Art, Chair of the Council for PhD Defence in Education in University of Latvia. She also
serves as an expert in Education at the Council of Sciences of the Republic of Latvia. Her
expertise spans Technology enhanced learning, Smart Pedagogy, Virtual Education, Smart
Education, Digital Learning Materials, Educational technologies for learning, Educational
robotics, Educational processes and solutions for reducing social exclusion from the
educational processes, and Behavioural problems. Professor Daniela is the author and co-
author of more than 80 publications about processes in all dimensions of education. She has
been involved in more than 30 research projects. At the moment she is leading the research
projects: “Human, Technologies and Educational Quality”; “MyHUB — a one-stop-shop on
inclusion practices, tools, resources and methods for the pedagogical staff at formal and non-
formal educational institutions”; “Digital Adult Educators: Preparing Adult Educators for a

Digital World” and other projects on educational technologies.

Dita Nimante is a doctor of pedagogy, an associate professor and leading researcher at the
Faculty of Education, Psychology and Art of the University of Latvia. She is a member of the
Promotion Board of the University of Latvia in educational sciences, a member of the Study
Programme Council of Educational Sciences, a scientific board member of the Scientific
Institute of Pedagogy and an expert of the Latvian Council of Sciences. She is a director of
the Master's study programme ‘Pedagogy’ and the newly developed Master's study
programme ‘Educational Sciences’. During last three years she has contributed to 8 scientific
projects as a leading researcher and expert, 2 projects as a project leader. She has a
reviewer’'s experience in several Latvian and international proceedings. Her main research
interests are related to inclusive education, aspects of classroom management, reduction of

violence at school, teacher education for inclusive education.

Katrina Elizabete Purina-Bieza has a master's degree in pedagogy and is working as a
scientific assistant at the University of Latvia. She is researching teachers’ digital and

pedagogical competence and its historical development in the context of Latvia. She has 3-
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year working experience as a teacher. Her experience involves working in a special education

preschool as well as working with 5-6 years old kids as a visual art teacher.

Zanda Rubene, Dr. paed., is a professor of University of Latvia in philosophy of education,
vice dean of the Faculty of Pedagogy, Psychology and Art, expert in education at the Council
of Sciences of the Republic of Latvia. Her main research interests are philosophy of
education, transversal competences, inclusive education and critical thinking, she has projects
and publications on this topic, participates in international scientific conferences.

Arta Rudolfa is currently a PhD student at the University of Latvia in the Educational Science
study programme. She is a scientific assistant at the Scientific Institute of Pedagogy of the
Faculty of Education, Psychology and Art of the University of Latvia. Her work focuses
specifically on the digital learning materials, robotics, digitalization of education (especially on
the issues of learning platform efficiency and the impact of robotics on education). Recently,
she has completed work on research about the assessment tool of the learning platform.
Currently she is working on a new study programme developed at the University of Latvia,
where Arta creates the content for the course ‘Robotics in Education’. She has been involved
in different projects funded by the European Union, which are mostly related to the
development of different curricula and the evaluation of the benefits of teaching educational
robotics. She also works for a private company, one of the largest and most successful Lego
robotics schools in Latvia - ROBO HUB - and is involved in a project that will develop a digital
teaching and methodological tool for Lego Educational robotics, including the area of special

needs, digital learning materials are adapted to work with children with hearing impairments.

Gunta Silina-Jasjukevica is an assistant professor at the University of Latvia; member and
scientific secretary of the PhD Defence board in Educational Science, University of Latvia;
researcher of the Scientific Institute of Pedagogy, University of Latvia; an expert in education
at the Council of Sciences of the Republic of Latvia. Research interests include trans-
disciplinary teaching and learning, cultural understanding, pedagogical aspects of cultural
identity, language didactic and traditional culture teaching and learning. Member of scientific
and organizational board of scientific conferences, article reviewer. Member and coordinator
of international, national educational and research projects for inclusive education,

competence-based curriculum, creative school culture.
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Svetlana Surikova is a doctor of pedagogy, leading researcher at the Scientific Institute of
Pedagogy of the Faculty of Education, Psychology and Art of the University of Latvia. Currently
her scientific interests are related to the research of professionalization of adult educators,
teacher professional development, character (virtue) education, etc. She is an expert in social
sciences (educational sciences) of the Latvian Council of Sciences as well as a member of
the ASEM Education and Research Hub for LLL Network 3 ‘Professionalization of Adult

Teachers and Educators in ASEM countries’.

Cyprus

Marianna Gregoriou, MA, G.M. EUROCY Innovations Ltd. Inclusive Education and Assistive
Technology Consultant. Qualified Screener for Irlen Syndrome and Certified Trainer for Adults.
(Vocational Training Instructor level SEP / CyQF / EQF 5). Over 15 years of experience in
assistive technology and training of people with disabilities, their families, educators, speech,
occupational and other therapists. Expert in inclusive education, assistive technologies to
support people in accessing education, communication, work placement and inclusion.
Worked with children in the autism spectrum as well as individuals with Down syndrome,

cerebral palsy, aphasia, ALS, dyslexia and other educational difficulties.

George M. Milis, PhD, G.M. EUROCY Innovations Ltd. Director, Chief Executive Officer. Over
15 years of experience in research and innovation project management, and ICT development
and consulting. Expert in systems theory, artificial intelligence, intelligent control systems, 10T,
semantic interoperability and reasoning, educational games, cooperative game design,
vocational training curricula, e-government and e-collaboration, social government, etc. Co-

author of many successful competitive proposals at national and European context.

Angelos Nicolaou, G.M. EUROCY Innovations Ltd. Project Consultant. Three years of
experience as a project consultant and business plan designer for innovative research-based

products. Supports the administration of the company.
Bulgaria

Snezhana llieva is a professor and Vice Dean of the master degree, doctoral degree and

accreditation at the Faculty of Philosophy of Sofia University “St. Kliment Ohridski”. She has
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teaching and research experience in the area of organizational psychology, organization
development, conflict management and stress prevention and interventions. She also has
practical experience in consultancy and training in educational settings and has participated
as a trainer on issues of educational leadership, conflict resolution and stress coping. She has
implemented various researches in the fields of stress, emotional intelligence and motivation
of teachers working in multicultural settings as well as conflict management strategies. She
has taken part as an expert in international projects, related to the issues of migration, conflict

resolution and intercultural communication.

Andrean Lazarov, master degree in pedagogy, methodology of teaching from NAMDA,
Plovdiv, Bulgaria and master degree in educational sciences from NAMDA, Plovdiv, Bulgaria
with specialisation at ENDM «Alfred Cortot» Paris, France. In the past 18 years he has focused
his research and development activities onto inclusive education and training of teachers as
inclusive education ambassadors. His main activities are in the field of research, user
requirements analysis, and pilot implementations of EU projects, development of e-learning
materials including serious e-games, preparation of evaluation procedures, and the
organisation of dissemination events. He is regularly organising sessions for teachers as a

teaching methodologist.

Valeria Vitanova, PhD, is a graduated psychologist and has obtained a doctoral degree in
Organizational psychology. She has practical experience as a psychologist and trainer in
multicultural organizations. She has been working with young people on issues of tolerance
and discrimination, and consulted women on inequality issues. Valeria is a member of a
project team working in the field of Humanitarian Action. She has expertise in the area of
cross-cultural communication and emotional intelligence. Research activities - realization of
empirical social-psychological research; primary processing of empirical data; analysis and
summary of results from the scientific research; collecting bibliography on scientific issues;
translation and review of scientific literature; information work in the Internet; participation in

scientific conferences, symposia; writing scientific reports.
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Belgium

Karel Van Isacker has a background in economics, developmental economy and international
business management. He has been managing projects since 2001 and has been heavily
involved in (accessible) e-learning activities. Since 2005, Karel has been acting mainly as
project manager for private and public funded projects dealing mostly with people with
disabilities. Focus, in many of them, was on ensuring that the end-users’ needs are taken on
board. He is also providing consultancy and training on disability aspects such as
employability, and is an expert in accessibility training (accessible documents production,
website accessibility assessment, AT tools, etc.) for public and private organisations. He is an
expert in social entrepreneurship and the author of the book "Preparing for a new generation:
Transition Management (2016)", targeted at young ("would be") entrepreneurs. He is also
summer lecturer at the University of Gordoba in Monteria, Colombia where he teaches best
practices on social responsible entrepreneurship and inclusive society, especially with regards

to “inclusive higher education for all” concepts.
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