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Foreword

Prof. Linda Daniela

The origins of inclusive education can be traced back to the attempts of integrating people
with special needs into education in Scandinavia, the United States and Japan in the 1970s,
but the results showed that such integration offers opportunities to improve the achievement
for students with mild disabilities while those with severe disabilities faced even greater
discrimination. Over time, it has been concluded that simply integration is not the key word for

supporting students with special needs, so other solutions were needed.

The next milestone is 1994, when representatives of 92 countries and 25 international
organizations at the World Conference on Special Needs Education in Salamanca (Spain)
adopted a new Statement on the education of all disabled children, which called for inclusion
to be the norm and where the guiding principle is for ordinary schools to accommodate all
children, regardless of their physical, intellectual, social, emotional, linguistic or other

conditions.

Despite the fact that 26 years have passed since the adoption of the Salamanca Statement,
it must be acknowledged that not all situations and contexts are always taken for granted and
there are still countries where inclusive education is only defined in political documents but
not a common practice. However, during these 26 years, the world has accumulated rich
experience in implementing inclusive education and organizing various activities to ensure

access to education for every individual.

In the MyHUB project - A one-stop-shop on inclusion practices, tools, resources and methods
for the pedagogical staff at formal and non-formal educational institutions, its participants are
committed to bringing together a variety of good practices in inclusive education to ensure
knowledge transformation through lending and borrowing the principle developed by Gita
Steiner-Khamsi where it takes different dimensions to share good practices among different

countries, among different educational levels and among people with diverse special needs.

This handbook is the result of a project, which has gathered information on the principles of

inclusive education and the situation in the project countries. It will be useful for teachers who
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are eager to create an inclusive learning environment, for parents who wish to understand the

principles of inclusive education and for other stakeholders in education.

Karel Van Isacker

The UN Convention for the Rights of Persons with Disabilities makes it very clear that the
(continued) existence of special education is contrary to the principles of this Convention.
Hence the M-decree was implemented. Unfortunately, | fear that this pressure on the gradual
dismantling of special education has led to a "parents' right to have their child in mainstream

education (if possible) to take lessons", which we have now apparently shifted to "an
obligation of parents to do that unless it really goes wrong there ". That is not the right starting

point.
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BbBeaneHune

ABTop: Zanda Rubene (University of Latvia, Latvia)

MpeaussBukaTencTeara, NopoaeHu oT NpunaraHeTo Ha npuo6Luasallo obpasoBaHue, ca eaHu
OT aKTyanHuTe 3agadyu Ha npodecuroHanHaTa AeNHOCT 3a yyuTenuTe, YHUBEepCUTETCKUTe
npenogasartenu n NoNUTULUTE B obpasoBaTenHara nonutrka B EBponenckusi cbios. Bbnpeku
peLLunTenHUTe YCUNMsa Ha MexayHapoaHaTta OBGLLHOCT 3a MHTEerpauus, HAKOM ObpXKaBu BCe
olle ce cOnMbCKBAT C TPYAHOCTM M NPEeYKM Npu fnonyyaBaHeTo Ha KayecTBeHo obpasoBaHue

3a coupanHarta abpXaea Ha Jeuara U Mnaaute Xxopa B cTpaHara.

To3n dpakT noTBbpXkaaBa, 4Ye HeobxoaMMocTTa OT npunaraHe Ha npuoGLLaBaLlo
obpasoBaHMe He HamansBa HeobGXOoAMMOCTTa OT CUCTEMEH MOAXOA 3a CrnpaBsHe CbC

COLManHoTO M3KMYBaHe, NPUYMHEHO OT BapunepuTe Npea o6pasoBaHUETO.

I'IpMo6u_\aBaHeTo oba4ye He e camo BBbMpPOC Ha o6pasoBaTenHaTa cucrtema: no CobllecTtBo
BKJTIOYBAHETO € nokasaTten 3a AemMokpaTtm3auusTa Ha oblectBoTo. ObLlecTBeHNTe Harnacu
KbM npuobLlaBaHeTO MoOKasBaT HMBOTO HA TOMEPAHTHOCT KaTo BaXHa LEHHOCT Ha
OemMokpaTuyHoTO ob6uwectBo. OTHOLWEHMETO KbM MNpuobLlaBaHETO CbllO nogyYepTaBa

CTOMHOCTTa Ha rpaxgaHcKkoTo obLLecTBO, KaTo coumanHa NpPpUHaAANEeXXHoOCT N Npu3HaHme.

Bcekn nma Hyxxga aa ce 4yBCTBa YacT OT 00LLEecTBOTO, Aa Cce YyBCTBa NPU3HAT M BKIOYEH B
coumanHaTta OOLWHOCT, HO 3a Aa YMpaXHW NPaBOTO Ha BCUYKM XOpa Ha MNpu3HaHWE U
NPUHaANEeXHOCT, eCTECTBEHO € [a Ce U3MUCKBa BCekU MHAuBWMA Aa Obae TornepaHTeH KbM
MHoroobpasneto B obuiectsoTto. CoumanHOTO U3KNKYBaHE € MokasaTten 3a nuncata Ha
4YyBCTBO 3a MNPUHAAMNEXHOCT, KakTO M MoKasBa NuUnca Ha TONepaHTHOCT OT CTpaHa Ha
ocTaHanuTe 4neHoBe Ha obuiectBoTo. [MprnobLiaBaHeTo € CnoXHa coumanHa 3agada u

ponsTa Ha o6pa3oBaHNETO 3a CnipaBsaHE C Hed € 6e3CNopHO BaXkHa.
KpaTko onucaHue Ha npoekTa

MpoekTbT We Hamanu Gapuepute npen nNpuobLuaBaHETO 4Ype3 akTMBHO CbTPYOHUYECTBO
Mexagy npenogasaTtenute M ApPYrn 3aMHTEpPecoBaHW CTpPaHW, BKIKOYUTENHO aKTMBHOTO
yyacTuve Ha nonuTuuuTe, YrieHoBeTe Ha MecTHaTa OBLHOCT, KaTo NOMUTUYECKU N PENUTMO3HU

nuaepu, MeCcTHU cryxutenu B obpaszoBaHNeTo 1 cpeacTBaTa 3a MacoBa MHopMaLus.
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YcnexbwT Ha cb3gaBaHETo Ha np|/|o6u_\aBaLuo o6pasoBaHV|e KaTo K4 KbM Cb3JaBaHETO Ha
ano6u_\aBau_u/| obulecTBa 3aBucH OT cnopasyMmeHneTo Mexay BCUYKMN CbOTBETHU NAaPTHbOPU
3a obuwa BM3MA, nogkKpeneHa OT peguda KOHKPETHWU CTblKWA, KOWUTO Tpﬂ6Ba a ce

npeanpuemMar, 3a ia ce NMpuiioxXun Ta3n BU3NA Ha NPaKTUKa.

npeMMHaBaHeTO KbM npmo6Lu,aBaHe € MNnocTerneHHo, KoeTo TpFI6Ba Aa ce OCHoBaBa Ha ACHO
(bopmym/lpaHM npuHUMNN, KOUTO Ce OTHaCAT Ao 00LOCUCTEMHO pasButnme mn MyntTu-

o6pasoBaTenH|/| CEeKTOpPHM nogxoawn, BKIo4YBaLln BCUYKM HABA HaA 06LLI,eCTBOTO.
Llen Ha TO31 HapbYHUK

To3n HapbYyHUK MpeaocTaBas Ha nocrnaHuuuMTe Ha npuobuiaBalloto obpasoBaHue
HeobXoAMMUTE 3HAHWUS,, PEecypcu M CTpaTerMm, KOUTO Aa UM MO3BONSAT Aa WHTerpupat u

NoAKpenaT npunaraHeTo Ha NpakTUkK 3a npuobLuasallo obpasoBaHue.
Llenesute notpebutenu:

o [Meparornyeckn nepcoHan B UHCTUTYLUN N y4unvLia B paHHa AeTcka Bb3pacT:
yuntenu, obyunTenu, rmaBHN yYuTenu, QUPEKTOPU, AUPEKTOPU, NpenogaBaTeny Ha
pecypcu;

o CoumarnHu n Mnagexkm paboTHMUW;

o HenpaBuTtencreeHn opraHnsaunu;

o [MnaHupalwm obpasoBaHMeTo / Cb3gaTenu Ha NOMUTUKN - MECTHM obpa3oBaTenHn
BNacTu, OOLWMHCKM OTAENN NO NONUTUKNTE 3a NprobLLaBalwo o6pa3oBaHue,
CbOTBETHUTE OTAENN B MMHMCTEPCTBOTO HAa 06pPa30BaHMETO U HaykaTa,

MUVHUCTEPCTBOTO Ha MNagexTa 1 cnopTa u ap.

10
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PaBeHCTBO BbB  BbBeEXAaHeTO Ha  npuobLiaBalloTo

obpas3oBaHue

Contributors: Dita Nimante (University of Latvia, Latvia) and Karel Van Isacker (PhoenixKM,

Belgium)

Equity means ensuring that everyone has access to the same opportunities. In education,
education equity means that everyone has access to the same qualitative educational
opportunities. As education is considered to be the means of transforming the lives of children,
of enabling upward socioeconomic mobility and the key to escaping poverty, it is important to
ensure the access to education and school enrolment for all children. Educational equity
should be provided by enhancing education systems, education programmes and classes by
taking into account the wide diversity of children’s characteristics and needs, and by providing

education for all.

Education for all is the foundation of inclusive education. The 1994 UNESCO Salamanca
Statement® recognized the importance to work towards “schools for all” - institutions which
include everybody, celebrate differences, support learning, and respond to individual needs.
As it was stated in Salamanca Statement “Education for All effectively means FOR ALL,
particularly those who are most vulnerable and most in need”. It was a new direction for
special needs education, by ensuring that children with special needs have an equal right to

education to learn in regular schools together with their siblings.

The success of creating inclusive education as the key to establishing inclusive societies
depends on the agreement among all relevant partners on a common vision supported by a
number of specific steps to be taken to put this vision into practice. The move towards inclusion

is a gradual one that should be based on clearly articulated principles that address system-

1 UNESCO. (1994). The Salamanca statement and framework for action on special needs education. UNESCO.

2 UNESCO. (1994). The Salamanca statement and framework for action on special needs education. UNESCO.
Page 4.

11
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wide development and multi-educational sectoral approaches involving all levels of the
society. The barriers to inclusion can be reduced through active collaboration between
policymakers, educational staff and other stakeholders, including the active involvement of
members of the local community, such as political and religious leaders, local education
officials and the media.

Worldwide

Contributors: Dita Nimante (University of Latvia, Latvia) and Karel Van Isacker (PhoenixKM,
Belgium)

Education was recognized as a human right in the UN “Universal Declaration of Human
Rights” article 26 in 19483 In 1960, the UNESCO “Convention against Discrimination™
declared that discrimination in education is a violation of rights enunciated in the “Universal
Declaration of Human Rights”. In article 1 discrimination was explained as any “distinction,
exclusion, limitation or preference which, being based on race, colour, sex, language, religion,
political or other opinion, national or social origin, economic condition or birth, has the purpose
or effect of nullifying or impairing equality of treatment in education”. Although the disability
was not included in the “Convention against Discrimination” as a characteristic that would lead
to any form of discrimination, in the following years disability was internationally recognised
as a possible reason for discrimination in education, it stated stated that the right to education
is for all children. At the 1990 Jomtien “World Conference on Education for All"® it was ensured
that there is right for all in education regardless of individual deterrence. Several United

Nations declarations culminated in the 1993 United Nations “Standard Rules on the

3 United Nations. (1948). Universal declaration of human rights.
https://www.ohchr.org/EN/UDHR/Documents/UDHR_Translations/eng.pdf

4 UNESCO (1960). Convention against discrimination. http://portal.unesco.org/en/ev.php-
URL_ID=12949&URL _DO=DO_TOPIC&URL_SECTION=201.html

5 UNESCO (1990). World conference on education for all: Meeting basic learning needs. Jomtien, Thailand.
https://unesdoc.unesco.org/ark:/48223/pf0000097551

12


https://www.ohchr.org/EN/UDHR/Documents/UDHR_Translations/eng.pdf
http://portal.unesco.org/en/ev.php-URL_ID=12949&URL_DO=DO_TOPIC&URL_SECTION=201.html
http://portal.unesco.org/en/ev.php-URL_ID=12949&URL_DO=DO_TOPIC&URL_SECTION=201.html
https://unesdoc.unesco.org/ark:/48223/pf0000097551

Y@
MyHub 604454-EPP-1-2018-1-LV EPPKAS-IPI-SOC-IN 2"

Equalization of Opportunities for Persons with Disabilities™. 1994 UNESCO Salamanca
Statement provided the political and philosophical ground for developing inclusive education

for all in years to come.

The 2006 UN “Convention on the Rights of Persons with Disabilities” article 24, clearly aimed
at realizing the right to education of people with disabilities ‘without discrimination and on the

basis of equal opportunity’.

Primarily, inclusive education for a person with disabilities is a guaranteed right by the
Universal Declaration on Human Rights®. Besides, the UN adopted The Convention on the
Rights of Persons with Disabilities (CRPD)® and its optional protocol on December 13, 2006%.
This convention contains fundamental human rights and personal freedom. This Convention
emphasized the right to inclusive education with a General Comment (No. 4) in 2016. It
stresses that the recognition of inclusion as the key to achieving the right to education has
strengthened over the past 30 years. The Convention on the Rights of Persons with Disabilities
also enshrined the first legally binding instrument to contain a reference to the concept of
quality inclusive education. Sustainable Development Goal 4 to affirms the value of inclusive,
quality, and equitable education. Inclusive education is central to achieving high-quality
education for all learners, including those with disabilities, and the development of inclusive,

peaceful, and fair societies.

6 United Nations. (1993). Standard rules on the equalization of opportunities for persons with disabilities.
https://www.un.org/development/desa/disabilities/standard-rules-on-the-equalization-of-opportunities-for-persons-
with-disabilities.html

7 United Nations. (2006). Convention on the rights of persons with disabilities.
https://www.un.org/disabilities/documents/convention/convention_accessible pdf.pdf

8 United Nations. (1948). Universal declaration of human rights.
https://www.ohchr.org/EN/UDHR/Documents/UDHR_Translations/eng.pdf

9 United Nations. (2006). Convention on the rights of persons with disabilities.
https://www.un.org/development/desa/disabilities/convention-on-the-rights-of-persons-with-
disabilities/convention-on-the-rights-of-persons-with-disabilities-2.html

10 United Nations. (2006). Optional protocol to the convention on the rights of persons with disabilities.
https://www.un.org/development/desa/disabilities/convention-on-the-rights-of-persons-with-disabilities/optional-
protocol-to-the-convention-on-the-rights-of-persons-with-disabilities.html
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CRPD Atrticle 24! indicates that

1. State parties recognize the right of persons with disabilities to education. To realize this
right without discrimination and based on equal opportunity, State parties shall ensure an
inclusive education system at all levels and lifelong learning directed to:

1.1. the full development of human potential and a sense of dignity and self-worth, and
the strengthening of respect for human rights, fundamental freedoms, and human
diversity;

1.2. the development by persons with disabilities of their personality, talents, and
creativity, as well as their mental and physical abilities, to their fullest potential;

1.3. enabling persons with disabilities to participate effectively in a free society.

2. In realizing this right, State parties shall ensure that:

2.1. persons with disabilities are not excluded from the general education system based
on disability, and that children with disabilities are not excluded from free and
compulsory primary education, or secondary education, on the basis of disability;

2.2. persons with disabilities can access an inclusive, quality and free primary education
and secondary education on an equal basis with others in the communities in which
they live;

2.3. reasonable accommodation of the individual’s requirements is provided;

2.4. persons with disabilities receive the support required, within the general education
system, to facilitate their effective education;

2.5. effective individualized support measures are provided in environments that
maximize academic and social development, consistent with the goal of full
inclusion.

3. State parties shall enable persons with disabilities to learn life and social development
skills to facilitate their full and equal participation in education and as members of the
community. To this end, State parties shall take appropriate measures, including:

3.1. facilitating the learning of Braille, alternative script, augmentative and alternative

11 United Nations. (2006). Convention on the rights of persons with disabilities. Article 24.
https://www.un.org/development/desa/disabilities/convention-on-the-rights-of-persons-with-disabilities/article-24-
education.html
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modes, means and formats of communication and orientation and mobility skills,
and facilitating peer support and mentoring;

3.2. facilitating the learning of sign language and the promotion of the linguistic identity of
the deaf community;

3.3. ensuring that the education of persons, and in particular children, who are blind,
deaf or deaf and blind, is delivered in the most appropriate languages and modes
and means of communication for the individual, and in environments which
maximize academic and social development.

4. To help ensure the realization of this right, State parties shall take appropriate measures
to employ teachers, including teachers with disabilities, who are qualified in sign language
and/or Braille and to train professionals and staff who work at all levels of education.

Such training shall incorporate disability awareness and the use of appropriate
augmentative and alternative modes, means and formats of communication, educational
techniques, and materials to support persons with disabilities.

5. State parties shall ensure that persons with disabilities can access general tertiary
education, vocational training, adult education, and lifelong learning without discrimination
and on an equal basis with others. To this end, State parties shall ensure that reasonable
accommodation is provided for persons with disabilities.

Article 24 mainly constructs the basic levels of the inclusive education and guides member

states and other institutions accordingly.

The inclusive education and the equity in education has been an important agenda in the
worldwide international documents for a while, yet the advocacy for inclusive education
continues to grow. In the United Nations (UN) 2030 Agenda for Sustainable Development??,
the plan of “action for people, planet and prosperity” comprises 17 Sustainable Development
Goals (SDGs). The fourth Sustainable Development Goal (SDG 4) is the educational: to
“ensure inclusive and equitable quality education and promote lifelong learning opportunities

for all”.

12 United Nations. (2015). Transforming our world: The 2030 agenda for sustainable development.
https://www.un.org/ga/search/view_doc.asp?symbol=A/RES/70/1&Lang=E
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EBponencko HMBo

Contributors: Dita Nimante (University of Latvia, Latvia) and Karel Van Isacker (PhoenixKM,
Belgium)

European Union and its institutions encourage an inclusive environment especially in the
European education system. In the first step, all European legislation systems progress in
harmony with the UN regulations. All EU members accepted UN CRPD protocols for the
implementation of their education system. The European Convention of Human Rights
(ECHR)® in article 14 states that “the enjoyment of the rights and freedoms outlined in this
Convention shall be secured without discrimination on any ground such as sex, race, colour,
language, religion, political or other opinions, national or social origin, association with a
national minority, property, birth or another status”. According to Treaty on the Functioning of
the European Union**, “In defining and implementing its policies and activities, the Union shall
aim to combat discrimination based on sex, racial or ethnic origin, religion or belief, disability,

age or sexual orientation "(art. 10)

In addition to these, the European Commission underlines through the European Pillar of
Social Rights (2017)* that “Everyone has the right to quality and inclusive education, training,
and life-long learning to maintain and acquire skills that enable them to participate fully in
society and manage successfully transitions in the labour market”. Moreover, both the
European Commission and the European Council are collaboratively working on the

implementation of education and training strategies (ET 2020) to reach inclusive education,

13 Coucil of Europe. (2010). The European convention of human rights.
https://www.echr.coe.int/documents/convention_eng.pdf

14 European Union. (2012). Consolidated version of the treaty on the functioning of the European Union.
https://eur-lex.europa.eu/legal-content/EN/TXT/PDF/?uri=CELEX:12012E/TXT&from=EN

15 European Commission. (2017). The European pillar of social rights in 20 principles.
https://ec.europa.eu/commission/priorities/deeper-and-fairer-economic-and-monetary-union/european-pillar-
social-rights/european-pillar-social-rights-20-principles_en

16 The strategic framework for European cooperation in education and training (ET 2020) is a forum which allows
Member States to exchange best practices and to learn from each other.
https://ec.europa.eu/education/policies/european-policy-cooperation/et2020-framework _en
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equality, equity, non-discrimination and the promotion of civic competences as priority areas
for European cooperation in the field of education and training.

Besides, the European Accessibility Act!” aims to encourage and improve the functioning of
the internal market for accessible products and services, by removing barriers created by
divergent rules in the Member States. The Act promises benefits for businesses, people with
disabilities, and elderly people.

The Council of Europe!® promotes the rights and full participation of the person with disability
in society and specifically in education. Since 2009 several recommendations on ensuring full
inclusion of children and young persons with disabilities have been developed (2009, 2010,
and 2013).

The 2020 “Fundamental rights report™® provided a description concerning the EU progress
towards fundamental rights issues on the EU level. One part of the report is devoted to
children’s rights. Although it reports slight improvement, the children’s rights issue remains as
important as before, as one in four children are under the risk of poverty and social exclusion,
and the most vulnerable are those with migrant background. There are several groups that
are experiencing discrimination in the society and education — Romas, children with different
national and religious background, migrants, LBDRI. Although there are many plans for
promoting inclusive education, only limited progress on inclusive education for children with

disabilities is reported. The major problems are connected with:

o Separated education systems for children with and without disabilities;

o Lack of support and resources in regular schools for children with disabilities;

17 European accessibility act.
https://ec.europa.eu/social/main.jsp?catld=1202#:~:text=The%20European%?20accessibility%20act%20is,EU%2
Oleading%20t0%20costs%20reduction

18 Council of Europe (n.d.). Children with disabilities. https://www.coe.int/en/web/children/children-with-disabilities

19 European Union Agency for Fundamental Rights (EU body or agency) (2020). Fundamental rights report.
https://op.europa.eu/en/publication-detail/-/publication/a7ce368c-abh89-11ea-bb7a-0laa75ed71al/language-
en?WT.mc_id=Selectedpublications&WT.ria_c=41957&WT .ria_f=5713&WT.ria_ev=search
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o Ongoing discrimination against children with disabilities in education and increased
numbers of children with special needs in education.

Latvia
Contributor: Dita Nimante (University of Latvia, Latvia)

On May 4, 1990, simultaneously with the proclamation of the declaration of independence,
Latvia adopted the declaration on country's accession to international legal documents on
human rights?°, thus confirming that Latvia legislators will be guided by the idea of human
rights. By accepting the UN declaration, the Government of Latvia was obliged to report
periodically to the UN on the country's progress. After each report, recommendations were
received. Thus, the education system of Latvia has seen the impact of a range of international
declarations and conventions. Gradually it has led to such regulations that ensured learning
opportunities for all children including children with disabilities. At first, it was affirmed that
every child has a right to education and every child is capable of learning, and the idea that
some children are ‘uneducable’ was abandoned. It was a major turning point away from the
times when disabled children were not considered to be part of humanity, so accordingly they
did not have a right to education. The right to education was included as one of the
fundamental rights of every child in Article 112 of the Satversme?. As a result, special schools
in Latvia started to integrate children with severe disabilities??, those who previously remained

at home or in special care institutions.

20 par L atvijas Republikas pievieno$anos starptautisko tiesibu dokumentiem cilvéktiesibu jautajumos [On the
accession of the Republic of Latvia to international legal instruments on human rights issues] (1990). Augstaka
Padome 04.05.1990., Latvijas Republikas Augstakas Padomes un Valdibas Zinotajs, 21, 24.05.1990

21 Latvijas Republikas Satversme (1922). Satversmes sapulce. Latvijas Véstnesis, 43, 01.07.1993.
https://likumi.lv/ta/id/57980-latvijas-republikas-satversme

22 \figante, R. (2008). Latvija — Vacija: kopigais un atskirigais [ Latvia — Germany: Similarities and differences].
Skolotajs, 1.
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Although the Law of Education in 1991 stated that education is for all, it was not specifically
declared that it concerned children with disabilities.? It took some years to establish such a
conceptual idea in the Law of Education. The newly developed Law of Education in 1998%
stated that everyone has the right to education, including those who have some health issues
and special needs. The Law on General Education explains special needs as “the necessity
to receive such support and rehabilitation which creates an opportunity for a learner to
complete an educational programme, taking into account his or her health condition, abilities,
and level of development™?®. The Law on the Protection of the Children's Rights?® affirmed that
every child has the right to have all necessary support to live a proper life despite his health

conditions and special needs.

Although the legislation established a normative base for children’s with disability (in Latvia —
children with special needs) rights to education, it did not mean that automatically they were
ensured inclusive education. At the beginning and middle of 90-ties the integration of children
with special needs both in special schools (previously those who were called ‘uneducable’)
and in regular schools (mostly in special classes), was considered to be a progressive move
towards ensuring children with special needs rights to education. The Law on General
Education stated that schools that have necessary means and resources can integrate
children with special needs in regular classes?’. Children with special needs were gradually
integrated in regular schools, either by establishing special classes or integrating those
children in the regular classroom. There were several Integrative programs developed. The

first integrative schools were established, e.g., in 1994 the private school “Patnis” and in 1996

23 Saeima. (1991). Izglitibas likums [Law of education]. http://www.likumi.lv/doc.php?mode=DOC&id=67960

24 Saeima. (1998). Izglitibas likums [Law of education]. http://www.izm.lv/default.aspx?tablD=3&lang=1&id=102,
http://www.likumi.lv/doc.php?id=50759&mode=ICDOC

25 Saeima. (1999). Visparéjas izglitibas likums [General Education Law]. Latvijas Véstnesis, 213/215,
30.06.1999.; Latvijas Republikas Saeimas un Ministru Kabineta Zinotajs, 14, 22.07.1999.
https://likumi.lv/ta/en/en/id/20243

26 Saeima. (1998). Law on the Protection of the Children's Rights. Latvijas Véstnesis, 199/200, 08.07.1998.;
Latvijas Republikas Saeimas un Ministru Kabineta Zinotajs, 15, 04.08.1998. https://likumi.lv/ta/en/en/id/49096

27 Saeima. (1999). Vispargjas izglitibas likums [General Education Law]. Latvijas Véstnesis, 213/215,
30.06.1999. https://likumi.lv/ta/id/20243-visparejas-izglitibas-likums
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in Vaivari, Jirmala — Vaivari secondary school (later- inclusive school), where children with
special needs were integrated in regular school. Integrative processes are still present in the

education system in Latvia.

In 2004, Latvia became a member of the European Union; before and after joining the EU the
Latvian government made necessary and important changes in the legislation to synchronise
it with EU requirements. By adapting EU values of humanity, equality and democratization,
the rights to education for every child were promoted and a gradual move towards inclusive

education was initiated.

The term Inclusive education for the first time was mentioned and explained in the medium-
term planning document of education policy “Education Development Guidelines for 2014-
2020728, Although the term inclusive education still has not been included in the Law of
Education and the Law on General Education, there have been some gradual changes in the
legislation (on the level of Council of Ministers Regulation) to support inclusive education
practice, both providing necessary financial resources and legal basis for inclusive education.
The financial support for children with special needs has been expanded and there are many
more opportunities provided to ensure the necessary support for children with special needs

in regular school®.
In Latvia there are several possible routes for children with special needs to acquire education.

o Home schooling (implemented by parents);
o Prolonged schooling for ill children at home, partially home/partially school

schooling;

28 Saeima. (2014). Izglitibas attistibas pamatnostadnes 2014.-2020.gadam [Guidelines for the development of
education 2014-2020]. http://likumi.lv/doc.php?id=266406

2% Ministru kabinets. (2019). Prasibas vispargjas izglitibas iestadém, lai to Istenotajas izglitibas programmas
uznemtu izglitojamos ar specialam vajadzibam [Requirements for general education institutions to admit students
with special needs in the educational programs they implement]. Ministru kabineta noteikumi Nr. 556. Latvijas
Veéstnesis, 240, 28.11.2019. https://likumi.lv/ta/id/310939-prasibas-visparejas-izglitibas-iestadem-lai-to-
istenotajas-izglitibas-programmas-uznemtu-izglitojamos-ar-specialam-vajadzibam
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o Special schools, which are segregated educational establishments, located all
around Latvia. Children with special needs had special programs;
o Special classes in regular schools, which are segregated or integrated solutions.
Children with special needs had special programs;
o Regular classes, regular school, which could be either integrative or inclusive
solutions. Children with special needs had either a special or regular program.
As special needs is a broad definition, in Latvia it is the role of the State or local government
Pedagogical Medical Commission to determine who meets the criteria of special needs and
who has to have a special program, special services, extra resources. Special education
programs are categorised for children with mental health disorders, intellectual disabilities,
severe intellectual disabilities, visual impairment, hearing impairment, physical disabilities,

somatic diseases, language disorders and learning disabilities.

Starting from 1 September 2020, in Latvia special basic education programs for learners with
physical disabilities, somatic diseases, language disorders and learning disabilities will no
longer be implemented in special education institutions, but in the form of inclusive special
classes or groups of general education schools, as well as integrating learners in general
education classes, additionally addressing individually targeted support provision in the
educational process®. It will promote integration and inclusion of children with special needs

in regular schools.

The latest national policy document, the “National Development Plan of Latvia for 2021-
202773 (Latvian National Development Plan for 2021-2027, 2020), which was approved on 2
July 2020 is significant because the indicator “Inclusive educational environment” has been

included for the first time in the priority “Knowledge and skills for personal and national growth”

30 Saeima. (2018). Grozijumi Visparéjas izglitibas likuma [Amendments in General Education Law].
https://likumi.lv/ta/id/300102-grozijumi-visparejas-izglitibas-likuma

31 | atvijas Nacionalais attistibas plans 2021.- 2027. gadam [National development plan of Latvia for 2021-2027].
(2020). https://www.pkc.gov.lv/sites/default/files/inline-
files/INAP2027 apstiprin%C4%81ts%20Saeim%C4%81.pdf
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in the political document of such a level. It was explained as a necessary action to promote

the development of a safe and inclusive environment in educational institutions.

bvnrapua

ABTopu: AHgpeaH Jlasapos (CHL, ,Acounauuna Mapusa Kiopn — MCA), npod. anH. CHexaHa
Mnueea u acucteHt A-p Banepua ButaHoBa (Coduncku yHusepcuteT "CB. KnnmeHT

Oxpugckn")

KaTo uneH Ha EBponelickus cbto3, bbnrapus ce aHraxupa ga paboTtu 3a pasBUTUETO Ha No-
npuobuwasawim obpasoBaTenHU cucteMu. BbnrapckoTo NpaBMTENCTBO Monara HyXXHUTe
nonuTnyeckn ycunus B Tasm obnact. Lo ce oTHacs oo geuara ¢ yBpeXxgaHus, caMo OKOmo
nofioBMHaTa ca MHTErpMpaHum B MacoBoTo obpasoBaHue n ce cmsata, 4ye 14 000 pgeua c

yBpexXxaaHua ca U3BbH y4unuiie.

Mpenopbkata Ha CbBeTa 3a HacbpyaBaHe Ha o6LWMWTE LEHHOCTW, NpUoGLLABALLOTO
obpasoBaHMe M eBPOMECKOTO M3MepeHne Ha npenofaBaHeTo rnacu, Ye Bwbnrapusa ce
aHraxupa Oa ocurypu edekTMBeH paBeH [OCTbM [0 BMCOKOKAYeCTBEHO MpuobLiaBallo
obpasoBaHMe 3a BCUYKM Yydally, BKMOYUTENHO Te3n OT CemMeicTBa MUrpaHTu, Tesu C
HEPaBHOCTOMHO COLIMANHO-UKOHOMMUYECKO MOMOXEHWe CTaTyc, CrneumanHu Hyxan u
yBpexaaHuss - B CbOTBeTCTBMEe C KoHBeHUMsATa 3a MnpaBaTa Ha xopaTa C YBpexdaHus.
YBpexaaHeTo € OT CbLECTBEHO 3HayeHuWe 3a MoCTUraHeTo Ha Mo-cnnoTteHu obliecTsa

(CuBet Ha EBponeiickus cbios, 2018 1.).

HaunoHanHaTta ctpaTervsi 3a yyeHe npe3 Lenus XuBoT>? e npueta c NMocTtaHoBneHUe Ha
MuHuctepckmsa cbeeT Ne 12 ot 10 aHyapu 2014 r. CtpaTterudata onpegens crpaternyeckara

paMka Ha ObpXaBHaTa nonuvtuvka B obnactta Ha obpasoBaHMETO M 0ByyeHMeTo npes

32 HauuoHanHama cmpameausi 3a y4eHe npe3s yenus xueom 2014 — 2020.
https://epale.ec.europa.eu/en/resource-centre/content/national-strategy-lifelong-learning-period-2014-2020

22


https://epale.ec.europa.eu/en/resource-centre/content/national-strategy-lifelong-learning-period-2014-2020

Y@
MyHub 604454-EPP-1-2018-1-LV EPPKAS-IPI-SOC-IN 2"

nepmoaa, KOATO uesin nocturaHe Ha eBpOI'IeVICKaTa uen 3a UHTEJIUIeHTHHN, yCTOl7I‘-II/IBI/I n

nprobLiaBaLLm pacTex.

CrpaterusTa e paspaboTeHa B OTTOBOp Ha NpeausBuKaTencTeaTa, Kouto, oT eaHa cTpaHa, ca
CBbp3aHM C HeobGXOAMMOCTTa Ha CTpaHaTta HW [a npeofonee rnocneauuute ot
MKOHOMM4YeckaTa 1 oHaHcoBaTa kpusa B EBpona v no ceeTa, a oT Apyra - 3a 3ana3BaHe Ha
HaLMoHanHaTa MOeHTUYHOCT U KyNTYpHO MHOrooGpasue B Xofa Ha npunaraHe Ha nonuTukuTe

Ha conmxaBaHe.

Crtpateruata npunara geduvHuumaTa 3a yyeHe npe3 Uenus XMBOT, W3NOon3BaHa B
MemopaHayma 3a yyeHe npe3 uenua xuBoT (2000 r.), a UMEHHO: ,BCSKa LerieHaco4eHa
yyebHa AerHOoCT, NpeanpuemMaHa HenpekbCHaTo ¢ Lien nogobpsiBaHe Ha 3HaAHUSATA, YMEHUsITa

M KOMNeTeHTHoCcTUTE".

[okyMeHTBT obxBalLa Bcu4iku dopMn Ha obpasoBaHne, obyyeHne n obydeHne - bopmarHo,
HedhopManHo M HedopManHo. TOW CbWO Taka NpPedocTaBs NPenopbknu, KoUTO Oumxa
MOCNYXWUNK KaTO OCHOBAa NPV U3rOTBAHETO Ha roguULLIHK NaHOBE, Bb3 OCHOBA HA KOUTO Lue ce

npocnean HanpeabKbT B NpunaraHeTo Ha YLK B bwnrapus.

Crtpaternita onucBa CbCTOSHMETO Ha TexHUKaTa M npeaus3BuKaTencresata, CBbp3aHu C
yyeHeTo npes3 uenus xxmeoT B bbnrapus. belwe aHannanpaHo n3nbnHeHMETo Ha npeauwHaTa
HaumoHarnHa crparterus 3a YLK 3a nepuoga 2008-2013 r. OnuncaHo e MsctoTo Ha bbnrapus
MO OTHOLLUEHME Ha EeBPOMENCKUTe BOAELLM Lenv 1 nokasaTenu, 3anoXeHu B cTpaTervsaTa
~EBpona 2020°.

CtpaterusTa oyepTaBa CbAbpKaHWeTo, hopmnTe, cpedarta M B3aMMOOTHOLLEHUSITA Mexay
BCMYKM Y4YacCTHMLM B MpoLeca Ha Yy4YeHeTo npe3 Lenusi XXMBOT, a MMEHHO Yy4aluuTe,
AocTaBuMunUTEe Ha obyyeHue, paboTopatenute, TbProBCKUTE OpraHu3auuu, CUHOUKATUTE,
opraHu3aumuTe Ha rpakaaHcKoTo O6LLECTBO, PErMoHUTE, OOLNUHUTE U MECTHUTE OBLLIHOCTY,

AbPXXaBHU OpraHun 1 Apyry NapTHLOPW.

LlenuTe Ha cTpaTermsita ca CBbp3aHu C LENUTE Ha HaLMOoHanHaTta nonmT1ka 3a passutune o
2020 r., T.e. BAUCOKO HMBO Ha YMEHWH, Bb3MOXHOCTM 3a MHOBaUMWMW, afanTUBHOCT KbM
NPOMEHUTE B XapakTepa Ha paboTata M MbMAHO coumanHo Bk4vBaHe. CTpaTerusita e

pa3paboTeHa KaTo MHTEerpupaH CTpaTerMyecku OOKYMeHT, obxBallall, BCUYKU CEKTOPW Ha
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obpasoBaHMeTo M 0OOyYeHMeTo  OT  NpedyyunuuHOTO  obpasoBaHue  npes
06L006pa3oBaTenHOTO yuymunuiie U npodecuoHanHoTo obpasoBaHue M 0bydyeHue [0
BUCLLETO 0Opa3oBaHMe, HenpekbcHaToTo obpasoBaHMe M OobyyeHWe M BanuaupaHe U

npn3HaBaHe Ha He(bOpMaJ'IHOTO N CaMOCTOATEJTHOTO o6yqu|/|e.

Busnsita Ha ctpaTernsita rnacu, 4e ot 2020 r. bvnrapusa we 6bae obpkaea, B KOATO ca
Cb3adeHn ycrnoBusa 3a NbJiIeH TBOPYECKM U NMpodyecnoHarneH ycrnex Ha 4YoBeka U KbOeTo
AOCTbMbT A0 PasfMyHM M KadecTBeHU ¢opmMuM Ha obydeHne npe3 uenust XUBOT ce e

npeBbpHan B peariHoCT 3a BCUYKM HENHU rpaXaaHu.
B cTpaTternsTa ca 3anoxeHu cnegHUTe NpUoOpuUTETU 3a Pa3BUTUETO:

¢ (OOpasoBaTerneH nogxog u MHoBauun B o6pa3oBaHMETO 1 00y4YEHNETO,
nognomaraliy pasBuTMETO Ha BCUYKM ydally 1 JONPUHACALLN 32 pa3BUTMETO Ha
MUCMEHETO, CNOCOBHN N MHULMATUBHU HOAUBUAW, CNOCOOHM a ce CrpaBsT C
NPOMEHUTE U HECUTYPHOCTTA;
¢ [loB/waBaHe Ha Ka4eCcTBOTO Ha oOpa3oBaHMe 1 0bydeHne B CregHUTE HaCOKM:
o [lpnpobuBaHe Ha OCHOBHU YMEHUsI, KOUTO Buxa ce NpeBbpHanu B TpanHo
NOCTUrHaTU KOMMNETEHTHOCTM KaTO KOMMNETEHTHOCTM NO Mal4yMH e3uK 3a
nocTuraHe Ha (pyHKLMOHaNHa rpaMoTHOCT, rPaMOTHOCT B obniactta Ha
MaTemaTukaTa u NPUpPOLaHUTE HayKu, TEXHONOIMYHa 1 umdposa
rPaMOTHOCT, KaKTO U YMEHUS 3a KOMYHMKALMSA Ha YyXXaN e3nuu;
o [MoBnwaBaHe ka4yecTBOTO Ha NpenofaBaHe; nogobpsiBaHe Ha
WHCTUTYLNOHANHOTO ynpaBneHue;
¢ [lo-BMCOKO Ka4yecTBO Ha 06y4EHMETO Ha MHCTUTYLIMOHAITHO HUBO;
e [logob6psiBaHe Ha cucTemarta 3a puHaHCcUpaHe Ha obpasoBaHMe 1 obydeHue.
¢ OcurypsiBaHe Ha obpasoBaTternHa cpefa 3a paBeH 4OCTbM A0 YYeHe npes uenua
XMBOT U 32 aKTUBHO COLMAIHO BKITHOYBAHE M aKTUBHO rpaXaaHCTBO.
¢ HacbpuaBaHe Ha 06pa3oBaHNETO N 0BYyYEHNETO, CLOBPA3EHN C HYXOMNTE Ha

MKOHOMMKATa U NPOMEHUTE Ha Nasapa Ha Tpyaa.
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Opyr BaxeH cTpaTermyecknm [[OKYMeHT e HauuoHanHaTa cTpaTernma 3a pasBuTue Ha
neparormyecknaT nepcoHan (2014 - 2020)®. CrpaTermarta obxBawa cuctemaTa 3a
noaroToBka M HenpekbcHaTa KBanuukaumsg Ha negarormvyeckusi nepcoHari, OCHOBHUTE
npodecroHanHn 1 coumnanHo-gemorpadckm ocobeHOCTN Ha negarornyecknss NepcoHan 3a
nepuoga 2007-2013 r. u kKapMepHO pasBUTME Ha Nedarornyeckms nepcoHan. AHanmsmpar ce

N pasxoauTe 3a O6p&ISOBaHI/Ie n o6yl-|eH|/|e Ha negarorn4eckna nepcoHarn.

B CrpaTerusita e HanpaBeH npernen Ha €BPONENCKUTE MONMUTUKM 3a pasBUTUE Ha
yynTenckaTa npodgecusi, BKINIOYMTENHO 0byYeHre Ha yuuTenu, nogkpena 3a Mrnaan YrneHose
Ha nefjarormyeckusi nepcoHarn, HabupaHe Ha paGoTa, paboTogaTenu, TPY4OBU LOTOBOPU,
HenpekbCHATO MPOMECUOHANHO pPa3BUTME U MOGUIHOCT Ha yyuTenuTte. AHanuaupa ce u
HeoOXoAMMOCTTa OT HauMoHamnHa cTpaTervsi 3a pasBuTMe Ha NneaarorMvyeckusi nepcoHarn.
[edvHupaHn ca Bu3MSATa, NPUHLMNIMTE, LENUTe U O4YakBaHUTe pes3ynTaTtu OT TakaBa
ctpaterusi. lMocoyeHM ca BbBLMAPOCK, CBbP3AaHM C MOKPUTUETO, aAMUHUCTPUPAHETO W

dmMHaHCMpaHEeTO Ha cuctemarTa.

CtpaTerndara e B CbOTBETCTBUE C U3NCKBAHUSTA U NPUOPUTETHUTE obnactu Ha AencTBue Ha
HauuMoHanHaTta nporpama 3a passuTtue Ha Penybnnka Bbenrapusa, HapedeHa ,Bwnrapums 2020
Haco4YeHa KbM MOBMLIABAHE Ha XXU3HEHWSA CTaHOAPT Ype3 KOHKYPEHTHO obpasoBaHue u
obyyeHne, cb3gaBaHe Ha YCMNOBUSA 3a KayeCTBEHa 3aeTOCT, CouuarnHu BKKYBAHE W
rapaHTMpaHoO AOCTbMHO W KayecTBeHO obpasoBaHue. CTpaternatra € OpueHTMpaHa KbM
npunaraHe Ha MNONMUTUKM U MEPKM 3a LSNOCTHO, AOCTLMHO WM KayYeCTBEHO YUYUITULLIHO U
npeay4vnuHo obpasoBaHune. TOM CUHXPOHM3UPA NONUTUKUTE 3a obpa3oBaHWe Ha ydunTenu
n obyumTtenu, HenpekbCcHaTa KBanuuKauua W KapuepHo pas3BuTME BbB Bpb3ka CbC

3akoHoaaTenHaTta, MHCTUTYUMOoHanHaTa u coumnanHarta 0asa Ha o6pasoBaTenHaTa cucrtema.
CTpaTeFVIFITa npeasmxga cnegHnTe Mepku:

L] I/I3rpa>|<JJ,aHe Ha eaunHHa cucrtema 3a o6pasoBaHV|e N HenpeKkbCHaTa

KBanudukaumsa Ha yumTtenure;

33 HayuoHanHa cmpameausi 3a pasgumue Ha rnedazoaudeckusim nepcoHan (2014 - 2020).
www.strategy.bg/FileHandler.ashx?fileld=4627
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e 3akoHopaTenHu rapaHumu 3a npaeaTa U 3agbIDKEHUSTa Ha yYuTenuTe no
OTHOLUEHWe Ha NpohecnoHanHoOToO pasBuTue;
e Cwb3gaBaHe Ha no-gobpu ycrnosusi 3a NpodeCcMoHanHo 1 KapuepHo pasBuTUE Ha
yunTenuTe;
e  ®DKHaAHCOBO M MHOPMALMOHHO ocurypsiBaHe Ha obpasoBaTenHarta CUCcTema;
e AJanTuBHW CTPYKTYpM 3a ynpasreHne Ha cpeaHoTo obpa3oBaHue;
e CnpaBefnmBOCT U KOHKYPEHTOCMNOCOBHOCT Ha UHCTUTYLUUTE, OCUTypSABaLLU
KBanvdukauma Ha negarornyeckms nepcoHart;
e [locTuraHe Ha NO-BUCOK cOLManNeH n MKOHOMMUYECKN CTaTyC Ha negarorn4ecknst
nepcoHarn.
Opyr BaxkeH OOKyMeHT e CTpaTerusita 3a pegyuMpaHe Ha yyawuTe, Hamnyckawmu cucremaTa
Ha yunnuuiHoTo obyyeHne 2013-2020%* , KOATO € CBbp3aHa MPSKO CbC cTpaTerMyeckara
pamka B ,bbnrapusa 2020r“. CtpaTternsarta npsiko 3acdra v lNpenopbkaTta Ha ChBeTa Ha EBpona
oT 28 KOHK 2011r. N0 OTHOLLEHWE Ha NONNTUKMTE 3a pefyuupaHe Ha HanyckaluTe cuctemarta
Ha Y4YunUWHOTO o6pasoBaHve (2011/C 191/01)%°, kakTo M cTpaTerMyeckata pamka 3a
EBponewicko koonepupaHe B obnacTtta Ha obpa3soBaHneTo n obydeHneTo. ,bvnrapms 2020
HaumMoHanHaTa nporpama 3a pa3sutue Ha Penybnuka Bbvnrapus. Lenta e ga ce nogobpu
CTaHOapTbT Ha XMBOT Ype3 KOHKYpeHTHO obpasoBaHue 1 obyyeHune, cCb3aaBaHe Ha YCNoBuUS
3a KayeCcTBeHa 3aeTOCT U COUMarnHo BKIOYBaHe M rapaHTUpaHe Ha KayeCTBEHO M AOCTbIMHO
3gpaBeonasBaHe. ,bbnrapus 2020“e npueta oT CbBeTa 3a pasBuTMe Ha MuHUCTepckus

cbBeT npes 2011 ..

CTpaTeFVIFITa € OpueHTunpaHa KbM npunaraHe Ha NnofiINTUKN U MepKn, HaCo4eHM KbM NOCTUraHe

Ha uenTa 3a AAn Ha HanyckawuTe y4YmnumuwHoTo obpasoBaHue nog 11%. Couwata uen e

34 Cmpameausima 3a pedyyupare Ha yyalyume, Harnyckauwu cucmemama Ha ydunuujHomo obyyeHue (2013 —
2020). https://eacea.ec.europa.eu/national-policies/eurydice/bulgaria/bibliography _en

35 Council Recommendation of 28 June 2011 on policies to reduce early school leaving (Text with EEA
relevance) (2011/C 191/01). https://eur-
lex.europa.eu/LexUriServ/LexUriServ.do?uri=0J:C:2011:191:0001:0006:en:PDF
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3anoxeHa B HaunoHanHata nporpama 3a pedopmu Ha Penybnvka Bbunrapus (2012-2020)%,

B uen No 4.
CnegHuTe KIOYOBU MEPKM Ca 3anoXeHu B cTpaTernara:
|. MNpeBaHTMBHM MeEpPKK

e OcurypsieaHe Ha NonoXxuTenHa obpasoBaTenHa cpeda - yYunuiiHa cpeaa,
B3aMMOOTHOLLUEHWS, YNpaBeHue;

e [loBMWAaBaHe Ha kKa4eCTBOTO Ha 0O6pa30BaHMETO KaTo NpeanocTaBka 3a
NTMYHOCTHO pa3BUTME Ha BCSKO AETE M YYEHUK U NpeBeHums Ha ESL;

e OcurypsiBaHe Ha 0oCTbN A0 06pa3oBaHMe 3a Aela v y4eHUUM OT YA3BUMU
€THUYECKM Tpynu;

e [locTbn OO KaYecTBEHO 06pas3oBaHMe 3a Aela M Y4eHWULM CbC cneumarnim
obpa3soBaTtenHu noTpeGHOCTY;

Il. Mepkun 3a nHTerpaums

e YBenunyaBaHe Ha y4aCTUETO U aHraXXMpaHoCTTa Ha poautenure;
e YTBbpXAaBaHe Ha MHOUBMAYANHO U rPYNnoBO HAaCTaBHUYECTBO;
e [lpepocTaBsiHe Ha KapuepHO OPUEHTUPaHEe N KOHCYNTaHTCKN YCNyru;
o PaspaboTtBaHe Ha mogenu 3a npugobusaHe Ha NpodecnoHanHa Ksanugukaums;
e [logkpena 3a pa3BuUTUETO Ha Jela U yyeHuuw;
e BHepgpsiBaHe Ha cucTema 3a paHHO NpegynpexaeHue;
o PasButne Ha 6asnpaHn Ha MHTEpeCcU OENHOCTY;
e [logkpena Ha y4alm B pUCK OT oTnagaHe nopagav uHaHCcoBM Nnpobnemu;
lll. KomneHcaTopHW MepKku MO OTHOLEHWEe Ha paHHO-HanyckawuTe cuctemMarta Ha

YYMInuLHOTO obpasoBaHue

e Cb3gaBaHe Ha NOAXOAsLM ycrnoBus 3a penHTerpaumsa Ha ESL o6paTHo B

cuctemata 3a obpasoBaHue n obyyeHue;

36 National reform programme of the Republic of Bulgaria (2012-2020).
https://ec.europa.eu/info/sites/info/files/2019-european-semester-national-reform-programme-bulgaria_en.pdf
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L] l/I3rpa>K,1:|.aHe Ha HauuMoHaliHa cuctema 3a BanmanpaHe Ha KOMNeTeHTHOCTH,

npuaobuTn Ypes HedbopMarHo 1 / N camocTosAATENHO 0ByYeHMe.

Belgium (Flanders)
Contributor: Karel Van Isacker (PhoenixKM, Belgium)
The current status of inclusive education

The M-decree®” (Decree of March 21, 2014 concerning measures for pupils with specific
educational needs) indicates how Flemish schools must deal with pupils who, due to a
disability, cannot simply attend classes in an ordinary school.

Inclusive education is now the first option. The aim is to have more pupils in mainstream

schools and thus to refer fewer pupils to schools for special education.

A school builds a care continuum and, together with the teacher or teachers, the parents and
the CLB (the CLB -Centrum voor leerlingenbegeleiding/Centre for student guidance is a
service that pupils, parents, teachers, and school boards can use for information, advice, and
guidance; a CLB includes doctors, social workers, pedagogues, psychologists, psychological
assistants and nurses), checks which reasonable adjustments or measures a pupil with

specific educational needs, should have to be able to follow the lessons.

A pupil with specific educational needs, therefore, has the right to enrol in an ordinary school.

He can:

o Follow the common curriculum (if it meets the admission requirements for
mainstream education and has a motivated report);
o Follow an individually adapted curriculum (if he has a report for access to special

education);

37 M-decreet. (2014). https://onderwijs.vlaanderen.be/nl/grote-liinen-van-het-m-decreet
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o The M-decree also includes peer support from teachers and paramedical staff from
special education. Support is also offered in other ways.
First aid for a learning problem or backlog

Children can experience difficulties when learning. An estimated 1 in 5 young people in
Flanders have learning disabilities or a learning problem.

Learning problems have various causes:

o Problems at home;

o Low self-esteem;

o Wrong learning method;

o Stubborn read, write or math problems;

o Attention problems;

o Problems with the working posture;

o Learning disabilities.
In primary and secondary education the first concern lies in the hands of the school itself. A
conversation with the class teacher or the subject teacher is an important first step to tackle a
learning problem. That teacher can consult with other colleagues, such as a care coordinator,

pupil counsellor, degree coordinator, or the director.

Most schools have student counsellors: teachers who help students with problems. In some

schools there are also trust students.

In many cases the school will be able to help itself. If this is not the case, it can refer you to

the pupil guidance centre (CLB).

Sometimes more specialized help is needed, therefore the CLB works together with other
services, such as centres for the treatment of learning disabilities, rehabilitation centres, or

mental health centres.
Care continuum

The M-decree states that it is the task of the school to develop a care continuum. It is the care
policy in which the school goes through 3 phases in order to provide pupils with the CLB and

parents as well as possible:
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o Phase 0: broad basic care. From the vision of care, the school offers all pupils a
powerful learning environment. The school stimulates the development of all pupils
as much as possible, follows them systematically, and actively works on the
reduction of risk factors and the strengthening of protective factors.

o Phase 1: increased care. The school takes extra measures to ensure that the pupil
can continue to follow the common curriculum (such as remedying, differentiating,
compensating, and dispensing).

o Phase 2: expansion of care. The CLB takes an active role and examines what the
pupil, the teachers, and the parents can do and what they need. The CLB may
subsequently draw up a motivated report in which it substantiates the need for the
expansion of care. Then the school can use support from the support network or a
school for special education. If phases 0 to 2 have been completed and if following
the common curriculum with reasonable adjustments is not feasible, the CLB can
draw up a report for access to special education or an individually adapted
curriculum in mainstream education.

o Phase 3: individually adapted curriculum (IAC). The CLB draws up a report for the
access to special education or an IAC in mainstream education. The IAC phase can
take shape in both ordinary and special education.

A pupil with a report can follow an IAC in a school for ordinary education or can enrol in a
school for special education. This depends on the choice of the parents and the pupil and the

reasonable adjustments that are possible in an ordinary school.
The CLB investigates the possibilities together with the parents, the pupil, and the school.

If the student follows an IAC in a school for mainstream education, the school can request

support from the support network or a school for special education.
Action-oriented working

Developing a care continuum also means that the teacher and the school work in an action-
oriented way (HGW). In this way people strive for quality education and effective pupil

guidance.

HGW has 7 starting points:
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o The educational needs of the pupil are central. The teacher must ask himself what
the pupil needs to achieve goals.

o Coordination and interaction between pupils, teachers, parents and the school
improves the approach.

o The teacher plays an important role in the positive development of the pupil.

o The focus is on the positive aspects of pupils, teachers, the school, and parents.
That takes the teacher along in the plan of the approach.

o Collaboration with pupils, teachers, the school, and parents is necessary.

o The teacher formulates goals and looks at what is needed to achieve those goals.

o The teacher works systematically, in steps, and transparently.

Reasonable adjustments

Making reasonable adjustments is also a task of the school according to the M-decree. A form
of reasonable adjustment is the so-called STICORDI measures. STICORDI (stimuleren,

compenseren, remediéren, differentiéren, dispenseren) is an acronym for:

o encourage: encouraging pupils and emphasizing the child's strengths;

o compensate: allow devices such as a laptop;

o remediate: helping pupils individually;

o differentiate: subject matter and lesson approach vary;

o dispense: allow exemptions from parts of the curriculum.
STICORDI measures are various measures that support children with disabilities to avoid
learning disadvantages. Dyslexia can then, for example, be compensated by using a laptop

with reading software.

A reasonable adjustment removes the barriers faced by pupils with specific educational needs
in a normal school environment. This way, these pupils can follow the lessons and develop

optimally.

This is in line with the principle of Universal Design for Learning (UDL): offering the subject
matter in a way that is accessible to a diverse pupil population by varying, for example,

materials, methods, and evaluation.

When assessing the reasonableness of the adaptation, the school can take into account:
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o The cost of the adjustment;

o The impact that the adjustment has on the school and classroom organization;
o How long and how often the pupil can use the adjustment;

o The consequences of the adjustment for the quality of life of the pupil;

o The consequences of the adaptation for the environment and other pupils;

o Whether or not there are no equivalent alternatives.

Mainstream or special education?

A pupil with a disability can enrol in an ordinary school, with or without a report for access to

special education.
Pupil does not have a report for access to special education

If the pupil, possibly with extra care, can join the common curriculum, he will remain in

mainstream education. For the extra care a motivated report from the CLB is required.

If the educational needs of the pupil change to such an extent that the common curriculum is

no longer feasible for him, the CLB can draw up a report for access to special education.
Pupil has a report for access to special education

If the pupil has a report for access to special education, then there are two options: mainstream

or special education.
The parents register their children in an ordinary school.

The pupil receives an individually adapted curriculum, with support. In that case, the pupil
does not have to meet the same goals as the fellow pupils. In secondary education the pupil

makes study progress year after year via a certificate of acquired competences.

The school, after the consultation with parents and the CLB, decides that the adjustments
needed to have a pupil follow an individually adapted curriculum are unreasonable. The school
dissolves the registration. The pupil then searches, possibly with the help of the local
consultation platform (lokaal overlegplatform - LOP), for another regular school. The pupil can

also go to special education.
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The school, the parents, or the CLB think that the pupil with a report for access to special
education can follow the common curriculum in an ordinary school. Then the CLB can, if

agreed, cancel the report. The pupil is then fully entitled to a registration in an ordinary school.
The pupil goes to special education.

The type (and the training form) are mentioned in the report.

Admission requirements for special education

Only with a report can a pupil go to special education. The CLB first checks whether the regular
school took all possible measures before referring a pupil to a special education school.
Referring based on the social background only is not possible.

Pupils who have already attended special education before the school year 2015-2016 may
continue with their 'old' enrolment report in their type or form of education until they have
terminated the level of education in which they were enrolled.

New types of special education

Since the 2015-2016 school year, there are new definitions for some types in special

education.

o Type 1 (pupils with a mild intellectual disability), type 8 (pupils with serious learning
disabilities), and type 3 (type 1 in special secondary education) are gradually being
phased out and transformed into the new type of basic offer. Pupils from that new
type can, after a positive evaluation of the school and the CLB, return to regular
education over time.

o There is a new type 9 for children with autism who have no intellectual disability and
despite support cannot go to mainstream education.

In September 2015 the M-decree came into effect. The purpose of the decree is to make the

Flemish education system more inclusive by:

o Holding more pupils in mainstream education and allowing fewer pupils to move on

to special education.
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o Toinclude more pupils in special education in mainstream education.

A teacher does not have to become a specialist in the knowledge of learning disabilities or

limitations, but must have or obtain several necessary basic competences:

o Assessing the needs of pupils;

o Determine objectives;

o Ensure reasonable adjustments, such as differentiating, remedying, compensating

and taking dispensing measures;

The right to reasonable accommodation is the biggest change in ordinary
education. Whether a pupil can start at a school depends on the adjustments that
are needed, and whether the school considers these adjustments to be reasonable.
Reasonable adjustments include the use of laptops and calculators in the lesson or
allow more time to complete a test.

The aim is for teachers to:

O

O

think more closely with the teacher’s team about adjustments such as remediation,
differentiation, the use of tools, and a more tailor-made curriculum;
consult more with pupils with specific educational needs and with their parents;

work more closely with the CLB and other supporters.

Together with others the teacher should look for adjustments that make the provision of quality

education reasonable for all pupils and in particular for pupils with special educational needs.

Target audience

Target group for the 2017-2018 school year are schools that have not yet participated in the

program in school years 2015-2016 and 2016-2017 and more specifically:

O

O

Teachers;

Management;

Internal supervisors: middle management, managers of departments, care
coordinators, training coordinators;

External supervisors: pedagogical supervisors, teacher trainers;

Supporters within the support model M-decree.

In order to permanently embed the acquired insights, the participation of supervisors is

advisable. They can further support the school teams after the project has ended.
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The participants will strengthen their mastery in didactics, pedagogy, and action-oriented
collaboration:

o broaden and deepen basic competencies as a teacher, so that the teacher can
work more inclusively in the team and meet the specific educational needs of pupils;
o receive support in the team to work together on competency development aimed at
the maximum development of all pupils and in particular pupils with special
educational needs.
Overview of selected projects

The Flemish Government has not yet definitively approved the regulatory framework for the

projects. The projects can only start after that has happened.
The below table provides:

o An extensive project description;

o The contact details of the organizer;
o The way how to candidate;

o Place and date.

Title of project (Name of organization)

M-decreet: motor, motivatie en mogelijkheden®® (Arteveldehogeschool)

V-eSperAnZa (Verbind Samenwerken Aan geintegreerde Zorg, een hoopvol perspectief

(Vzw Nascholing in het katholiek onderwijs)

38 M-decreet: motor, motivatie en mogelijkheden.
https://onderwijs.vlaanderen.be/sites/default/files/atoms/files/2017 06_01 Motor Motivatie Mogelijkheden Artev

elde.pdf

39 V-eSperAnza (Verbind Samenwerken Aan geintegreerde Zorg, een hoopvol perspectief.
https://onderwijs.vlaanderen.be/sites/default/files/atoms/files/2017_06-08-Vesperanza KOV.pdf
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Expeditie M: een onderzoekstocht naar duurzame integratie van inclusief handelen en
denken*® (AVSG vzw)

Het M-decreet als motor van uitmuntend onderwijs** (Steunpunt Diversiteit en Leren (UGent))

KITS: krachtige indicatoren voor een toegankelijke school*? (UC Leuven vzw)

Current challenges and future directions

Inclusive education is not very easy to implement in the field. In addition to that new regulations
and implementations bring their challenges. M-Decree is another level of the inclusive

education in Belgium. So, its challenges also mainly come from inexperience.

In Flanders, the school usually takes the time to decide whether the teacher agrees to accept
the child as a member of the class. Children with a disability are often considered to be the
exception: regular education is not the place for them to be taught. The practice of exclusion
to a more specialized context is embedded in the educational system and represents a

common way of thinking.

The disabled child is seen as another category, different from the ‘average’ pupil. This way of
looking at children with special needs in the school context is closely associated with the kind

of questions raised about the nature of the difference in the child.

Uncertainties arise because not everything is known. Besides, teachers have doubts about

their competency because they feel they have no expertise in the deficit (s) (and the medical

40 Expeditie M: een onderzoekstocht naar duurzame integratie van inclusief handelen en denken.
https://onderwijs.vlaanderen.be/sites/default/files/atoms/files/2017 06 01 Expeditie-M_OVSG.docx

41 Het M-decreet als motor van uitmuntend onderwijs.
https://onderwijs.vlaanderen.be/sites/default/files/atoms/files/2016_06_01 Motor_uitmuntend_onderwijs_SDL.do
cX

42 KITS: krachtige indicatoren voor een toegankelijke school.
https://onderwijs.vlaanderen.be/sites/default/files/atoms/files/KITS%20Fiche%202017-2018.docx

36


https://onderwijs.vlaanderen.be/sites/default/files/atoms/files/2017_06_01_Expeditie-M_OVSG.docx
https://onderwijs.vlaanderen.be/sites/default/files/atoms/files/2016_06_01_Motor_uitmuntend_onderwijs_SDL.docx
https://onderwijs.vlaanderen.be/sites/default/files/atoms/files/2016_06_01_Motor_uitmuntend_onderwijs_SDL.docx
https://onderwijs.vlaanderen.be/sites/default/files/atoms/files/KITS%20Fiche%202017-2018.docx

Y@
MyHub 604454-EPP-1-2018-1-LV EPPKAS-IPI-SOC-IN 2"

complications) of the child. They feel insecure about not knowing enough or not knowing how
to act.

M-decree replacement

Flanders is generally the best-organized region in Belgium concerning services for pupils that
face challenges towards education. These children can rely on Pupil Guidance Centres

(Centrum voor Leerlingenbegeleiding - CLB).

Flanders is currently the leader in the number of pupils that go to special education schools.
But as mentioned before since 2008 Flanders has created a new legal framework that aims
to include pupils with disabilities in mainstream education, when possible with reasonable

adaptations.

o Decree for Flemish equal chances and equal treat policy (2008)*3;
o Government agrees with the UN-Convention on the Rights of Persons with
Disabilities (2006)**;

o M-decree (2014)*.
Inclusive education in Flanders is defined by the M-decree of 12 March 2014 (M stands for
measures for pupils with special educational needs) and aims to invest more into broad
baseline care, take appropriate measures and make reasonable adaptations. This is to result
in concrete changes in special and mainstream education. In short, education needs to take

reasonable measures to keep children as much as possible in the mainstream schools.

Preparations started in January 2015 and have been applied since the 1st of September 2015.
However, it must be mentioned that this created other problems, especially because teachers

but also CLBs are ill-prepared. The UN Convention on the Rights of Persons with Disabilities

43 Decree for Flemish equal chances and equal treat policy. (2008). https://eur-lex.europa.eu/legal-
content/EN/TXT/?uri=NIM%3A264976

44 United Nations. (2006). Convention on the Rights of Persons with Disabilities.
https://www.un.org/development/desa/disabilities/convention-on-the-rights-of-persons-with-
disabilities/convention-on-the-rights-of-persons-with-disabilities-2.html

45 M-decreet. (2014). https://onderwijs.vlaanderen.be/nl/grote-lijnen-van-het-m-decreet
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makes it very clear that the (continued) existence of special education is contrary to the
principles of this Convention. Hence also the M-decree. Unfortunately, this pressure on the
progressive dismantling of special education has ensured that a "right of parents to have their
children follow lessons in mainstream education (if possible)" has evolved to “a parents' duty
to do so, except when it goes wrong”. That is not the attitude or starting point but is the result

of agreeing with the UN convention.

Due to the many problems with the M-decree, it will remain in force until September 1, 2021.
In the meantime, a new regulation is being prepared: “Towards a guidance decree for pupils

with special educational needs™®.
Replacing M-decree with new Guidance decree

The Flemish Government wants to replace the M-decree for pupils with special educational
needs with a new guidance decree. This is stated in the Flemish coalition agreement 2019-
2024.

The current model for supporting pupils with special educational needs in mainstream
education will remain in force until the 2020-2021 school year. In the meantime, a new support

model is being prepared that will enter into force from 1 September 2021 at the earliest.

The Flemish minister of education Ben Weyts*’ has clarified the objectives in the
memorandum to the Flemish Government. He also provides many principles, which at the
same time form the outlines for drawing up the new guidance decree and the final support

model.

Continue to focus on inclusive education

46 Naar een begeleidingsdecreet voor leerlingen met specifieke onderwijsbehoeften.
https://onderwijs.vlaanderen.be/nl/naar-een-begeleidingsdecreet-voor-leerlingen-met-specifieke-
onderwijsbehoeften

47 Naar een begeleidingsdecreet voor leerlingen met specifieke onderwijsbehoeften.
https://onderwijs.vlaanderen.be/nl/naar-een-begeleidingsdecreet-voor-leerlingen-met-specifieke-
onderwijsbehoeften
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The Flemish Government remains behind the principle of inclusion but wants to work step by
step. It fills in the goals pragmatically and realistically, for it is crucial to create sufficient public
support and pedagogical guidance.

With the guidance decree, the government does not want to take any steps back but wants to

continue to build support for a more gradual realization of inclusive education.
The aim of the new decree is not less, but more social inclusion:

o Keep as many pupils as possible through mainstream education in the best
possible education and therefore no longer refer pupils to special education.
o Refer fewer tutors to external services for tutoring.
The basic care aimed at creating learning gains at school is being elaborated further. To this
end, the Flemish government seeks inspiration from foreign models and examples, such as

"response to instruction” (RTI).

In the RTI model, the care needs of the pupil are attuned and an attempt is made to ensure
that as many pupils as possible connect with the general learning objectives through the
increasing intensity of remediation. This is achieved through permanent screening,
intervention, and monitoring in the classroom or a task class. It is checked whether the
capacity of school teams is not exceeded and whether the involved pupils achieve sufficient

learning gains.

The evolution towards inclusive education will have to proceed step by step and at a feasible
pace. Special education also retains a fully-fledged place and is qualitatively strengthened

where necessary.
Current support model up to and including school year 2020-2021

Pupils who are already entitled to support today will continue to receive it. Supporters continue

to take up their duties as supporters.

The current working method of the support model will continue in the 2020-2021 school year.

Based on an evaluation, a definitive support model is now being prepared.

Guidance Decree at the earliest from the school year 2021-2022
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A new guidance decree is being prepared in school years 2019-2020 and 2020-2021. A
definitive support model will be part of that.

Cross-network cooperation will be an important starting point. Support should be fast and

efficient, close to the pupil and the teacher.

A new guidance decree will start at the earliest in the school year 2021-2022. Sufficient time
is allocated for preparation and consultation. The Minister of Education, for example, wants to

avoid the hasty introduction of a new regulatory framework.

Cyprus

Contributors: Marianna Gregoriou, Angelos Nicolaou, and George Milis (EUROCY
Innovations Ltd, Cyprus)

The case of Cyprus - Legislation and policy

Cyprus became an independent republic on the 16™ of August 1960, having been a British
colony since 1878.%8 Consequently, the British education system regarding special needs was
applied in Cyprus. The British educational legislation of 1870 suggested the “establishment of
special classes for learners with physical and intellectual disabilities, as well as for learners
with behavioural problems”.*® In 1929, the School for the Blinds was the first special education
school established in the island, with the School for the Deaf being opened in 1953. In 1944,
“‘compulsory education for learners with disabilities and learners with special needs, and for
learners who had spent a long-time receiving treatment in hospitals” was introduced. Since

1970, it has been compulsory for every child to attend school.*°

48 History of Cyprus since 1878. https://en.wikipedia.org/wiki/History of Cyprus since 1878

49 European Agency Cyprus. System of Support and Special Education provision. https://www.european-
agency.org/country-information/cyprus/systems-of-support-and-specialist-provision

50 European Agency Cyprus. System of Support and Special Education provision. https://www.european-
agency.org/country-information/cyprus/systems-of-support-and-specialist-provision
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In 1979, the state took responsibility for establishing special schools for learners between the
ages of 5 and 18. By this law, regional multi-disciplinary committees were formed to review
the cases of individual learners referred to special education and recommend the most
suitable educational placement for each learner (1979: Law 47/1979 — Education of Children
with Special Needs in Special Schools & Classes).*! In the 1980s, there was a trend towards
the inclusion of learners with special needs in mainstream schools. In 1993, the Law
24(1)/1993 and its respective amendment provides free and compulsory education at primary
and secondary level. Parents or guardians of children, who fail to register and send them to
school during the specified period, are subject to a penalty.>? The practice of inclusion had no
legislative foundation in Cyprus until the establishment of the Law for the Education and
Training of Children with Special Needs 113(1I) of 1999.53

Law for the Education and Training of Children with Special Needs 113(I) 1999

The policy regarding the inclusion of learners with special needs in mainstream education is
expressed within the Law for the Education and Training of Children with Special Needs 113(l)
of 1999 (Special Education Law 113(1)/1999), the Regulations for the Early Detection of
Children with Special Needs 185(1)/2001>* and the Regulations for the Training and Education
of Children with Special Needs 186(1)/2001. The two latter regulate the implementation of the
law as from September 2001.

The Special Education Law 113(1)/1999 is the legislative framework which regulates: the early

detection of children with special educational needs (SEN); their assessment and the

51 European Agency Cyprus. (1979). The Special Education Law (N.47/1979).

52 Cyprus. (1993). The Compulsory and Free Education at Elementary and Gymnasium Level Law.
http://www.cylaw.org/nomoi/arith/1993 1 024.pdf

53 Cyprus. (1999). The 1999 Education Act for Children with Special Needs (N. 113(1)/1999).

http://www.cylaw.org/nomoi/enop/non-ind/1999 1 113/full.html

54 Cyprus. (2001). The Early Detection of Children with Special Needs Regulations (N. 185(1)/2001).
http://www.moec.gov.cy/eidiki _ekpaidefsi/nomothesia/peri_mihanismou kanonismoi 2001 185 2001.pdf
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development of an individual education plan; their placement in the most appropriate
educational setting with provision of both teachers and educational resources to meet their

needs and the ongoing evaluation of the child’s progress.

According to the law, a child is considered to have a special educational need (SEN) if they
have significantly greater difficulty in learning compared to the majority of children of a similar
age, or if a disability prevents or creates obstacles to them from using the standard educational

facilities and resources available in mainstream schools.

Through the core articles of the law, the state undertakes the early detection of children with
special needs from the age of three. It conducts a full multi-disciplinary assessment and aims
to provide all the necessary measures in terms of curriculum adaptation, technical and staff

support for the children’s effective education, within a mainstream setting.

The state provides free special educational services between the ages of 3 and 18 to learners

who need them (if deemed necessary, education may be extended up to the age of 21).

Learners with special needs should be educated in public schools, which are equipped with
suitable infrastructure, according to the Special Education Law. Indeed, most learners with
SEN are educated within mainstream classrooms, however, special educational provision may
also be given in special units within mainstream schools. Learners participating in the special
units are assigned to a mainstream class, in which they attend inclusive lessons and

participate in selective events.

Although the state provides learners the “opportunity” to enrol in mainstream education, there
are certain factors that prohibit those learners from being fully included. Angelides et al (2004)
noted that “the most important factor that acted as barrier to the implementation of an inclusive

education in pre-primary schools is the children themselves, their views together with the
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emotions they bring and their relationships, and they should be taken into account when

design trainings for teachers”.>®

On the other hand, learners with severe difficulties are educated in special schools. These are
equipped with the appropriate staff (psychologists, speech therapists, physiotherapists, and
other specialists, as well as auxiliary staff) to support and provide essential means to learners
to achieve their mission. In case there is a learner with special needs who cannot attend school
for a long period, due to health or other problems, education may be provided in places other
than public or special schools, i.e. at home or in hospitals.

Special Educational Provision

Special educational provision can take place in any of the state school educational levels.
Hence, pre-primary institutions, primary schools, gymnasia (lower-secondary schools),
lyceum (upper-secondary schools) and technical schools must provide adaptations and

facilities for learners with special needs.

In secondary education, pupils with specific learning difficulties are enrolled in support
programmes, following a decision by the District Committee. Learners are offered educational

support individually or in groups, according to their needs.

Special educational support is usually provided for subjects that learners are examined in at
the end of the school year (Modern Greek, history, physics, and mathematics). Learners are
exempted, for provision of educational support, from lessons that they cannot attend due to
their disability (e.g. ancient Greek and/or a second foreign language). Learners with specific

sensory disabilities receive specialized assistance from the special schools.

55 Angelides, P., Charalambous, C., & Vrasidas, C. (2004). Reflections on policy and practice of inclusive
education in pre-primary schools in Cyprus. European Journal Of Special Needs Education, 19(2), 211-223.
https://doi.org/10.1080/08856250410001678496
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Special units provide more intensive special education to a small number of learners (usually
up to six), while maintaining contact and inclusion with a specific reference class in the school.

If none of these adaptations suit the learner’s needs, they may attend a special school.

Currently, there are six regional special schools for learners with severe learning difficulties:
a school for learners with emotional and behavioural difficulties; a school for learners with
visual impairments; a school for learners with hearing impairments among others. The latter
two schools provide services to learners with visual or hearing impairments who are included
in mainstream schools and to adults requiring specialist assistance or guidance. Specialist
educators are also provided to non-governmental institutions offering specialist services to
distinct groups of learners, e.g., those with multiple or severe physical disabilities. Services
are also provided to learners who are in hospital for a significant period of time or who, for
medical or other reasons, must be educated at home.
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CTtaTtyc Ha npuobuiaBalloTo obpasoBaHue n obyveHmne

Introduction

Contributors: Dita Nimante (University of Latvia, Latvia) and Karel Van Isacker (PhoenixKM,

Belgium)

The Salamanca Statement affirmed that every child has unique characteristics, interests,
abilities and learning needs, and diversity is a characteristic of every human being. Regular
schools with inclusive orientation in the Salamanca Statement are considered as the “most
effective means of combating discriminatory attitudes, creating welcoming communities,
building an inclusive society™®. Inclusive education is closely related to the human right
movement and values of a democratic society. Inclusive education by all means helps to

overcome the existing barriers to learning and development of every child.>’

Inclusive education is a global phenomenon, the United Nations (UN) and UNESCO are two
most important promoters of inclusive education to all member states. The principles of
equality and inclusive education during last 30-40 years have been integrated into the political
documents and legislation of many countries around the world. The inclusive education ideas
have been included in academic research as well as in social and economic policy, both
nationally and internationally. There has been rapid development of both political and scientific
routes of inclusive education. However, inclusive education does not work in a vacuum or in
isolation from other factors that have a bearing on society. Some progress has been made,
countries around the world still face the challenges at different levels. Legislation, political will
is important and very necessary, it is considered to be an important factor for promoting
inclusive education on the systematic level, but it will never be enough, as inclusion and equity
do not work imposed from the above. The current state of progress towards inclusive

education is regularly reported by countries to UNESCO. The UNESCO have been gathering

56 UNESCO. (1994). The Salamanca statement and framework for action on special needs education. Paris:
UNESCO. Page 8.

57 Booth, T. and Ainscow, M. (2002). The index for inclusion. Bristol: Centre for Studies in Inclusive Education.
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information from various countries around the world, analysing it and compiling reports on the
current situation. The last of such reports is produced in 2020: UNESCO report “Global
education monitoring report, 2020: Inclusion and education: all means all”*®. As it is stated in
the report “there are dilemmas and tensions involved in reaching the ideal of full inclusion”%“!:

There are several problems identified:

o ldentity, background and ability dictate education opportunities.

o Discrimination, stereotyping and stigmatization mechanisms are similar for all
learners at risk of exclusion.

o Despite progress, many countries still do not collect, report or use data on those left
behind.

o Millions are missing out on the opportunity to learn.

o A key barrier to inclusion in education is the lack of belief that it is possible and
desirable.

o While some countries are transitioning towards inclusion, segregation is still
prevalent.

o Financing needs to target those most in need.

o Teachers, teaching materials and learning environments often ignore the benefits of

embracing diversity.

Latvia

Contributor: Dita Nimante (University of Latvia, Latvia)

The conceptual understanding of inclusive education in Latvia is very closely linked to
UNESCO broader concept of inclusive education. Inclusive education systems work to identify

and remove barriers to access, participation and success of all learners to education by

58 UNESCO. (2020). Global education monitoring report, 2020: Inclusion and education: All means all. Paris:
UNESCO. https://unesdoc.unesco.org/ark:/48223/pf0000373718

59 UNESCO. (2020). Global education monitoring report, 2020: Inclusion and education: all means all. Paris:
France. Page 5. https://unesdoc.unesco.org/ark:/48223/pf0000373718
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ensuring inclusive education in practice and providing qualitative learning for all diverse
learners. The education system of Latvia has gradually since 2010 developed policy
documents and plans, and instituted mandatory requirements as a way to turn legislature into

practice to insure inclusive education in Latvia®.

However, every country has its own unique and individual context for inclusive education.
There are target populations and certain directions of inclusive education relevant in today’s
Latvia: (1) promotion of inclusive schools, inclusive pedagogy for all learners, (2) including
children with special needs in general education, (3) providing necessary support for children
who have re-emigrated or children with immigration experience, (4) providing education for all
children by including in the education system those who are outside the education system.

As a result of the education reform (competencies based education) in Latvia, it is acceptable
that a general education institution plans flexibly the content of learning and organizes the
learning process according to the needs of pupils and taking into account their abilities.
Schools and teachers are allowed to organize learning activities flexibly and according to the
child's needs, including more flexibility in assessing learning performance than before. There
are inclusion orientated requirements for schools regarding the learning environment: an
inclusive, intellectually and socially emotional development, physically and emotionally safe
learning environment according to the age of pupils and the peculiarities of their
development.®! So, one can conclude that there are the necessary requirements in place in
legislation for implementing inclusive pedagogy and inclusive and friendly, safe inclusive

school environment for everybody.

80 Prudnikova, 1., & Bruveris, I. (2015). Inclusion, legislation and practice: educating students with disabilities —
the Australian and Latvian experiences. SOCIETY. INTEGRATION. EDUCATION. Proceedings of the
International Scientific Conference. Special Pedagogy. 3 (pp. 193-204).

61 Beizitere, |., Grumolte-Lerhe, I., Ziemane, I., & Valtenbergs, V. (2020). leklaujo$a izglitiba bérniem ar
specialam vajadzibam Latvija [Inclusive education for children with special needs in Latvia]. Latvijas Republikas
Saeima. https://www.saeima.lv/petijumi/leklaujosa _izglitiba berniem spec vajadzibam Latvija.pdf
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There are many opportunities for children with special needs and learning difficulties to receive
the necessary support in regular schools. Financial®® and additional resources (for example,
assistants, special education teachers, etc.) for pupils with special needs are provided.

New regulations of the Council of Ministers®® will come into force from 1%t of September 2020.
It is stated in the regulation:

o There is a possibility to receive support measures also for children who do not have
the statement of the state or local government Pedagogical Medical Commissions,
but who have development or learning difficulties; those difficulties can be stated by
the support specialists of the educational institution (educational or clinical
psychologist, speech therapist, teacher speech therapist or special pedagogue), the
necessary support can be organized based on their statement.

o Each educational institution must develop an individual learning plan for the
children who have special needs, the plan should be periodically reviewed.

o An expanded and detailed set of support measures is provided that the educational
institution must provide in accordance with the statement of the child's special
needs.

During last years more and more children with special needs are integrated or included in

regular schools. Consequently, there are less children with special needs remaining in special

62 Grozijumi Ministru kabineta 2016. gada 5. jdlija noteikumos Nr. 447 "Par valsts budZeta mérkdotaciju
pedagogu darba samaksai pasvaldibu visparéjas izglttibas iestadés un valsts augstskolu visparéjas vidéjas
izglitibas iestadés" [Amendments to Cabinet Regulation No. of 5 July 2016 447 "On the State Budget Targeted
Grant for the Salary of Teachers in Municipal General Education Institutions and General Secondary Education
Institutions of State Higher Education Institutions] (2018). Latvijas Véstnesis, 163, 17.08.2018.
https://likumi.lv/ta/id/301070-grozijumi-ministru-kabineta-2016-gada-5-julija-noteikumos-nr-447-par-valsts-budzeta-

merkdotaciju-pedagogu-darba-samaksai-pasval...

53 Prasibas visparéjas izglitibas iestadém, lai to Tstenotajas izglitibas programmas uznemtu izglitojamos ar
specialam vajadzibam [Requirements for general education institutions to admit students with special needs in
the educational programs they implement] (2019). Ministru kabinets. Ministru kabineta noteikumi Nr. 556. Latvijas
Veéstnesis, 240, 28.11.2019. https://likumi.lv/ta/id/310939-prasibas-visparejas-izglitibas-iestadem-lai-to-
istenotajas-izglitibas-programmas-uznemtu-izglitojamos-ar-specialam-vajadzibam
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schools.®* Nevertheless, in the school year 2018/2019 most of the children with special needs
(41% of the total number) received education in special education institutions, acquiring a
special program corresponding to the type of disorder, and 13% of children with special needs
acquired the general education program together with other students in general education
schools®. In the coming years, the education system must be ready to provide adequate
support in general education institutions to a sufficient number of children with special needs.
The major challenge would be to provide inclusion for children with special needs in all aspects

of school life.

According to the Central Statistical Bureau®® of Latvia since 1990, as the result of migration,
the population of Latvia has reduced by almost half a million (457 thousand). Due to
international long-term migration the number of population in 2010-2018 dropped by 126.1
thousand. In 2018, 10.9 thousand persons arrived in Latvia for permanent stay (period of time
equal to one year or more) (9.1 % more than in 2017), while 15.8 thousand persons left — 12.1
% less than in the previous year. To support re-emigrated children and children who had
immigration experience in the education system there are regulations developed envisaging
that local governments should be able to redistribute the state budget earmarked grant to
support educational institutions for the education of re-emigrated and immigrant children.®’

Extra consultations for children who experience difficulties are provided.

64 Beizitere, ., Grumolte-Lerhe, |., Ziemane, |., & Valtenbergs, V. (2020). leklaujosa izglitiba bérniem ar
specialam vajadzibam Latvija [Inclusive education for children with special needs in Latvia]. Latvijas Republikas
Saeima. https://www.saeima.lv/petijumi/leklaujosa_izglitiba berniem_spec vajadzibam_Latvija.pdf

65 Beizitere, I., Grumolte-Lerhe, I., Ziemane, |., & Valtenbergs, V. (2020). leklaujosa izglitiba bérniem ar specialam
vajadzibam Latvija [Inclusive education for children with special needs in Latvia]. Latvijas Republikas Saeima.
https://www.saeima.lv/petijumi/leklaujosa izglitiba berniem spec vajadzibam Latvija.pdf

66 Central Statistical Bureau. (n.d.). Immigration, emmigration and net migration.
https://www.csb.gov.lv/en/statistics/statistics-by-theme/population/migration/key-indicator/immigration-
emmigration-and-net-migration

67 Grozijumi Ministru kabineta 2016. gada 5. jdlija noteikumos Nr. 447 "Par valsts budZeta mérkdotaciju
pedagogu darba samaksai pasvaldibu visparéjas izglitibas iestadés un valsts augstskolu visparéjas vidéjas
izglitibas iestadés" [Amendments to Cabinet Regulation No. of 5 July 2016 447 "On the State Budget Targeted
Grant for the Salary of Teachers in Municipal General Education Institutions and General Secondary Education
Institutions of State Higher Education Institutions] (2018). Latvijas Véstnesis, 163, 17.08.2018.
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One of the challenges for the education system of Latvia in the inclusive context of the last 20
years is “children outside the education system”, it means that there is a certain number of
children who were not registered in the education institution at the age of the mandatory
education. The Guidelines for the Development of Education for 2007-2013 mentioned that
5.6% of all children are outside the education system®. Already at that time, one of the
possible explanations was inaccurate registration of children, as well as the non-involvement
of local governments in solving this problem. The number of unreported children has
decreased significantly over the years. The 2018 annual report of the State Education Quality

Service had already indicated relatively fewer such children: 1130 children®®.

Bunrapus

ABTopu: AHgpeaH Jlasapos (CHL ,Acounauuna Mapusa Kiopn — MCA), npod. anH. CHexaHa
Mnueea u acucteHt A-p Banepua ButaHoBa (Codwmncku yHuBepcuteT "CB. KnnmeHT

Oxpwuackn")

MocneaHnsaT MOHUTOPUHE Ha 06pa3oBaHMETO (BKMOYMTENHO NpuobLlaBallo obpasoBaHue) B
Bbnrapua 6ewe unssbpweH npes 2019 r. YceunuaTta 3a mogepHusnpaHe Ha cuctemara 3a
obpasoBaHue u oby4veHne npoabPKaBaT, HO NOAOOPSBAHETO Ha HEWHOTO KayecTBo,
3HayeHVe 3a nasapa Ha Tpyda u npuobwasal, xapaktep npoab/kaBa Aa 6Obae

npean3BmKaTerncrTBo.

[emorpadckute TeHAEHUMN 1 HapacTBaLMUST HEAOCTUN HA YMeHUs 03Ha4aBaT, Ye bbnrapus

TpsiGBa Aa MHBECTMpa noseYe B KBanudukaumaTa Ha HacToswaTa n 6baewara cu paboTHa

https://likumi.lv/ta/id/301070-grozijumi-ministru-kabineta-2016-gada-5-julija-noteikumos-nr-447-par-valsts-budzeta-
merkdotaciju-pedagogu-darba-samaksai-pasval...

68 |zglitibas attistibas pamatnostadnes, 2007.—2013. gadam [Guidelines for the Development of Education 2007-
2013]. http://izm.izm.gov.lv/normativie—akti/politikas—planosana/1016.html

69 |zgltibas kvalitates valsts dienesta 2018. gada publiskais parskats [Public Report of the State Education
Quality Service] (2018). IKVD. Riga. https://ikvd.gov.lv/wp-
content/uploads/2019/09/2018 IKVD_Gada p%C4%81rskats 1.pdf

50


https://likumi.lv/ta/id/301070-grozijumi-ministru-kabineta-2016-gada-5-julija-noteikumos-nr-447-par-valsts-budzeta-merkdotaciju-pedagogu-darba-samaksai-pasval
https://likumi.lv/ta/id/301070-grozijumi-ministru-kabineta-2016-gada-5-julija-noteikumos-nr-447-par-valsts-budzeta-merkdotaciju-pedagogu-darba-samaksai-pasval
http://izm.izm.gov.lv/normativie–akti/politikas–planosana/1016.html
https://ikvd.gov.lv/wp-content/uploads/2019/09/2018_IKVD_Gada_p%C4%81rskats_1.pdf
https://ikvd.gov.lv/wp-content/uploads/2019/09/2018_IKVD_Gada_p%C4%81rskats_1.pdf

Y@
MyHub 604454-EPP-1-2018-1-LV EPPKAS-IPI-SOC-IN 2"

cuna. H606XO,EI,VIMOCTTa oT o6yquV|e n I'IpeKBaJ'IVICbI/IKaLI,I/Iﬂ Ha Bb3paCTHOTO HaceJieHne e

ronama, Ho y4acTtmeTo B 06yquV|eTo 3a Bb3pacCTHN € HUCKO.

MpecTwXbT Ha yunTenckaTa npodecus e HACHK, a paboTHaTa cuna B YYUTENICKUSI CEKTOP
3acTapsia. Kato HauvH 3a noBuLIaBaHe Ha NpUBIeKaTenHOCTTa Ha npodecusiTa ce BauraT
sannatute. [pegnpveTM ca CTbMKM 33 YBENMYaBaHe Ha MNPUMOXMMOCTTa Ha

npodgecrmoHanHoTo obpasoBaHue n obyveHmne (MOO) kbM nasapa Ha Tpyaa.

3akoHbT 3a NpeayyYurMLLHO M y4unuuHo obpasoBaHne B Bbnrapua’™, nocrtaea kaTo
HauuMoHarneH npuopuTeT obpasoBaHNETO, KOETO TpsibBa Aa 6Gbae NOOKPENEeHO OT cnegHuTe

npuHUUNNn:

e OpMeHTauust KbM MHTEPECUTE U MOTMBALMATA HA OETETO U YYEHMKA, KbM
Bb3pacTOBUTE M COLMAITHMUTE NPOMEHM B XXMBOTA UM M KbM CNOCOBHOCTTa MM Aa
N3non3eaT KOMMNETEHTHOCTUTE, KOUTO Ca YCBOMIN Ha MPaKTUKa;

e paBeH AOCTbN 4O BUCOKOKAYEeCTBEHO 0Opa3oBaHME N BKIOYBAHE Ha BCAKO AeTe
N BCEKWN YYEHUK;

e paBHO TpeTMpaHE U HEAUCKPUMMHALMS B NPESYYUSTULLHOTO U YYMIULLHOTO
obpasoBaHue ".

B unen 178, naparpad 1 ce kasBa, 4ye obuwara nogkpena 3a NMYHOCTHOTO pa3BUTUE Ha

JeuaTta, Haco4yeHa KbM npegoTBpaTdABaHe Ha y4yebHu 3aTpydHEeHUus, e BKIYBaAHETO Ha

OTAEeNHN aeua B AeMHOCTU cnopen TexHUTe HyXXau, KaTto Hanp.:

o OO6yyeHune upes3 JONBIHUTENHU MOAYNN 3a Aeua, KOUTO He BnaaeaT 6bnrapcku
e3VK - LeNHOCTTa Ce N3BbPLUBA OT yYUTENUTE B rPYNn B 4ETCKUTE rpaguHu;

e [lpunaraHe Ha nporpamu 3a NCUXOMOTOPHO, KOTHUTMBHO U €3MKOBO pa3BuTHE,
nHOVBMAYyanHa v rpynosa paboTta ¢ yCTaHOBEHU €3UKOBU U / UM €MOLMOHATTHO-
NOBeAEHYECKN U / NI CEH30PHM 3aTpyOHEHNS - AEMHOCTTA Ce M3BbpLLUBA OT
ncuxoror, noronea unv gpyr negarornyecky cneumnanuct, npyu HeobxoammocT —

pexabunutatop/noronen (Cnyx n pev) n ap.

70 3akoHBbM 3a NMPedyyYuUnuUWHO U y4UIuWHO obpasosaHue 6 bbzapusi.
http://lll.mon.bg/uploaded _files/ZAKON_za_preducilisnoto_i_ucilisnoto_obrazovanie_EN.pdf Pages 1-2.
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LlFIJ'IOCTHaTa noakpena 3a JIMYHOCTHOTO pa3BUTUE B yHUInLle, KOATO € HaCco4eHa KbM BCUYKU
aeua B noaroTBUTEnHU rpynn 3a npegyyvyunuuiHo ydunuiuie n BCUYKM y4eHUUU B KracHaTta
CTas, ocurypsdsa TAXHOTO y4Yactue B O6paSOBaTeJ'IHVIFI npouec n DEeNHOCTUTE Ha yymnnumieTo

M BKIO4YBa:

e Pabota B ekun mexay yunTtenu n apyru negarormyeckn cneunanncTu;

e KapuvepHa OpUEHTaUMs Ha yYEHUUUTE;

e JlMxBEeHM OENHOCTY;

o  BuGIMOTEYHO-NHDOPMALMOHHN YCIYTU;

e 3apaBHM IpMXKn Bb3 OCHOBA Ha UHAOpMaUMst OT poanUTeNs, NpeacTaBuTenNs Ha
OeTeTo Unv AocTaB4yMKa Ha rpwkun 3a OETETO, 34PaBOC/IOBHOTO CbCTOSAHNE HA
OeTeTo U MeANLNHCKUTE N3CreaBaHnst U KOHCYNTUpaHe 1 B3anmMogemncTBme CbC
34paBHUS CNeunanucT B 3gpaBHUS KaOMHET B YYMIULLETO;

e [lpenocTtaBsiHe Ha OBLLEXUTUE;

e HacbpyaBaHe ¢ MOpanHu 1 MaTepuanHn Harpagu;

e [leHOCTM 3a NpefoTBpaTsiBaHe Ha HAaCUNMETO M NpeodonsaBaHe Ha NpobremMHo
nosegeHue;

e [leHOCTM 3a NpeBeHUMst Ha y4ebHM 3aTpyaHEHUS, BKIIOYMTENHO noronegnyHa
pa6orTa.

O6warta nogkpena 3a NUYHOCTHO pasBUTUE B yYMNULLE C Lien NpegoTBpaTsiBaHe Ha y4eOHu

3aTpyaHEeHUA € BKIN4YBaHETO Ha OTAENTHN yYeHUUn B OEenHOCTU KaTo:

e [JlonbnHUTEnHo oby4yeHne nNo NnpeamMeTn ¢ akLeHT BbpXy 00y4eHNeTo no
ObNrapckn e3uk, BKINIOYUTETHO rPAMOTHOCT Ha YYEHMUM, 32 KOUTO ObNrapckuaT
€31K HE € MbPBUSAT;

e KoHcynTauuun no TeMu 1 AOMbAHUTENHN KOHCYNTaUMm No TEMN N3BbH PELOBHOTO
y4yeBHO BpeMe;

e JloronegunyHa (noronegnyHa) pabota CbC CTYOEHTU.

PaboTtaTta B ekun mexay yunmtenu u apyri negarormyeckn cneumanmctv BKITYBa AUCKYCUM
no BbNpocu n obmeH Ha gobpu npakTnkK, paboTelum CbC CbLLMTE Aela 1 yd4eHnun, 3a ga ce
nosuwmn edEeKTUBHOCTTA Ha negarormdecknte nogxoaun. Yuutenute, pabotewm B
OOLLMHCKNTE OETCKM FpaduHK, yumnuuwia u obcnyxeallun 3BeHa, no3HaBaT U M3Nonsear

pa3nuyHM BugoBe oblia nogkpena 3a NMYHOCTHOTO pas3BuTME B npsikata cu pabota. Te
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obcbXaaT AeNHOCTU, CnodenaT nHpopmMauusa 1 4obpu negarorMyeckn NpakTUKK B nogkpena
Ha BCUYKM yyuTenu ga nogobpaT paboTaTa cv € Aeua WM yYeHUUM B KracHaTa cras. Te
npoBexaaT pPedoBHM Cpel C NpeBaHTMBHA Len Mexay marnka rpyna yyuTenu u apyru
negarorMyecku crneunanucTy B geTckarta rpaguHa, CboTBETHO, MEXAY KNaCcHUSi PbKOBOAUTEN,

yqautenn n apyrun negarorm4eckm cneymnanncTtu B y4UNMLEeTO.

JonbnHuTenHa nogkpena 3a NIMYHOCTHO pas3BuTME Ce agpecupa M B uneH 187, kouto
AedvHUpa YeTUpK rpynu nuua cbe cneuuanvanty obpasosatenHu notpebHoctu (COM)™t —

B PUCK, B TanaHTun, C XpPOHU4HU 3abonsBaHusA U Taknea OT MapruHanuampaHu rpynu.
HonbnHutenHarta noakpena 3a JIMYHOCTHOTO pa3BUTUE BKITHOYBA:

e [lcuxocoumanHa pexabunurtauus, pexabunuraumsa Ha cnyxa v pedra, BusyanHa
pexabunutaums, pexabunutaunsa Ha KOMyHUKaTUBHWN pa3CcTpoNCTBa 1 OU3NYECKn
yBpexaaHus;

e OcurypsiBaHe Ha AOCTbMNHA apxXUTEKTypHa, obwa n cneunannsvpaHa cpea 3a
noaapbXKKa, TEXHNYECKN CbOPBXKEHNS, cneumanm3npaHo obopyaBaHe,
ANOAKTMYECKM MaTepuann, MeToaonornm u cneunanuncTu;

o OcurypsiBaHe Ha 00y4eHune no crneumanHn NpeamMeT 3a YY4eHLUM CbC CEH30PHM
yBpexaaHus;

o PecypcHa nogapbxka.

AbpxaBHUSAT obpasoBaTeneH craHgapT 3a npuobuiaBallo obpas3oBaHve M 0Gy4yeHue’?
onpeaens ycrnosusaTa u pega 3a npegocTtaBsHe Ha obLia nogkpena 3a JIMYHOCTHOTO pas3BuTUe
Ha feuaTta M yvyeHuuuTe; KakTo M yCcrioBudaTa M peda 3a npegoctaBsiHe Ha AOMbIIHUTENHA
nogkpena 3a NIMYHOCTHOTO pa3BuUTME Ha Adeua u ydeHuum no un. 187, an. 2 ot 3akoHa 3a
NpeayYMnmLHOTO U YYUIULLHOTO o6pa3oBaHme 1 NpeaoCcTaBAHETO Ce OCHOBAaBa Ha OLeHKaTa

Ha TeXHUTEe nHansnayanHn HyXxamn, Kakto h U3rotBAHETO Ha NaH 3a nogKpena Ha AeTeTo unn

71 3akoHBM 3a NPedyyunuUHO U yHuUnulHo obpasosaHue 8 bbnzapus
http://lil.mon.bg/uploaded_files/ZAKON_za preducilisnoto_i_ucilisnoto_obrazovanie EN.pdf ctp. 60-61.

72 Hapedba 3a npuobwasauomo obpasosaHue [The State Educational Standard for inclusive education] (2017).
http://www.sbubg.info/files/naredba_priobshavasho.pdf
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y4eHUKa OT €eKun 3a nodkpena 3a JIMYHOCTHOTO pa3Butne B AeTCKaTa rpaanHa wuin B

yumnuueTo (3anoseara 3a npuobLuaBallo o6pa3oBaHue).

I'Ion,ernaTa 3a JINYHOCTHOTO pa3BUThE Ce npeaoctaBA B CbOTBETCTBME C MHOAMBUOYaAlNMHUTE
o6pasoBaTenH|/| FIOTpGGHOCTVI Ha BCAKO AeTe U BCeKn y4eHUK 1 Cce OCbllueCTBdABa OT y4nutesnm
n gpyrn nepgarormd4eCkn cneumannCtn B AeTCKaTa rpaguHa wunn ydyunuue - ncuxonor,
negarorm4eckn CbBeTHUK UMK negarormnd4eckn cneumannmctn B UEHTbpa 3a pa3BUTUE Ha
JIN4HaTa nogkpena, KOMTo opraHn3npaTt n KoopanHmnpart npoueca Ha npegocrtaBAHe Ha obuwa
n agonbJHUTENHA nogkpena 3a JIMYHOCTHO pa3BuTUE Ha Aeua M ydeHuun no 3anoBen Ha

OVNpeKTopa Ha geTckaTa rpagnHa unn ydmnuule B Ha4anoTto Ha BCAKa yqe6Ha rogunHa.

Mpe3 2019 r. MuHMCTEpPCTBOTO Ha 0OOpa3oBaHMETO M Haykata 3anoyHa pabota no
HaLMoHanHa nporpamMa 3a gecerperauns B 06pasoBaHneTo. blogkeTbT € eAnH MUIMOH NeBa
(MONOBWH MWUMMOH €BPO), KOWTO LLIE NMOKPUE TPAHCNOPTHUTE pasxoan Ha OOLWUHUTE, y4ebHn
nomarana, Kakto M OONbNHUTENHM OEeNHOCTM 3a fdeua, poautenu un ydutenu. OcBeH
obpasoBaTenHusa edekT, nporpamarta 3a gecerperauns B o6pasoBaHMETO MMa U coumnarnHo
Mpn M3BbpPLLBAHE Ha OLlEHKA Ha MHAMBMAOYANHUTE HYXXOW Ha Aela U YYeHUUm cneumannctuTe

OT ekuna no 4n. 68, 2 3aabImKUTENHN:

e 3nonseanTte MeToA0N0rMmM 3a oueHka, ogobpeHn ot MMHUCTEPCTBOTO Ha
obpasoBaHuneTo u HaykaTa (MeTogonorus 3a oueHka Ha obpasoBaTtenHuTe
notpebHOCTM Ha Aeua n ydyeHnumn, Metogonorus 3a yHKUMOHaNHa oLeHKa 1
paboTa C geua ¢ KOrHUTUBHU YBPEXOaHUsSl U ayTUCTUYEH CMEKTbP Ha pa3BuTume,
MeToaonorvs 3a oueHka Ha MHAMBUOYaNHUTE HYXXOW Ha Aeua U y4eHUUm ¢
MHOXEeCTBO yBpexaaHus), Metoam 3a BepbanHa n HesepbanHa oueHka -
cuctema PECS, MACATON, koMyHUKaumsa pbka B pbka, metog Tadoma, meTtoq
C-MAP u gpyrn meTtoam, ctTaHgapTU3auUOHHN UHCTPYMEHTH 3a paHu - TecT
"Binet-Terman" Tectsante Wexler n gp .;

e BsemaHe npeasua obpasoBaTenHMTe N NMNYHUTE MNOCTMKEHUSA Ha 4ETETO Unn
YUYEHUKa;

e BsemaHe npeasua COUManHOTO U EMOLNOHANHOTO pa3BUTUE Ha AETETO UNn
YYEHUKa;

¢ V3nonssaHe Ha hopManHu n HepopmManHu MeToamn 3a HabngeHNe N OLEHKa;
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e M3nonssaHe Ha nHdopMaumdaTa 3a AeTeTo N y4eHuKa, NocoYeHa B YneH 22
jocera.
B cvotBeTcTBME ¢ MexayHapoaHaTa knacudpukaumss Ha YHKUMOHMPAHETO Ha YOBEKa,
yBpexaaHusaTa 1 3gpaBeTo Ha CBeToBHaTa 3apaBHa opraHusaumsa (C30) - ICF™ u npeasua
MexayHapoaHa knacudukaumsa Ha sabonsasaHusaTa Ha C30 - ICD 1074, oueHkaTa Ha geua u
yYEHUUN Ce M3BbpLBA C MHOMBMAyanHa KapTa 3a OUEHKa Ha HyXauTe Ha OeTeTo unu

y4YeHUuKa. C'b,D,bp)Ka cnegHnTe KOMMNOHEeHTU:

o OueHka Ha PYHKLMOHMPAHETO Ha OETETO MM YYEHUKa;
e MHeHue Ha ekuna, U3BbLPLUMM OLleHKaTa Ha MHAUBUAYAITHUTE HYXOW OT
pecypcuTte, Heobxoaumm 3a AOMbIIHUTENHA Nogkpena 3a NMMYHOCTHOTO pa3BuUTHE
Ha 0eTeTo UIu y4eHuKa;
¢ OnpegensiHe Ha cneuM@UYHOCTTa U BMAA Ha JONblHMTENHaTa nogkpena -
KpaTKOCpO4YHa Unn ObNroCpoYHa;
e [Ipenopbka 3a nanonseaHe Ha Apyru ycryru, BKITIOYUTESTHO COLMAnHU yCnyru,
Unun 3a yyactume B Apyru 4ENHOCTN.
B mMomeHTa gencreaT HAKOSKO nporpamMu 3a npuobuasailo obyyeHme B bbnrapusa. Tosa ca
,3ae0H0 Moxem noseye '’®, "HaumoHanHa nporpama 3a MpeBeHUMS Ha YYUIULHOTO
Hacunue'"’®, "EgHo yuyunuwe 3a Bcudkn'’’. MOH M3rotTBA MOHUTOPUHI Ha TAXHOTO

oCbllecTBABaHe.

73 World Health Organization. (2001). International Classification of Functioning of Man, Disability and Health.
https://www.who.int/classifications/icf/en/

74 World Health Organization. (2010). International Classification of Diseases - ICD 10.
https://icd.who.int/browse10/2010/en

5> 3aedHo moxem nogede [Together we can do more]. http://uchabulgarski.bg/about/

76 National programme for prevention of school violence. https://www.unicef.org/bulgaria/en/together-against-
violence-schools

7T EQHO yyunuuwe 3a ecuyku [One school for all]. https://www.ela-bg.eu/bg/programa-edno-uchilishte-za-vsichki-
faza
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Belgium
Contributor: Karel Van Isacker (PhoenixKM BVBA, Belgium)

Belgium level

Belgian authorities initiate services and regulations inspired by UN and EU legislations on their
education system. Belgium with its four autonomous regions provides various implementation
based on the local needs and global trends. Each region follows different regulations to make
its education system more inclusive and accessible for pupils with disabilities. As addressed
in the UN regulation and EU legislations, Belgium provides equal opportunity in education for
pupils with disabilities. These pupils can choose special education; however, with the M-

Decree legislation, mainstream education with social support is recommended.

Flanders level

The Flemish government is bound by the International Convention on the Rights of Persons
with Disability (CRPD)’8. This convention guarantees the principle of non-discrimination and
inclusive education rights. After the Flemish Parliament ratified the UN Convention on the
Rights of Persons with Disabilities in 2009, the Flemish Community legally reinforced the right
of pupils with special educational needs to be enrolled in mainstream education, through

passing the M-Decree in 2014, with measures including:

1. Updating the definition categories for pupils with special educational needs, including a
category for children with autism.

2. Requiring mainstream schools to make reasonable adjustments, such as providing
specialist equipment and support staff to accommodate pupils with special education

needs in the mainstream system, and requiring mainstream schools to only refer a pupil

78 United Nations. (2006). Convention on the Rights of Persons with Disabilities.
https://www.un.org/disabilities/documents/convention/convention _accessible pdf.pdf
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to special education once all such “reasonable adaptations” have been tried.

3. Providing parents of a child with special educational needs who disagree with a school’s
refusal to enrol their child with the right to appeal to a Student Rights Commission
(Commissie inzake leerlingenrechten or CLR). This commission is comprised of experts
and was created by the Parliamentary Act of 2002 on Equal Educational Opportunities79.

The M-Decree strengthened the registration right for pupils with special needs. The new rules

distinguish between pupils who have/not a report from CLB which determines if they need

special education or inclusive mainstream education.

According to Codex Vlaanderen®, the Decree on measures for pupils with special educational
needs, the Flemish community regulated the educational system with its all stakeholders in
order to be more inclusive. The Flemish community appointed an institution especially for
inclusive education and pupils’ special needs (CLB) and provides economical support for the

pupil with special needs.

Cyprus

Contributors: Marianna Gregoriou, Angelos Nicolaou and George Milis (EUROCY
Innovations Ltd, Cyprus)

The current situation of Inclusive Education in Cyprus

Currently in Cyprus, full time education is provided for free and is compulsory for all children
between the ages of 5 to 15. The education system is highly centralized, as it is controlled by

the state. The education system is divided into pre-primary education (age of 3 to 6), primary

9 Parliamentary Act on Equal Educational Opportunities. (2002).
http://www.ejustice.just.fgov.be/cgi loi/change lg.pl?language=nl&la=N&cn=2005071549&table name=wet

80 Decreet betreffende maatregelen voor leerlingen met specifieke onderwijsbehoeften. (2014).
https://codex.vlaanderen.be/Portals/Codex/documenten/1024474.html
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education (age of 6 to 12) and secondary education that is divided into Gymnasium (age of
12 to 15) and Lyceum/Technical school (age of 15 to 18).

All children with special educational needs (SEN) are referred for assessment to the school
committee, which decides in which school setting each child fits better and what adaptations
are required to achieve its full potential. In case parents do not agree with this decision, they
have the right to appeal.

According to statistics, in 2014/2015, 5 559 students, i.e. around 7 % of all primary and
secondary school students, were officially recognised to be requiring special needs education.
Most of them (80%) were integrated in the general classes of mainstream schools. As per
recent statistics (2017) of the European Agency for Special Needs and Inclusive Education,
there were in total 9 469 cases of children officially diagnosed with a special need and from
those, 7 862 were educated in mainstream groups/classes for at least 80% of the time, 959
were in special units in mainstream schools, whereas 220 were educated in separate special

(pre)schools®L.

Special Schools - Curricula and courses

Children with SEN attending mainstream schools usually face mild learning difficulties, while
those attending special education schools face greatest learning difficulties.

The focus of the curricula of special schools lies in skills development in the areas of self-help
and independence skills, social and emotional interaction, recreation and communication, as
well as vocational training. In case children can follow certain elements of the mainstream

curriculum, then such elements are included in their individual educational programme (IEP).

The Director of each special school makes decisions regarding the pupils and the

courses/subjects included in their school curriculum. Pupils study what they can according to

81 European Agency Cyprus Data. https://www.european-agency.org/data/cyprus/datatable-
overview?year=2014 2015#tab-0
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their educational level and there is no compulsory curriculum that should be followed. Pupils
should have their own IEP, as it is important not only for learning, but also for developing as

individuals.

The IEP focuses on different areas, including the psychological, social, educational, and pre-
professional, and is designed based on the abilities, weaknesses, and special characteristics
of each pupil. The IEP is drawn up by the special needs coordinator in cooperation with
parents and is based on the suggestions contained in the report provided by the District
Committee of Special Education; it is then approved by the Head of the respective Directorate
of the Ministry of Education and Culture.®

Inclusion in pre-primary mainstream education

Pupils with SEN who can follow certain courses or classes in mainstream schools are

allocated to the mainstream provision of special education, and not to a special school.

In pre-primary education, teachers have the flexibility to adjust teaching methods and take the
time to alternate and repeat specific educational targets. This prevents the exclusion of some
children with SEN from mainstream classroom teaching (Inclusive Early Childhood Education
(IECE) project, Example of IECE provision: Cyprus p. 3)%. Specialist educators must
cooperate and interact with the pupil’s teacher to develop and deliver an individual education
plan for each pupil. Unless there are exceptional circumstances, these services should be
provided within a class at the pupil’s local school, which should be equipped with all necessary

adaptations and resources.

82 Ministry of Education and Culture Cyprus. Special Education.
http://www.moec.gov.cy/eidiki _ekpaidefsi/en/infoserv_special ed referral recruitment process.html

83 Inclusive Early Childhood Education (IECE) Project. Example of IECE Provision: Cyprus.
https://www.european-agency.org/projects/iece/examples-inclusive-practice-ece
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Recently, the national curriculum for pre-primary education was assessed and restructured to
focus on skills development rather than on knowledge acquisition (including individualized
instructions, new methodological approaches, etc.).

Inclusion in primary mainstream education

In primary education, if attendance in certain courses in the mainstream classroom does not
meet learners’ needs, then learners can use this time for getting support from special
education, speech therapy or attending the special unit of the school in which they are

allocated.

Special Units in mainstream education

Special units provide more intensive special education to a small number of learners (usually
up to six), while maintaining contact and inclusion with a specific reference class in the school.

If none of these adaptations suit learners’ needs, they may attend a special school.

Inclusion in secondary mainstream education

In secondary education, pupils with specific learning difficulties are enrolled in support
programmes individually or in groups, according to their needs. Special educational support
is usually provided for courses/subjects in which pupils are examined in at the end of the
school year, such as Modern Greek, History, Physics and Mathematics. Learners are
exempted for provision of educational support, from courses that they cannot attend due to
their disability (e.g. ancient Greek and/or a second foreign language). Learners with specific

sensory disabilities receive specialized assistance from the special schools.
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Cyprus Educational System under Reform

The Cyprus Educational system is under the process of reforming to achieve better results
and to become more inclusive.®* Some of the key changes related to inclusive education are

listed below:

o Since 2017, all teachers who want to be appointed in public schools need to
succeed in written examinations (Law 127(1)/2015, The new Appointee system).85

o During the academic year 2017-2018, a plan for allowing school units to operate
with more autonomy and set their own objectives, which will be tailored to the needs
and demands of pupils, teachers, and the school unit itself was developed (in pilot
phase).

o During the academic year 2019-2020, a project for modernizing special and
inclusive education was initiated, and

o During the academic year 2020-2021, the new evaluation system for teachers that
aims to improve the quality of the education system is scheduled to be
implemented.

More details can be found at: https://eacea.ec.europa.eu/national-

policies/eurydice/cyprus/national-reforms-school-education _en

84 EURODICE Cyprus National Reforms. https://eacea.ec.europa.eu/national-policies/eurydice/cyprus/national-
reforms-school-education_en

85 EURODICE Cyprus National Reforms. (Law 127(1)/2015) The new Appointee system.
https://eacea.ec.europa.eu/national-policies/eurydice/cyprus/national-reforms-school-education_en
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KoMneTeHTHOCTM M Harmacu Ha np|/|o6u_|,a|3au_|,|/|ﬂ YHUUTETICKA

nepcoHarsl 3a HaCbp4aBaHeE Ha I'IpI/IO6LLI,aBaLL|,OTO npenogaBaHe

BbBegeHue

ABTop: Dita Nimante (University of Latvia, Latvia)

Mo-wmnpokoTo pasdbupaHe Ha npuobwaBawoTo obpa3oBaHWe O3Ha4yaBa, Y€ MacoBUTE
yunnuiia Tpsibea ga ce OTBOPAT 3a BCUMYKM Aeua, KaTo NpefoCcTaBAT paBHU U KadeCTBEHU
obpasoBaTenHM Bb3MOXHOCTW, 3a Aa OTIOBOPSAT Ha HYXOUTEe Ha BCUYKM YYEHMLMW.
MprobwaBawoTo obpas3oBaHMe M3MCKBa yuunuuiata ga ce NpoOMEHAT U ga pearnpaT Ha
BCUYKM y4allM ce, @ UMEHHO Ha Te3u, KOUTO Ce cumTaT 3a ,ySa3BUMKU® 1 ,Xopa C yBpexaaHuns".
Toea npegnonara, 4Ye yuyutenute B pefdoBHUTE yuyunuwa TpsabBa ga vMMaTt MoNoXUTENHU
Harnacu n ga BspBaT, Y€ BCUMYKM YYEHUUM umaT cnocobHOCTTa Aa yyaT M CbluecTByBaT
negarorMyeckn cpenctesa, KOMTO Aa AadaT Bb3MOXHOCT Ha BCUMYKM Jdeua gda yyaT B
npuarencka, 6esonacHa u npuobliaBawa cpepa. Yuntenute Tpsbsa fa ce oTHacAT
NOSNIOXXMUTEMNHO KbM COBCTBEHMSA CU KamauuteT M da HOCAT OTFOBOPHOCT Aa HacbpyaBaT
YYEHETO 3a BCUMYKM cBOM ydeHuuun. Kakto Gewwe npennoxeHo ot dopnvH n Yembbpc,
OCHOBHUSAT yuYUTEN € HaNn-BaXKHUSIT KOMMOHEHT B ycnexa Ha npuobLiasawoto obpasoBaHme.
Poy3 nobaes kbM Tasm NOroBopka, Ye y4mTenuTe ca KrntovoB eneMeHT B U3rpaxkgaHeTo Ha no-
npuobuwasalum yymnuwia. 3a ga pabotu B npuobLuaBalla KnacHa crasd, yYutendar ce Hyxjae
KaKTO OT MOMOXUTESTHO OTHOLLEHME KbM npuobLiaBawoto obpasoBaHme, Taka U OT ,3HaHue
3a“ BKNOYBaHETO, ,NpaBeHe” n ,BApBaHe“ B Hero. C gpyrn gymwn, yuntendar Tpsbsa ga
npakTukyBa npuobLiasailo obpasoBaHue, KaTto ro ,npasu’, ,3Hae“ Kak ga ro npasu u ,Bapea‘
B TOBa, KoeTo npaBu. Poy3 nocouyBa, 4e yuuTenute TpsibBa ga 3HaAT cnegHoTo 3a

npnobuwaBawoto obpasoBaHue:

o Crtparterum 3a npenogasaHe

o VHBannAHOCT 1 crneumnanHn Hyxam

o Kak yyaTt peuarta

e KakBo TpsbBa aa HayyaT geuarta

e OpraHusauua n ynpasneHve Ha KnacHarta cras

o Kbae ga ce nonyyun nomoly, Korato € Heob6xogmMmo
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e WpeHTuduumpaHe 1 oLeHKa Ha TPYAHOCTUTE
e OueHKa 1 MOHUTOPUHI Ha 0Oy4YeHMeTo Ha aeuaTa
e 3akoHogaTeneH v NoNMTUYECKN KOHTEKCT

.[paBeHe" o3HavaBa:

I'IpeprLu,aHe Ha 3HaHuATa B AelcTBue

lMpemnHaBaHe oTBb pednekcmBHaTa npakTuka

M3nonaeaHe Ha gokasaTernicTea 3a nogobpsisaHe Ha NpakTukaTa

HayueTe ce kak oa paboTuTe KakTo C Koneru, Taka u ¢ geua
o CraHeTe npodecnoHanucT Ha ,aKTUBUCT"

Bsapara B npuo6LiaBalyoto o6pasoBaHue o3HavyaBa:

e Ye BcuuKM geua cu cTpyBaT aa ce obydasaT

e Ye BcMYKM geua moraT ga ce yyart

e [la umat cnocobHOCTTa Aa NPOMEHSAT XUBOTA Ha Aeuarta

e Ye nogobHa paboTa e TAXHa OTrOBOPHOCT, @ HE camo 3ajava 3a cneumanmctu. "
MpuobwaBawmte yuntenu TpsibBa [a npuTexaBaT MOMOXUTENHN Harnacu Kakto KbM
obpasoBaHMeTo no npuobuiaBaHe, pasHoOOpasneTo B KMacHaTa crad, Taka U KbM
yBpexgaHuaTa B [OOMbSIHEHME KbM CbAbpPXaHMEeTO W Nefarormyecknte 3HaHus Ha
npuobuwapawiata negarornka. OcBeH ToBa yumTenute Tpsibea Aa npunarat CBOMTE 3HaHMS B

npakTukaTa, kKaTo HeNPeKkbLCHATO OTpa3siBaT Hanpeabka.

Latvia
Contributor: Dita Nimante (University of Latvia, Latvia)

Latvia has been influenced by the political move towards inclusive education, therefore in
2019/2020 the newly developed initial teacher education programs, master level programs in
educational sciences and doctoral level programs in educational sciences have adopted ideas
of inclusive education by integrating new courses and new content related to inclusive
education. Those programs are intended to prepare both practicing teachers and future
teachers to work in the inclusive school environment. It is known from the research that
teachers who already serve in the general education system lack necessary education in
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inclusive and special education for working effectively in an inclusive environment®. Teachers
lack knowledge and tools to cope with children with special needs in mainstream classes and
to deal with wide learner diversity, including children with special needs in today’s schools.
This could be partially caused by the situation that the general education teachers historically
were not educated to deal either with special education issues or inclusive education issues
in their initial education. At the same time, the current general education system is held
responsible for the teaching and advancement of all pupils including those with special needs.
Although teachers generally have positive attitudes towards inclusive education as such® it is
not enough, they do need specific knowledge, skills and competencies to implement inclusive
education in practice®®. The lack of those specific competencies can be one of the factors,
why the progress of inclusive education in practice in Latvia is relatively slow, as the teachers

are the most important factor for implementing inclusive education in practice.

The newly developed “Professional Standard for Teachers™® (which is approved in 2020,

June) states several duties and tasks of the teacher clearly related to inclusive education:

o “to systematically find out the learner's individual development, learning,
personality, and social growth needs, language and civic competence for the
planning and implementation of a child-centred learning process;

o in cooperation with colleagues in the educational institution to plan a coordinated

learning process with the aim to include all learners and promote their growth;

8 Raséevska, M., Nimante, D., Umbrasko, S., Simane, |. Martinsone, B., & Zukovska, |. (2017). P&tijums par
bérniem ar specialam vajadzibam sniedzamo atbalsta pakalpojumu izmaksu modeli ieklaujoSas izglitibas
TstenoSanas konteksta. (Projekta Ilguma Nr. ZD2017/20386, projekta LU registracijas Nr. L-20386-ZR-N-040).
LU.

87 Raséevska, M., NTmante, D., Umbrasko, S., Simane, |. Martinsone, B., & Zukovska, |. (2017). Pétijums par
bérniem ar specialam vajadzibam sniedzamo atbalsta pakalpojumu izmaksu modeli ieklaujoSas izglitibas
Tstenos$anas konteksta. (Projekta Iiguma Nr. ZD2017/20386, projekta LU registracijas Nr. L-20386-ZR-N-040) LU.

88 Nimante, D. (2018). Competent Teacher for Inclusive Education: What Does it Mean for Latvia? In L. Daniela
(Ed.) Innovations, Technologies and Research in Education (229-244). Newcastle upon Tyne: Cambridge
Scholars Publishing.

89 Profesijas standarts. (2018). https://visc.gov.lv/profizglitiba/dokumenti/standarti/2017/PS-048.pdf

64


https://visc.gov.lv/profizglitiba/dokumenti/standarti/2017/PS-048.pdf

Y@
MyHub 604454-EPP-1-2018-1-LV EPPKAS-IPI-SOC-IN 2"

o to plan an inclusive learning process and environment, setting specific results to be
achieved for each learner and choosing appropriate methods, techniques, tools and
resources;

o to create an inclusive, intellectually stimulating, emotionally and physically safe
learning environment by supporting the learner's dignified, responsible and safe
behaviour, implementing the appropriate development needs of each learner
approach;

o to cooperate with colleagues in the educational institution and parents of the learner
identifying individual learning needs, planning and implementing solutions;

o to implement a learning process that meets the needs of the learner's individual
development and is close to life situations;

o to use various teaching methods, techniques and teaching aids in accordance with
the needs of the learner's individual development and the learning outcomes to be
achieved;

o in cooperation with other teachers, pedagogical support staff, the management of
the educational institution, the learners and the learners' parents, to communicate
information regarding the learner's growth, performance and the necessary support
for the improvement of learning”.

To prepare both pre-service and in-service teachers it is important to educate teachers either

in initial teacher education programs® or in professional development courses®:.

% Nimante, D., & Repina, N. (2018). Inclusive education for pre- service teachers in Latvia - what are the learning
outcomes for pre-service teachers? In: 11th annual International Conference of Education, Research and
Innovation (ICERI), Dates: 12-14 November, 2018, Seville, Spain: Proceedings, Ed. L. Gémez Chova, A. Lopez
Martinez, I. Candel Torres, Seville: IATED Academy, doi: 10.21125/iceri.2018.2452

91 Bethere, D., Neimane., | & Us¢a, S. (2016). The opportunities of teachers’ further education model
improvement in the context of inclusive education reform. In 2nd International Conference on Lifelong Education
and Leadership for ALL, Proceedings (pp. 288-298). Liepaja: Liepaja University.
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Bunrapus

ABTopu: AHapeaH Jlasapos (CHL ,Acounauuna Mapusa Kiopn — MCA), npod. anH. CHexaHa
Mnneea u acucteHT A-p Banepua ButaHosa (Codumicku yHusepcutetT "CB. KnuvmeHT

Oxpwuackn")

AHanM3bT Ha Ta3n Tema Le nokaxe TPeBOXHa TEHAEHUMUS, KOSTO 3HAYUTENHO 3aTpyaHsBa
TpaHcdepa Ha obpasoBaHune. B Bbnrapms oT MHOro roguHn yumTenckaTta npodgecus He ce
ueHn. PaboTaTta e Texka. 3annaTtaTa e HenpuenekatenHa. lNegarormyeckute cneumanHocTy
B YHMBEPCUTETUTE CEe MOCTbMBAT C HaW-HUCKA OLlEeHKa ... BCUMKO TOBA BeYe MMa YXKacHu
nocneguun. lpenogaBaTenckuaT CcbCTaB 3acTapsiBa. MHOro ydMtenu ca B MEHCUMOHHA
Bb3pacT, 3all0TO HAMAa MIlaan Xopa, KOMTo Aa rm 3amecTtaT. CnoMeHaBaMe BCUMYKO TOBA,
3alWo0TO MMa npsika Bpb3ka C bakTta, 4Ye Obnrapckute yuutenu umaT 3aTpyaHeHus C
npuobuaBalloTo obpasoBaHue. B bbnrapus ,Tpaguumsita® 3a geua cbC Ceumantn HyXXam e

[a nocelasart crieumanH yuyunuuia.

TpsibBa obaye ga kaxem, ye obpasoBarenHata cuctema ce € NPOMEHWUIa MHOro, HO
yumTenuTe 4o rofnsiMa cTeneH ca B cblums ctaTtyc. MHOro oT Tax JOpwu M3nNuTBaT HOCTanrms
no ctapara cuctema. [Jopmn korato Mnag yumTen 3a Nbpeu NbT NABa B YYUNULLE UK aeTcka
rpaguHa, Tom / Ta He e 4OCTaTbYyHO NOArOTBEH 3a Tas3n paboTa OT yHMBepcuTeTa u Ton / T4
3anoyBa fa y4uum ,3aHasta” OT Mo-Bb3pacTHUTE cu korern. CnepoBaTernHo crapuTe
obpasoBaTenHu Harmacu ce npegaBaT WM MHOTO TpyaHO ce envMmuHupat. ETo 3awo
onpeaeneHo TpsibBa Aa 3asBMM, Ye Mma ouwe MHoro paboTta ¢ negarorm4yeckust nepcoHan B
Bvnrapus, 3a ga nmame HaucTuHa npuobuiaBallo obpasoBaHune. Pasbupa ce, MHOro ce

npasu, 3a Aa ce NPOMEHW TOBa.

Hanocneabk cumbuosata mexay CTUNoBeTe Ha npenojaBaHe Ha yyuTens U CTUNoBeTE Ha
obyyeHne Ha y4veHuMKa C OOyuMTeENnHW 3aTpygHEHWs apTUKynupa npunaraHeTo Ha
yHMBepcanHusa yvyebeH ausarviH, y4yebHust gu3anH, am3anHa Ha vHOuBuayanHaTta y4vyebHa
nporpama, npuobwasawma AusavH 3a pabota CbC CEMEWCTBOTO W OOWHOCTTa,
npuobuwaBaliata KnacHa cragd M nnaHa 3a npunaraHe Ha paspaboTeHuTe NpoekTn B

CbOTBETHUA KOHTEKCT Ha OKOJIHaTa cpeaa.

YunTensT, KOMTO MMa Bofella ponst B NO3UTUBHOTO NpuobLyaBawo obpasoBaHue, MoXe Aa
npocneau GraronpusiTHa NepcnekTuBa 3a BCAKO AeTe / YY4eHUK, kaTo eddeKkTUBHO npunara
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ncunxornorn4eCcknTe 1 negarornd4eckm rnporpamm, KOUMTO Ca YyCBOUITM B XOO4a Ha CBOATa

KBaJ'II/I(bVIKaLl,I/IFI N OONMbIIHUTENEH OMUT.

MprobLwaBawmaT yumten e noeeve ot yunten. Te TpsibBa ga onpegenaTt ObaeweTto Ha
CBOUTE YYEHWUWM KaKTO C MNO3UTMBM3bM, Taka W C NMAEPCKM YMEHUSA, CBbp3aHu C

(*)OpMVIpaHeTO Ha yBepeHa JINYHOCT BbB BCAKO AETEe.

Bcekn yunten TpsibBa na 6bae npuobLuaBally yuuTen U Te ca Hal-BaXXHWUSIT MOCMaHWK Ha

npuo6bLuapalloTo obpasoBaHme, 3aL0To:

e Te TbpCAT, HAMUPAT M NOCTUrAT XapMOHMS B pasnuunsaTa mexay geua /
YYEHULUN, yYUTENN 1 poauTenu;
e Te oTKpMBAT M NpMEMAT PasnUKNTE KaTo LIEHEH Pecypc;
e Ypes npuobLiaallo obpas3oBaHne, 3HaHUS U y4eHe Te 06UKHOBEHO
npocnegsasat NbTa Ha NpuobLuaBaLLoTo 06LEeCTBO.
HacTtosawmnte Hacokn 3a obyyeHune 1 BKNtoYBaHe Ha Aeua ¢ obyunTenHu 3aTpygHeHus ca ga
ce TMOCTUrHe BMCOKO Ka4yecTBO Ha TAXHOTO obpasoBaHue. HeobxogMmo e TakoBa
obpa3soBaHue, 3a ga ce OCUrypmn Bb3MOXHO Han-4o6poTOo BKNOYBAHE U coLMarnHa MHTerpaums
Ha Te3n geua. 3HAYEHWETO Ha BCUYKM TE3N MNPUOPUTETU U WU3UCKBaHWUS B MnpoLeca Ha
BHeapsiBaHe Ha npuobuwasauwo obpasoBaHMe € ©OescrnopHo. EdektnBHOCTTa MM e
3HaA4YMTENHO No-ronsiMa, KkoraTo AencTBaT eaHOBPEMEHHO. ToBa ca HSKOW OT YCNoBusTa U
N3NCKBaHUATA, OT KOMTO AelaTta Ce HyXX4asaT, 3a Aa CTaHaT no-yCcneLHu, no-KpeaTuBHU, no-
obpa3oBaHu, No-ypaBHOBECEHN U OOpoaeTENHN N Ha-BeYe a He XMUBEAT C naesTa, Ye He
ca 4acTt oT 0bwecTBoTO U Ye He ca npueTn (oT Tpuukos npe3 2015 r.). ETo 3awwo Hue kaTo
Bb3pacTHM TpsiOBa Ja MOXeM Aa v obrpagum ¢ Harm-godpoTo, KOETO MOXEM, U Aa Cb3Aadem
TakbB TMCUXOMOMMYECKN KNumaT, B KOWTO Te Aa MoraT YCMnewHO [a pasBuAT CBOUTE

NoTEHLUWanH1M CUNn n cnocobHocTu.

B npoueca Ha n3bop Ha CTuUn Ha yvyeHe npu paboTta ¢ y4eHULmM ¢ 0byunTenHm 3aTpygHeHns
ce peanuaupa npouec Ha CbTPYAHMYECTBO M aKTUMBHA KOMYyHMKAUWA B OyanHUSA NpoLec:
yumTen - yyeHuk. B To3n nnaH ctunoeeTe Ha obyyeHune TpsabBa aa 6baaT rbBKaBu crnopen
KOHKpeTHaTa CUTyaumst U KOHKPETHUTE y4yacTHMUM, a MMa u pa3HoobpasHa negarornyecka

KOMYHUKaLUKnA.
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3HauuTeneH caktop npu n3bopa Ha onpegeneH cTun Ha oGpasoBaHve B NpeayYmnuLHa u
HayanHa yuyunuiiHa Bb3pacT € YecTtoTata Ha HedopManHoTO B3aMMOOEWCTBME MEXAY
yyawute u ydutenute U agMUHUCTPATUBHUA NEpPCcoHan Ha yuunuweto. Pesyntatute oT
0OyYEeHMETO Ha YyYeHUUMUTE C OBy4MTENHU 3aTPpyAHEHUS He ce BIUSIAT Npsiko OT
HedopmanHuTe B3aMMoAencTBMA. Hanuumeto Ha  NO-MHTEH3MBHa  HedopMmanHa
KOMYHMKALMS MeXay YYUTenu v / unu agMMHUCTPaTMBEH NepcoHan U y4eHuUmM ocTaBs Mo-

CUIMHO BITNAHNE BBbPXY:

e [loBulIaBaHe Ha MOTMBaLMSITA 3@ YYEHE 33 YYEHMKa C 0BYyYMTENHM 3aTpyOaHEHNS;
e [ONOXMTENHO NTIMYHOCTHO M COLMAIHO pa3BUTNE Ha YYeHMKa C 0B0YYUTENHN
3aTpyaHeHuss;
e ApantvBeH n3bop Ha y4ebGeH CTUM OT yYeHUKa CbC 3aTPyAHEHUSI B YYEHETO
cnopes CbabpXKaHNETO U U3NCKBAHMSATA Ha yunTens;
e 360pbT Ha NpuemMnmB CTUI Ha NpenogaBaHe, KOMTO ce OLeHsIBa OT y4YeHuKa CbC
3aTpygHEHUsI B YYEHETO.
B npuoGLyaBallaTa knacHa ctasi B AeTckata rpagvHa v / Unu HavyanHoTo YYUIULLE BCUYKK
yyalm, yumTenu u xopa, ydacTeawm B obGpasoBaHMeTo, TpssbBa Oa cnaseaTt onpeaeneHun

npaBuna 3a BKI1HO4YBaHe. ﬂpaBMHaTa 3a BKJ1lOYBaHeE Ca KaKTo cregBa:

e [1bNHO BKNIOYBAHE HA BCUYKM YYEHMLM B 3aHMMaHMATa Npe3 KnacHarta ctas npes
A€EHs1, KakTo B 0Bpa3oBaTteriHu, Taka U B U3BbHKITACHU OENHOCTY;

e Pe3ynTaHTHW 1 UHTEH3MBHM HMBA Ha KOMYHMKALMA KaKTO B KracHaTta cTasi, Taka
1 Npes3 uHTepBanuTe;

e ExegHeBHa opraHusaums Ha KnacHaTa cras;

e [bBKaBa agantauusa n mogudurkaumsa Ha ydyebHaTa nporpama;

e MHauBmayanHo nnaHvpaHe 3a BCEKWN OEH;

e EdexTnBHO NpegocTaBsHe Ha MHAUBMAYaNHa NOAKpena ¢ pecypcu Ha obua,
AOMbIIHUTENHA M cneuumanHa nogkpena;

e  HauBmayanHo NpunoXeHne Ha NOMOLLHWM YCTPOWCTBA M MOMOLLHM TEXHOSOMN;

e Pabora 3aegHo nnu U3BbpLUBaHE Ha onpeaeneHn AeNHOCTU (BKITHYNTENHO
y4yeHe 3aefHo C ,pasnuyHn’ yueHumum);

e [lonNoOXMTENHO OTHOLIEHNE KbM NOBEAEHMNETO B EKCTPEMHN / N3BbHPEHN

cUTyauun.
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B 06006LueHVe, cregHnTe akUeHTU BaXkaT 3a BCEKU yyuTen, KOMTo paboTu C ydeHuum c

O6y‘-| UTENHN 3aTpyaHEeHUA:

e PasnuyHo Bpeme 3a npenogaBaHe U y4eHe 3a OTAENHUS YYEHNK;

e Y4yeHe C Manku CTbMKK;

e Y4yeHe 4ypes noBeye NpakTUKM U BbBEXOAHE Ha eNleMeHTUN OT yveHe, 6basnpaHo
Ha NPOEeKTY;

e YyeHe c emouUnU;

e B3semaHe npensua Ha CEH30PHUSA NPOdOUI Ha YYEHUKA;

e BsemaHe npeaBua Ha UHTEPECUTE Ha YYEHUKa;

e [lonnceH30pHO NpeacTaBsHe Ha MHgopMauus;

e  WHCTpyKuunTe ca NHAMBUAYanHu 3a KOHUEHTpUpPaHe BbpXY KOHKPETHUSA YHEHUK;

¢ Konn4yecTBOTO Ha MHCTPYKUMUTE Ce Onpeaens OT HYXXAWUTe Ha Aeuara, a He oT
agMVHUCTPATUBHUTE U3NCKBAHNA (MPOABIMKUTENHOCT Ha ypouuTe,
nocrnegoBaTenHocT U ap.);

e Y4yebHuTe MaTepunanu ca knacuduumpaHn nNo CroXHOCT;

e [lpun BCAKO HMBO Ha TPYOHOCT YMEHUATA Ce NornbLLaT B NNaBHOCT, Npeaum Aa
npeMmHaT KbM cnegsailoTo HUBO;

e Ha BCAKO HMBO, OCbLLECTBABAHE Ha BPb3Ka MEXAY PasfyHN eNeMeHTH, KOUTO
ce oBnagsaBaT U He AobaBsAHe Ha HOBM TeMU B OOLL, aCnekKT;

¢ AKO e Bb3MOXHO, BbBeXAaHe Ha "npegoTepaTumMm rpeLlkn” obydeHne 3a
NnoBuLIABaHe Ha MOTMBALMATA HA YYEHULUTE;

e He ce gonycka aBTOMaTtU4HO U3MbITHEHUE;

e KbMm oTgenHuTe nporpamun TpsibBa aa ce o6aBAT 4ONbAHUTENHN PeECypcu 3a
o6La MoTMBaLMSA 1 CAMOKOHTPOS Ha YYEHULMTE;

e Y4yeHuuute TpAbBa ga 6GbaaT opMeHTUpaHu KbM pasbupaHe n obmmncnsaHe Ha
CbOTBETHUTE 3adauu;

e CnasBaHe Ha pyTuHa U puTyanu;

e EnvMmuHnpaHe Ha OOMbIHUTENHWU UK CRyYarHW OPa3HUTENN;

e [lpaBeHe Ha MHOro NOBTOPEHUS;

o Kopekuun ce NpaBAT No BpeMe Ha rpeLuKu;

o OOGsiCHEHME Ha KOpeKumuTE;
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e Karo ce B3eme npenBua Mankuar ycnex;
e PecypcHa noagkpena;
o (OOyueHneTo TpsbBa Oa ce N3BbLPLUBA B MHTEPAKTUBHMW, KPEATUBHN U NHOBATMBHU
Moaenu;
¢ Heobxoanmo e obyyeHune 3a UMNOPTMPaHE Ha KOMMNOHEHTU Ha UrpaTa;
o (OOyueHuneTo Tpsbea na 6bae 6e3onacHo;
e BknoyBaHe Ha KOHTEKCT Ha CeMEeNCTBOTO U ODOLIHOCTTA;
e Yyactune Ha 0o6poBONLY;
e Y4yeHe C 13non3BaHe Ha NOAXOAALLM NOMOLLHM CPeACTBa U MOMOLLHU
TEXHONOrNMN.
HAama HannyHu rotoBM yHMBEpPCAnHW PeuUenTu U NpeanucaHus 3a OTAENHUA YYEHUK C
00yunTenHN 3aTpygHEHUs B Kraca, HO KoraTto yuuTendar ce cbobpasn ¢ obcbaeHuTe oowm
MOZEnNwW, npunara CBOUTE KOMMETEHUMM W NeJarormdeckn onuTt, [o0poaeTenHoTo
N3Non3BaHe Ha pasnnyHM NoAXoAsLmM y4ebHN CTUMOBE e NPUCHLCTBAT; YYUTENAT LWe paboTu
CbC 3aJ0BOSICTBO C y4YeHMKa C OOyu4uTenHu 3aTpygHEHUss U TO3M YyYEeHMK C OByuymTenHu
3aTpy4HEeHUs LWe rnoceljaBa yvyvnuueTo, We Ce yy4um C yOoBONCTBUE M TPYAHOCTUTE B

obyyeHneTo wWwe 6baaT NpeoaorneHn ¢ nekoTa.

Belgium
Contributor: Karel Van Isacker (PhoenixKM BVBA, Belgium)

The M-Decree regulation®? brought extra requirements, as extra formational and psychological
supports, for the teaching staff in the field. Because of these requirements, the regulation

provides extra supports for teachers. Besides, there is no structural and sustainable financing

92 M-decreet. (2014). https://onderwijs.vlaanderen.be/nl/grote-liinen-van-het-m-decreet
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model to achieve inclusion. However, the European Accessibility Act®® aims to support
stakeholders in the field of inclusive education regarding materials and services.

The pedagogical counselling services employ competence supervisors that help teachers
broaden their competences so that they can optimally deal with pupils with specific educational
needs.

The counselling services do this in 3 ways:

o Inform about what the M-decree entails.
o Offer support at school and classroom level, by giving tips to the teacher and the
school.
o Stimulate cooperation between schools and teachers and work on expertise
development in support networks (operational from 1 September 2017).
On the other hand, in the 2017-2018 academic year, the Flemish government offers free

refresher projects for dealing with the specific educational needs of pupils.

Training programs offer specific sessions to the teaching staff according to the needs and

levels of their pupils.
For primary and secondary education:

o The training M-decree: Motor, motivation, and possibilities94- teachers and school
administrators will learn how you work with all actors in and around the school.

o The V-eSperAnZa9s - is the refresher course that teaches how to collaborate more
inclusively with all actors in order to provide pupils with special educational needs

opportunities for their development.

93 European Accessibility Act.
https://ec.europa.eu/social/main.jsp?catld=1202#:~:text=The%20European%20accessibility%20act%20is,EU%2
Oleading%20t0%20costs%20reduction

94 M-decreet: motor, motivatie en mogelijkheden. https://www.arteveldehogeschool.be/opleidingen/bijscholingen-
en-studiedagen/m-decreet-motor-motivatie-en-mogelijkheden

95 Prioritaire nascholing M-decreet V-eSperAnZa. (2017).
https://www.katholiekonderwijs.vlaanderen/nieuws/prioritaire-nascholing-m-decreet-v-esperanza
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o KITS96 - powerful indicators for an accessible school to develop knowledge and
skills to work with inclusion and specific educational needs. Coaching sessions are
part of the project.

For secondary education:

o Expedition M®" (not valid yet) - a search for sustainable integration of inclusive
action and thinking.

o The M-decree as an engine for excellent education®® - teaches, through cases,
which theoretical frameworks and practical tools are indispensable in school and
classroom, so that pupils with specific educational needs can be supported
optimally.

Examples and best practices

Name Target Method Findings References
group
Bert has a Pupils with Individually Individual https://www.klasse.be/
physical disabilities Adapted implementation
disability and | (Physical Curriculum helps pupils to
completed his | disability in do normal
school career | this case) curriculum in
in a normal their way
school
The power of | Teachers Co-teaching, | Co-teaching https://www.klasse.be/
co-teaching in | who teach Experience helps teachers
the M-Decree | the children | sharing to improve their
with skills and
disability knowledge.
Besides,
cooperative
teaching
methods are

9% KITS: Krachtige indicatoren voor een toegankelijke school.
http://www.onderwijs.vlaanderen.be/sites/default/files/atoms/files/lUCLL-16 17.docx

97 Expeditie M. https://www.ovsg.be/expeditie-m

%8 Het M-decreet als motor voor uitmuntend onderwijs. https://pro.g-
0.be/blog/Documents/SDL_motor_uitmuntend _onderwijs.pdf
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Name Target Method Findings References
group
possible in
every lesson
New A-stream More relaxed | Still processing | https://www.youtube.co
pedagogical pupils curriculum, m/
Approach in more time to
GO! individual
Atheneum interaction.
Herzele Teachers are
not teaching
directly but
coaching.
Bilingual Deaf and Teaching This method http://www.es.sainte-
classes for hearing - both pupils in | gives deaf and
deaf and impaired bilingual hearing-
hearing- children (French and | impaired pupils
impaired French- immediate
pupils Belgian Sign | access to the
Language same skills
Teacher of Teachers Co-teaching, | Teachers help
the year 2019 | who teach Experience each other to
is 3 co- the children | sharing, overcome the
teachers with cooperative problems and
disability teaching improve the
quality of the
class
Differentiation | Pupils with | All teachers Hard to https://www.klasse.be
on 4 tracks: special work with a implement as
all pupils at needs and 4-track policy | the process
their own their to easily requires long
pace teachers in | differentiate | term patience
the inclusive | in the but results show
classroom. | classroom, how track suits
the pupils them best.
work at their
own pace
and learn to
assess their
level.
Classical Pupils with Manual tasks | It helped to https://www.klasse.be/
teaching at special and online calm down
the needs games used | pupils in the
blackboard is in the class and teach
impossible classroom them actively
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Name Target Method Findings References
group
#DoeGewoon | Pupil with Experience Success https://www.oudersvoori
: the stories of | disabilities Sharing, Stories, peer nclusie.be/
Felix and Success motivation helps
Ward Stories to encourage
pupils with
disabilities to be
included in the
society

Cyprus

Contributors: Marianna Gregoriou, Angelos Nicolaou and George Milis (EUROCY
Innovations Ltd, Cyprus)

Inclusive Education and Children with Disabilities

The goal of inclusive education is to transfer the message that “every learner matters and
matters equally”. Unfortunately, not all professionals share the same value, as they continue

to marginalize certain pupils who encounter a disability from entering mainstream education.

According to the World Health Organization (WHO), in 2017, “children with disabilities were

amongst the most marginalized and excluded groups of children”.®®

Many factors can help in facilitating inclusion and equity in education, some of them being the
pedagogical staff skills and attitudes (one of the main), the pedagogical strategies, access to
the curriculum, the infrastructure, the funding for resources, the professional development,

etc.

Inclusive education teachers have a very important and challenging role to play, as they need
to find and apply methods to enhance equal opportunities and quality education to all learners

by promoting the interaction and participation, so all learners can enjoy a meaningful learning

99 World Health Organization. 10 facts on disability. https://www.who.int/features/factfiles/disability/en/
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experience and engagement in other activities. Teachers need to collaborate with other
professionals for a more holistic support.

Teachers’ beliefs on inclusion in Cyprus

Back in 1979, the practice of inclusion had no legislative foundation in Cyprus, but at this point
the state took the responsibility to provide special schools for learners with disabilities. In 1999,
the “Law for Education and Training of Children with Special Needs 113(l) 1999 was
established. As Helen Phtiaka noted in her study in 1999 “despite the passing of the 1999 law,
the notion of special schooling co-exists alongside the notion of integration, whereas inclusive
education remains a rhetorical term, mentioned occasionally in official documents as a

synonym to integration”

In another study about Cypriot teachers’ attitudes and beliefs regarding inclusive education, it
is stated that “teachers tend to think on the basis of a medical and charity model, and they
favour special schooling for specific groups of children”.1? (Phtiaka & Simeonidou, 2009) One
might think that Cyprus was at the beginning of gaining an understanding on what inclusion is
and the importance that it has for all the children, not only those who have a special need, as
research suggests the numerous potentials that inclusive education has for all learners.
Angelides, Stylianou and Gibbs are exploring how Cyprus Universities are responding to the
challenge of inclusive education. They identify certain factors that act as barriers in the
development of inclusive practices by lecturers.'®® These factors are related to the curricula,
since there is a different understanding on what inclusive education is and this creates
confusion among students, with a lecturer reporting: “I cannot give a definition for inclusive

education. The point is that inclusive education does not appear clear in the curriculum and

100 Symeonidou, S., & Phtiaka, H. (2009). Using teachers' prior knowledge, attitudes and beliefs to develop in-
service teacher education courses for inclusion. Teaching And Teacher Education, 25(4), 543-550. doi:
10.1016/j.tate.2009.02.001

101 Angelides, P., Stylianou, T., & Gibbs, P. (2006). Preparing teachers for inclusive education in Cyprus.
Teaching and Teacher Education, 22(4), 513-522. doi: 10.1016/j.tate.2005.11.013
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we do not have a common policy as a university. Each one teaches whatever they want and

sometimes we contradict each other”.

The other factor stated was about the notion of inclusion. According to the researchers there
were different interpretations and different means used by professionals to define inclusion.
“A large group supported the view that inclusive education emerges from the field of ‘special’
education, a number of others that it deals with education of the disabled, some others that its
main concern is children categorized as having special needs, and a few that the term means

the movement of some children from ‘special’ to ‘regular’ schools”.

Another factor is the different levels of culture between teachers, with an example of a
candidate teacher being explained in this study. “The way of my teaching was determined in
a great degree by the teachers | observe to teach in the classes | do my practical training.
Even if in some cases | disagree with the practice of the teacher, because she contradicts with
what | learned at the university, most of the times | do the same and little by little | assimilate

it to my practice®.

A more recent study held in 2013 notes that professionals still share the same beliefs.°> More
specifically “the Cypriot educational system is still highly segregating in its philosophy and
does not fully support the active inclusion and participation of all children in the school life”
and "inclusion is concerned only with the education of specific groups of children; the medical
model is still prevalent within inclusion discourse; and inclusion is understood as consisting of
different levels.” (Mamas C, 2013)

Inclusion vs Integration

It is important to understand that inclusion and integration are two separate things. Inclusion
aims the full participation of all students in the classroom, as it is the process of teaching

children in such a way that could benefit all children, since all children are learning in a different

102 Mamas, C. (2013). Understanding inclusion in Cyprus. European Journal of Special Needs Education, 28(4),
480-493. doi: 10.1080/08856257.2013.820461
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way. Integration, on the other hand, mainly focuses on absorbing children with special needs

in the mainstream education.

Following the integration approach, children with SEN should fit in the mainstream classroom
and thus, to accommodate their needs, the course would need to change. In the Inclusion
approach, the focus is mainly on improving participation, not only for the children with SEN,
but also for all other children and to accommodate learner needs. For that, the whole school
would need to change.

Professional beliefs and attitudes towards inclusive education are very important, as their
beliefs affect decisions regarding students who enter mainstream education. If professionals
do not favour inclusion, then more children will just be integrated in mainstream education,
rather than be included. It is important when trainings for professionals are designed to
address beliefs and attitudes before and after and, in addition, establish a common

understanding and clear guidelines towards inclusion.
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[MpoabrrkaBallo npodpecnoHanHo pasBuTune KbM

npuobLiaBallo obpasoBaHue

Available trainings in Latvia
Contributors: Svetlana Surikova and Gunta Silina-Jasjukevica (University of Latvia, Latvia)

A crucial element in the development of inclusive practice is a better preparation of and
support for teachers. According to the regulations of the Council of Ministers, the Republic of
Latvia, No 569 "Regulation regarding teachers’ mandatory education and vocational
qualification, and teachers’ professional competence development procedures" (2018), a
general education teacher is responsible for his/her professional competence development
and should attend professional competence development programmes of a least 36 hours
every 3 year in total. Latvian pedagogues’ professional competence development
programmes (both free of charge and with a fee) on various topics, including inclusive
education are implemented by several higher education institutions, special education
development centres, vocational education competence centres, etc. According to the
regulations of the Council of Ministers, the Republic of Latvia, No 187 “Regulations regarding
the Criteria and Procedures for Granting the Status of a Special Education Development
Centre to a Special Education Institution” paragraph 4.6 and 4.7, during a calendar year these
institutions should organize at least two informative educational activities, including
professional development events for teachers regarding inclusive education and assistance
opportunities for learners with special needs and also should regularly inform about the events
organized by special education development centres and their specific offers for improving
teachers’ professional competence. Usually these development centres offer 6-12 hour
courses in inclusive education to mainstream school teachers and other interested persons.
In turn, the higher education institutions offer 12-72 hour courses in inclusive education
(usually for a fee). The development and improvement of course programmes takes place

continuously, considering the suggestions and recommendations of teachers.

Available teachers’ professional competence development programmes in Latvia
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Training topic

Provider

Description

Technologies and their
opportunities to
reduce special
pedagogical needs in
the learning process
for pupils with severe
cognitive disabilities

Riga Lower
Secondary School
No 1l -
Development
Centre

A teacher professional competence
development programme (A, 8 hours)
provides practical advice on implementing
Widgit symbols, how to use those
symbols not only for a child with severe
cognitive disabilities, but also, e.g., in
daily routine, daytime organization,
behaviour regulations in school
environment to facilitate not only the
acquisition of basic learning skills, but
also reading skills, the ability to memorize
a poem or song, as well as to perceive
the main educational content (facts,
regularities) in science.

Psychological
pedagogical
evaluation of the
learner's intellectual

Riga Lower
Secondary School
No 1l -
Development

A teacher professional competence
development programme (A, 8 hours)
provides answers to the following
questions:

development in the Centre o How will the form of the individual

period from 7 to 12 curriculum plan change?

years of age o How to draw up an individual
curriculum for an educational
programme?

o How to implement it in a mainstream

school?

Psychological and Riga Valdis Avotins | A teacher professional competence

pedagogical
evaluation of
intellectual
development of a pupil
with learning
disabilities in the
period from 7 to 12
years of age

Lower Secondary
School -
Development
Centre

development programme (A, 8 hours)
increases the teachers' professional
competence to teach pupils with learning
disabilities; presents the procedure, its
results and analysis; promotes the ability
to see the learner's resources and
provide a feedback; teaches to create an
individual educational programme
acquisition plan; provides experience in
organizing inter-institutional cooperation,
creating productive changes in
educational institutions without losing
basic values.
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Training topic

Provider

Description

Planning and
conducting a
pedagogical process
for pupils with learning
disabilities

Riga Valdis Avotins
Lower Secondary
School -
Development
Centre

A teacher professional competence
development programme (A, 8 hours)
raises the professional capacity of
teachers who teach pupils with learning
disabilities; presents the restructuring and
management of the educational process;
provides experience in the development
of an individualized learning process and
the use of technology to reduce special
pedagogical needs; develops skills in
organizing work of the school support
team and introduces an assessment of
performance progress of pupils with
learning disabilities.

Strategies for
managing, correcting
and preventing
aggression in pupils'
behaviour

Koknese Lower
Secondary School -
Development
Centre

A teacher professional competence
development programme (A, 8 hours)
introduces the following topics:

o The concept of behaviour. Factors
influencing behaviour and its
manifestations.

o Assessment of pupils' behavioural
problems and communication
difficulties in an educational
institution.

o Aggressive behaviour, its causes
and correction possibilities in an
educational institution.

o Possibilities of solving behavioural
problems in an educational
institution. Principles of complex
correction of behavioural disorders.

o The role of a supportive educational
environment in the management of
pupils’ behaviour and personal
development.

Diverse learning
strategies for
organizing a digital
and meaningful
learning process for

Koknese Lower
Secondary School -
Development
Centre

A teacher professional competence
development programme (A, 6 hours)
introduces such topics as:
o Pupils with special needs in an
inclusive education process.
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pupils with special
needs

O

O

Lesson models in organizing a
meaningful learning process.

The use of a variety of digital tools to
organize a modern and meaningful
learning process for pupils with
special needs.

Organization of a modern,
competence-based educational
process for pupils with special
needs.

Pedagogical and
correction work for the
organization of a
gualitative educational
process in special
education
programmes

Koknese Lower
Secondary School -
Development
Centre

A teacher professional competence
development programme (A, 6 hours)
introduces the following topics:

O

Down syndrome, correction
possibilities in teaching and
upbringing process.

Sensory motor abilities - the basics
of a child's comprehensive
development.

The importance of the propaedeutic
period in the educational process.
Didactic principles and a lesson’s
structure in special education
programmes.

Possibilities of multisensory
correction in the educational
process.

Opportunities for developing life skills
in the educational process for pupils
with severe cognitive disabilities.
Competence-based learning within
practical, real-life tasks.
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Psychological
pedagogical
evaluation of pupil's
intellectual
development
(procedure, results
and their analysis,
feedback, individual
educational
programme acquisition
plan, organization of
inter-institutional
cooperation) in the
period from 7 to 12
years of age

Koknese Lower
Secondary School -
Development
Centre

A teacher professional competence
development programme (A, 8 hours)
introduces the following topics:

o Pupils with special needs.

o Psychological pedagogical
evaluation of the pupil’s intellectual
development, its results and
analysis.

o Development of an individual
educational programme acquisition
plan.

o Possibilities of organizing inter-
institutional cooperation for ensuring
the educational process of pupils
with special needs.

Planning and
management of the
pedagogical process
(elements of
individualized learning
process, organization
of school support team
work, evaluation of the
pupil's performance
progress) for pupils
with mental and
severe mental
development
disorders, mental
health disorders

Koknese Lower
Secondary School -
Development
Centre

The following topics are considered in the
A program for the improvement of
teachers' professional competence (A, 8
hours):

o Pupils with special needs - mental
development disorders, severe
mental development disorders and
mental health disorders.

o Elements of the individualized
learning process for learners with
special needs and the necessary
support measures.

o Evaluation of the dynamics of pupils
with special needs performance.

o Organizing educational institution’s
support team work.

Promoting intellectual,
emotional, social and
physical development
of pre-school and
primary school
children

Jelgava Lower
Secondary School
"Valdeka" -
Development
Centre

A teacher professional competence
development programme (A, 8 hours) is
designed to increase the professional
competence of teachers for promoting
intellectual, emotional, social and physical
development of pre-school and primary
school children in the learning process,
especially of children with various /
multiple functional disorders. There is an
opportunity for teachers to work
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practically and share experience, improve
and try different methods that correspond
to the child's skill level, to update
alternative communication methods and
peculiarities of children's sensory abilities
development.

Planning and
management of the
pedagogical process
for pupils with special
needs

Jelgava Lower
Secondary School
"Valdeka" -
Development
Centre

A teacher professional competence
development programme (A, 8 hours) is
designed for mainstream school teachers
and special education institution teachers
as a support programme to introduce
aspects of inclusive education and
working with pupils with various / multiple
disabilities helping to acquire new
knowledge, practical methods that will
promote the inclusion of pupils with
special needs in the educational process.

An inclusive and
supportive school - a
curious and cheerful
child

Jelgava Lower
Secondary School
"Valdeka" -
Development
Centre

A teacher professional competence
development programme (A, 6 hours) is
designed to promote a deeper
understanding of inclusive education and
to share examples of good practice.
Special attention is paid to the latest
trends and current activities in Latvia in
the field of inclusive and special
education, possible support to pupils and
teachers. Creative workshops offer
practical ideas and methodological
techniques to teachers on how to
organize the pedagogical process in a
gualitative, innovative and interesting
way, understanding the individual needs
of each learner.

Successful
implementation of
inclusive education for
pupils with various /
multiple functional
disorders

Jelgava Lower
Secondary School
"Valdeka" -
Development
Centre

A teacher professional competence
development programme (A, 12 hours) is
designed to improve the understanding of
mainstream school teachers regarding
pupils with various / multiple functional
disorders. Teachers have an opportunity
to improve their professional competence
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in organizing the learning process for
pupils with various / multiple functional
disorders. Applicable pedagogical
methods and organization forms for
pupils with various / multiple functional
disorders will be presented. The ability to
develop pupils' individual development
plans, to establish cooperation with the
support staff and family will be improved.

Inclusion of pupils with
mobility impairments
and postural
weaknesses in sports
activities in pre-school
and primary school
educational institutions

Jelgava Lower
Secondary School
"Valdeka" -
Development
Centre

A teacher professional competence
development programme (A, 8 hours) is
designed to improve the understanding of
sports teachers in mainstream schools
about physical development disorders.
Teachers will have an opportunity to
improve their professional competence in
organizing the learning process for pupils
with physical disabilities. Applicable
pedagogical methods and work
organization forms for children with
movement disorders and postural
weakness will be examined and studied.

Opportunities of using
ICT and assistive
technologies in
organizing the learning
process for pupils with
mental disabilities

Middle Kurzeme
Lower Secondary
School -
Development
Centre

A teacher professional competence
development programme (8 hours)
provides answers to the following
questions:
o How can Widgit be used in lessons?
o lIs it possible to make developmental
games using Widgit symbols?
o How to use Go Talk whiteboards in
mainstream schools?

Planning and
management of the
pedagogical process
for pupils with special
needs. Prevention and
reduction of
behavioural problems

Liepaja Livupe
Lower Secondary
School -
Development
Centre

A teacher professional competence
development programme (A, 8 hours)
introduces the following topics:

o Peculiarities of cognitive activities,
emotions and sphere of will of
children with special needs.

o Development of individual
educational programme acquisition
plans, evaluation of implementation
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and planning of further pedagogical
activities.

Opportunities of using didactic
resources to support the learning
process of pupils in an inclusive
educational environment.
Behavioural problems, their
prevention and reduction.

Opportunities of
diagnosing special
needs and
implementation of the
learning process for
children with special
needs in pre-school
educational institutions

Liepaja Livupe
Lower Secondary
School -
Development
Centre

A teacher professional competence
development programme (A, 8 hours)
introduces such topics as:

@)

O

Use of pedagogical observation
method in pre-school education.
Methods of diagnosing special needs
for preschool children.

Pedagogical competence workshops
(development of reading and
mathematics skills, cognitive
processes, use of ICT)

Children with autism in the
educational process.

Development of
cognitive processes,
language and
personality
development for
preschool children
(with mental
disabilities, language
disorders)

Liepaja Livupe
Lower Secondary
School -
Development
Centre

A teacher professional competence
development programme (A, 8 hours)
introduces the following topics:

O

Recognition of special needs of
preschool children with mental
development / language disorders in
the pedagogical process.
Pedagogical methods for promoting
the cognitive development of
preschool children.

Manifestations of language and
speech disorders in preschool age.
Methods and techniques for
language development.

Social and emotional upbringing of
preschool children. Pedagogical
psychological methods for promoting
social and emotional development.
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Planning and Liepaja Livupe A teacher professional competence
implementing Lower Secondary development programme (A, 8 hours)
pedagogical process School - introduces the following topics:

for pupils with mental | Development o Clinical pedagogical differentiation of
and severe cognitive Centre mental disorders and severe mental
disabilities disorders. Methodology of

pedagogical diagnosis of mental
development disorders and severe
mental development disorders.

o Providing an educational
environment and process for pupils
with intellectual disabilities. Use of
didactic methods and resources in
the process of special education for
children with mental disabilities.

o Organization of pedagogical
psychological support system in the
process of inclusive education.
Development, implementation and
evaluation of individual educational
programme acquisition plans.

Pedagogical and Liepaja Livupe A teacher professional competence
psychological support | Lower Secondary development programme (A, 12 hours)
for children with School - introduces the following topics:

special needs in an Development o Inclusive education environment in
inclusive education Centre pre-school educational institutions.
environment o Positive solutions in upbringing and

learning process.

o Development of individual
educational programme acquisition
plans.

o Alternative means of communication.

o Availability of teaching/learning
materials.
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Inclusive education in
mainstream schools

Cesis Berzaine
Lower Secondary
School -
Development
Centre

A teacher professional competence
development programme (A, 8 hours)
aims to provide the acquisition of the
latest teaching methods through creative
activities, deepening the understanding of
children's emotional health. The
programme introduces such topics as:

o Emotional health, protective
mechanisms in case of unpleasant
emotions.

o Non-formal education and
educational games in inclusive
learning at school.

o Private lower secondary school
"Patnis" teachers' experience in
working with children with different
diagnoses.

o Inclusive approach in general
education schools.

o Working with parents.

Competence-based
methods in language
development in the
context of inclusive
education

Cesis Berzaine
Lower Secondary
School -
Development
Centre

A teacher professional competence
development programme (A, 6 hours)
aims to provide an overview of the latest
teaching methods through creative
activities. The programme content
includes:

o Creative thinking methods in
language learning.

o Introductory game "Ice Breaking", for
understanding the level of learning
kinaesthetic games.

o Creative methods for diversifying
learning.

o Use of video material - short films to
develop critical thinking and
imagination.

o Types of cognitive communication
and cooperation.

o Pair work in 8 corners, promotion of
creativity with natural materials.

o Use of quizzes and photo materials
in lessons.
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o Positive pedagogy, etc.

Planning and
implementing the
pedagogical process
for pupils with learning
disabilities

Cesis Berzaine
Lower Secondary
School -
Development
Centre

A teacher professional competence
development programme (A, 6 hours)

aims to promote teachers' competence

for planning and managing the
pedagogical process for pupils with
learning disabilities. The programme
introduces the following topics:

o Support measures for pupils with

learning disabilities and evaluation of

pupils' performance progress.
Methods and techniques.

o Communication elements in
promoting the development of

learners using the principles of Marte

Meo method.

o Basic principles of class and group

positive leadership.
o Support team work in solving
problem situations.

o Learning the latest teaching methods

through creative activities.
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Technologies,
including assistive
technologies, and the
opportunities to
reduce special
pedagogical learning
needs in the learning
process for pupils with
mixed disabilities (pre-
school) and combined
disabilities, e.g.,
combinations such as
cognitive disabilities +
visual impairment,
cognitive disabilities +
hearing impairment;
cochlear implants,
etc.)

Daugavpils Stropu
Lower Secondary
School -
Development
Centre

A teacher professional competence
development programme (A, 8 hours)
introduces the following topics:

o Effective possibilities of modern
methods and technigues to reduce
special pedagogical needs in the
learning process for children with
special needs.

o Use of support materials for pupils
with mixed disabilities.

Improving the
professional
competence of
teachers in working
with pre-school and
primary school age
pupils and mixed
developmental
disorders

Daugavpils Stropu
Lower Secondary
School -
Development
Centre

A teacher professional competence
development programme (A, 8 hours)
introduces such topics as:

o Peculiarities of development of pre-
school and primary school age
children and work methods and
provision of support in adaptation in
pre-school and primary school.

o Montessori pedagogical techniques
in the competence-based approach.

Improvement of
teachers' professional
competence in special
education

Rezekne Lower
Secondary School -
Development
Centre

A teacher professional competence
development programme (A, 8 hours) for
pre-school teachers includes the following
topics: psychological and pedagogical
evaluation of the intellectual development
of 4-6 years old children, procedure and
analysis of results, methodological
provision of lessons and corrective
measures. Work of teachers and support
staff with parents. The same programme
for mainstream upper secondary school
teachers includes such topics as:
Planning and managing the pedagogical
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process, organizing the work of the
school support team, working with pupils
with combined developmental disorders.

4-6 years old children
psychological
pedagogical
evaluation of
intellectual
development,
promotion of inter-
institutional
cooperation, planning
and implementation of
the individual
education program,
correction of children's
development in a pre-
school educational
institution

Rezekne Lower
Secondary School -
Development
Centre

A teacher professional competence
development programme (A, 8 hours) is
developed for teachers of pre-school
education institutions who implement
special education programmes for
children with various (language, learning,
mental development) disorders. Teachers
improve their competence in the terms of
importance of early diagnosis, the
principles of creating an individual
educational programme plan and its
implementation, importance and
promotion of inter-institutional
cooperation.

Individualized
pedagogical process
planning and
management for
pupils with combined
developmental

Rezekne Lower
Secondary School -
Development
Centre

A teacher professional competence
development programme (A, 8 hours) is
developed for teachers of mainstream
schools to improve their competencies on
the elements of an individualized learning
process, the organization of school

disorders support team’s work and support
measures for children with special needs.
Educational Valmiera Gauja A teacher professional competence

opportunities and
integration of children

Riverside Upper
Secondary School -

development programme (A, 8 hours), the
expected results: teachers understand
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with hearing
impairments in a
mainstream school

Development
Centre

the child with hearing impairment
development characteristics, know and
use multiple teaching/learning methods
and technigues to provide education and
inclusion of children with hearing
impairment in the mainstream school.

Organization of a
modern learning
process for pupils with
moderate to severe
cognitive disabilities or
several severe
developmental
disorders

UL FEPA Adult
Pedagogical
Education Centre

A teacher professional competence
development programme (B, 72 hours,
with a fee) is developed for teachers who
do not have the necessary education for
working with pupils with moderate and
severe mental development disorders or
several severe development disorders.

The most important
features of the
pedagogical process
in working with
children with mental
disabilities, cognitive
disabilities and
learning disabilities

UL FEPA Adult
Pedagogical
Education Centre

A teacher professional competence
development programme (B, 72 hours,
with a fee) is developed for teachers
without special education who implement
the appropriate special education
programme.

The most important
features of the
pedagogical process
in work with pre-
school children with
special needs

UL FEPA Adult
Pedagogical
Education Centre

A teacher professional competence
development programme (B, 72 hours,
with a fee) is developed for teachers who
have pre-school and primary education
teacher qualifications.

Support for positive
behaviour

UL FEPA Adult
Pedagogical
Education Centre

A teacher professional competence
development programme (A, 36 hours,
with a fee) is developed for mainstream
school teachers and vocational education
teachers.

Peculiarities of study
work organization in a
special educational
institution (for children

Daugavpils
University

A teacher professional competence
development programme (A, 36 hours,
with a fee) includes the following topics:
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with severe mental
disabilities)

o Causes of learning and behavioural
disorders in children with mental
disabilities.

o Topicalities of teaching children with
learning and severe mental
development disorders or several
severe mental development
disorders, main teaching principles
and methods, organization of
teaching and upbringing when
working with such children.

o Peculiarities of the learning process
of children with developmental
disabilities: stress as part of the
process. Aspects of creating a
psychologically coherent, emotional
pedagogical environment.

Provision of
methodological
support for teachers
working with pupils
with special needs

Daugavpils
University

A teacher professional competence
development programme (A, 36 hours,
with a fee) includes the following topics:

o Possibilities of integrating a pupil
with special needs in a mainstream
school classroom.

o Possible methods and techniques in
the improvement of pupils' learning
process.

o Individual education plan, expected
learning outcomes, activities of the
support team at school, procedures
for assessing the learning
achievements, recommendations for
further work.
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Providing Daugavpils A teacher professional competence

methodological University development programme (A, 36 hours,

support to teaching with a fee) offers a model of cooperation

assistants in working of school’s teaching staff who contribute

with pupils with to developing a collective class and all

learning difficulties pupils’ development considering their
individual abilities and needs. Teacher
assistant has to know and understand the
origin each pupil's learning disorder,
should be able to create conditions for
development, therefore theoretical
knowledge and many practical technigues
are proposed that can be used at school.

Physical development | Daugavpils A teacher professional competence

and therapeutic University development programme (A, 36 hours,

exercises for with a fee) includes the following topics:

musculoskeletal o Posture assessment methods,

disorders. Corrective postural defects in the sagittal and

gymnastics. frontal planes, the process of

Effectiveness of scoliosis formation.

correction and its use o Muscle testing.

in children in o Tasks of medical gymnastics and

preparatory groups general principles of implementation.

o Corrective gymnastics during sports
lessons.
Topicalities of work Daugavpils A teacher professional competence
organization and University development programme (A, 36 hours,

methodology in
pedagogical correction
classes for
mainstream school
teachers

with a fee) offers a model of cooperation
for the school’s teaching staff, who
contribute to the development of creative
activities based on pupils ' individual
abilities and needs. Theoretical
knowledge and practical techniques are
proposed that can be used at school.
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Organization and Daugavpils A teacher professional competence
management of the University development programme (B, 72 hours,

pedagogical process
for pupils with special
needs

with a fee) is developed for teachers who
work in programmes with children with
special needs (learning disabilities,
mental disabilities, cognitive disabilities,
etc.) to obtain the official rights to
implement special education programmes
for children with learning disabilities,
mental disorders, cognitive disabilities,
etc.

The competence-
based educational
process implementing
special education
programmes

Rezekne Academy
of Technology
Lifelong Learning
Centre

A teacher professional competence
development programme (B, 72 hours,
with a fee) aims to provide in-depth
knowledge about pedagogical and
psychological characteristics of pupils
with mental disabilities, mental health
problems, learning disabilities, to apply
various classical, active and non-
traditional methods to improve pupils'
development and learning outcomes by
implementing competence-based
approach in the educational process.

Pedagogical support
system for children
with special needs in
the context of inclusive
education

Rezekne Academy
of Technology
Lifelong Learning
Centre

A teacher professional competence
development programme (B, 72 hours,
with a fee) aims to provide in-depth
knowledge to understand children with
different disabilities, including learning
difficulties, to create a support system to
inclusive education in a mainstream
school, to develop the skills to elaborate
and implement individual education and
correction programmes, as well as to
apply different teaching methods,
revealing and developing each child's
abilities.
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Creating an inclusive
classroom in the
learning process

Rezekne Academy
of Technology
Lifelong Learning
Centre

A teacher professional competence
development programme (A, 36 hours,
with a fee) aims to provide in-depth
knowledge about the organization of the
inclusive learning process and
possibilities of its implementation in a
mainstream school; to develop skills to
solve specific problems and build an
inclusive classroom, reducing behavioural
disorders, conflicts in the classroom,
while promoting a change in teachers'
attitudes and increasing their professional
competence in working with different
students.

Educating a child with
developmental
disabilities in the
context of
implementing the
inclusive educational
process

Rezekne Academy
of Technology
Lifelong Learning
Centre

A teacher professional competence
development programme (A, 36 hours,
with a fee) aims to provide in-depth
knowledge about opportunities of
educating children with developmental
disabilities, correcting or reducing their
disabilities by implementing an inclusive
educational practice, to develop skills to
apply various classical, active and non-
traditional methods in the inclusive
educational process.

Children with
developmental
disabilities in the
teaching/learning
process of a pre-
school educational
institution

Rezekne Academy
of Technology
Lifelong Learning
Centre

A teacher professional competence
development programme (A, 36 hours,
with a fee) aims to provide in-depth
knowledge about the specifics of
teachers' work with children with various
developmental disorders, to introduce
new methods, children's general
development and correction work
opportunities in general pre-school
educational institutions; to provide
knowledge and practical skills to
implement a multisensory approach in
work with pupils with severe mental
disabilities or several severe disabilities,
to explain the importance of cooperation
between teachers and specialists (speech
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therapist, psychologist, special educator)
in the development of individual abilities
of pupils’ with special needs in preschool
educational institution.

Teacher's work in the
aspect of
implementing inclusive
education in a
mainstream school

Rezekne Academy
of Technology
Lifelong Learning
Centre

A teacher professional competence
development programme (A, 12 hours,
with a fee) aims to educate teachers how
to choose the optimal techniques and
strategies implementing several
educational programmes (including
special education programmes) in the
lesson at the same time.

Peer learning for
literacy development

National Centre for
Education of the
Republic of Latvia

A teacher professional competence
development programme (A, 18 hours) is
developed and implemented in the
European Saocial Fund project No
8.3.2.2./16/1/001 “Support for the
development of learners' individual
competencies”. The programme enables
participants to improve their
understanding of Latvian pupils’
achievements in reading literacy in an
international context, promotes teachers'
understanding of important conditions for
the development of reading skills and
their readiness to integrate them into their
pedagogical activities. Teachers acquire
in practice the peer learning methodology
to develop reading skills, to model
learning situations, to organize work for
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reading activities, to develop and facilitate
pupils’ assessment and self-assessment.

Some concrete cases

Teacher professional development courses at Riga Strazdumuiza Upper Secondary School -
Development Centre

https://drive.google.com/file/d/1X8KVGGghSX 6eNCzakaQY?200tZ2SJwXi/view

Practice guide

https://www.izm.qgov.lv/images/pedagogiem/Prakses-rokasgrmata-

2017.docx&prev=search&pto=aue

City teachers learned inclusive education methods at Bikernieki Lower Secondary School

https://www.daugavpilsnovads.lv/pilsetas-pedagogi-apguva-ieklaujosas-izglitibas-metodes-

bikernieku-pamatskola/

Inclusive education centres - support for parents and teachers

https://www.youtube.com/watch?v=gY9PU 6|UfE

HannyHn oby4nTenHn Bb3MOXHOCTM B Bbnrapus

ABTopu: AHgpeaH Jlasapos (CHL ,Acounauns Mapusa Kiopu — MCA), npod. anH. CHexaHa
WnneBa wn acucteHT O-p Banepua ButaHoBa (Codwmiickm yHuepcuteT "CB. KnumeHT

Oxpwuackn")
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3a ga gonbiHUM I/IH(bOpMaLI,VIFITa, npeanocrtaBeHa B rnaBsa 5, moxem ga D,OGGBVIM cnegHuTe

OOMbJITHATENTHUN O6y‘-IeH na:

o Smart Kids - InctaHUMOHHO 00y4YeHne B ETCKUTE rpagvHn, ANOakTU4eckm

WHTEPAaKTUBHU Urpu U CUTyauuun 3a OeTckuTe rpaguHu - http://dechica.bg/za-detski-

gradini/
o O6yuutenHu ynpaxHeHus - https://learningapps.org

o) KOOI'IepaTI/IBHI/I 06pasoBaTenH|/| nrpmn 3a TabneTn 3a Ha4YanHus KypC Ha o6yl-|eH|/|e,

cneunanHo Ccb3gageHun 3a ydyunnuuHaTta cpeaa. OcHoBHaTa UM negarormyecka uen

€ Aa noanomMorHat pa3sMTUeTOo Ha coumnarnHnTe ymeHnda Ha ydyeHnumTe -

CbNpn4acTHOCT, aKTUBHO MU3CIyLLIBaHeE, KONTEKTUBHO peLllaBaHe Ha npo6neM|/| 7

paspeluaBaHe Ha KOHNIMKTW, NMAepCcTBO 1 Ap. - https://thepoppals.com/playonline

o SGSCC (CepuosHu urpu 3a passrBaHe Ha coumanHa u TBopYecka KOMMETEHTHOCT)

- www.games4competence.eu

Available trainings in Belgium

Contributor: Karel Van Isacker (PhoenixKM BVBA, Belgium)

The following initiatives contribute to a continued professional development towards inclusive

education.

Available trainings in Belgium

Training | Provider Description (+ references/url) Frequency | Price
topic
M- Flemish The Flemish Minister for Education determines | 2017-2018 | Free
decree Governmen | priority themes for supporting the
t implementation of educational reforms. For the

academic year 2017-2018, the implementation

of the M-decree is again central (measures for

pupils with special educational needs).

The training offers support to schools in the

implementation of the M-decree and the

competence development of the staff.
M- GO! https://pro.g-0.be/blog/Documents/5 M- Online Free
Degree decreet%20survival%20guide%2020151002.p

df
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Training | Provider Description (+ references/url) Frequency | Price
topic

Survival

Guide

M- KlasCement | is an online course on the KlasCement Online Free
Decree platform to explain the details of the regulation.

Lexicon: https://www.klascement.net/websites/52140/m

Explanati decree-lexicon-explanation-of-terms/?previous

on of

Terms

Trainings | Unia https://www.unia.be/nl/agenda/06-10- Online free
dag trainingsdag-inclusief-onderwijs

Inclusief

Onderwij

S

Available trainings in Cyprus

Contributors: Marianna Gregoriou, Angelos Nicolaou and George Milis (EUROCY

Innovations Ltd, Cyprus)
Professional Development in Cyprus

The Cyprus Pedagogical Institute (CPI), based on decisions of the Council of Ministers
(August 2015, July 2017) for the Unified Policy Framework for Teacher Vocational Education,
is the official training body of the Cypriot education system. The CPI mainly offers professional
training courses to educators of all levels - pre-primary, primary, secondary, vocational -

through a series of optional seminars.

Currently, in-service training provision has not evolved into structured practices. Moreover,
there are no specific requirements for professional development that teachers need to meet
to maintain their jobs and no agreed standards for in-service training programmes, while
participation in courses does not have a significant impact on teachers’ professional
development, regarding their promotion processes. For some in-service seminars, attendance

is compulsory, while for other seminars the attendance is encouraged, but not compulsory.

In-service training is mainly provided outside working hours. “In Cyprus, where the main in-

service provider is the Pedagogical Institute, this is an issue of concern, as the ambitious plan
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to train more than 11,000 professionals cannot realistically lie with one and only institution.
The Cyprus educational system lacks the mechanisms for evaluating the impact of in-service
training against any objectives”. 1%

Types of seminars offered by the CPI

The CPI offers different types of training programs/seminars for teachers and parents, as listed

below.

o School-Based Seminars: aim to support schools in their efforts to design and
implement a unified school unit improvement plan that includes teachers'
professional learning, among other things, to improve learning outcomes.

o Parents Seminars: aim to support parents as they are an important factor for school
effectiveness. The seminars are held mainly in the afternoon and after consultation
with the school unit.

o Secondary School Teacher's Day: schools adopt the idea of school-centred
education, organizing, as a matter of priority, intra-school education to meet the
educational needs of their teachers and the school.

o Two-day Primary Education Teacher Seminar: aims to train teachers based on their
special needs and includes a central and in-school training.

o Optional Seminars: includes the training of teachers on an individual level, seeking
to link theory to practical application in school units.

The contribution of teachers is crucial for accurate recording of training needs. For this

purpose, teachers are asked to fill an electronic questionnaire regarding their training needs.

Other providers for seminars/workshops/conferences to professionals include different
professional organizations, such as the speech therapy organisation, Universities, and private
companies which provide different trainings mostly on specific Assistive Tools and

Technologies.

103 Karagiorgi, Y., & Symeou, L. (2006). Teacher professional development in Cyprus: reflections on current
trends and challenges in policy and practices, Journal of In-Service Education, 32(1), 47-61. doi:
10.1080/13674580500479968
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Training/seminar topics for professionals in inclusive education

Some of the recent training topics are listed in the table below:

Training topics for professionals in inclusive education

Training topic Provider Description Duration | Price
Special European Online master’s degree. Equips 1Y% year | 9,120 euro
(Inclusive) University educators with innovative teaching lyear
Education Cyprus methods and the ability to tailor
instructions to pupils with special
needs.
Technologies for | European Online master’s degree. Prepares 1Y% year | 9,120 euro
Learning and University educators and administrators in the lyear
Communication Cyprus field to acquire expert knowledge
and training in new technologies in
Learning and Communication.
Differentiated Cyprus A seminar for primary and 4 hours | free
Teaching Pedagogical | secondary school teachers, which
Strategies and Institute informs them on how to apply
Applications in differentiated teaching strategies to
Primary serve the diversity of learners in
Education primary and secondary education.
Student Cyprus The educators learn alternative 4 hours Free
Assessment: Pedagogical | ways of performing learner
Basic Principles Institute assessments
and Alternative
ways of
Assessment
Hopes Workshop | Cyprus The educators participate in 4 hours Free
Pedagogical | different workshops that support
Institute self-development. The program has
5 themes: a) Positive Emotions, b)
Values and Strength, c) Positive
Purpose, d) Coping Positively and
e) Positive Connections
CLIL — Learning Cyprus The educators learn how to apply 4 hours | Free
for a better Future | Pedagogical | the CLIL methodology in different
Institute subjects to teach language learning
skills to their pupils. CLIL stands for
Content Language Integrated
Learning.
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Training topic Provider Description Duration | Price
The inclusion and | Cyprus The seminar is dedicated to school | 4 hours | Free
integration of Pedagogical | principals and aims to inform them
special needs Institute on issues related to inclusion and
children in integration of children with
general education disabilities in the mainstream
schools.
Theory and Cyprus Aims to inform and familiarize 4 hours Free
Reality: The Pedagogical | teachers with the modern
modern Institute dimension of Attention Deficit
dimension of Hyperactivity Disorder (ADHD) and
ADHD to acquaint teachers with modern
pedagogical approaches and
effective teaching strategies for
children with ADHD.
Teacher-trainer Cyprus Teachers undertake the 4 hours Free
program in the Pedagogical | commitment to carry out an action
school unit on the | Institute plan with training activities for the
use of Information staff members of their school unit
and on the integration of ICT in the
Communication learning process.
Technologies
(ICT) in the
learning process
for Primary
Education
ATS STEM Cyprus Teachers receive help to create 4 hours Free
Programme Pedagogical | lesson plans that best meet the
Institute needs of their pupils. The use of
digital technologies is necessary to
achieve this goal, as it will help
create practical examples that show
how new technologies can be used
to enhance STEM skills in pupils.
More information at: https://www.e-
epimorfosi.ac.cy/index.php?id=257
&cat=107&a=2
Civil Rights to University of | More information at:
Disability Rights: | Cyprus http://ucy.ac.cy/
A Quest for civility
in a Modern
American Society
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X}

Training topic Provider Description Duration | Price

The role of University of | More information at:

special educators | Cyprus http://ucy.ac.cy/

in the school unit

Supporting University of | More information at:

Children in the Cyprus http://ucy.ac.cy/

General Class:

The Role of the

Special Educator

Primary University of | More information at:

Education Cyprus http://ucy.ac.cy/

Teachers, Co-

Education, and

Smooth

Transition of

Children from

Kindergarten to

Primary School.

Bricks for Autism | Speech Lego based therapy for children in
Therapy the autism spectrum.
Organization
of Cyprus
(https://www.
speechthera
py.org.cy/)

A workshop for Speech Identification of risk indicators in €25 for

Dyslexia Therapy pre-school profession
Organization | https://www.speechtherapy.org.cy/ als/€20 for
of Cyprus university
(https://www. students
speechthera
py.org.cy/)

Autism seminar Speech A seminar on autism based on the €120 for
Therapy model of Circles. profession
Organization als/€80 for
of Cyprus university
(https://www. students
speechthera
py.org.cy/)

Use of graphic Speech Detailed description of the various

symbols in Therapy graphic symbols and the practical

Speech Therapy | Organization | methodology for their effective use
of Cyprus in language programs in Speech
(https://www. | Therapy and education in general.
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Training topic Provider Description Duration | Price

speechthera

py.org.cy/)
Cerebral Palsy - Speech More information at:
the role of the Therapy https://www.speechtherapy.org.cy/
speech therapist | Organization

of Cyprus

(https://www.

speechthera

py.org.cy/)
Turning Risk Speech More information at: €25 for
Factors into Therapy https://www.speechtherapy.org.cy/ profession
Preventing Organization als/€10 for
Learning of Cyprus university
Disabilities (https://www. students

speechthera

py.org.cy/)
Augmentative Speech The purpose of this seminar is to €50 for
and Alternative Therapy familiarize participants with the profession
Communication: | Organization | various parameters included in the als/€10 for
The assessment | of Cyprus evaluation process and the existing university
process of (https://www. | tools available, both in Greek and in students
children with no speechthera | English.
speech py.org.cy/)
Distance seminar | Speech The aim of this seminar is to inform free
(webinar) on: Therapy health professionals, teachers and
"Telepractics - Organization | those who wish to be trained in
Teletherapy" of Cyprus telecommunications-teletherapy, as

(https://www. | a model of remote service.

speechthera | Emphasis on the importance of this

py.org.cy/) method of treatment and how it can

be applied in real time.

Webinar: Speech The aim of this seminar is to inform Free
"Application of Therapy speech therapists about
Telepractics in Organization | "telepractics" and "teletherapy” as a
Speech Therapy" | of Cyprus model of providing speech therapy

(https://lwww. | services remotely. Emphasis on the

speechthera | importance of this method for

py.org.cy/) conducting speech therapy

sessions and how it can be applied
in real time. It is also emphasizing
how speech pathologists can
differentiate their material or create
electronic material, accessible for
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Training topic

Provider

Description

Duration

Price

their treatment. All the necessary
conditions and general instructions
for the application of this method
are described.
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KakBo o3Ha4daBa - npuobLiaBallo npenogaBaHe Ha npakTtuka?
(CbTpyOHMYECTBO 3a BPBLCTHMUM - Kak MOXe pJga ©Obae
NPUNOXEHO B KracHaTa cTasd, Npu KakBW YCNOBUS, HACTPOUKN Ha

cpegaTta U T.H.)

BbBegeHue

ABTopwu: Dita Nimante and Gunta Silina-Jasjukevica (University of Latvia, Latvia)

B nocnegHua mexayHapogeH o630p 3a o6xBaT Ha yyuTenckarta areHums 3a npuobuiasaluo
ob6pasoBaHue ot Miller et al. (2020) pa3kpuBa, 4e nogkpenaTa, OpUEHTUPaHa KbM y4eHuLmuTe,
andepeHumnauns, reBKkaBo rpynupaHe, y4ebHu nporpamum, CbTpyAHUYECTBO M NApTHLOPCTBA
MeXAy CEMENCTBA M y4MnuLLa ca Kn4voBy obnactu, B KOMTO y4nTenuTe morat Aa usnonssart
aKTMBHM [EWCTBUS 3a Hanpeabk Ha npuobuwaBawoto obpa3oBaHWe 3a YYeHUMUU C
yBpexgaHusa. CbTpyaHUMYEeCTBOTO C APYrM  yyYuTenu, cneumanuctu no nopapbxka,
agMUHMUCTPaUUS MMa TOfsIMO 3HAYeHMe, TbW KaTo yuuTenute paboTaT camu, ToBa €
HedoCTaTbyHO, 32 A Ce OCUMrypu AOCTbM A0 NpuobuiaBallo obpas3oBaHUe 3a yvyeHuun C

yBpexaaHmsatos,

Latvia
Contributors: Dita Nimante and Gunta Silina-Jasjukevica (University of Latvia, Latvia)

Peer Literacy Development Programme (VIMALA) (Project no. 8.3.2.1./16/1/002

Implementation of national and international measures for the development of learners’

104 Miller, A.L., \Wilt, C.L., Allcock, H.C., Kurth, J. A., Morningstar, M. E. & Ruppar, A. L. (2020). Teacher agency
for inclusive education: an international scoping review. Journal International Journal of Inclusive Education. doi:
10.1080/13603116.2020.1789766
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talents, Project no. 8.3.2.2./16/1/001 Support for the development of learners' individual
competencies)

The aim of the project is to ensure the diversity of Latvian educational services based on the
development and implementation of an individual learning approach in general education
institutions, thus improving learners' competences and learning achievements. The
methodological material for promoting early reading and meaningful reading describes a
universal literacy program that can be used by teachers and pupil families. The literacy
promotion tasks presented in the material are based on the analysis of good practice in the
world in promoting literacy and reading pleasure, obtained by participating in teacher training
courses, conferences and summarizing research results on the implementation of successful

peer learning programs in the scientific literature.

The material offers methods for involving pre-school children and pupils in the development
of reading skills. The methods are based on peer-assisted learning strategies. This material
will be useful for anyone who wants to use peer learning in the context of literacy development.

Available at https://atbalstsizcilibai.lv/lasit

The effectiveness of the Peer Literacy Development Programme (VIMALA) is ensured by

several factors:

o peer cooperation;

o social learning;

o can be used in different learning environments, as well as combined with other
approaches and programmes;

o promotes the development of leadership and communication skills.

Cyprus

Contributors: Marianna Gregoriou, Angelos Nicolaou and George Milis (EUROCY

Innovations Ltd, Cyprus)
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Inclusive teaching into practice

Inclusive teaching should recognize and value student diversity and enable all students with
access to the curriculum, giving them the opportunity to fully participate and demonstrate their

knowledge in the assessment process.

Teachers should create the conditions for all pupils to be able to fully participate and learn,
making certain adaptations and creating enabling environments by removing any barriers that
prevent pupils from learning. They should also adapt their teaching materials and methods for
all pupils to be able to follow the curriculum and should accommodate each pupil’'s needs

according to their IEP.

Teachers should be in position to have positive relationships with each other and with pupils
and their parents. Teachers, parents, and external professionals who work with pupils should
act as collaborators and have a common understanding and work towards specific, well
defined objectives for pupils, which would help their progress. Teachers should value parents'
opinion and take their suggestions into consideration, since parents can cooperate with the
school and provide their insights related to pupils’ general behaviour, qualities they have
noticed, struggles, etc. Such information would be very useful to be considered when taking

decisions regarding the individual educational plan for each pupil.

Take, for example, a pupil who lacks speech, who is being trained by an external professional
(speech therapist) on how to use an Alternative Augmentative Communication (AAC) System,
since they cannot use the verbal language. The pupil might perform well during the training,
when using AAC with the speech therapist, but he/she should have the opportunity to use the
system as an alternative way to communicate at school, at home, in different environments,
etc. The pupil should fully understand that using this tool they can communicate, or else the
pupil will perceive it as an activity used by the speech therapist and this will limit the
opportunities for inclusion. For this reason, a collaborative approach with teachers, external

professionals and parents is very useful for the pupil’s progress and inclusion in general.
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Peer collaboration into practice

Peer collaboration can be very effective among students, but also among teachers. An
environment enabling peer collaboration helps pupils work in small groups and in pairs.
Wealther-Thomas et al. (2000) suggest that “teachers should be utilizing different teaching
methods, such as interactive teaching, using different ways to present, review and monitor
instructions”.1% When there is the option to have an extra teacher, one can teach and the
other can monitor specific pupils (if they follow). Pupils should be divided in mixed groups and
each co-teaching partner should teach the same material to one of the groups. Teachers can
create teaching stations, with small groups of pupils rotating to various stations for instructions
or practice.

Teachers can benefit from peer learning, since they can use this method not only during their
teaching, as seen above, but also as a general philosophy in their practices. For example,
they might have a channel to exchange good practices or to discuss any concerns they have
regarding their pupils. They can use this to exchange educational material and other
resources, this being helpful for all the staff, allowing them to gain more knowledge and
optimism regarding their cases and inclusive practices. This could also save them time from

creating materials from a scratch or researching for resources.

Peer collaboration allows teachers to work as a team towards creating a more inclusive
environment for all pupils at school. Together they have more power and might take decisions
regarding the structure of their classrooms and the whole school environment to make it more
inclusive. For example, this can be providing different areas that will support pupil inclusion.
An idea is to use colour coding in certain areas of the school that will mean that one area
would be for relaxing (for those pupils who might feel overwhelmed with the noise), another
area would be for gardening, another area would be for sensory activities, etc. Such an

environment would allow more pupils to feel included.

105 Walther-Thomas, C., Korinek, L., McLaughlin, V. L., & Williams, B. (2000). Collaboration for inclusive
education: Developing successful programs. Boston: Allyn & Bacon
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Universal design and ICT into learning

Implementation of a universal design can make learning more accessible. For example, the
curriculum can be made more accessible by allowing the pupil to choose between multiple
ways of assessment (writing exam, oral exam, assignment, etc.). There are flexible ways of
pupil engagement in learning, such as the use of multimedia and other techniques, e.g., role
playing, using assistive tools in activities (educational robots or voice recorder products, etc.).
The teaching content could be presented using oral and visual strategies.

Pupils should be able to access the material in different forms. For example, providing the
material in PDF form makes it accessible for those pupils who rely on text to speech
technologies, or they prefer to convert and print their materials in Braille form. Moreover, pupils
with reading difficulties that prevent them from participating should be able to access the
material supported with symbols in the place of the words that they struggle to read.

Learning should be supported by actively involving pupils in activities. For example, using
gesture recognition technologies can allow pupils to interact with a story using full body
gestures. A study shows this “maintains excitement among young children, as they are
becoming an active part of a story experience”.X°® This method could be beneficial and for
those learners who want to be on the move or those who rely on gestures to communicate.
(Banes et al, 2019)

More details on the universal design can be found on the website of the Centre for Applied

Special Technology at: http://www.cast.org/udl

106 Banes, D., Hayes, A., Kurz, C., & Kushalnagar, R. (2019), Using Information Communications Technologies
(ICT) to Implement Universal Design for Learning (UDL).
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Belgium
Contributor: Karel Van Isacker (PhoenixKM BVBA, Belgium)

In Flanders, inclusive education shaped based on several political implications. The main
initiatives came with the GON and ION Guidance process. GON (Geintegreerd Onderwijs)
was a first educational regulation to provide integrated education under the guidance of
special education. Later, ION (Inclusief Onderwijs) aimed to sustain inclusive education in
mainstream education. Currently, the M-Decree provides the latest implications on inclusive
education.

The M-Decree brought a big chance to make the Flemish education system more inclusive. It
recommends to enrol children with special needs in mainstream education in the first phrase.
If it is not possible, the CLBs provide extra supports to pupils and teachers to include these
pupils partly. Many children with special needs can be catered for in mainstream schools.
Some schools have a permanent staff member who is a special needs expert. Schools can
apply for funding to pay for additional staff, special equipment, or teaching materials which will
allow them to accommodate children with special needs. This may also extend to providing

additional help for children who do not speak the main language of instruction.

All schools remain in close contact with parents via a system of notes, assessments, and
parent/teacher consultations. Children with special needs are assessed even more closely.
Parents have the right to ask for reviews or assessments if they have concerns for their child.
The class teacher will normally undertake initial assessments but more detailed tests to

assess speech and language development may be necessary.

Theory — Universal design for learning

Inclusive teaching is a combination of the range of approaches that consider the diverse needs
and backgrounds of all pupils to create a learning environment where all pupils feel valued

and where all pupils have equal access to learning.

The learning environment directly correlates with learning outcomes. A pupil’'s sense of

belonging predicts motivation, engagement, and achievement which evolve around the
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learning environment. Incorporating inclusive teaching practices create a learning

environment where:

o Teachers develop supportive relationships with pupils;

o Teachers decrease the potential for incivility and unproductive conflict;

o Pupil participation and engagement increases;

o Pupils are more likely to take intellectual risks, persist with difficult material and

retain learning across contexts.

Teachers can ask for external support and use alternative materials to make their classrooms
more inclusive. Inclusive classroom means not only providing accessibility to pupils with
disabilities but also encourage and motivate other pupils who do not have disabilities to help
their peers and learn together.

Teachers may struggle to control both groups and sustain harmony among them. However,
they can use some informative and practical resources to plan their steps through the inclusive

classroom.
Universal Design for Learning 17 helps teachers to:

o Create a welcoming, respectful learning environment;

o Determine essential course components;

o Communicate clear and high expectations and provide constructive feedback;

o Provide natural supports for learning to enhance opportunities for all learners;

o Use teaching methods that consider diverse learning preferences, abilities, ways of
knowing, and prior experience and knowledge;

o Offer multiple ways for pupils to demonstrate their knowledge;

o Promote respectful interaction among students and between you and the students

(e.g. student feedback).108

107 Universal Design for More Inclusive Pedagogy Checklist. http://ucat.osu.edu/wordpress/assets/UDL-self-
assessment-handout.pdf

108 Chickering, A. W., & Gamson, Z. F. (1999). Development and adaptations of the seven principles for good
practice in undergraduate education. New directions for teaching and learning, 1999(80), 75-81.
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Practice

The study of de Boer shows that typically developing learners generally hold neutral attitudes
towards peers with SEN. It also concluded that pupils with moderate to severe cognitive
impairment and behavioural problems are more vulnerable in terms of negative attitudes of
peers. Pupils were particularly negative towards peers with behavioural problems because of
their non-typical behaviour.1® There are two ways of peer learning. First is cooperative
learning which allows pupils to work and learn together in sustainable groups. The second is

peer tutoring which means that pupils teach each other within or out of the class.

Peer work effect can be observed as the good examples mentioned above. Both “GO!” and
“Bilingual Classes for Deaf and Hearing Students™° projects emphasise the importance and
benefits of peer learning for pupils with and without disabilities. It helps them to adapt
expeditiously and increase their social skills. Peer work motivates children with disabilities and

gives chances to pupils without disabilities to get in contact with their friends.

In addition to that, peer learning helps teachers to improve their missing points in case of
special education. This is also illustrated by the previously described examples of “Power of
co-teaching in the M-Decree” and “Teacher of the year 2019 are 3 co-teachers™!!. Peer
learning can help teachers to benefit from their colleagues’ experience and ask their help to

have an inclusive classroom.

109 De Boer, A., Pijl, S. J., & Minnaert, A. (2012). Students’ attitudes towards peers with disabilities: A review of
the literature. International Journal of Disability, Development and Education, 59(4), 379-392.

110 UNIA, Inspiration and Good Examples. https://www.unia.be/nl/actiedomeinen/onderwijs/inclusief-
onderwijs/inspiratie-en-goede-voorbeelden

111 UNIA, Inspiration and Good Examples. https://www.unia.be/nl/actiedomeinen/onderwijs/inclusief-
onderwijs/inspiratie-en-goede-voorbeelden
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Tools as used in Flanders

From clear guidelines to compelling documentaries and self-reflection tools, many

organizations have developed useful tools to put inclusive education into practice.

We focus here especially on the “Index for Inclusion” (Index voor Inclusie) as released in
20152, The Inclusion Index provides a practical tool to support the start and implementation

of a more inclusive policy as a school.

The book is scientifically grounded and is based on the insights of school teams, pupils,
parents/guardians, school boards, and the local community. The Index has now been
translated into 39 languages and is used in more than 40 countries. A wide network of schools

around the world have developed their examples of good practice.

The Index for Inclusion'**!14 was originally developed by Mel Ainscow and Tony Booth, after
which Ipass UC Leuven Limburg produced the Dutch translation in collaboration with
Hogeschool Utrecht and AP Hogeschool Antwerpen.

Using the Index for Inclusion, schools are guided to embark on a more inclusive course. The
Index for Inclusion provides schools with a practical tool for increasing diversity to support the
process towards inclusive education. Currently the fourth edition of the “Index for inclusion” by

Booth and Ainscow!*® is available for purchase.

112 Booth, T. & Ainscow, M. (2015). Index voor inclusie werken aan leren en participeren op school.
https://www.bol.com/nl/findex-voor-inclusie/37124020/

113 Booth, T. & Ainscow, M. (2002). Index for inclusion: Developing learning and participation in

schools (2nd ed.). United Kingdom: Centre for Studies on Inclusive Education.
https://www.eenet.org.uk/resources/docs/Index%20English.pdf; http://www.csie.org.uk/resources/inclusion-index-

explained.shtml

114 Booth, T. & Ainscow, M. (2015). Index for inclusion: Developing learning and participation in

schools (3rd ed.). United Kingdom: Centre for Studies on Inclusive Education.

115 Booth, T. & Ainscow, M. (2016). Index for inclusion: A Guide to School Development Led by Inclusive Values
Spiral-bound (4th ed.). United Kingdom: Centre for Studies on Inclusive Education.
https://www.amazon.co.uk/Index-Inclusion-School-Development-

Inclusive/dp/0993512208/ref=pd_Ipo_14 t 0/258-6543271-

2495427? encoding=UTF8&pd rd_i=0993512208&pd_rd_r=566370f6-56c8-4f89-b26b-
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This completely revised and expanded edition not only adds indicators and questions that
guide the process of inclusion in the school, as it can take shape when the M-decree is
introduced. It also offers compelling proposals for a cross-curriculum that connects
sustainable education and diversity.

With more than 80 indicators and a thousand questions, the Index offers an inexhaustible
source of ideas for school teams. This way, you build year after year on a sustainable school
plan and innovative classroom practice for more inclusion. The process of the Index can also

be found in this book.

The book has 190 pages and is published in a ring binder with a sturdy cover.

Examples

A string of good inclusive teaching examples can be found at

https://www.unia.be/nl/actiedomeinen/onderwijs/inclusief-onderwijs/inspiratie-en-goede-

voorbeelden. This page highlights some schools that show how they are already working on
inclusion today, using 11 real-life examples from Flanders but also from other countries such

as Finland and Canada.

Bvnrapus

ABTopu: AHgpeaH Jlasapos (CHL ,Acounaunsa Mapusa Kiopu — MCA), npod. anH. CHexaHa
WnneBa wn acucteHT a-p Banepua ButanoBa (Codwmiickm yHuepcuteT "CB. KnumeHT

Oxpwuackn")

MpunaraHeTo Ha npuoGLyaBalloTo obpasoBaHMe Ha MpakTMKa ce OCHOBaBa Ha CriefaHuTe

OCHOBHW MOAXOAM - OOLIHOCTEH, cUCTeMaTMYeH M OCHOBaH Ha npaBaTta noaxond. Teau

11b35fc0ad15&pd rd w=3E3zJ&pd rd_wg=dvOtf&pf rd_p=7b8e3b03-1439-4489-abd4-
4a138cf4ecab&pf rd r=RHYQTXCK7T9P4FWGJIBQP&psc=1&refRID=RHYQTXCK7T9P4FWGJBQP
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noaxoan MAEHTUMUUNPAT HYXXOUTE N PECYPCUTE Ha BCUYKM KIOYOBW rpynu B obLiHOCTTa U
NnaHMpaT W3NbMHEHNMETO Bb3 OCHOBA HA CUIMHW CTPaHM U CbOOpaseHU MHTEPBEHLUW.
KomGuHupat ce pasnunyHn Mepku, 3a ga ce m3rpagu BceobxsaTHa yu4umnuiliHa nonuTuka 3a
WMHTErpauus Ha pfeuata U LMpoka Mpexa OT noakpena B M3BbHKNAcHata cpeda 3a
WHTErpmpaHo obyyeHune. Te3n MepkM ca CBbp3aHuM KakTo C popMmu 3a nopgobpsiBaHe Ha
YMEHUSITA U Bb3MOXHOCTUTE 3a B3aUMOLENCTBME MEXAY Pas3nNuUuHM rpynu (geua, yumTenm,
poauTenn 1 T.H.), Taka 1 C n3rpaxaaHe Ha nogkpensiia matepuanHa n yyebHa cpega, KosTo
BKMNto4Ba npuobliaBawo obpasoBaHue. CneumaneH OKyC B MHTEPBEHUMMTE 3a geua e
n3crnenBaHeTO Ha HY)XOMTE Ha KOHKPETHOTO AeTe WM Haco4BaHeTO Ha noaxoAsiy nakeTt oT
MepKM 3a nogkpena; MHOMBMAyanHu nnaHoBe 3a oby4veHune; npunaraHe Ha pasnuyHn popmm
N MeToam Ha oby4YeHne B CbOTBETCTBME C OOLLOTO MIM HACTOSILLOTO CbCTOSAHME Ha OETeTo;
agantaumsi Ha obpasoBaTenHo cbabpXKaHue; MHauBMAayanHa paboTta ¢ noroned v NCUXONOT;
aKTMBHO BKMOYBaHE Ha OeTeTo 3aefHO C APYrM BPBbCTHULM B PasfMYHN M3BLHKMNACHU
AenHocTn. 3a yuynuTenute ce ocurypsieaT MbpBOHAYanHo U ONbIHUTENHO 0by4eHne, Haa3op
1 nogkpena B npoueca Ha paboTta. Ha Hakonko mecTta B bBbnrapus ca cb3gagexu rpynu 3a

camopasBuTue, B3aMMHO 0By4YeHne 1 nogkpena 3a poauTenu.

B nporpamaTa 3a gonbnHuTenHo obyveHme Ha yuuTtenu B obnactta Ha npuobLiaBawoTo

obpasoBaHue morat ga 6baaT BKIOYEHMU:

e HdopmauMOHHK KaMmnaHun B OOLWHOCTTa, MoMaralum 3a npeoonsisaHe Ha
npeapascbabuuTe, CTEPEOTUNUTE U HEFATUBHOTO OOLLECTBEHO OTHOLLEHNE KbM
Jeua cbC cneuunanHm obpasoBaTesiHM NOTPeOHOCTW.

e O6y4eHusa Ha yumTenu n negarormn4ecky cneLmanucT oT 4eTCKM rpaguHn mn
yuunuua 3a pabota ¢ geua cbe COIlN nntoc paspaboTBaHe Ha cnomaraTterneH
obpasoBaTeneH codryep.

o BsaumogencTteue n nogkpena Ha poautenu Ha geua cbe COIM - Yunnuuwe 3a
poaouTenu®, Knacoee 3a B3anMONOMOLL, NOAKpena n 0dbMeH Ha nHgopmaumsa no
pasnuyHn TeMU 1 Npodnemu.

e PaboTteH mogen 3a B3aMMOAENCTBUE MeXOY PasnUYHM KNIOYOBU NHCTUTYLINN -
MECTHW HENPaBUTENCTBEHN OpraHm3auun, obLmMHa, 4OCTaBYMLM Ha coumanHmn

ycnyrm, ydunuulia, rpaxgaHu n cneunanmncrtu.
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e 3nonsBaHe Ha cneuvanuanpaHy auaakTmdeckm matepuanu 3a pabota c geua
cbe COT.
MopxoawT Ha Opd-LUynBepk, kaTo akTuBHa hopma Ha paboTa, BKMOYBA HAKOMKO ENleMEHTA,
narpaxkga KoHTakT 1 gosepue nog opmaTa Ha urpa ¢ Mys3uvKanHu MHCTPYMEHTU U MO TO3M
HayMH pasBMBa KOMyHuKauuATa. [euarta pearvpaT Ha pUTbMa, OBWKEHWETO U My3uKaTa.
MysaukanHaTta Tepanus e 3abaBHa KakTo 3a feua, Taka 1 3a Bb3pacTHU, 6opu ce cbC cTpeca
N eMouMOHanHuTe pasCTPOMCTBa, Cb3[daBa ycellaHe 3a MPUHALMEXHOCT KbM rpynarta u
nomara 3a Obp3o obeguHsBaHe W wm3rpaxgaHe Ha JoBepue, Makap W HeBepOanHo.
MyaukanHaTta Tepanus no3sonsea Ha geuata cbc COIlM ga n3nonssaT pasnUYHM HAYNHN Ha
KOMYHMKaLMS - XeCT, MUMUKN N My3UKaneH UHCTPYMeHT. My3aukanHata tepanusa BKoYBa
eMOLMOoHanHo, CTuMmynupa rv ga obulysaT v Aa He octasaT usonupanun. Mysukata e oTnmnyeH
WHCTPYMEHT 3a agantauus u KOMyHUKauus, OTKMoYBa eMOLMOHANHo geuarta - nogyepraBsa

TEXHUTE CUITHU CTPaHN.

M3non3BaHeTO Ha MpMKa3Kky U urpaTta Ha MpuKasky cb3gaBaT cpeda, B KOATO deuaTa ypes
nuMyeH M obul onMMT Ha pasnM4YHM 4YyBCTBa KaTto [OOBepue, TbpreHue, CbMNpUYacTHOCT,
NPUATENCTBO, N3rpaxgaT YMEHMUs 3a CNOAENSIHE U YBaXXEHWE KbM pasnuymneTo. BknouBaHeTo
Ha deua CbC creumanHn obpasoBaTeriHM NOTPeOHOCTU B MpPecb3gaBaHETO Ha PasfiMyHK
npykasku ce (pokycupa BbpXYy TEXHUTE CMOCOBHOCTM M MOTEeHUMar, a He BbpXy TeXHWUTe
aedunumnTu. Mo To3n HauMH ce nognomara BKITIOYBAHETO Ha Aeua C yBpexdaHus, 0CoOeHo B
paHHMA nepuog Ha TAXHOTO NIMYHOCTHO pasBuTue. PoneBuTte wurpu, agpamaTtv3aumara,
paboTaTa B ekMn UM nomarat Aa yyaT, AokaTo ce 3abasnsiBaT. TexHuTe BPBHCTHULM OT CBOS
CTpaHa ce HayyaBaT da npuemaT pasnuuuaTa M ga nposiBABaT BCUMYKU YHUBEPCAsHU
LEHHOCTM MO €CTECTBEH HA4YMH B €XeOHEeBHUSA Mpouec Ha B3ammopencTeue. [denHocTw,
CBbP3aHU ¢ NyGnMYHO n3passiBaHe, KakTo U CbBMECTHU OENHOCTM C poaMTEnn, NPOBOKUpaT
JeuaTta ga gagart BCUMYKO OT cebe cu, Oa pasBusT YBEPEHOCT U yOOBMETBOPEHWE OT
nocturHatute pesyntatu. [pynosaTta paboTta C yuuTenu pasBuBa YMeHusd 3a no-gobpa
KOMYHMKaLMs C OpYrv geua B rpynarta, KakTo u nogobpsisa KOMyHuMKauusiTa Mexagy camuTe
feua. Creg npoyvBaHe Ha KasyC M MHCTPYKLMMK, yYacTHUUMTE B rpynarta caMun CbCTaBAT
UCTOpUS, HacoyeHa KbM WU3rpaxgaHe Ha yBEpPEeHOCT W TONepaHTHOCT BbB Bpb3KaTa.
MpukaskuTe, CbCTaBeHW OT POAUTENW W YYUTENW, CbLLUO Ce M3NOon3BaT 3a pasBuMBaHe ”

yTBbpXOdaBaHe Ha UEeHHOCTU KaTo BApPa, ,u,06p0Ta, CblNpn4acCTHOCT, TOJIEPAHTHOCT Npw
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peuata. Cneg AOUNCKYCUA U Npecb3aBaHe Ha nodUMN MOMEHTU OT NCTOpUATAa 4pes poresn

nrpun, nMa pucyHKa Ha nepCcoHaxa, KOMTO € Han-nones3eH Unun KoOMUTo ce Hy>Xgae OT NOMOLL.

MoaenupaHeTo 4pe3 noakpena mexay BPbCTHUUM € Apyra nogkpena, KosiTo MoXe aa ce
n3nonsea, 3a Oa MNOMOrHe Ha YyYeHuuMTe fa HayyaT akageMW4YHW, MPOLECHU WU KIacHU
npakTukn. ToOM CbLO Taka NpedocTaBs Ha yyuTenute Bb3MOXHOCTUTE Oa M3nonssat
BPbCTHMLM, 33 Aa NOMOrHaT C MHCTPYKLMM, Oa USACHST yKasaHusTa U Aa gagat coumanHm
HamnoOMHSIHUS! C Marko U HUKaKBO HapylLlaBaHe Ha UMKbNa Ha ypoka. ToBa € OTNIMYEH HauuH
3a BPbCTHULMTE Aa NPefoCTaBsAT MOAXOAALLM MOBEAEHYECKM MOAENU Ha YYEHULU, KOUTO
TpsiGBa 4a NoJoGpsT cBoMUTE coumarnin ymeHusi. Cunarta Ha BpbCTHULMTE, KaKTo € nokasaHa
TYK, UMa KyMynaTuBeH edeKT, KOeTo npasu NpobrnemMmnTe Ha TakbB TOPMO3 HECLBMECTUMM.
Mo-ckopo MMaMe BPBbCTHULIW, KOUTO NomaraT Ha BPbCTHULUTE [ia ce UHTerpupar no-aobpe B
yysnuwHaTta kyntypa. Mma peguua npuobliaeawy yuunuula, KbOETO CbyYeHuuuTe U
Bb3pacTHUTE 3aedHO ca Cb3dany YYurulHa cucTema, KbAeTo BCekM Moxe na Obae

npasHyBaH.

Moxem ga 0606LwumM nonsmuTe OT BPHCTHUYECKOTO 0BYyYEeHUe KakTo 3a y4eHUUM C, Taka 1 6e3

yBpexXaaHua, Kakto cneasa:
Monau 3a ydyeHuuu C yBpexgaHua:

e HoBu npmnatencrea;

e [loBMLWEHN couManHn MHALNALMA, B3AaUMOOTHOLLEHUS N MPEXMN;

e BpbcTHM Mogenu 3a nogpaxaHue 3a akageMU4HU, coLuarnHm U noBeaeHYeckn
YMEHWS;

e [loBMLLEHO NOCTUraHe Ha y4ebHuTe Lenw;

e [lo-ronsm goctbn oo obwa yyebHa nporpama;

e [logo6peHo npuaobusaHe n obobLiaBaHe Ha yMeEHMS;

¢ [lo-ronsimo BkMo4YBaHe B 6baella cpeaa;

e [lo-ronemm Bb3MOXXHOCTW 3a B3aMOLAENCTBUS;

e [lo-BNCOKM OYaKBaHUS;

e 3acuneHo CbTPYAHUYECTBO MeXAY YYUITULLHWUS NepcoHarn;

¢ [loBuMLIEHO yYacTe Ha poanTenuTe;

o Cemencrteata ca No-MHTErpupaHun B obLIHOCTTA.
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Monsu 3a y4eHnum 6e3 yBpexaaHus:

e CMuUCneHU NpUaTencTaa;

e [oBULLEHO OLIEHsIBAHE M NPUEMaHe Ha MHAMBUAYANHUTE PasnUYmns;

e [lo-ronsamo pasbupaHe 1 NnpuemMaHe Ha MHOroobpasmeTo;

e YBaXeHue KbM BCUYKU X0Opa;

e [oaroTBsA BCUYKM YYEHULM 38 Bb3PaCTeH XMBOT B NpuobLLaBaLlo o6LeCTBO;

¢ Bb3moxHOCTM 3a oBnaasBaHe Ha AeNHOCTY Ypes3 NpaKTMKyBaHe 1 oby4YeHne Ha
apyrm;

e [lo-ronemu akageMu4yHu pesynTaTu;

e [o-gobpe ce 3a40BONABAT HYXKAUTE HA BCUYKU YYEHULM, NO-FONEMU PECYPCH 3a

BCUYKN.
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EdeKkTMBHM ©N  MHOBATUBHU Yy4ebHM MaTepuanu, KOuTo
noanomMaraT npunaraHeTo Ha npuobliaBallo obpasoBaHue U

Kak Ja rm cb3gagem

Latvia

Contributor: Svetlana Surikova (University of Latvia, Latvia)

In accordance with the Council of Ministers, the Republic of Latvia, Regulation No 187
“‘Regulations Regarding the Criteria and Procedures for Granting the Status of a Special
Education Development Centre to a Special Education Institution” paragraph 4.4, these
institutions should develop at least two teaching or methodological support materials to
facilitate the inclusion of learners with special needs in the educational process and publish
these materials on the website of the special education institution or in other publicly available
media. Methodological materials created by the development centres of special educational
institutions can be used by teachers of mainstream schools to provide support to learners with
special needs in the learning process. Links to the methodological materials elaborated by

those educational institutions - development centres are provided below:
1) Cesis Berzaine Lower Secondary School - Development Centre:

o Inthe field of languages https://www.csip.lv/valodas/
o In the field of natural sciences https://www.csip.lv/tehnologiju-un-zinatnu-pamati/
o Inthe social and civic field https://www.csip.Iv/cilveks-un-sabiedriba/
o Cultural awareness and self-expression in art field https://www.csip.lv/maksla/
o Inthe field of mathematics https://www.csip.lv/matematikas-joma/
o For preschool https://www.csip.lv/pirmsskola/
o Video materials https://www.csip.lv/videomateriali/
o Strategies and practical experience as support for children with
reading and writing disorders
o The basic elements of Marte Meo — communication that promotes

development
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2) Daugavpils Stropu Lower Secondary School - Development Centre: http://dspac.lv/musu-

pedagoqu-metodiskas-izstradnes

3) Riga Strazdumuiza Upper Secondary School - Development Centre:

https://strazduskola.lv/atbalsts/

4) Riga Lower Secondary School No 1 - Development Centre:

http://www.rlsips.edu.lv/attistibas-centrs/metodiskie-materiali/

5) Riga Valdis Avotins Lower Secondary School - Development Centre:

http://www.rvapsac.lv/attistibas centrs/metodiskie.html

6) Koknese Lower Secondary School - Development Centre: http://www.ksip-

ac.lv/lv/imetodiskais-dienests-263151/metodiskie-materieni

7) Jelgava Lower Secondary School "Valdeka" - Development Centre:
http://jpskvaldeka.lv/metodiskie-materiali/

8) Middle Kurzeme Lower Secondary School - Development Centre:

o A catalogue of methodological materials http://www.viduskurzeme.Iv/wp-
content/uploads/2018/03/katalogs. pdf
o Digital materials http://www.viduskurzeme.lv/metodiskie-materiali/
o Electronic materials http://www.viduskurzeme.lv/elektroniskie-macibu-materiali/
9) Liepaja Livupe Lower Secondary School - Development Centre:

http://www.livupe.edu.lv/c229/mcbu-un-metodiskie-atbalsta-materili/

10) Valmiera Gauja Riverside Upper Secondary School - Development Centre:

https://vgv.lv/attistibas-centrs/metodiskie-materiali/

11) Kuldiga Pre-school Educational Institution "Bitite" - Development Centre:

http://bitite.kuldiga.lv/par-mums/attistibas-centrs/

The Autism Society of Latvia aims to improve the quality of life for people with autism (ASD)
and serves as a platform for people with autism and their parents to support, learn, share and
advise on their experience related to ASD providing many useful materials

http://www.autisms.lv/index.php/lv/materiali. The Association “Social Innovation Centre”,
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https://translate.google.com/translate?hl=ru&prev=_t&sl=lv&tl=en&u=http://www.r1sips.edu.lv/attistibas-centrs/metodiskie-materiali/
https://translate.google.com/translate?hl=ru&prev=_t&sl=lv&tl=en&u=http://www.rvapsac.lv/attistibas_centrs/metodiskie.html
https://translate.google.com/translate?hl=ru&prev=_t&sl=lv&tl=en&u=http://www.ksip-ac.lv/lv/metodiskais-dienests-263151/metodiskie-materi%C4%81li
https://translate.google.com/translate?hl=ru&prev=_t&sl=lv&tl=en&u=http://www.ksip-ac.lv/lv/metodiskais-dienests-263151/metodiskie-materi%C4%81li
https://translate.google.com/translate?hl=ru&prev=_t&sl=lv&tl=en&u=http://jpskvaldeka.lv/metodiskie-materiali/
http://www.viduskurzeme.lv/wp-content/uploads/2018/03/katalogs.pdf
http://www.viduskurzeme.lv/wp-content/uploads/2018/03/katalogs.pdf
http://www.viduskurzeme.lv/metodiskie-materiali/
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https://vgv.lv/attistibas-centrs/metodiskie-materiali/
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implementing the project “Fascinating ICT Tools for People with Disabilities” funded by the
Lifelong Learning Program Leonardo Da Vinci, has elaborated an informative material on the
use of art therapy elements in special pedagogy: http:/socialinnovation.lv/wp-

content/uploads/2014/10/makets-webam.pdf. Several teacher professional competence

development programmes for elaborating and designing interactive study materials are
offered to teachers in Latvia.

Teacher professional competence development programmes for elaborating and designing

interactive study materials in Latvia

Training topic | Provider Description

Opportunities of | Baltic Office | Teachers' professional competence development

organizing Technologies | programme (A, 18 hours). Teachers improve their
various forms of | Ltd. understanding of the meaningful use of technology in
study work and different teaching/learning organizational forms.
elaboration of Teachers learn how to create study materials with
study materials SMART Notebook and how to use SMART LAB (lesson
with training activity builder) for providing a quick feedback.
software Programme participants learn how to use mobile
SMART devices to assess pupils' knowledge with SMART
Learning Suite Response 2. Interactive study materials should be

elaborated using the acquired knowledge and skills and
uploaded in the study materials section
https://smartboard.lv/macibu-materiali/.

Elaborating and | Baltic Office | Teachers' professional competence development

designing Technologies | programme (A, 12 hours). Teachers improve their ICT
interactive Ltd. skills in elaborating and designing diverse interactive
learning learning materials using SMART Notebook environment
materials in that will promote learner involvement in the

SMART learning/teaching process and increase the

Notebook effectiveness of the lesson. After the courses, teachers
environment should independently elaborate study materials using

SMART Notebook and upload in the study materials
section of www.smartboard.lv. This programme is
suitable for beginners working with SMART Notebook.
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Differentiation
with SMART
Learning Suite
online

Baltic Office
Technologies
Ltd.

Teachers’ professional competence development
programme (A, 6 hours). Teachers improve their ICT
skills in implementing personalized approaches to each
learner. They learn how to prepare study materials
using SMART Notebook software, the interactive tool
SMART LAB (lesson activity builder) and the
assessment application SMART Response 2, which
pupils can use individually or in small groups when
working with smart devices. With SMART Learning
Suite, teachers can work online and take a
differentiated approach to learning.

Improvement of
general
computer skills.
Effective use of
information
technologies in
elaboration of
interactive study

Daugavpils
University

Teachers' professional competence development
programme (18 hours). Teachers improve their general
computer skills for effective use of ICT to elaborate
interactive study materials (presentations, images,
multimedia, Internet, etc.). There is a pre-post-test
implemented online (before and after the programme).

materials

Support University of | Guidelines for inclusive education for teachers were
materials for Latvia developed:

inclusive o Support programme for the development of socio-
education emotional competence;

developed in the
project “The
creation and
implementation
of support
programs for the
youth at the risk
of being
subjected to
social exclusion,
for the creation
of a support
system”
(1DP/1.2.2.4.1/0
9/IPIA/VIAA/003

).

o Programme - Support for positive behaviour;

o Mentoring programme for pupils under the risk of
social exclusion;

o TV shows “l and a school” (Es un skola). These
videos can be found on YouTube
https://www.youtube.com/watch?v=6PNAwpbPQoc
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Bunrapus

ABTopu: AHgpeaH Jlasapos (CHL ,Acounauua Mapusa Kiopu — MCA), npod. anH. CHexaHa
Mnneea u acucteHT A-p Banepua ButaHosa (Codumicku yHusepcutetT "CB. KnuvmeHT

Oxpwuackn")

BaxxHa HauuoHanHa vHuumaTtuea e ,[llocnaHuumy Ha npuobliaBalloTo obydyeHne ™8, koato
nma 3a uen ga obyun Taka HapeveHuTe ,nocnaHvuM Ha npuobuiaBawoTo obpasoBaHue” -
yumTenu, obyumTtenu, ncMxonosu, NnpenogasaTeny Ha pecypcu, KouTo MoraT Aa nogrnomorHar
pas3BMTUETO, BHEOPSIBAHETO W WHTErpMpaHeTO Ha YCMNELHW MpPakTUKM 3a npuobluaBaluo
obpasoBaHue. NoaxoabT cnegBa yHMBEpcanHusa Ou3alH Ha obydeHuMeTo, KOMTO Wwe Aage

Bb3MOXXHOCT 3a AOCTbIHO o6yt-|eH|/|e Ha BCUYKN y4EHNLN CBC U bes yBpeXxaaHu4.

MHunuymatmearta npenocTtaBs yCTOIZ‘-IVIBI/I MHTENEeKTyanHu pe3ynTaT|/|117, KOUTO OOMNMpUHacAT 3a

AonbliHATENHAaTa KBaJ'II/Id)I/IKaLl,I/IFI Ha yyntenu:

o PbkoBoacTso «[MpuHUMNK, BApBaAHUA M PONSA Ha NocrnaHvumTe Ha
npuobLiaBalloto obpasosaHue ¥ Anekc 1: KoHconuampan aHanus Ha
pesynTtatute oT NpoBeAeHo npoyysaHe!’;

o HapbuHuk ,Kak ga ce 3acvunu npunaraHeTo Ha npvobLiaBalloTo o6pa3oBaHe B
obuoobpasoBatenHuTe yunnua?”?;

o PwbkoBoACTBO 3a cb3aaBaHe U NpeaocTaBaAHe Ha Noakpena Mexay

yynnuwaral?;

116 MpoekT ,Mocnannum Ha nprobLiaealoto obyveHne” (2018-2020). https://inclusive-ambassadors.eu/

17 NuTtenektyanHu pesyntatu Ha MpoekT ,MocnaHnum Ha nprobLyaeaioto obyyeHune” (2018-2020).
https://inclusive-ambassadors.eu/outputs-downloads/

118 Anekc 1: KoHCOMMAMPAH aHAIU3 HA Pe3y/ITaTUTE OT IIPOBEIeHO IPOyYBaHe

119 YTT1: PekoBoacTBO «IIprHIMIIN, BAPBAHUS ¥ POJI HA MOCHAHULMTE HAa IIPUOOIAaBaoTO 00pa3oBaHue)

120 PIT12: Hapwunuk . Kax J1a ce 3acriii MPHIAraHeTo Ha [PHOOIABANIOTO 06pa3oBaHHe B
001000pa3oBaTeIHuTe yuuanma?“

121 YIT13: PHKOBOMCTBO 33 Ch3/IABAHE M IPEAOCTABSIHE HA MIOKPEIa MY YUMIHIIATA
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B ocHoBaTa Ha ,MarpaxaaHe Ha npuobLuasalla yuunuiiHa cpega: MNpuHumMnm n npakTukm™12?
e MeToJonorvaTa 3a usrpaxgaHe Ha npuobliaBawa cpeda, HapedeHa Mopen ,EgHo
yumnuile 3a BCUYKK®, U HEMHOTO NpUNoXeHne Ha npakTuka. KypcbT npeacraBsa npuHUMNUTE
Ha OpraHM3aLUMOHHOTO pas3BUTME U MPOMSHA B Y4YMnuvlle, KOMTO ca B OCHOBaTta Ha
nsrpaxkaaHeTo Ha npuobLuaBalla yYmnuiiHa cpeaa, KakTo U TEopPeTUYHUTE U NpaKTUYecKuTe
navepexHma Ha Mogena ,EgHo yuunuuwe 3a Beuukun®. ObydeHneTo 3a pabota no Moaena
BKIMOYBA 3arno3HaBaHe C OCHOBHUTE MPUHLIMMNM 33 YCNELHOTO My NpunaraHe 1 npaktuyecka
paboTa C MHCTPYMEHTWUTE 3a BbBeXOaHeTo My B yuunuile. KypcbT e npeaHasHayeH 3a
AVPEKTOPU, YUUTENMN U YUUIULLIHW EKUMWU, KOUTO UCKaT Aa paboTAT akTUBHO U LieNieHaco4YeHo

B NOCOKa unarpaxgaHe Ha npmo6u4aBaLua cpena.

Kpr'bT ,,napTHbopCTBO Cc pO,EI,I/ITeJ'II/I“ nMma 3a uen ga nogkpenun yqyuntenute B U3rpaxgaHeTto
Ha MO-MbJIHOUEHHUN NAapTHbLOPCTBA C pPOoAUTENUTE. Ton npenoctass VIH(*)OpMaLI,I/IFI 3a 4ecCTo
CpewaHoTo noBegeHne Ha pogutennte, KOMTo npean3BunKBaT pa60TaTa Ha BCEKU y4uten,
npeanara ncCnxomnorn4yecku 0bsACHeHns, HOBU noaxoau, pas3nnyHn rmegHn ToO4KMn 3a MUCI1eHe
n npuHUuunun, KOMTO Morat ga ce cnegBat 3a ylneCHABaHEe Ha eXeaHeBHaTa pa60Ta C

poauTenurte.

Kpr'bT € npegHasHa4deH 3a y4dutennm OT BCUYKMU o6pasoBaTenH|/| etanu. lNoaxopsdu e n 3a
ONpeKTopn, 3aMeCTHUK-OANPEKTOPU, nefgarormd4eCkn CbBETHULIN, YYHYUITULLHU NCUXOJI03MU,

pecypCHUM yunutenun, CtyaeHT no negarornka n cneumnanHa negaroruka.

Kato gonbnHeHne kbM ToBa MOXEM fa npenopbyame U kypca ,llegarormyeckn npakTuky 3a
NMbPBU Knac. BknounTenHo pbKOBOACTBO 3a y4uTenu “, KOATO MMa 3a Len Aa noakpenu
yYnTennTe B MUCUATA UM [la Hay4aT yYeHuuuTe ga Yetar, nuwaT u MUCIAT, 4a ' MOTUMBMpAT,

[a UM MOMOrHaT Aa u3pacHaT yBepeHu B CBOMTE CMOCOGHOCTU, [a ce MoYyBCTBaT 4YacT OT

122 principles, beliefs and role of the inclusive education ambassadors guide. September, 2019. Annex 1
“Consolidated survey results”. https://inclusive-ambassadors.eu/wp-content/uploads/2020/06/Annex-I-
CONSOLIDATED-SURVEY-RESULTS.pdf
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obLHOCTTa, KOSITO v Npuema 1 nogkpens. [JokaTto M3nbrHABaAT Ta3n MUCKS, yYUTENUTE YECTO
BMXOAT MHOMO Npu3Haum Ha npobnemu n TpyaHocTu. C To3n Kypc G1xme nckanu ga ynecHum
CBOEBPEMEHHOTO W MpPaBUIHO ynaBsiHE U 4YeTeHe. BakeH acnekT OT y4eGHMA Mnpouec e
€MOLMOHANHOTO pa3BuTMe Ha oby4aeMuTe. 3aToBa TO3M Kypc 06pblLa crneumanHo BHUMaHWe
Ha eMoLuMOHanHOTO GnarononyyvMe, KakTo W TEeXHUKUTE, KOWUTO YyyuTenute morat paa
n3nonseart, 3a Aa ro nogkpensaT. KypcbT e npegHasHayYeH NpeauMHO 3a HavanHu yuuTenu u
6u 6un noneseH 3a yyuTenu, PeCcypCHW yuYuTenu, CcTyAeHTW Mo rneparorvka v crneumanHa

neparorvka.

HeoTpoaBHaWHMAT HAapbyHUK, pa3paboTeH oT MNnosameckua yHnsepcuteT ,[1. Xunengapckm ”
Ha Tema, [lpeamsBukaTencrTeata Ha AWCTAHLMOHHOTO npuobliaBawoTo obpa3oBaHue B

Bbnrapus "2 Mmoxe ga 6be MHOro rnonesHa 3a nNpakTUKyBaLlim v yunutenu B Bbnrapus.
Belgium
Contributor: Karel Van Isacker (PhoenixKM BVBA, Belgium)

Learning and teaching materials (LTM) are an essential part of the education system. In the
special education and inclusive education system, these materials can be vital. For instance,
as observed in Belgium case, policy implementations can change very quickly and the
adaptation period can be full of struggling for both pupils and teachers. In this regard, learning
materials can help teachers to determine the right path and support pupils to follow this path
safely.

Besides, quality LTM can compensate for disabling factors such as large class sizes, poorly
trained or unqualified teachers, the shortage of instructional time, high levels of illiteracy

among parents, and the lack of reading materials at home.

123 Anekc 2: JlucTaHIMOHHO IpHo6LIABaI0 06yYeHHe 110 BpeMe Ha Covid-19
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Books

Some good materials that are being used in inclusive education in Flanders are listed below.

Inclusive education in practice by Mortier, Kathleen; Schauwer, Elisabeth; Van de Putte, Inge;

Van Hove, Geert.

This book provides information for anyone who wants to
delve into the practice of inclusive education. First, a
definition and a framework are outlined in which inclusive
education can be situated. Many points of attention are
given for the benefit of teachers who want to use this
material in a study programme. This is followed by nine
chapters in which a critical factor is elaborated and
illustrated from a case study in nursery, primary, and
secondary education. At the end of each chapter, some
reflection questions encourage the analysis of one's own
looking and acting and the search for possibilities in

concrete and unique class situations.

Elisabeth De Schauwer

Geert Van Hove

nclusief

onderwijs in de praktijk

Garant

Prisma co-teaching: appropriate towards integrative education by Fluijt, Dian

Prisma Co-Teaching is a method that responds to dealing
with an increasing diversity in classes and schools. Several
education professionals jointly take responsibility for a group
of learners and teachers in a structured manner based on the
evidence-based instruction and development strategies. The
principle here is 'back to basics': all available placement of
people and resources is located in the classroom. The word
prism refers to the multicolouredness of learners and co-
teachers. Learners are pupils with and without special
educational needs. Teachers can be about the cooperation
between two regular teachers, between a special teacher and
group teacher or group of teachers, or, for example, a teacher

and class assistant/group educator.

CO-TEACHING

oo
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What really works: 27 evidence-based strategies for education by Mitchell, David.

‘What really works' offers 27 teaching strategies that can be directly applied in practice. These
strategies have been proven to contribute to better teaching and learning by all pupils, both
academically and socially. A definition is given for each of the
strategies, the theoretical basis and the underlying idea are
discussed, practical examples follow, scientific research is
explained and, where necessary, disadvantages, and pitfalls
are indicated. Finally, there is an overall conclusion and tips
for further reading. Among others, the following strategies are
discussed: cooperative learning, peer tutoring, social skills
training, parental involvement and support for parents, direct WAT ECHT WERKT
instruction,  phonological awareness, and language
processing, safe class climate, inclusive education. 'What
really works' is intended for students of teacher training and
special education, teachers, teacher trainers, (school)
psychologists, care coordinators, and internal supervisors.

Help index Autism in the classroom. Tips and strategies at hand by Brewer, Robin; Mueller,

Tracy

The Autism Help Fan in the classroom is a useful resource for teachers and other
professionals who work with children with an autism spectrum disorder. In a clear manner,

arranged by colour, tips and strategies are

SN
. > —
presented in various sections, including the Autlsme\\
learning environment, changes in daily routine, | % . k'l o
) in de Klas

communication, and behaviour. The range is

Tips en strategieéen bij de hand

suitable for both primary and secondary

education. This tool is suitable for 4-18 years old

learners.

128



L
MyHub 604454-EPP-1-2018-1-LV EPPKA3-IPI-SOC-IN '/

Wobble and fidgeting: help cards by Thoonsen, Monique; Lamp, Carmen

In addition to the book "Wobble and fidgeting in the classroom" there are these help cards. The
cards are intended for use in the classroom, when a pupil
is under- or over-stimulated. There are activating
strategies for pupils who need more incentives. And there
are calming strategies, for pupils who experience too
many stimuli or want to calm down. Pupils can execute
the strategies independently or together with the teacher
when they feel the need or before starting a task. In the
set you will find 20 cards with activating strategies (red),
20 cards with calming strategies (blue), and 15 cards to

execute in class or with part of the class.

Online platforms
Online platforms, more than written materials, also provide beneficial information.

o Class Series: M-Decree: In this series, Klasse bundles articles around the M-
decree: what is really in the decree and what vision is behind it. Also, parents and
teachers talk about their practical experiences. You will also find concrete class tips
and a print-ready version of the M circle (in 7 steps to reasonable adjustments that
work for teacher and student)?*

o M-Decree: Survival Guide: In this bundle of the GO! you will find background
information about the M-decree. Subjects that are discussed are history, reasonable
adjustments, care continuum, the role of the CLB, changes in special education,

124 Klasse, M-Decree. (April 2020). https://www.klasse.be/reeks/m-decreet/
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trajectory student with special educational needs, and action-oriented work. The
guide dates from 2015.12°
o With Disabilities to the School of Your Choice: Reasonable Adjustment in
Education: With this brochure, Unia wants to explain the concept of 'reasonable
accommaodation’ for everyone involved: pupils, parents, teachers, and school
directors, and actors from the educational world. Because they appreciate what is
already happening in many schools, we use plenty of good practical examples. You
will find the brochure on this page. Also, in easy language, or a video in sign
language.?®
Teaching Staff are not alone in the implementation of inclusive education. They are supported
by governmental programmes (mentioned in the M-Decree section), private initiatives, and
civil society organizations. Materials are provided either for pupils or teachers. There are
online tools, measurement guidelines, educational and practical materials, etc. Some
practices are illustrated below.

STICORDI

STICORDI measures are "educational measures that are in one educational offer, aimed at a
high-quality education, to limit the (negative) consequences of learning difficulties and
increase the chances of success of pupils" (Coppin, Halsberghe, Herzeele, & Van Den Steen,
n.d.)?’,

125 M-Decree Survival Guide. https://pro.g-o.be/blog/Documents/5 M-
decreet%20survival%20guide%2020151002.pdf

126 Unia, Met een handicap naar de school van je keuze: redelijke aanpassingen in het onderwijs (April 2020).
https://www.unia.be/nl/publicaties-statistieken/publicaties/met-een-handicap-naar-de-school-van-je-keuze-
redelijke-aanpassingen-in-het-onderwijs

127 STICORDI: een nieuwe generatie. Hoe omgaan met STICORDI-maatregelen in de klas en op school?
https://www.go-ouders.be/sites/default/files/atoms/files/STICORDI%20-%20een%20nieuwe%20generatie.pdf (p.
4)
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STICORDI measures are therefore one of the "reasonable adjustments" as formulated in the
UN Convention for Persons with Disabilities (United Nations, 2006)'2,

Reasonable accommodations are 'necessary and appropriate changes and ones that do not
impose a disproportionate or disproportionate or unnecessary burden if in a specific case they
are necessary to ensure that persons with disabilities can enjoy all human rights and
fundamental freedoms on an equal basis with others. Enjoy or exercise .

In education, these adaptations ensure that children with or without disabilities receive the
support they need to participate effectively in mainstream education. It is often incorrectly
stated that STICORDI measures only apply to pupils with an officially established disability.
All pupils who experience (temporary) difficulties in learning and as a result are restricted in
participation in educational activities, may require STICORDI measures. They enable a strong

learning environment for all pupils.

STICORDI is an acronym (STImuleren, COmpenseren, Remediéren, DIspenseren) that refers
to various measures to avoid learning disadvantage in children with a disability or learning

disabilities:

o Encourage: encouraging pupils and emphasizing the child's strengths.

o Compensate: Use tools to reduce the negative consequences of learning
disabilities. For example, allow the use of tools such as a calculator, a step-by-
step plan, or adictionary. Provide pupils with extra time for exercises or
assignments.

o Remedying: offering individual learning aid and giving more extensive or intensive
instructions or learning strategies that improve learning.

o Differentiate: tackle the same learning objectives and tasks slightly differently.

o Dispensing: drop certain parts of the learning program and where possible replace

it with something equivalent.

128 United Nations. (2006). Convention on the Rights of Persons with Disabilities.
https://www.un.org/development/desa/disabilities/convention-on-the-rights-of-persons-with-
disabilities/convention-on-the-rights-of-persons-with-disabilities-2.html
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The STICORDI measures allow pupils with special educational needs to enjoy education at
the same level as their classmates. The measures are for pupils in primary and secondary
education with a disability or learning difficulties.

Different from other examples, a teacher does not need permission to be stimulating,
compensatory, to apply differentiating or remedial measures. However, for dispensing
measures the approval of the accompanying class council is required.

Importantly, constructive collaboration between different partners is indispensable for taking
suitable STICORDI measures; significant stakeholders can be parents, the pupil, the teacher,

the colleagues of the teacher, and the CLB.

There are specific measurement forms for different disability types, most of them immediately
ready to use (dyslexia, dysphasia, dyscalculia, AD(H)D, NLD, and ASS). Additional ones are
being prepared for dysorthografie, Tourette syndrome, and Asperger syndrome. Forms are
created for the usage by teachers or experts and there are several questions specified for

measuring the disability type properly.

The state education network GO! published an informative STICORDI guide (https://www.go-
ouders.be/sites/default/files/atoms/files/STICORDI%20-
%20een%20nieuwe%20generatie.pdf).

ADIBIB

ADIBib (https://www.adibib.be/) provides a learning platform and workbooks of education

available digitally for pupils with limitations in written communication. These tools are just for

the usage by children themselves.

ADIBIb project is created for primary and secondary education pupils who face serious reading
and/or writing problems such as dyslexia, dyspraxia, or other limitations in written
communication. It allows these children and young people to follow education that suits their

abilities.

In addition, ADIBoeken are free digital versions of the paper textbooks for primary and

secondary education. These are both manuals and workbooks and especially for pupils with
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serious reading and/or writing problems. Everything is simulated on the computer as in the
printed book. There is a reading program option that can be used to read, listen to the text, or
enter words or phrases.

AD-books are for pupils with the right certificate:

o Dyslexia;

o Dyspraxia;

o M-Decree;

o Motivated report;

o Report type 1,2,3,4,5,6,7,8,9 or basic offer.

WAI-NOT!

WAI-NOT (https://www.wai-not.be/) offers an accessible website for young people who need

extra support. The range varies from educational to (re) creative, informative, and certainly

interactive.

The target group includes young people who have difficulty reading and writing. Intelligible
language supported by text marking, speech, and images has been used in the tools. On the
website, communication is possible with language or with icons, or in a combination of both.
It provides a fixed and clear structure with a clear layout. Young people with an intellectual
disability or multiple disabilities, including visual, motor, and intellectual disabilities, are

certainly attracted to our low-threshold website.

KlasCement

KlasCement (https://www.klascement.net/) provides documents, articles, websites, and

programs that teachers can use for children with disabilities. It is also a platform where
teachers inspire each other by sharing materials and it includes free teaching materials. The

provided material is easily reachable and suitable for all ages and subjects.
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Cyprus

Contributors: Marianna Gregoriou, Angelos Nicolaou and George Milis (EUROCY
Innovations Ltd, Cyprus)

Best Practice 1: The Inclusion Development Programme (guidance for practitioners)

This is a very useful resource that provides strategies for practitioners on how to deal with

certain pupils and promote inclusion.

The Inclusion Development Programme (IDP) is part of the UK government’s strategy for
children with special educational needs (SEN), outlined in Removing barriers to achievement:
the government’s strategy for SEN (DfES 0117/2004).1%° It offers guidance to practitioners on
how to support the inclusion process of children with Behavioural, Emotional and Social

Difficulties (BESD), and its goal is to remove barriers for achievement.

In the next paragraph we will view in more detail the guidance for practitioners in the early
school years on supporting children with BESD. The guide is divided into four categories: The
unique child; How to create Positive Relationships; Enabling Environments that promote

learning; Learning and Development. Each section includes case studies.

In the Unique child section, practitioners can view the different behaviour that a child might
have, what that means about the child and what strategies they can use to minimize the
occurrence of this unwanted behaviour. In the Positive Relationships section practitioners
can follow strategies that would help them build better relationships with the parents/carers of
children they support and identify effective ways of communicating with them. Since the
environment plays a key role in supporting and extending children’s development and
learning, as well as on children behaviour, the section Enabling Environments mainly
focuses on ways to work with children by providing a calm and relaxing environment for

learning. The last section, Learning and Development analyses the importance of creating

129 The Inclusion Development Programme (IDP). http://www.idponline.org.uk/downloads/ey-besd.pdf
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realistic expectations for children to access all areas of learning, value all children and create
opportunities for participation, foster children learning, etc.

The detailed guidance can be found at: http://www.idponline.org.uk/downloads/ey-besd.pdf
In the IDP website you can find guides for:

1. Primary and secondary education. Supporting children with behavioural, emotional, and
social difficulties (BESD)

2. Early Year Foundation stage. How to support children on the autism spectrum?

3. Primary and Secondary. How to support children on the autism spectrum?

4. Early Year Foundation stage. Supporting children with speech, language, and
communication needs (SLCN)

5. Primary and Secondary. Supporting children with speech, language, and communication
needs (SLCN)

6. Primary and Secondary. Teaching and supporting pupils with Dyslexia.

All guides are provided for free and can be found on the following link:

http://www.idponline.org.uk/

Best Practice 2: Game based online Training for Teachers in special education (Play2Do

project)

The Play2Do project aims to support special education teachers, mainstream teachers, and
VET trainers who work with learners with intellectual disabilities, by offering an educational
game for teachers to complement their training through simulated practice learning and
improve their skills in dealing with critical incidents or challenging situations which can occur
in everyday practice.'® It provides a safe and readily accessible environment, where teachers
working with pupils with intellectual disabilities can learn by interacting with characters in the

game in a simulation of a real-world service.

130 play2Do Project. http://play2do.eu/outputs/
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The game aims to introduce learners to a range of simulated scenarios, potentially faced in
real situations, and approaches to deal with them, in special or integrated classrooms that
include children with intellectual and/or developmental disabilities, such as to enable pupils to
acquire skills from the observation, discussion, analysis and evaluation of simulated
situations/scenarios, through critical reflection, or to enable pupils to acquire skills in
communication, autonomous learning, managing challenging and extreme behaviours

(conflict situation, crisis intervention), structured discussion and information technology.

Trainers of Inclusive Education can use the Play2Do simulation environment as a
complementary resource in teacher education. After the experience of observing and
interacting in and outside the game, scenarios are reflected on, as well as conclusions are
drawn regarding each trainee performance, acceptable/inacceptable behaviour,
successful/lunsuccessful or desirable/undesirable interaction with children/students with
intellectual and/or developmental disabilities. Then, all these reflections can be discussed in
the class, potentially accompanied by further class discussions, using additional theoretical
materials, case studies, best practices guidelines and videos, as detailed in the Play2Do
online course. Teachers can challenge themselves with 6 different cases. The cases in the
scenarios are: 1) a child with ADHD, 2) a child with dyslexia, 3) a child in the autism spectrum,
4) different student needs in a special unit, 5) a child with behaviour issues, and 6) a child who

has an epileptic episode in the classroom.

After completing each scenario, trainees will have the opportunity to discuss and learn new
skills on coping with behavioural problems, anticipating aggressive behaviour and preventing
it, dealing with aggression, setting a positive role model of communicating with SEN students
and also on how to deal with unpredictable situations in the classroom, such as with the pupil
who has an epileptic episode and on how to deal with the rest of the children. The tool and

project resources can be accessed and used for free at: http://play2do.eu/outputs/

Taking the example of the above practices, trainers of Inclusive Education can use the above
materials when they design their trainings to use them together, as the first practice deals with
theory and the second practice gives the opportunity to practice and exchange opinions in a

simulation environment.
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Yyactne Ha WKT B npenogaBaHeTo / ydeHeTo Ha 21 Bek
(cepnosHn urpun, poboTmsmpaHm Meaumn) 3a HacbpyaBaHe Ha
YYEHETO 3a Yy4YeHuunm CcbC cheumanHn obpasoBaTesiHU

NoTPebHOCTU

Introduction on Inclusive 21st Century Teaching/Learning

Contributors: Svetlana Surikova (University of Latvia, Latvia) and Karel Van Isacker
(PhoenixKM BVBA, Belgium)

Inclusive education for the 21st century aims to meet the needs of every student and therefore
its effective implementation is challenging for schools and for teachers in particular (Eredics,
2018 Holm, 2018'%2: Jacob & Olisaemeka, 2016'%3: Korner et al., 2018* Yamashiro,
2019%%). Evidence-based research indicates the strategies that make schools inclusive for
pupils with special needs benefit all learners (Graham, 2020%¢). Technological developments
brought new ways of learning. Even if the mainstream education is still ongoing at schools,

online platforms and social media offer additional supportive opportunities for both pupils and

131 Eredics, N. (2018). Inclusion in action: Practical strategies to modify your curriculum. Brookes Publishing.

132 Holm, L. (2018). 21st century education: Inclusion in the classroom. https://owlcation.com/academia/21st-
Century-Education-Inclusion-in-the-Classroom

133 Jacob, U. S., & Olisaemeka, A. N. (2016). Inclusive education in the 21st century: Parameters and
opportunities for learners with special needs. Scientific Journal of Kurdistan University of Medical Sciences,
12(10), 188-196. https://doi.org/10.19044/es].2016.v12n10p188

134 Kgrner, 1., Uhimann, S., Schmid, B., Freyhoff, G., & Rigrova, D. (2018). Towards inclusive education:
Examples of good practices of inclusive education. Inclusion Europe with support of the European Commission.
https://inclusion-europe.eu/wp-content/uploads/2018/02/Best-Practice-Education EN-FINALWEB. pdf

135 Yamashiro, N. (2019). An inclusive vision for 21st century learning.
http://www.afterschoolalliance.org/afterschoolsnack/An-inclusive-vision-for-21st-century-learning_11-21-2019.cfm

136 Graham, L. (Ed.) (2020). Inclusive education for the 21st century: Theory, policy and practice. Allen & Unwin.
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teachers (Assaad et al., 2018%%). Inclusive education is a multifaceted concept (Mitchell,
2015™®) and its implementation also benefited from the current developments in the ICT field
(Cheng & Lai, 2020%°; IITE, 2006%°; Josjo, 2012%41). The robotic mediates, serious games,
and other computer games (Laamarti et al., 201442, Papadakis, 2018%; Romero et al.,
20154) bring a new understanding of online and blended learning and open a new door for
all learners to the ICT world through virtual or mixed reality environments. The challenges in
the use of ICT as a tool for learning and inclusion should be identified to promote the process
of successful digital inclusion and implementation of innovative ICT-based solutions into the
formal and informal education (Tomczyk & Oyelere, 2019'%). In recent years, ICT tools have
ebeen mployed to promote learning for pupils with special needs and enhance their

adaptability to the learning environment and their learning achievement and the application of

137 Assaad, M., Makela, T., Pnevmatikos, D., & Christodoulou, P. (2018). Pedagogical design principles guided
integration of social media concepts in a hybrid learning environment: Analysing and reporting focus group
results. In U. Rechkoska-Shikoska & M. Assaad (Eds.), AICT 2018: The Fourteenth Advanced International
Conference on Telecommunications (pp. 94—100). IARIA.
https://thinkmind.org/index.php?view=article&articleid=aict 2018 6 10 18001

138 Mitchell, D. (2015). Inclusive education is a multi-faceted concept. Center for Educational Policy Studies
Journal, 5(1), 9-30. https://www.cepsj.si/index.php/cepsj/article/view/151/79

139 Cheng, S., & Lai, C. (2020). Facilitating learning for students with special needs: A review of technology-
supported special education studies. Journal of Computers in Education, 7, 131-153.
https://doi.org/10.1007/s40692-019-00150-8

140 |ITE, UNESCO Institute for Information Technologies in Education. (2006). ICTs in education for people with special
needs: Specialized training course. UNESCO Institute For Information Technologies in Education.
https://iite.unesco.org/pics/publications/en/files/3214644.pdf

141 Josjo, H. (2012). ICT and inclusion: Teachers’ perceptions on the use of information and communication technology for
students with special educational needs in general educational settings. Umea universitet. https://www.diva-
portal.org/smash/get/diva2:633789/FULLTEXTO1.pdf

142 _aamarti, F., Eid, M., & El Saddik, A. (2014). An overview of serious games. International Journal of Computer
Games Technology, 2014, 1-15. https://doi.org/10.1155/2014/358152

143 papadakis, S. (2018). The use of computer games in classroom environment. International Journal of Teaching and Case
Studies, 9(1), 1-25. https://doi.org/10.1504/1JTCS.2018.10011113

144 Romero, M., Usart, M., & Ott, M. (2015). Can serious games contribute to developing and sustaining 21st-
century skills? Games and Culture, 10(2), 148-177. https://doi.org/10.1177/1555412014548919

145 Tomczyk, L., & Oyelere, S. S. (Eds.). (2019). ICT for learning and inclusion in Latin America and Europe.
Pedagogical University of Cracow. https://doi.org/10.24917/9788395373732
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those tools has gradually increased (Cheng & Lai, 2020'*¢). Pupils with special needs are
affected by ICT advances in the classroom in multiple ways. For instance, ‘students with
disabilities often use assistive technology (AT) to help them connect with otherwise
inaccessible general education curriculum, as well as to maximize their learning strengths’
and ‘perhaps more important, like their peers, they use technology more generally to create
engaging educational experiences’ (NCLD, 2019a, pp. 12#7). Lidstrom et al. (2012)'*8 divided
learners’ use of ICT as an educational tool, an alternative tool for learning and a compensatory
tool, i.e. as a computer-based assistive technology device. ICT should play a pivotal role in
providing the availability of educational resources to everybody, for instance, to support blind
or visually impaired people: turn everything visual into audible; in the case of deaf or hearing
impaired people: turn all audible into visual, and so on (Tomczyk & Oyelere, 2019, p. 20149).
According to Cheng and Lai (2020)%°, there is still little research and analysis of the application
and development trends of integrating technologies into special education. Furthermore, it is
extremely important to consider accessibility and inclusivity as essential elements whenever
technology is conceived and used in classrooms or schools using five interrelated components
(i.e., vision, design, procurement, use, and continuous improvement) that lead to success for

all students (NCLD, 2019a)*!. However, it could be highlighted that educational technology

146 Cheng, S., & Lai, C. (2020). Facilitating learning for students with special needs: A review of technology-
supported special education studies. Journal of Computers in Education, 7, 131-153.
https://doi.org/10.1007/s40692-019-00150-8

147 NCLD, National Center for Learning Disabilities. (2019a). Inclusive technology in a 21st-century learning
system. https://www.ncld.org/wp-content/uploads/2019/06/Inclusive-Technology-in-a-21st-Century-Learning-
System.Final .060719.pdf

148 Lidstrom, H., Granlund, M., & Hemmingsson, H. (2012). Use of ICT in school: A comparison between students with and
without physical disabilities. European Journal of Special Needs Education, 27(1), 21-34.
https://doi.org/10.1080/08856257.2011.613601

149 Tomcezyk, L., & Oyelere, S. S. (Eds.). (2019). ICT for learning and inclusion in Latin America and Europe.
Pedagogical University of Cracow. https://doi.org/10.24917/9788395373732

150 Cheng, S., & Lai, C. (2020). Facilitating learning for students with special needs: A review of technology-
supported special education studies. Journal of Computers in Education, 7, 131-153.
https://doi.org/10.1007/s40692-019-00150-8

151 NCLD, National Center for Learning Disabilities. (2019a). Inclusive technology in a 21st-century learning
system. https://www.ncld.org/wp-content/uploads/2019/06/Inclusive-Technology-in-a-21st-Century-Learning-
System.Final .060719.pdf
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(ed tech) initiatives and products should be appropriately conceived, designed, procured,
implemented, and evaluated with the needs of all learners, especially those with special needs
(NCLD, 2019a%®?, 2019b*3, 2019¢**) in order to ‘improve learning opportunities and provide
meaningful experiences for diverse learners’ (NCLD, 2019a, p. 12'*°) and not to ‘exacerbate

and magnify existing inequalities’ (NCLD, 2019b, p. 21%).

Methodologies

Contributors: Svetlana Surikova (University of Latvia, Latvia) and Karel Van Isacker
(PhoenixKM BVBA, Belgium)

For creating more inclusive learning environments, Ghilain (2015)'*” suggested using
innovative learning methods and technology to implement teaching methods with a Universal
Design; to transfer good practices among teachers, educators and other training professionals

and to adapt and innovate evaluation methods with written, oral or external evaluations (p.

152 NCLD, National Center for Learning Disabilities. (2019a). Inclusive technology in a 21st-century learning
system. https://www.ncld.org/wp-content/uploads/2019/06/Inclusive-Technology-in-a-21st-Century-Learning-
System.Final .060719.pdf

158 NCLD, National Center for Learning Disabilities. (2019b). Inclusive technology in modern learning
environments: A collaborative local action primer. https://www.ncld.org/wp-content/uploads/2019/06/Inclusive-
Technology-Local-Procurement.Final .060719.pdf

154 NCLD, National Center for Learning Disabilities. (2019c¢). Inclusive technology in modern learning
environments: Student experiences and four key federal laws. https://www.ncld.org/wp-
content/uploads/2019/06/Inclusive-Technology-Student-Experiences-and-Four-Key-Federal-Laws.Final _.pdf

155 NCLD, National Center for Learning Disabilities. (2019a). Inclusive technology in a 21st-century learning
system. https://www.ncld.org/wp-content/uploads/2019/06/Inclusive-Technology-in-a-21st-Century-Learning-
System.Final .060719.pdf

156 NCLD, National Center for Learning Disabilities. (2019b). Inclusive technology in modern learning
environments: A collaborative local action primer. https://www.ncld.org/wp-content/uploads/2019/06/Inclusive-
Technology-Local-Procurement.Final .060719.pdf

157 Ghilain, T. (2015). Towards more inclusive learning environments in Europe: Salzburg Declaration. European
Association of Service providers for Persons with Disabilities.
https://www.easpd.eu/sites/default/files/sites/default/files/Policy/Education/towards_more_inclusive learning_envi
ronments_in_europe_easpd.pdf
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13). A recent study (Josjo, 2012)'*® indicates that teaching pupils with special needs requires
using different strategies rather than traditional teaching methods, but in practice teachers do
not have enough knowledge of ICT use for special educational needs and the majority of
teachers make only a few adaptations. New methodologies for ICT adapted inclusive
education should start from the school curriculum which ‘should be modified to accommodate
learners with special needs different learning style so as to achieve the needed change’ (Jacob
& Olisaemeka, 2016, p. 193'9). As it is illustrated previously, inclusive education can be
modifiable based on pupils' needs and abilities allowing to learn at their own pace to achieve
the intended learning outcomes (Jacob & Olisaemeka, 2016)'%°. Also the school lessons,
online courses together with serious games or robotic games (if it is needed) can be combined
to increase the pupils’ interest and activeness. However, ‘the process of school inclusion can
be fostered by means of new technological tools only if, in parallel, educational approaches,
methods and strategies are conveniently revised and improved’ (Ott & Pozzi, 2009, p. 635¢1)

and are evidence-based (Mitchell, 2015)62,

Learning 3.0

Contributor: Karel Van Isacker (PhoenixKM BVBA, Belgium)

158 Josjd, H. (2012). ICT and inclusion: Teachers’ perceptions on the use of information and communication
technology for students with special educational needs in general educational settings. Umea universitet.
https://www.diva-portal.org/smash/get/diva2:633789/FULLTEXTO1.pdf

159 Jacob, U. S., & Olisaemeka, A. N. (2016). Inclusive education in the 21st century: Parameters and
opportunities for learners with special needs. Scientific Journal of Kurdistan University of Medical Sciences,
12(10), 188-196. https://doi.org/10.19044/esj.2016.v12n10p188

160 Jacob, U. S., & Olisaemeka, A. N. (2016). Inclusive education in the 21st century: Parameters and
opportunities for learners with special needs. Scientific Journal of Kurdistan University of Medical Sciences,
12(10), 188-196. https://doi.org/10.19044/esj.2016.v12n10p188

161 Ott, M., & Pozzi, F. (2009). Inclusive education and ICT: Reflecting on tools and methods. In P. L. Emiliani, L.
Burzagli, A. Como, F. Gabbanini, & A.-L. Salminen (Eds.), Assistive Technology from Adapted Equipment to
Inclusive Environments (Vol. 25, pp. 635-639). IOS Press. https://doi.org/10.3233/978-1-60750-042-1-635

162 Mitchell, D. (2015). Inclusive education is a multi-faceted concept. Center for Educational Policy Studies
Journal, 5(1), 9-30. https://www.cepsj.si/index.php/cepsj/article/view/151/79
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With Learning 3.0, schools move away from traditional lectures and instead focus on
interactive learning, with question and answer sessions, reviews and quizzes, discussions,
labs, and other project-based learning, making use of the opportunities offered by ICT.
According to Keats and Schmidt (2007)%3, Learning 3.0 is characterized by rich, cross-
institutional, cross-cultural educational opportunities within which the learners themselves play
a key role as creators of knowledge artefacts that are shared, and where social networking

and social benefits outside the immediate scope of activity play a strong role.
Daciuk (2016)'%* mentioned some fundamental aspects of Learning 3.0:

o Modern user experience design, similar to what can be seen in the consumer web.

o Visually engaging overview, e.g., what | am going to learn, how | am doing, what’s
next, etc.

o Personalized, allows learners to test out and navigate in a nonlinear fashion.

o A knowledge graph frame of reference, instead of a list of materials to get through.

o Learn-by-doing.

o Integration of external materials.

o Interactive content and assessments.

o Human involvement at scale, e.g., online coaching or group collaboration.

o Engagement tools, e.g., gamification, mobile, social integration, etc.

o Visible and transportable credit for what has been learned.

o Heavy use of data to improve the learning experience and course material over

time.

Individual Educational Plan Examples — Belgium

Contributor: Karel Van Isacker (PhoenixKM BVBA, Belgium)

163 Keats, D. W., & Schmidt, J. P. (2007). The genesis and emergence of Education 3.0 in higher education and
its potential for Africa. First Monday, 12(3). https://doi.org/10.5210/fm.v12i3.1625

164 Daciuk, E. (2016). Online Learning 3.0 is happening and you’re probably behind.
https://elearningindustry.com/online-learning-3-0-happening
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Aforementioned Sticordi measures have been defined per developmental disorder*®® and are
to be applied in inclusive lessons.

'Sticordi' is an acronym that refers to various measures to avoid learning disabilities in children

with disabilities or learning disabilities:

o Stimulate;
o Compensate;
o Remedy;
o Differentiate.
The Sticordi measures allow pupils with special educational needs to enjoy education at the

same level as their classmates.

A teacher does not need the permission to be stimulating, compensatory and to apply
differentiating or remedial measures. For dispensing measures the approval of the

accompanying class council is required.

A constructive collaboration between different partners is indispensable for taking suitable
Sticordi measures. We think of parents, the pupil, the teacher, colleagues of the teacher and
the CLB (Center for Educational Guidance).

For whom?

The measures are for pupils in primary and secondary education with a disability or learning

difficulties. Making a diagnosis is not a requirement.

Encourage: encourage pupils and, above all, emphasize what succeeds, e.g., making
progress visible with scorecards, product portfolio; appropriate place in the classroom, starting
from the world of specific pupils; more feed-up; pupils regularly receiving indications about

timing; individual learning results, etc.

165 Sticordi-maatregelen. http://www.wilgenduin.be/page/Sticordimaatregelen.aspx
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Compensating: allowing technical aids; e.g., (front) reading software, word processing
programme, spelling corrector, speech recognition software; dictionary, adapted furniture
provided, the teacher gives board diagrams and mind maps, shorter keys; read aloud, reading
by silent reading; pupils use formula cards, etc.

Remedying: offering individual learning aid to eliminate problems: tutor (pupil roll-out), which
is individually discussed with the pupil beforehand or afterwards; deal with essential faults first,
relieve pressure by avoiding reading work; do not compare with other pupils; give points for
the most important, etc.

Dispensing: abandoning/replacing learning objectives/final objectives with deeper objectives:
exempting dictation in language courses; fewer exercises; do not require that pupils explain
on the board; replace group assignments with individual assignments; exempt from swimming;

ignore spelling mistakes in dyslexic pupils, etc.

In the following, we detail this per disability group.

Dyslexia

Name pupil:

Class:

Period:

Type Possible STICORDI measures Applicable

STIMULATE To be aware of the problem of the pupil and to take it
into account

STIMULATE Make the measures in the classroom open to discussion
(if the parents and the pupil wish so)

STIMULATE Do not evaluate individual results in the classroom in a
confrontational way.

STIMULATE Motivation and encouragement.

STIMULATE Checking of notes and agenda are duly completed.

STIMULATE Guide when adding new notes and events on the
calendar
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Type Possible STICORDI measures Applicable

STIMULATE To determine whether the instruction is well understood

STIMULATE Communicating to whom and how the pupil can ask for
help

STIMULATE Consider reduced concentration

COMPENSATE | Provide more time for large tasks / tests / exams

COMPENSATE | Provide exams in a separate room.

COMPENSATE | Read questions during tests / exams.

COMPENSATE | Error-free copies provided with fill-in sheets.

COMPENSATE | Allow tools in the classroom: calculator / times tables
ftables / formulas / step-by-step plans /solution cards
[dictionary / ...

COMPENSATE | Allow tools when creating tasks: calculator / times tables
/ tables / formulas / step-by-step plans / solution maps
/dictionary / ...

COMPENSATE | Offer a clearly structured whole and give this structure to
the pupil.

COMPENSATE | Customize Layout: clear font, wide line spacing.

COMPENSATE | Adjustments for book reviews: film instead of the book
review / allow easier reading / large textbook / ...

COMPENSATE | Create homework tasks.

COMPENSATE | Allow the pupil to have access to the whole subject
matter.

COMPENSATE | Give one colour per box for folders, covers, notebooks.

COMPENSATE | Put the pupil in a strategically good position.

COMPENSATE | Enlist the help of the parents for homework assistance.

PERSPECTIVE | Classroom exercises and homework confined to the base
material.

PERSPECTIVE | Provide a second chance: do not punish catch-ups /
catch-up tests / forgotten tasks/ postpone tasks / see if
all assignments have been filled in with tests / tasks /
exams...

PERSPECTIVE | Assess the real key (points for the important subject
matter)

PERSPECTIVE | Language errors cannot be included in the subject
matter where this is not relevant.

PERSPECTIVE | In dictation only mark the practiced words.

PERSPECTIVE | “Complete words” dictation instead of sentence dictation

PERSPECTIVE | Provide extra guidance after school hours.
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Type Possible STICORDI measures Applicable
DISPENSING Permanent / temporary / partial / complete exemption
provided for certain final objectives:

DISPENSING Exemption of exercises in front of the class.

DISPENSING Exempt from reproducing statements or proofs from
memory.

DISPENSING Exemption of certain questions at the test or exam:
multiple choice

DISPENSING Exemption from the written exam.

ADHD (Attention-Deficit/Hyperactivity Disorder)
Name pupil:

Class:

Period:

Type Possible STICORDI measures Applicable

STIMULATE To be aware of the pupil’'s problem and to take it into
account.

STIMULATE Make the measures in the classroom open to discussion
(if the parents and the pupil wish so).

STIMULATE Do not evaluate individual results in the classroom in a
confrontational way.

STIMULATE Motivation and encouragement.

STIMULATE Checking if notes and agenda are duly completed.

STIMULATE Guide when adding new notes and events on the
calendar.

STIMULATE Check whether the assignment is well understood.

STIMULATE Show understanding of the problem and acknowledge the
problem. This can be a huge support for the pupil.

STIMULATE Try to move around the pupil’'s environment.

STIMULATE Strive for the quality over quantity.

STIMULATE Forget about the anger, disappointment or other
emotions that occur during the day, because of the
unwanted or disturbing behaviour of the pupil.

STIMULATE Assess the content not the hand writing
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Type Possible STICORDI measures Applicable

STIMULATE Reward the pupil quickly, when he/she has done
something good so that the link between the desired
behaviour and positive feedback is clear to the pupil.

STIMULATE When rewarding or praising the pupil, state expressly
what he or she was did well.

STIMULATE If you want to change the undesirable behaviour, it is
good to determine first by which positive behaviour you
want to replace it. This way you can achieve a better
balance between giving punishment and giving
encouragement.

STIMULATE Encourage positively at the time of the desired behaviour
(motivating for the child to complete the assignment or
task)

STIMULATE Ensure that the pupil is not frustrated or tired; maybe the
assignment was too heavy or took too much time

STIMULATE Tell the pupil how she/he can indicate that she/he feels
angry or frustrated.

STIMULATE Try as a teacher to formulate the behaviour of the pupil
in positive terms, so that there is no discouragement.

STIMULATE Give plenty of room to mess around and make noise.

STIMULATE Give a break often between assignments in which a
motor activity becomes allowed.

STIMULATE The penalty must be in proportion to the seriousness of
the facts.

STIMULATE Stay calm when you punish.

STIMULATE In case of seriously undesirable behaviour, it is best to
respond each time.

STIMULATE The punishment must be linked to a behaviour and not to
the personality as a whole.

STIMULATE If one punishes, it is best to do so immediately after the
incident.

STIMULATE Always teach the opposite, desired behaviour (this one
has better long-term effects).

STIMULATE Communicate to whom and how the pupil can ask for
help

STIMULATE Consider reduced concentration

COMPENSATE | Provide more time for large tasks / tests / exams

COMPENSATE | Spreading tests and exams in time in consultation with
other teachers

COMPENSATE | Provide exams in a separate room.

COMPENSATE | Read questions during tests / exams.
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Type Possible STICORDI measures Applicable

COMPENSATE | Provide error-free copies with fill-in sheets.

COMPENSATE | Allow tools in the classroom: calculator / times tables /
tables / formulas / step-by-step plans / solution cards /
dictionary /...

COMPENSATE | Allow tools when creating tasks: calculator / times tables /
tables / formulas /step-by-step plans / solution maps /
dictionary / ...

COMPENSATE | Allow tools when creating tasks: calculator / times tables /
tables / formulas /step-by-step plans / solution maps /
dictionary / ...

COMPENSATE | Offer a clearly structured whole and give this structure to
the pupil.

COMPENSATE | Give folders, covers, notebooks one colour per box.

COMPENSATE | You can use an instruction list, e.g., in the classroom: |
am sitting right on my chair, | am quiet, | listen to the
teacher, | look at the board.

COMPENSATE | Make a list of materials that the pupil has to bring with
him/her every day.

COMPENSATE | Teach the pupils techniques of memorization: memo-
technical remedies (e.g., donkey bridges), making clear
representations (e.g., mind maps), linking the new
information to the other already present memory
contents, learning the structure of the subject
matter/core thoughts by heart.

COMPENSATE | Emphasize the didactic principle of repetition.

COMPENSATE | Teach the pupil to count up to 5 before doing anything.

COMPENSATE | Use a verse or a song.

COMPENSATE | Teach the pupil to talk to himself aloud when he/she
does something.

COMPENSATE | Make good agreements about how the pupil can pay
attention, ask.

COMPENSATE | Clearly agree on which behaviour is desired and when,
and help the pupil in the respective situation.

COMPENSATE | Use signals as a warning for undesirable behaviour
(e.g., tap on the table).

COMPENSATE | Put the pupil in a strategically good position.

COMPENSATE | Allow ear protection.

PERSPECTIVE | Limit class exercises and homework to the basic material.

PERSPECTIVE | Provide a second chance: do not penalize catch-ups /

catch-up tests / forgotten tasks / postpone tasks / see if
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Type Possible STICORDI measures Applicable
all assignments have been filled in with tests / tasks /
exams

PERSPECTIVE | Assess the real issue (Point to the important subject
matter).

PERSPECTIVE | Language errors cannot be included in the subject
matter where this is not relevant.

PERSPECTIVE | Evaluate calculation errors less if the structure and
reasoning behind the solution is correct.

PERSPECTIVE | In dictation only mark the practiced words.

PERSPECTIVE | Complete words dictation instead of sentence dictation.

PERSPECTIVE | Provide extra guidance after school hours.

PERSPECTIVE | Avoid unnecessary stimuli and distractions as much as
possible.

PERSPECTIVE | Use questions - strategy: question 'What do you need to
do this? unloading '(e.g., formula, specific material)

PERSPECTIVE | Provide a clear organization in the day and week format.

PERSPECTIVE | Provide learning texts with a list of key words or core
ideas.

PERSPECTIVE | You can help the pupil by giving all things a permanent
place and by stimulating the pupil and teaching to do that
for themselves.

PERSPECTIVE | When making a task, make sure that only items that the
pupil needs are on the table.

PERSPECTIVE | Make sure that as few disturbing sounds as possible can
distract the pupil, for instance, by offering a sound-
deadening hearing protector during individual work.

PERSPECTIVE | Teach the pupil how to structure a learning text:
highlighting keywords, marking titles and subtitles.

PERSPECTIVE | Provide a clear structure in the school library (e.g.,
always keep the agenda) the right corner, the calculation
book left).

PERSPECTIVE | Use well-organized buttons (not too many on one page
each time), the same structure.

PERSPECTIVE | Give plenty of room to respond.

PERSPECTIVE | Place the pupil in a place with little distraction, preferably
in front of the classroom.

PERSPECTIVE | Put the pupil on a couch or next to a pupil who can bring
peace.

PERSPECTIVE | Regularity and clarity are an anchor for pupils with
ADHD.

PERSPECTIVE | Every approach that relies on self-control and self-

instruction gives these pupils the necessary
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Type Possible STICORDI measures Applicable
environmental support, e.g., the self-instruction method
van Meichenbaum or Stippestappen.

PERSPECTIVE | Discuss the basic attitude with the pupil.

PERSPECTIVE | All children with ADHD need simple rules with clear,
positive, encouraging consequences with desired
behaviour and adverse effects. Set firm, clear and simple
requirements and courageous the desired behaviour.

PERSPECTIVE | Avoid nuances such as maybe, a little, sometimes.

PERSPECTIVE | Combine an oral assignment with a written assignment.

PERSPECTIVE | Divide the instruction into smaller parts.

PERSPECTIVE | Keep the instruction phase short.

PERSPECTIVE | Make agreements about interruptions, e.g., to raise a
finger to shoe the annoyance or to ask a question, it can
be agreed that he/she asks a maximum number of
guestions per school day. The pupil learns because of
this, to think first before he/she asks a question and
gains experience in it by asking more specific and
relevant questions.

PERSPECTIVE | It is advisable to prepare the pupil for all sorts of new
situations and to act directly at the first sign that things
are going wrong.

PERSPECTIVE | Tell the pupil in advance what is going to happen, what it
will look like, who is there, what you will do.

PERSPECTIVE | Do not give too many rules at the same time.

PERSPECTIVE | Specify clear limits (this may / may not).

PERSPECTIVE | Repeat the rules adequately until the pupil runs it
smoothly and applies of his/her own accord.

DISPENSING Exempt from reproducing statements or proofs from
memory.

DISPENSING Provide a safe place to calm down/relax.

DISPENSING Allow the pupil sufficient time to complete his/her tasks
neatly and orderly (dispensing of time pressure).

DISPENSING Link time to divide tasks.

DISPENSING Help the pupil to set a long-term goal: the ultimate goal
broken up into realistic parts.

DISPENSING Consider oral questioning.

DISPENSING Arrange a telephone accessible ‘helpdesk’ for the pupil,
e.g., via a buddy system.

DISPENSING Provide a stimulus-poor corner in the classroom where

the pupil can work as he/she wants.
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Autism

Name pupil:

Class:

Period:

Type Possible STICORDI measures Applicable

STIMULATE To be aware of the problem of the pupil and to take it
into account.

STIMULATE Make the measures in the classroom open to discussion
(if the parents and the pupil wish so).

STIMULATE Do not evaluate individual results in the classroom in a
confrontational way.

STIMULATE Motivation and encouragement.

STIMULATE Checking if notes and agenda are duly completed.

STIMULATE Guide when adding new notes and events on the
calendar.

STIMULATE Check whether the assignment is well understood.

STIMULATE Communicate to whom and how the pupil can ask for
help.

STIMULATE Consider reduced concentration.
COMPENSATE | Provide more time for large tasks / tests / exams.

COMPENSATE | Spreading tests and exams in time in consultation with
other teachers.
COMPENSATE | Provide exams in a separate room.

COMPENSATE | Read questions during tests / exams.
COMPENSATE | Provide error-free copies with fill-in sheets.

COMPENSATE | Allow tools in the classroom: calculator / times tables /
tables / formulas / step-by-step plans /solution cards /
dictionary / ...

COMPENSATE | Allow tools when doing tasks: calculator / times tables /
tables / formulas /step-by-step plans / solution maps /
dictionary / ...

COMPENSATE | Allow tools when creating tasks: calculator / times tables /
tables / formulas /step-by-step plans / solution maps /
dictionary / ...

COMPENSATE | Offer a clearly structured whole and give this structure.
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Type Possible STICORDI measures Applicable

COMPENSATE | Customize Layout: clear font, wide line spacing.

COMPENSATE | Adjustments for book reviews: film instead of the book
review/ allow easier reading / large textbook / ...
PERSPECTIVE | Limit class exercises and homework to the basic
material.

PERSPECTIVE | Provide a second chance: do not penalize catch-ups /
catch-up tests / forgotten tasks / postpone tasks / see if
all assignments have been filled in with tests / tasks /
exams

PERSPECTIVE | Assess the real key (Points to the important subject
matter).

PERSPECTIVE | Language errors cannot be included in the subject
matter where this is not relevant.

PERSPECTIVE | In dictation only mark the practiced words.

PERSPECTIVE | Evaluate calculation errors less if the structure and

reasoning behind the solution is correct.
PERSPECTIVE | Complete words dictation instead of sentence dictation.

PERSPECTIVE | Provide extra guidance after school hours.

DISPENSING Permanent/temporary/partial/ complete exemption
provided for certain final objectives.
DISPENSING Exemption of exercises in front of the class.

DISPENSING Exemption from mental arithmetic.

DISPENSING Exempt from reproducing statements or proofs from
memory.

DISPENSING Exemption of certain questions at the test or exam:
multiple choice

DISPENSING Exemption from the written exam.

DISPENSING Provide a safe place to calm down/relax.

Dyscalculia

Name pupil:

Class:

Period:
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Type Possible STICORDI measures Applicable

STIMULATE To be aware of the problem of the pupil and to take it into
account.

STIMULATE Make the measures in the classroom open to discussion
(if the parents and the pupil wish so).

STIMULATE Do not evaluate individual results in the classroom in a
confrontational way.

STIMULATE Motivation and encouragement.

STIMULATE Communicating to whom and how the pupil can ask for
help.

STIMULATE Promote a controlling attitude towards your own work.

STIMULATE Formulate clear goals. What is basic material? What is
differentiation?

STIMULATE For each new subject matter after the lesson, check
whether the pupil has actually understood it.

STIMULATE Organize extra exercises for mathematics in the lesson.

STIMULATE Work longer on a concrete / schematic level.

STIMULATE Give hints where possible during the math, sciences,
bookkeeping, history, etc. so that the pupil does not get
stuck by a small problem.

STIMULATE Announce tests for mathematics and sciences well in
advance.

STIMULATE As a teacher or pupil, check that the pupil is in the correct
place in his/her book, calculation work.

STIMULATE Never allow the pupil to solve an exercise on the board
unexpectedly.

STIMULATE Encourage success in what the pupil can do well.

STIMULATE Encourage pupils to ask questions about things they do
not understand.

STIMULATE Ensure a good bond and a safe climate.

STIMULATE Ensure continuity and consistency in the guidance.

STIMULATE Work with a progress card, or make evolution visible via,
e.g., a chart.

STIMULATE Evaluate the pupil according to his/her own abilities,
compare with him/herself), and discuss this with the
parents.

STIMULATE Evaluate not only the calculation errors, but also the
solution method.

STIMULATE Give a shorter, but not easier, test.

COMPENSATE | Provide more time for large tasks / tests / exams.
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Type Possible STICORDI measures Applicable

COMPENSATE | Allow tools in the classroom: calculator / times tables /
tables / formulas / step-by-step plans /solution cards /
dictionary / ...

COMPENSATE | Allow tools when doing tasks: calculator / times tables /
tables / formulas /step-by-step plans / solution maps /
dictionary / ...

COMPENSATE | Allow tools when creating tasks: calculator / times tables /
tables / formulas /step-by-step plans / solution maps /
dictionary / ...

COMPENSATE | Offer a clearly structured whole and give this structure to
the pupil.

COMPENSATE | Create homework tasks.

COMPENSATE | Put the pupil in a strategically good position.

COMPENSATE | Enlist the help of the parents for homework assistance.

COMPENSATE | Prepare exercises in advance.

COMPENSATE | Always express what you offer in the curriculum.

COMPENSATE | Visualize.

COMPENSATE | Do not use ambiguous language (no proverbs, no
figurative language).

COMPENSATE | Allow her/his own resources.

COMPENSATE | Provide customized worksheet.

COMPENSATE | Give tutoring during the practice moment.

PERSPECTIVE | Limit class exercises and homework to the basic
material.

PERSPECTIVE | Provide a second chance: do not punish catch-ups /
catch-up tests / forgotten tasks / postpone tasks / see if
all assignments have been filled in with tests / tasks /
exams.

PERSPECTIVE | Evaluate calculation errors less if the structure and
reasoning behind the solution is correct.

PERSPECTIVE | Provide extra guidance after school hours.

DISPENSING Permanent / temporary / partial / complete exemption
provided for certain final objectives.

DISPENSING Exemption of exercises in front of the class.

DISPENSING Exemption from mental arithmetic.

DISPENSING Exempt from reproducing statements or proofs from

memory.
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Dysphasia
Name pupil:
Class:
Period:
Type Possible STICORDI measures Applicable
STIMULATE To be aware of the problem of the pupil and to take it
into account.
STIMULATE Make the measures in the classroom open to discussion
(if the parents and the pupil wish so).
STIMULATE When learning to read, spell, count:
- check whether the assignment is understood
- activate inside/prior information
- work with visual support when applying new subject
matter: phoneme-grapheme coupling, key words /
sentences, spelling rules, working with concrete material
and diagrams
- continue to read aloud and offer audiobooks
- repeated practice
STIMULATE Motivation and encouragement.
STIMULATE When communicating:
- being open to the communication skills of the pupil
- speak clear, simple language, ask short questions and
give short assignments
- clarify figurative language
- give time when answering questions
- deal appropriately with word-catching problems that
pupils have
- teach the pupil to ask for help
- support visually.
STIMULATE Guide when adding new notes and events on calendar.
STIMULATE Clarify whether the instruction is well understood.
STIMULATE Communicate to whom and how the pupil can ask for
help.
STIMULATE Consider reduced concentration.
STIMULATE Apply pre-teaching and extra instruction after the class
instruction.
STIMULATE Offer structure:
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Type Possible STICORDI measures Applicable
- in time: day-week format, during activity, end of the day
- in space: proximity teacher, buddy ...

- during activities: expressing thinking steps, using step-
by-step plans.

STIMULATE Do not evaluate individual results in the classroom in a
confrontational way.

STIMULATE Checking if notes and agenda are duly completed.

COMPENSATE | Provide more time for large tasks / tests / exams.

COMPENSATE | Spreading tests and exams in time in consultation with
other teachers.

COMPENSATE | Provide exams in a separate room.

COMPENSATE | Read questions during tests / exams.

COMPENSATE | Error-free copies provided with fill-in sheets.

COMPENSATE | Allow tools in the classroom: calculator / times tables /
tables / formulas / step-by-step plans /solution cards /
dictionary / ...

COMPENSATE | Allow tools when creating tasks: calculator / times tables /
tables / formulas /step-by-step plans / solution maps /
dictionary / ...

COMPENSATE | Offer a clearly structured content and give this structure
to the pupil.

COMPENSATE | Customize Layout: clear font, wide line spacing.

COMPENSATE | Adjustments for book reviews: film instead of the book
review/ allow easier reading / large textbook /....

COMPENSATE | Create homework tasks.

COMPENSATE | Allow the pupil to have access to the whole subject
matter.

COMPENSATE | Give one colour per box for folders, covers, notebooks.

COMPENSATE | Put the pupil in a strategically good position.

COMPENSATE | Enlist the help of the parents for homework assistance.

COMPENSATE | Provide copies with notes, completed agenda or help /
check.

COMPENSATE | Adjust the amount of exercises and task.

COMPENSATE | In the case of tests, indicate course material in advance
and go over examples to give a possibility to ask
guestions, clear questions.

PERSPECTIVE | Classroom exercises and homework confined to the base

material.
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Type Possible STICORDI measures Applicable

PERSPECTIVE | Assess the real key (points for the important subject
matter).

PERSPECTIVE | Provide a second chance: do not punish catch-ups /
catch-up tests / forgotten tasks / postpone tasks / see if
all assignments have been filled in with tests / tasks /
exams.

PERSPECTIVE | Language errors cannot be included in the subject
matter where this is not relevant.

PERSPECTIVE | In dictation only mark the practiced words.

PERSPECTIVE | Complete words dictation instead of sentence dictation.

PERSPECTIVE | Provide extra guidance after school hours.

PERSPECTIVE | Limit exercises and tasks to the basic material.

PERSPECTIVE | When arranging/ practicing/ repeating the subject matter,
adjust between the various people involved (teacher, ZC,
out-of-school help, GON, parents, the pupil ...) over the
school years.

DISPENSING Permanent /temporary /partial /complete exemption
provided for certain final objectives.

DISPENSING Exemption of exercises in front of the class.

DISPENSING Exempt from reproducing statements or proofs from
memory.

DISPENSING Exemption of certain questions at test or exam: multiple
choice / ...

DISPENSING Exemption from the written exam.

NLD (Nonverbal Learning Disabilities)
Name pupil:

Class:

Period:

Type Possible STICORDI measures Applicable

STIMULATE To be aware of the problem of the pupil and to take it
into account.

STIMULATE Make the measures in the classroom open to discussion

(if the parents and the pupil so wish).
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Type Possible STICORDI measures Applicable

STIMULATE Do not evaluate individual results in the classroom in a
confrontational way.

STIMULATE Motivation and encouragement.

STIMULATE Checking whether notes and tasks are filled in
properly.

STIMULATE Accompany when completing notes and agenda.

STIMULATE Check whether the assignment is well understood.

STIMULATE Communicate to whom and how the pupil can ask for
help.

STIMULATE Consider reduced concentration.

COMPENSATE | Provide more time for large tasks / tests / exams.

COMPENSATE | Spreading tests and exams in time in consultation with
other teachers.

COMPENSATE | Provide exams in a separate room.

COMPENSATE | Read questions during tests / exams.

COMPENSATE | Allow tools in the classroom: calculator / times tables /
tables / formulas / step-by-step plans /solution cards /
dictionary / ...

COMPENSATE | Allow tools when doing tasks: calculator / times tables /
tables / formulas /step-by-step plans / solution maps /
dictionary / ...

COMPENSATE | Allow tools when creating tasks: calculator / times tables /
tables / formulas /step-by-step plans / solution maps /
dictionary / ...

COMPENSATE | Offer a clearly structured content and give this structure
to the pupil.

COMPENSATE | Custom layout: clear font, spacious line spacing.

COMPENSATE | Adjustments for book reviews: film instead of the book
review / allow easier reading / large textbook / ...

COMPENSATE | Create homework tasks.

COMPENSATE | Allow the pupil to have access to the whole subject
matter.

COMPENSATE | Put the pupil in a strategically good position.

COMPENSATE | Enlist the help of the parents for homework assistance.

PERSPECTIVE | Limit class exercises and homework to the basic
material.

PERSPECTIVE | Language errors cannot be included in the subject
matter where this is not relevant.

PERSPECTIVE | Provide a second chance: do not penalize / postpone

catch-up / catch-up tests / forgotten tasks give in tasks /
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Type Possible STICORDI measures Applicable
see if all assignments have been completed in tests /
tasks / exams.

PERSPECTIVE | Assess the real key (points for the important subject
matter).

PERSPECTIVE | Evaluate calculation errors less if the structure and
reasoning behind the solution is correct.

PERSPECTIVE | For dictation only mark the practiced words.

PERSPECTIVE | Complete words dictation instead of sentence dictation.

PERSPECTIVE | Provide extra guidance after school hours.

DISPENSING Permanent /temporary /partial /complete exemption
provided for certain final objectives.

DISPENSING Exemption of exercises in front of the class.

DISPENSING Exemption from mental arithmetic.

DISPENSING Exempt from reproducing statements or proofs from
memory.

DISPENSING Exemption from the lessons LO.

DISPENSING Exemption of certain parts of the lessons LO.

DISPENSING Exemption of certain questions at test or exam: multiple
choice / ...

DISPENSING Provide a safe place to calm down/relax.

Socio-Motor Development (ASD)
Name pupil:

Class:

Period:

Type Possible STICORDI measures Applicable

STIMULATE To be aware of the problem of the pupil and to take it into
account.

STIMULATE Trust relationship with the pupil for his/her well-being,
commitment and self-confidence.

STIMULATE Encouraging engagement: provoking activities in function
of participation.

STIMULATE Discrete observation. Literally enough distance with

accompanying interventions.
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Type Possible STICORDI measures Applicable

STIMULATE Creating conditions for (motor) learning: social safety,
rest and structure, breathing and tonus regulation.

STIMULATE Practice forms that meet 'enjoying the exercise'.

STIMULATE Social contact: do not shrug, not respond too quickly
(even positively evaluating) to budding social contact-
name (risk relapse).

STIMULATE Socio-motoric 'poor' work forms: mimic, working in a
class (merging with the group).

STIMULATE Enough material challenge in the short proximity of the
child.

STIMULATE Encourage success in what the pupil can do well.

STIMULATE Draw a purpose by explaining what the pupil is doing,
why she/he is practicing.

STIMULATE Create a class atmosphere that accepts pupils with
learning disabilities.

STIMULATE Encourage peer work (A fellow pupil can be a tutor for
the another one).

STIMULATE Ensure a good relationship and a secure environment.

STIMULATE Do not give too many reading tasks, this can be
counterproductive.

STIMULATE No unrealistic expectations.

STIMULATE Create a positive climate around reading and books.

STIMULATE Give homework and complete agenda at a quiet time,
e.g., not when the school bell rings.

STIMULATE Provide a suitable place in the classroom.

COMPENSATE | Extra help to facilitate implementation.

COMPENSATE | To respect the own socio-motor development rate of the
child.

COMPENSATE | Socio-motor learning line: to stand still for a long time at
every step.

COMPENSATE | Observing and evaluating (pupil involved in the function
of the level of development).

COMPENSATE | Do not force social contact in the threatening body zone
(20 cm from the body).

COMPENSATE | Stimulating object-oriented contact as an introduction to
possible personal contact.

COMPENSATE | Physically not helping (is often not allowed), but 'letting’
help.

COMPENSATE | Limit the social 'threat' of the fellow pupils, also on the
playground

COMPENSATE | No educational conversations (e.g., with fellow learners)

without the person concerned.
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Type Possible STICORDI measures Applicable

COMPENSATE | Avoiding learning conversations: offering 'slow' learning
lines
"Yes" / "No" questions.

COMPENSATE | Structure: also, attention for "attention deficit'.

COMPENSATE | Provide more time for reading.

COMPENSATE | Provide more time for written assignments.

COMPENSATE | Fewer jobs at the same time.

COMPENSATE | Prepare texts in advance.

COMPENSATE | Do word processing and spelling correction.

COMPENSATE | Guide to use compensation software (for reading
programs) for independent learning.

COMPENSATE | Have the prepared dictation.

COMPENSATE | Read assignments for the tests.

COMPENSATE | Enlarge font or texts.

COMPENSATE | No too busy page filling, clear structure.

COMPENSATE | Use word prediction, visual support such as algorithm for
verbs, spelling card, sound feet and etc.

COMPENSATE | Resources: reading slat, cover sheet, display.

COMPENSATE | Work with spelling cards, solution plan, search strategies
such as a word check, word prediction or (digital)
dictionaries.

COMPENSATE | Allow to use notes from a classmate.

COMPENSATE | Explain orally instructions for written assignments.

COMPENSATE | Custom home tasks.

COMPENSATE | Fill-in work instead of overwriting.

COMPENSATE | Spelling errors outside of dictations are not marked.

COMPENSATE | Do not read out loud in the lesson without being asked;
read aloud while reading.

COMPENSATE | Texts that have to be read in class, read out by other
pupils or read aloud by the teacher. Allow the use of
technology for supporting reading.

COMPENSATE | Easy reading books.

COMPENSATE | Provide extra time for exercises and assignments.

COMPENSATE | Provide good, corrected copies of notes and exercises;
check the workbooks; the teacher should give a table
diagram or mind map to clarify the content of the lesson.

COMPENSATE | Book reviews are used for struggling readers or
alternatively a film can be summarized.

COMPENSATE | Provide copies of notes and board diagrams. This can
also be a copy of a fellow pupil.

COMPENSATE | Allow tools such as spelling lists, control cards, an

electronic dictionary, a word processor / laptop (possibly
with speech recognition or prediction software).
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Type Possible STICORDI measures Applicable

COMPENSATE | Answering questions and assignments in a schematic
way and having them verbally explained.

COMPENSATE | Whether or not at the request of the pupil, questions are
explained by the teacher (checking whether questions
and instructions are understood - giving the opportunity
to ask for clarification).

COMPENSATE | Show pupils that they did not fill in certain questions or
the answer is incomplete.

COMPENSATE | Do not dictate or write on board questions or
assignments for tests and written examinations.

COMPENSATE | Placing assignments for the test and written exams /
putting them on tape (Dictaphone, mp3) / putting them on
the computer, so that the pupil can work with text-to-
speech software.

COMPENSATE | The pupil may, in agreement with the teacher, use
learning cards with a spelling algorithm, mathematical
scheme, mathematics formulas, in certain exercises.

COMPENSATE | Allow sufficient time for making test pieces for all
subjects.

COMPENSATE | 20 percent more time seems reasonable, but the
consultation with the pupil may give a different result
based on the experience. Especially with multiple choice
questions more time is important and reading is often
necessary.

COMPENSATE | When listening to tests, provide the pre-recorded
recording in a specific room to work.

COMPENSATE | In addition to written testing, regular oral testing. The
pupil is given the opportunity to explain written tests
orally.

REMEDY Adjust expectations to the level of the child.

REMEDY Raise the pupil to a higher level through adapted
activities.

REMEDY Request information from parents about the child’s social
behaviour in non-school situations.

REMEDY Identify the causes of weaker performance in order to
better attune the guidance.

REMEDY Request information (or further research) in connection
with sensory abnormalities and developmental disorders.

REMEDY Individual assignments.

REMEDY Use humour.

REMEDY Reduce something to its real importance, put things in
perspective.

REMEDY Breathing exercises (stress-reducing).
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Type Possible STICORDI measures Applicable

REMEDY Giving sense of being 'free of supervision'.

REMEDY Physical awareness-raising activity; e.g., yoga, individual
practice forms.

REMEDY Contact-poor practice forms.

REMEDY Exciting tasks.

REMEDY Practice forms that connect to the pupil 's immediate field
of interest.

REMEDY Frequent safe movement activities.

REMEDY Well-known work forms.

REMEDY Repeat often (recognisability, safety).

REMEDY Opportunities:
- work with the “axenroos”, a model to characterize the
interaction between people
- working with living wrenches

REMEDY Playground Listing: possibilities for motor-driven
individual activities.

REMEDY Visualize words.

REMEDY Speed reduction by putting dashes between words.

REMEDY Increasing the temperature by singing.

REMEDY Use flash cards.

REMEDY Use of word rows.

REMEDY Spelling script.

REMEDY Step-by-step plan for spelling.

REMEDY Systematic imprinting of stumbling words, spelling rules
and strategies.

DISPENSING Stress and tolerance-reducing measures.

DISPENSING The teacher is always accessible (confidential advisor).

DISPENSING Granting the child his own pace when installing social
contact.

DISPENSING Use minimum requirements.

DISPENSING Giving up patience.

DISPENSING Differentiate with exercises that are socially stress-free.

DISPENSING Allow body language as a form of communication.

DISPENSING Let them work individually.

DISPENSING Allow controlled flight behaviour: pupil is allowed to stand
aside.

DISPENSING The part of spelling won’t be evaluated or will be quoted
differently.

DISPENSING Word dictation; overwrite dictation sentences.

DISPENSING Exemption from writing difficult memorized words or
dictations.

DISPENSING Exemption from spelling in the French language.
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Type Possible STICORDI measures Applicable

DISPENSING Exemption from spelling assessments in the Dutch
courses.

DISPENSING Exemption from spelling errors in all other subjects.

DISPENSING Situations in which the pupil must present him/herself in
front of others, measure class group, work group,
partner, etc. on the social development level of the pupil.

Problems with Rhythm, Tempo in the Classroom
Name pupil:

Class:

Period:

Type Possible STICORDI measures Applicable

STIMULATE Empower the child continuously (verbally or materially
e.g., reward stickers).

STIMULATE Leave the pupils as much as possible the sense of
measure and tempo to become aware of in other ways
(moving of the body, stepping, folding, use rhythmic
percussion instruments).

COMPENSATE | Replace the difficult movement with a movement ahead
of the pupils if it becomes easier experienced, for
example, replacing beat by tapping with fingers, tapping
with the foot or another physical exercise that the
pupils used spontaneously.

COMPENSATE | First let the rhythm speak.

COMPENSATE | Repeat the exercise several times.

COMPENSATE | Have pupils use sheets on which the given rhythms are
listed.

REMEDY Start from simple rhythms and gradually increase the
difficulty level, starting from the previous correctly
executed rhythm.

REMEDY The use of a metronome may be possible, help out. This
can only work if the pupil can divide attention between
listening to the metronome and reading and / or playing
rhythm.

REMEDY Physically experience tempo, meter, and rhythm.

DISPENSING Leave a beat if compensating (tapping with fingers) fails.
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Dictation
Name pupil:
Class:
Period:

Type Possible STICORDI measures Applicable

STIMULATE Use recognizable melodies, this works much better for
pupils with dyslexia, for example.

STIMULATE Empower the child continuously (verbally or materially
e.g. reward stickers).

STIMULATE Different types of dictations such as:

- choice of tuition
- hose effect

- interpretation

- improvements
-oral dictation.

STIMULATE Use melody lines with striking differences:
- rising and falling scales
- triads
- combination of both.

COMPENSATE | Let pupils use different colours for rhythm and melody,
e.g., green for rhythm and red for melody.

COMPENSATE | Let pupils replay the dictation on the instrument or
reading instead of writing on the paper.

COMPENSATE | Offer structures how the melody line runs.

COMPENSATE | Allow rhythm cards with the rhythms used as a
supportive tool.

COMPENSATE | Use custom staves (increase space) for pupils for whom
writing is hard.

REMEDY For learning delayed pupils repetition is always Important
but it may still be that no improvement is noticeable.

REMEDY Let the rhythmic structure / patterns repeat = awakening.

REMEDY Let the melodic line sing = awareness.

REMEDY Follow the melodic line by hand.

REMEDY Pupils with developmental disorders usually have a good
memory but have one weak insight which makes the
transfer difficult.

REMEDY Pupils with learning disabilities also have a great need
for repetitions.

DISPENSING In a class with pupils who have learning disabilities one

can omit the difficult rhythms (basic learning material).
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Type Possible STICORDI measures Applicable
DISPENSING Instead of specific assessment moments, permanent
evaluation can be an option (daily work).
DISPENSING Avoid combined dictations (melo-rhythmic).
Performance Anxiety
Name pupil:
Class:
Period:
Type Possible STICORDI measures Applicable
STIMULATE Put the groups together with pupils who are the failure-
anxious for pupils to feel safe.
STIMULATE Create a safe environment: recognize the pupil's
feelings.
STIMULATE Deal smoothly with errors and do not dwell on them.
STIMULATE As a teacher, emphasize the progress that the
pupil makes.
STIMULATE Radius as a teacher rests, give a good example.
STIMULATE Work on a positive self-image of the pupil: avoid negative
thoughts.
STIMULATE Confirm what they can already do: play repetitions.
STIMULATE Speak repeatedly about, e.g., the personality of the pupil
and what the pupil does.
STIMULATE Set real goals.
COMPENSATE | Provide an alternative to the way of evaluating, e.g., let
the pupils have a small concert play instead of a classic
‘exam’. Let the pupil choose if he / she trusts this want to
play public or not. In other words, pupils can decide how
they will participate in the concert or examination.
COMPENSATE | Evaluate only with permanent evaluation.
COMPENSATE | Work out a good study method together with the pupil.
COMPENSATE | Play more on the experience than on technical failure.
COMPENSATE | Have the pupil record a safe follow-up role instead of a
leading role during teamwork.
COMPENSATE | Allow pupils sufficient time.
REMEDY Depart as much as possible from an authentic learning
situation.
REMEDY Teach pupils to formulate positive, constructive

comments.
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Type Possible STICORDI measures Applicable
REMEDY Teach pupils to overcome the fear by taking the trouble
in small steps to be overcome.
REMEDY Teach pupils reflect on themselves, the piece of music
and its performance.
REMEDY Teach pupils low breathing. Good breath control teaches
pupils rest.

DISPENSING Do not allow pupils to come individually. This generally
also takes a lot of time.

DISPENSING Never allow pupils to perform at the front of a class
(dictation, preliminaries)

DISPENSING Exemption from executing from memory.

[Mpumepu 3a nnaH Ha ypok — bvnrapua

ABTopu: AHgpeaH Jlasapos (CHL, ,Acounauuna Mapusa Kiopn — MCA), npod. anH. CHexaHa
Mnnueea u acucteHT A-p Banepua ButaHosa (Coduicku yHusepcuteT "CB. KnvmeHT

Oxpugckn")
Ypok 1 (MatemaTuka)
MpeameT: MatemaTtuka
Tema Ha ypoka: MNprnaobrnsaHe Ha 3HaHUSA 3a YNCNOTO 5
BbapacTtoBaTta rpyna: 1 - 2 knac
OuakBaHo Bpeme Ha gernHocTtTa (NpnbnmantenHo): 4o 30 MUHyTK
"pyna cbe cneumanHn Hyxxau: PascTponcTBo OT ayTUCTUYHUSA CNEKTbP
Llenu Ha oBy4eHuneTo:

e [la npnoobuaTt 3HaHUA 3a YncnoTo 5
OuyakBaHu pesynTtatu oT 0byyeHuneTo:

e [lpngobutn 3HaHUA 3a Y1CnoTo 5
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3a ypoka ca Heobxoanmm matepuanu n texHonoruun: Msnonasarite Tabnet ¢ obpasoBartenHa

urpa, 3a aa HanmweTte YACnoTo S5npa CBbpXeTe KOJNIM4eCTBOTO C YMUCIIOTO.

MHCTPYKLIMOHHVI npoueaypu

DenHocTn Ynortpe6a Ha UKT

1. BbBegeHue I. Yuntensart nsrotea BusyarneH nraH-rpaduk ¢
KOHKPETHM 3aa4yuM U OTYUTaHE Ha BPEMETO 3a BCSKa

2. Bsanmopencreue oT TaX:

(Pas6bupaHe Ha 3Ha4yeHmneTo) | 1) OyepTaBaHe Ha pened durypa 5 n HeroBoTo
ouBeTsaBaHe; 2) 3annceaHe Ha YMCNOTO 5 B YMHUSA C

3. MNpakTtnyecka yact KyC-KYC;
(npakTuKyBaHe, pewiaBaHe 3) N3pabotBaHe Ha uncnoTo 5 ot nnacTunuH (c
Ha npobnemm) onopa);

4) CbOTHOLLEHME MeXaY Konn4ecTBoTOo 1 bposi: OT
npaseH 6rmMcTep OT NekapcTea yunTenaT n3psaea
dopmynap ¢ 5 rHesga 1 ro mapkmpa ¢ YncrnoTo 5,
KaTo faBa Ha y4yeHuka 5 TonyeTa, KOMTO Aa NOCTaBm
B rHe3pnaTa;

5) O6bpasoBaTenHa urpa Ha TabneT 3a 3anuc Ha
4YUCNOTO 5 M CbOTHACAHE Ha KONMMYECTBOTO KbM
4YUCNOTO;

6) Hakpas uenuaTt knac nee neceH 3a yncnaTta, a Ha
5-TO Te cTaBaT M TaHLUyBaT;

7) B kpas Ha knaca y4eHuKbT nosiyyaBa 6anoH ¢
dopma Ha 5 3a gobpe cBbpLUeHa paboTa.

Il. Y4eHuKbT n3nbnHaBa 3agadnte ot rpadumka no
peda Ha TaxHaTa nocrnegoBaTenHocT. /
NPOABLIMKUTENHOCT Ha ypoka 35 MUHYTH /

OboraraBalim eMHOCTU U MogobpeHo e nanonasaHeto Ha UKT u
KOpeKLuu 3a geua cbe M3YNCNUTENHN CNOCOOHOCTU; 3acunBaHe Ha
cneuunanHu HyXxam KOHLIeHTpauusTa, Bb3npnemaHe Ha nameTTa u

CrnocobHOCTM 3a UCKaHe U OTroBOP.

Ypok 2 (QurntanHu KOMNeTeHTHOCTHN)

Mpeamet: urntanHm KOMNETEHTHOCTH
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Tema Ha ypoka: [NpuoobvBaHe Ha OCHOBHM YMEHWs 3a Cb3daBaHe Ha rpadguyeH
noTpebutenckn MHTepdenc M 3a NMcaHe Ha MPOCTM KOAoBe, KOMTO TpsibBa ga Gbaat

M3MbITHEHN OT Nporpama

BbapacTtoaTa rpyna: 8 - 10 knac

OuyakBaHo Bpeme Ha gevHocTTa (NpubnuanTtenHo): ao 40 (45) MuH
"pyna cbe crneumanHun Hyxxau: HapylweHue Ha ayTUCTUYHNUS CEeKTbP
Llenu Ha oBy4eHuneTo:

o [a npngobusT OCHOBHM YMEHMS 3a Cb3aBaHe Ha rpaduyeH notTpedbutencku
MHTepdenc 1 3a NucaHe Ha NPOCTM KOOOBE, KOUTO TpsibBa Aa GbAaT U3MbHEHN OT

nporpama
OuakBaHu pe3ynTtaTu oT 06y4YeHMETO:

o [lMpuaobuTn OCHOBHM YMEHUs 3a Cb3faBaHe Ha rpaduyeH noTpeduTencku
MHTepdenc 1 3a NucaHe Ha NPOCTM KOAOBE, KOUTO TpsibBa Aa GbAaaT U3MbIHEHN OT
nporpama

3a ypoka ca HeobxoaMmmn matepuvany u TexHonormu: Manonssame koMnTbP M NporpamaTa

Visual Basic Express

MHCprKLIMOHHI/I npoueaypu

OenHocTn Ynotpe6a Ha UKT
1. BbBegeHue YuntenaTt nokassa OCHOBHUTE KOHTPOSN, KOUTO
YYEHUKBLT TpAbBa Aa HavepTae BbB hopmaTta, KakTo u
2. BsaumopgencrtBeue Kbde 0a HaMepu NoAxXo4ALmnTe CBOMCTBA. YUntenart
(Pa3bupaHe Ha AaBa Ha ydeHuKa Koda, 3a 4a MOXe [a ro konupa n My
3Ha4YeHneTo) nokassa Kb/je [a ro Hanuuie.
Hakpas Te KoHconaupaT OTHOBO HanpaBeHOTO CTbMKa
3. NpakTnyecka 4yact Mo CTbNKa v 3anaseaTt paboTaTta.
(npakTuKyBaHe, pewiaBaHe
Ha npobnemm)
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O6oraraBawum genHoctn u | MisnonseaHeto Ha VKT 1 nncaHe Ha NpocTo KogupaHe.

KopeKuunu 3a geua CbC
cneunanHu Hyxagun

Ypok 3 (bbnrapcku esuk n nutepartypa)

MpeameT: Yac no 6bnrapckn e3nk n nutepaTtypa

Tema Ha ypoka: 3akntoyeHne 3a rmacH1Te 3ByUM U TexHUTe Byken / 06006LWweH ypok /

Bb3pacTtoBata rpyna: 1 - 2 knac

OuakBaHo Bpeme Ha genHocTTa (NpnbnmantenHo): 4o 30 MUHYTK

pyna cbe cneunanHu Hyxgu: LlepebpanHa napanusa

Llenu Ha oBy4yeHuneTo:

e 3aknyeHue 3a rnacHuTe 3Byun n TexHute 6yksu / 0606LweH ypok /

OuvaksaHu pe3yntatu ot 06yqumeTo:

e Moxe ga npaBu 3akni4eHnAa OTHOCHO rnmacHUTe 3Byun U TeXHute 6yKBVI /

0606LLeH ypok /

3a ypoka ca Heobxognmmn maTepuanu u TexHonoruun: NanonsesaHa e PPT npeseHTauus, B

KOATO e HarnpaBeHo 0600ueHne nog dopmara Ha urpa.

NHCTPYKUMOHHK Npoueaypu

OenHocTn

Ynotpeba Ha UKT

1. BbBeageHue

2. Bzanmopencrteue
(Pa3bupaHe Ha
3Ha4YeHneTo)

1. FmacHWTe 3BYyLM Ce A0roBapsT: yYuTenaT npomsHacs
rnacHuUTe 3ByLM M B CbLLOTO BPEME NoKa3Ba Ha yYyeHuka
n3obpasnTenHa onopa, 3ano4earikv CbC CbOTBETHUS
3BYK.
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2. [lenHocTTa ce NnoBTaps C APYrY KAPTUHKM U YYEHUKDBT €
3. NpakTnyecka 4yacr nomMoreH aa oTroBOpu Janun KapTuHaTta 3anoysa c
(npakTuKyBaHe, AafeHus rnaceH 3ByK.

pewaBaHe Ha npo6nemu) | 3. Korato nokassa nogabpikallia kKapTuHa, YY4EHUKbT
TpsbBa Aa u3gane noaxogsawms 3syk. B cnyyam Ha
rpeLLKka ce npunara camo 3a rpeLleH 3ByK - obLuo 8
MUHYTW.

4. CamocToaTernHa AeNHOCT Ha yYeHuKa.
PasnpocTtpaHsaBa ce Habop OT rmacHu 1 NnoaabpXaLim
KapTuUHM ¢ 06eKTK, 3anoyBaLLy C rnacHU U NPOM3BOSIHU
kapTuHkn. OT geTeTo ce u3nckBa fga nogpeamn
MakcumanHusa 6por KapTMHKK, 3anodBankn C BCsKa
rrnacHa.

5. HezaBuncuma maHunynaTmBHa AENHOCT Ha yY4eHUKa: Ha
AeTeTo ce npeanara aga nsbepe KapTuHa C odepTaHusTa
Ha 0BeKT, KaTo 3anoyHe CbC CUNEH 3BYK U Aa 9 OUBETH.
lNpeanara ce u uBeTHaTa Bepcus Ha apTukyna - 10
MUHYTW.

6. 3akniounTeneH xon Ha ypoka - 3 MUHYTU. YUEHUKBT
cnogensa ganu my e xapecano ga paboTtun ¢ Te3n Gykeu 1
KakBo e 3aTpyaHuno. MNonyyasa noxeana 3a Jobpe
cBbplleHaTa paboTa.

Oo6oraraBawmn genHoctu | M3nonasaHeto Ha VKT n 3aknoyeHnsaTa Ha rnacHuTe
M KOpeKLUMM 3a aeua CbC | 3BYLIN U TEXHUTE OYKBU
cneumanHu HyXamu

MNpumepwu ot JlaTBKA

Ypok 1 (EnexktpnyecTtBo — 3a geua B npeaydnnuiLHa Bb3pacT)

ABTop: Linda Daniela (University of Latvia, Latvia)
HenHocTTa - BaTepuun n Bepurn
Bb3pacToBara rpyna: Ha4anHo yyumnuiie

Llenta Ha gerHocTTa: ga NoBuLIM MHGOPMUPaAHOCTTa Ha AeuaTa, Ye GaTtepumTe OOCTaBAT

€NeKTPMYECTBO U Ye C TAX MOXe aa ce paboTm 6e3onacHo.

OuakBaHo Bpeme Ha genHocTtTa (NpubnmantenHo): o 40 MUHYTK
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Heobxoanmum maTtepuanun / MHCTPYMEHTU:

o [euata ga HocaT urpadka, dpeHepye unu 6atepusi, paboTella c 6aTepum

@) XapTvm 3a pucysaHe n MOJ1NBU

HdonbnHutenum

pecypcu:

www.switchedonkids.org.uk

http://www.bbc.co.uk/schools/scienceclips/ages/6 7/electricity.shtml

lnaH Ha genHocTTa

KOWUTO M3non3BaT pasnnyHn BUAOBE
batepuu. NomorHeTe Ha geuarta ga
n3BagaT 6atepumTe OT UrpadkuTe n
Aa pasrnenat pasnuyHuTe UM
dopmn 1 pasmepu, T.e.
NPaBObIbIIHN / LMANHAPUYHN /
roniemu / masnku.

OenHocTtn CbAabpxaHue KomeHTapm
BbBegeHue | MNpeaun 3aHMMaHMETO yYUTENAT 3anoyBa | Yuntenute moraT Aa umart B
OUCKycusaTa ¢ geuara, kato MM 3agaBa CBOSI KNac y4eHUmM ¢
BBMNPOCHU: yBpPEeAEHO 3pEHMNE 1 3a THX
o 3HaeTe N KaKBO € ENEKTPMYECTBO? | MOXe Oa € TPYAHO Unu
o 3HaeTe N1 Kom yCcTponcTea paboTaT | HEBb3MOXHO Aa BUAAT
Ha enekTpn4ecTso? 3HauuTe + un - Ha BaTepus, 3a
o Wmate nu npeacrtaBa oTkbae nasa | Aa OTKPUAT pasnukmTe.
€eneKTpnu4ecTBoTo? lNpenopbyBa ce
o 3HaeTe N1 Kbae MOXEM Aa AbPXMM | U3NoN3BaHeTo Ha batepun
€eKTPMNYECTBO? TaMm, KbAETO 3HaUMTe morar
Ja 6baaT gokocHaTu. AKo He,
Toraea yumntenaT Tpsibea ga
noaroTem JOKOCBALLN ce
3Haum + u -, 3a ga No3BOMM Ha
Aeuarta fa rv gokocHat un ga
JenHoctn B 1. Jeuata nokassaTt UrpayvknTe cu u OTKPUAT pasnuknTe. Moxe aa
Knac 06AcHABAT KakBO MOXe Aa Hanpasu € Kapukartypa, pyHoO unm
urpadkara, korato uma 6atepum un ['bpBO.
KaKBO Ce Cliy4yBa, Korato HAMa AKO B Knaca nma gete, KoeTo
TaKmBa. MMa HAKaKBO MOMOLLHO
2. N3bepeTe manbKk Bpon urpadku, YCTPOICTBO, KOETO fAa ro

nogabpxa (criyxoB anapar,
enekTpuyecka nHeanugHa
KONMMYKa 1 T.H.), yuntenurte
mMoraT Aa opraHusupar
JenHocTTa, KbaeTo
yYeHULMTE, KOUTO n3nonssat
Te31 NOMOLLHN TEXHOSOMNMN,
Aa obsicHaBaT kak paboTaTt u
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3. 06cbaeTe ¢ geuaTta 3aLlo HAKOU KakbB TUn 6atepus ce
urpayvkm M3nonseaT noseye Gatepmum | M3NON3Ba U KOMKO YECTO
OT Apyru unu nsnonseat 6arepus c TpsibBa Aa ce CMEHAT nnn
pasnuyeH pasmep. 3apexnaar.

4.TlocTaBeTe urpaykiTe B rpynum
cnopeq BngoseTte 6atepumn, KOUTO
n3nonsear.

5. 3anuceanTte pesyntatuTte rpadunyHo,
JeuaTta morat ga npeacrtasar
n306pasnTenHo UrpadknTe un
dopmaTa Ha baTepusaTa, T.e.
n3non3eavky TabnuyHa Tabnuua unu
cTbnboBnaHa anarpama.

6. NomoneTe geuaTa ga Hamepart
3Haum + un - Ha 6arepum n rin
nonuTanTe KakBO MUCHAT, Ye umaT
npeasug. lNonutante geuara Kbae
ca Bkaanu Tesu 3Haum npeaw.

7.TomorHeTe Ha geuarta Aa noctaBart
OaTtepumnTe B urpadkute. lNoctaeeTe
GaTepumTe No rpeLleH HauuH U
nomorneTe geuaTa ga npegckaxar
KaKBO LLe ce Cry4Mm.

8. JeuaTa npakTukyBaT NOCTaBAHETO U
n3BakxgaHeTo Ha GaTepuuTe.

Avckycns e YuuTendar 3agaBa BbMNPOC - KakBa e AKO B Knaca uma gete ¢
pasnukaTa mexay 3HauuTe + 1 - Ha yBpedeH crnyx, yumtensr
barepuute? TpsibBa ga NOAroTBM NMUCMEHMN

e 3aulo e BaXxHo? 00sicCHeHMd 3a TemaTa unu ga
HaMepu KpaTKoO BUAEO C
o Kbpae opyrage moxem ga BM3yarHa nHTepnpeTauuns Ha
cbbupame enekTpnyecTso? Temara.

Yuntenat Tpabea ga ce
onuTa ga noBTaps KOMeHTapu
“ BBNPOCK, 3a4adeHMN OT
APYr y4EHNLUM, KOUTO He ca B
obcera Ha 3peHMeTo Ha
yYeHUKa C yBpedeH cnyx, unm
Aa HacbpyaBa ydeHuuuTe aa
roBOPAT MO HAYMH, KOUTO
NO3BOMSABA HA yYEeHULIM CbC
CrNyxoBW yBpexaaHusa aa
BMXOAT roBOpPELUUS yHEHUK
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OuyakBaHu o [euata TpsbBa ga ca HasiCHo, 4ye
pesyntatu OaTtepunTe gocTaBaT
€NeKTPMUYECTBO.

o 0pe3 enemMeHTUTe, KOUTO MU3rnon3saT
OGaTtepuun, Moxe aoa ce pabotu
©e3onacHo.

o [Heuata TpsibBa ga moraTt ga npaBat
BPb3KM BbB BEPUNN KbM
MOMOXUTENHUSA N OTpULaTENHNS
nontoc Ha batepusTa.

Ypok 2 (AHIUNCKM e3KK 3a 5-Tu Knac)

ABTop: Svetlana Surikova (University of Latvia, Latvia)

MpeameT: AHIMUNCKUAT KaTo Yyxa e3uk (EFL)

Tema Ha ypoka: bponiHu 1 HensbporMn CbLLECTBUTENHM
Bwb3pactosa rpyna: 10-11 roguwhm (5 knac)

OyaksaHO BpeMe Ha akTuBHoCTTa (NpubnuanTtenHo): 40-45 MuHyTw.
"pyna cbe cneumanin HyxXau:

B ypoka ce u3nonsea npuobLyaBaly negarormyeckv Noaxop (Avs3ariH Ha krnacHaTta cTtasi 3a
BCUYKWN, MYNTUCEH30PEH NoAXoA). YPOoKbT Moxe Aa 6bae agantupaH 3a aeua ¢ obyuntenHm

3aTpyaHEHUst KaTo AMCIEKCUs U aucrpadus.

Llenn Ha oby4eHueTo:

o [la ce Hayunm ga nageHTudumumpame 6posieMm CbLLECTBUTENHN N HEN3BPONMU
CbLUECTBUTENHN.

e 3a ga nosTOpuTE M3Non3BaHeTo Ha undpw (1-100).

e [loBTapsiHe Ha peYHMKa Ha XpaHW N HarMuTKU.

e [la npakTuKyBaTe 1 YCbBbpLUEHCTBATE YMEHMATA 3a CNyLlaHe, rOBOPEHe, YeTeHe
N nucaHe.

OuakBaHu pe3ynTtaTti oT 06y4YeHMETO:
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B 3akntoyeHne Ha YPOKa yvyeHnumTe:

e lle moraT faa naeHTMdmuMpa 6posieMmn ChLLECTBUTENHN U HEM3BPOUMM

CbLLECTBUTESTHN,

L] LLI,e Morat ga gaBart npumepu 3a I'Ipe6pOVIMVI CbLEeCTBUTENHN, N3NOJ13BaALLN

undppm (1-100) Mnu HAKOM AONBAHUTENHM OYMW KATO MHOTO, HAKOW, HAKOJIKO,

Marsiko...

° LLI,e Morat ga gaBart npumepu 3a HeVI36pOI/IMI/I CbLLIECTBUTENHU, N3MON3BaNKN

HAKOW AOMNBJIHUTENTHN AYMU KATO MHOIo, HAKOW, Mariko, MHOro ot / MHOrO OT.

3a ypoka ca Heobxoaumy MmaTepuany U TEXHONOMK: KOMMITLP, MyNTUMeaNs, UHTePaKTUBHA

AbCKa, 4OCTHMN A0 MHTEPHET, Be Bepcun Ha paboTHU nucToBe (,BponHM ChLLEeCTBUTENHN UK

HEN3OPOMMN  CbLUECTBUTENHU®),

KakTo M nantonu, TabnetM wnuM cmapTdoHM 3a

nHomMBuayanHa ynotpeba, mHamBuayaneH paboteH nuct Ha MS Word unu pasnevatka,

npebpoumMn N Hensbponmmn doriall KapT 3a XpaHa U CrMCbK Ha NpebponmMn 1 Hensdponmm

CbLlleCTBUTENTHN XpaHN CbC CHUMKMN.

NHCTPYKUMOHHK NpoLeaypu

HenHocTtn

| Ynotpe6a Ha UKT

BbBepgeHue

JenHocT A: YuntenaTt moxe ga
3anoyHe ¢ 6bp3 nperneq Ha
CbLUECTBUTENHUTE 1 Aa ob6cbamn
KaKBO € CbLLEeCTBUTENHO, KaTo
Nno3BosisiBa Ha y4eHuumTe aa
cnoaenAaT HAKOMKO npuMmepa 3a
CcblUecTBUTENHN. Ha
WMHTepaKTMBHaTa AbCKa MMa OBa
npumMepa. YuntensaT obsicHsBa,
4ye nma n Apyrn eTukeTu 3a
CbLLECTBUTENHN.

NHTepakTBHaA AbCKa € CBbp3aHa KbM KOMMIOTBHP UK
NPOEKTOp, Taka Ye n3obpaxkeHussTa fa moraT aa ce
NPEeACTaBSAT UMW NPOXEKTUPAT BbpPXY UHTEpaKTMBHATA
AbcKa.

cheese
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Hanpumep, nopagu dakta, ye
CbLUECTBUTENHMTE MOraT ga
6baaT npebpoeHn nnn He morat
na 6baaT pasgeneHu nnm
npebpoeHu, uma ,npedbponmm
CbLLeCcTBUTENHU" (Hanpumep
egHa s16bnka, 2-100 a6bnkn) n
,HEn3bponumm cbLLeCTBUTENHN®
(Hanpmep cupeHe, MNSKO, COK,
Xnso6).

o~

apple

HoctbnHu n3obpaxeHme ¢ Creative Commons license

NULEH3.

OdenHocTn

HenHocT B: YuntenaT npeanara
Ha yyeHuuuTe ga rnegat
BMOEOKNUNAa U ga NOMbJIHAT
Tabnuua B KHUraTa 3a 4eNHOCTH
Ha yYeHuuuTe, KaTo HanmwaT
Hskou (3-4) npumepa Ha
npedpoumMn 1 Hemsdponmm

CbLLECTBUTENHN.
Bponmu Hebponmu
CbLUEeCTBUTEN | CbLUeCTBUTEN
HK HK
1. ... 1. ...

2. ... 2.....
3..... 3.....
4. ... 4. ...

N3MNOoN3BaHETO Ha LUMpU 1 HAKOM
OOMbITHUTENHN AYyMM C NOMOLLTA
Ha rpamaTtmyHaTa Tabnuua.
Tpabea ga ce 3aknouu, Je
npebpoeHnTe CbLLEeCTBUTENHN
nmaTt opMn B €QUHCTBEHO U
MHOXECTBEHO YUCIIO U MoraT Aa
ce usnon3seat ¢ undpwu (1-100)
UNN HAKOW JOMbITHUTENHN OyMU
KaTo MHOTO, HSIKOW, HSIKOSKO,
MankKo, HAKOIKO, MHOro oT /
MHOro oT. [lokaTo Hen3bpommnte
CbLUECTBUTENHN MoraT aa ce
n3nonseaT camo B €ANHCTBEHO
4Yncno, Kato ce na3nonseaT

Bugeoto ce npeacrtaBda U NPoOXXeKTunpa Ha
MHTEepPaKTUBHaATa ObCKa.

~

COUNTABLES & UNCOUNTABLES

ESL COM

https://www.youtube.com/watch?v=1SbJ1B1MTQg

MpamaTnyHaTa Tabnvua e npeacraBeHa unm
npoekTMpaHa Ha UHTepakTUBHaTa AbCKa.

ot of, a little, a few

much, many, a

Countable ‘
large a lof of +
quantity

small
quantity

WN3Ternete ot https://test-

much - ? )

+-?/‘

test-englishg com

a little

english.com/explanation/al/much-many-lot-little-few/

Countable There are a few apples on the
nouns table.
There are a lot of apples on the
table.

176


https://www.youtube.com/watch?v=1SbJ1B1MTQg
https://test-english.com/explanation/a1/much-many-lot-little-few/
https://test-english.com/explanation/a1/much-many-lot-little-few/

MyHub 604454-EPP-1-2018-1-LV EPPKAS-IPI-SOC-IN

AYMUTE KaTO MHOTO, HSIKOW,
Manko, MHOro / MHOro OT.
MpencraBeHn ca HAKOU NpuMepu
3a YTBbPAUTEITHN U3PEYEHNSI.
YyeHnuuTe 3anuceaT Tesun
n3peyveHnsi B CBOMTE TeTPaOKU.

Uncountable | There is a little water on the
nouns table.
There is a lot of water on the
table.

MpakTu4yecka yacrt

HennHoct O: YyeHnumTe paboTtaT
no aeorikn. EgHata nonosuHa ot
OBOWKMTE e paboTu ¢ NbpBUs
paboTeH nuCT, gpyra - ¢ BTopus
paboTeH NnCT: Te YeTaT no
JBOVIK/ JageHunTe
CbLUECTBUTENHM 1 3an1ceaT
aymute B Tabnuuata. Beekn
YYEHUK nonbriBa cBos paboTeH
NUCT NHAMBUAYArHO cneg
CbBMECTHA OUCKYCUS MO OBOWVIKM.
Cnep TOoBa Te obcbXaaT Kak aa
Hanuwart 4-8 n3peyeHud, Kato
n3nonaeat gymute oT Tabnuuara
No NoAXoAsLL HauUH.

Mma ... Ha macarTa.

Mma ... Ha macarTa.

EnvH oT paGoTHMTe nucTtoBe Moxe Aa bbae
npeacTaBeH Unu NPOeKTUpaH Ha UHTepakKTUBHaTa
ObCKa.

newos | Name Date
WORKHEETS

Write the words into countable nouns or uncountable nouns table.

apples rice cherries

<~ (>
() ; ; b A YA
\g,,-‘w)’ e ﬁ %

burgers cheese grapes

Countable nouns Uncountable nouns

N3Ternete oT:

https://www.thekidsworksheets.com/downloads/countab
le-nouns-or-uncountable-nouns/

JewnHocT E: Yuutenar monu
yYyeHuuuTe aa yyacrteat B
3abaBHa 1 nonesHa AenHocT,
M3Mofi3Banku OHManH TecTa 3a
rpamartuvka. YdyeHuumrte yetaT
CbLLIECTBUTENHUTE 1 0BCLXAAT
no ABOWKM Janun morat ga rv
npebpoaT unun He. Cnep ToBa
rnacysaT 1 yuuTenaT npasu
n3bop, kaTo B3ema npeasus
MHEHWETO Ha MHO3MHCTBOTO.
YuutenaT yeTe obsICHEHUE U
npeeBexaa Ha HauMOoHamnH1s e3unK
(ako e Heobxoanmo). Obwmart
pe3ynTaTt OT 3aBbpLUEHMS TECT €
Ha pa3nonoXeHne 1 Moxe Aa
obae obcbaeH BeaHara.

AHMMUPAHOTO My3uKanHoO BUAEO ce nNpeacTaBs unu
NPOXEeKTUpa Ha MHTepPaKTUBHATa AbCKa.

ABTop: “Can you count these items or not?” (by
Kenneth Beare) https://www.thoughtco.com/countable-
or-uncountable-noun-quiz-4066957

Bpewme 3a pasamuctn / oueHka / camooueHKka

177



https://www.thekidsworksheets.com/downloads/countable-nouns-or-uncountable-nouns/
https://www.thekidsworksheets.com/downloads/countable-nouns-or-uncountable-nouns/
https://www.thoughtco.com/countable-or-uncountable-noun-quiz-4066957
https://www.thoughtco.com/countable-or-uncountable-noun-quiz-4066957

Y@
MyHub 604454-EPP-1-2018-1-LV EPPKAS-IPI-SOC-IN 2

JHenHoct 2K: YuntenaTt nanonsea
OenHocTTa 3a hopMaTnBHO
oueHsIBaHe. YYntensart Monuv
yyeHuunTe aa cnogendar HaKou
npumepun 3a npebpovmn unu
Hen3dpoMMM CbLLECTBUTENHMU U
Aa KaxaT Kak 6buxa nspasmnm
KONMYeCcTBO 3a BCEKU npumep,
N3non3Banku cnegHns Tmn
napeyerue: Mva / uma ... uncpm
1 JOMbIHUTENHN AyMuU. Beekn
MOXe Ja u3pasu ceouTe emounm
N MUCIN MO OTHOLUEHNE Ha
ypoKa, oTpassiBanku ToBa, KOETO
3Haex, Hay4Ynx u Kakeu
TpyaHocTn nmax. B kpasi Ha
ypoKa yunTtensT npegnara ga
CrnyLwa neceH n aa nee 3aegHo.

= an o N
English on ?1?%@(1{][??
ng ‘with(ThefABCs

AHUMUPAHUAT My3nKarneH BUAEOKNMN 3a 6pos 1
CbLLECTBUTENTHUTE UMEHA, U3BIEYEHN OT
https://www.youtube.com/watch?v=0qVueNN2GQo
AnTepHaTMBEH BapuaHT:
https://www.youtube.com/watch?v=fUvQ-adIF7w

OGoraraBaliy AeMHOCTU U KOpPeKLMM 3a gela CbC cneuuvarnHu HyXam

Y4yeHuuuTe morat aa usnonseart
OHNavH TecTa 3a rpamaTuka
WHOMBMAYaANHO 1 ga nonyyar
cBOs1 cobcTBeHa oueHka. Mmva
pPa3fiMyHN OOMBbIHUTESTHU
OHNawnH TecToBe 3a rpamaTuKa,
OOCTBLMHU Ype3 NHTEPHET
(pasgen ,JonbnHuTenHm
WHCTPYMEHTN 32 camooLieHKa").
Mopobperu 3a:

Yyauwm ¢ aucrpadma n / unm
ancnekcus (QenHoct B, C n D)
Moxxe ga ce nsnonsea
nHanesmayaneH paboTeH NUCT Ha
MS Word 4pe3 nanton unu
TabneT n y4eHVKbT MOXe Aa
BbBede aymuTte u/ nnm
napeveHusta. Manonasakm
Tabnet unm cmapTdOH BMECTO
hU3nYECKN NOYEPK, YYEHNKBT
MOXXe Ja 3anncea CBOU
cobCTBEHN ayano NnpuMepu Ha
N3peyveHnst Unn N3non3Bamnku
OnuMmM 3a ped B TEKCT (Hanpumep
WHCTPYMEHT 3a AuKToBKa B MS

Heobxoanm e Tabnet nnm cMapTgoH.
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Word), 3a ga tpaHcdopmumpa
rnaca cv B pefakTtupyem TEeKCT .

Moxxe ga ce nanonsea
pasnevartka ¢ HeobxogummTe
OYMW, N3peveHunsi, rpaMmaTuyHun
Tabnuuu, y4eHUKbT MOXe a
Mapkupa Knoyosu obnactu 1 ga
HapucyBa MUHWATIOPHU CHUMKMK B
noneto, 3a Aa npeacTasun Ham-
Ba)XXHUTE TOUKMN.

Y4YeHUKbT MOXe Aa Hanuwe
noeseye AymMu U U3peyeHunsi, kKato
n3non3Ba JOMbITHUTENHN
oTnevataHyn 6poAYHU U
Heunsbpoumun pnaw KapTu 3a
XpaHa n / unun cnnuceKk ¢ Gponmm
CbLUECTBUTENHM XPaHN CbC
CHUMKM.

MHuguemngyaneH nanton, TabneT unm cmapTdoH MoXxe
0a ce 13nonsea 3a NpeaocTaBsiHE Ha anTepHaTUBM Ha
3afaHns 3a YeTeHe (C NomoLLlTa Ha onuun 3a
npeobpasyBaHe Ha TeKCT B peY, Hanpumep Microsoft
Immersive Reader) n / nnn nucmeHn 3agaHun4 (c
M3MNoN3BaHe Ha onuun 3a BbBEXOaHE Ha TEKCT, ayamo
3anmc uUnu ped B TEKCT BMECTO PU3NYECKM MOYEPK).

BpoeHn n Hensbpoumu dnall KapTu 3a XxpaHa 1 CNUCHbK
C NpebponMmn n HeM3BPOUMU CHLLECTBMTENHN 3a XpaHa
CbC CHUMKM, NONyYeHN OT
https://games4esl.com/countable-and-uncountable-
food-

list/#Materials_To_Teach_Countable_ And_Uncountabl
e Food
https://games4esl.com/countable-and-uncountable-
food-

list/#Materials To Teach_ Countable And Uncountabl
e Food

NMonesHu matepuanu:

1. A grammar table “Much, many, a lot of, a few, a little” is retrieved from https://test-

english.com/explanation/al/much-many-lot-little-few/

2. Avideo “Countable & uncountable food in English: Food and drinks vocabulary” retrieved
from https://www.youtube.com/watch?v=1SbJ1B1MTQqg

3. An animated musical video on count and noncount nouns retrieved from
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https://www.youtube.com/watch?v=0gVueNN2GQo

4. An animated musical video “Count and noncount nouns” retrieved from

https://www.youtube.com/watch?v=fUvQ-adIF7w

5. An online quiz “Can you count these items or not?” (by Kenneth Beare) retrieved from
https://www.thoughtco.com/countable-or-uncountable-noun-quiz-4066957

6. Countable and uncountable food flashcards and a list of countable and uncountable food

nouns with pictures retrieved from https://games4esl.com/countable-and-uncountable-

food-list/#Materials To Teach Countable And Uncountable Food

7. The first worksheet “Countable nouns or uncountable nouns” retrieved from

https://www.thekidsworksheets.com/downloads/countable-nouns-or-uncountable-nouns/

8. The second worksheet “Countable nouns or uncountable nouns” retrieved from
https://www.thekidsworksheets.com/downloads/countable-nouns-or-uncountable-nouns-
2/

Ypok 3 (AHrnumncku, 1-Bm knac)

ABTtop: iuta HumaHTe (JlatBunckn yHusepcurer, JlarBus)
MpeameT: aHrnunckn (1 knac)

Tema Ha ypoka: MoeTo Tano

Bb3pacTtoBaTta rpyna: 1 knac

OyakBaHo Bpeme Ha genHocTTa (NpubnuantenHo): Ao 40-45 MuUHyTH

Npyna cbe cneumanHn Hyxan: B ypoka ce m3nonasa npuobuiasBall negarormdeckm nogxos
(OusanH Ha knacHaTa cTas 3a BCUYKM, MYMTUCEH30peH noaxod). YpokbT Moxe ga bbae
agjanTupaH 3a feua CbC crneuuanHu Hyxan (NeKkn KOrHUTUBHM YBPEXAaHus, 3pUTENHU

yBpEeXaaHusi, CIyxoBu yBpexaaHusi)
Llenu Ha oBy4eHuneTo:

o [loBTOpeTe nM3nonssaHeTo Ha undposu aymu (1-10)
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https://www.thekidsworksheets.com/downloads/countable-nouns-or-uncountable-nouns-2/
https://www.thekidsworksheets.com/downloads/countable-nouns-or-uncountable-nouns-2/
https://www.thekidsworksheets.com/downloads/countable-nouns-or-uncountable-nouns-2/
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HayyeTe HOBa nekcuka (4acTu Ha TAMOTO: rnaBa, HoC, ywun, oun, 6pagnyka, ycTa,
pbLe, pble, NPbCTU, Kpaka, kKpaka, NPbCTH), HayvyeTe n3peyeHneTo: ,ToBa CbM
as!”

MpoabmkeTe ¢ 06LWOTO pa3BMTUE HA YMEHUSTA:

YnpaxHasanTe yMeEHNA 3a cnyLuaHe.

lMpakTuKyBaHe Ha YMEHNS 3a rOBOPEHE.

MpakTuKyBaHe Ha yMeHUs1 3a nucaHe.

OuvaksaHu pe3yntatu ot o6yquV|eTo:

e moxe aa naeHTuduumpa HAKON YacTu Ha TANOTO Ha aHITIMACKH,

LLle n3nonasa HAKOM / BCUYKN HOBU NIEKCUKM (YacTK Ha TANOTO: rnasa, HOC, YN,
oun, Opagunuka, ycra, pble, pble, NPbCTH, Kpaka, Kpaka, NpbCTu), KaTto ro
noBTaps ¢ NomoLyTa U He3aBUCUMO,

HanuvweTe HAKaKbB / N3Uano HOB peyvHuK (YacTu Ha TAMnoTo: rnaea, HOC, yLn,
oun, bpagudka, ycta, pble, pbLUe, NPBLCTU, Kpaka, Kpaka, NPbCTU), KaTo ro

Konunparte.

3a YpPOKa Ca HeobOxoanmm mMmaTtepunann n TeXHosmnornn: KOMI'II'OT'bp, MHTepaKTVIBHa YepHa OAbCKa,

poctbn 0o NHTepHeT, PaboTHu nuctose (,BaweTto tan0“), (B 4oMblHEHME: NOArOTBEHA Urpa

JIOTO")

UHcTpyKuun

HdenHocTn Ynotpeba Ha UKT

1. BbBegeHue

a. Yunten monu ydyeHuumuTe ga nosHaat M3nonsesante MHTEpaKTMBHA AbCKa
KaKBO LLe Hay4YMM OHeC. YUNTENAT MOXe
Aa KaXXe Ha y4YeHuLMTe: HAKOW unn Hewo | Tam e paskputaTta KapTuHa.
Ce Kpre B MHTepaKkTUBHAaTa Abcka, Heka
nomorHem ga ro ocsoooaum. NokaHeTe MN3TerneTte oT:

yyeHnumnTe ga 3agasaT BbNpocu 1 ga https://www.education.com/worksheet/article/p
npeanonarar. arts-human-body/

Cnep kaTo yunTenaT paskpue KkapTuHaTa,
yunMTenaT npeactaBsa TeMarta Ha ypoka u
pesyntatute ot obyd4eHneTo
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2. PasbupaHe Ha 3Ha4YeHMeTo

b. Yuutenat nonvnea kytunte c
noaxogsaLm Aymun egHa no egHa.
YuuTenkaTa Monuv geuarta ga AoKkocHaT
yacTTa OT TANOTO, KOATO TS Ha3oBaBa
(meuaTa moraTt Aa cegAaT unu aa ce
na3npassT). Cnen ToBa BCUYKM 3a€4HO
(kaTo xop) noeTapAaT aymn. Moxe ga ce
HanpaBKn HSKOMKO MbTW.

Bugeo

Body Parts Song for Kids - This is ME! By ELF
Learning

MN3Ternete oT:
https://www.youtube.com/watch?v=QkHQOCY

wial

3. NpakTnyecka 4yacr

CnywaHe:

°YuntenaT Kasesa Ha yyeHuumTe:
ChnyLlanTe neceHTa u nenTte 3aegHo:
MeceH 3a 4YacTu Ha TANOTO 3a Aeua -
ToBa cbMm A3!

lMeceHTa MOXe Oa ce NOBTOPU HAKOJIKO
NbTU.

M3nons3BaHe Ha MHTEepaKTBHaA ObCKa.

4. Pechnekcus u oueHka

g. Yuntenart nanonssa genMHocTTa 3a
dopmanHo oueHsBaHe: KaxeTe Ha
cbCefla CY KaKBO CTe Hay4unu gHec.
Konko gymum moxeTe Aa 3anomMHuTe?
CnomHeTe cu 1, BaWnAT CbCea LWwe
6pou BMecTo Bac. KaxxeTe pesyntature
Ha Knaca.

AdonbnHUTeNnHU 4erMHOCTU U 32 YYeHULM

cbe COon

[leTe ¢ nekn ncnxmdHM pascTponcTea:

npeaBapuTeriHo HanpaBseH pa6OTeH JINCT
C ornncaHuna Ha 4actu OT TAIoTO,

PepoBeH KOMNIOTBLP unu TabneT (Bb3MOXHOCT
3a yBenu4yeHue, 3a Aa yBenumynte Tekcra)

Moxe oa ce uanonssa nepcoHanHa FM
cuctemMa. YunutenuTte Morar ga nsnonssaTt
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YYEeHUKBLT TpsibBa Aa npekapa ¢ gpyra 6e3KN4YHM MUKPOPOHU MO BpeMe Ha ypouuTe.
nucarnka Hag gymure. (Ayawno curHan ce mnanpawa ypes FM
pagVoBbIHU OMPEKTHO KbM KakBUTO U Aa e
NMOMOLLHM CNYyXOBM anapaTu, KOUTO ydeHuuuTe

HOCAT.)
JonbnHuTenHo nocobue:
3a oLeHsBaHe Ynotpeba Ha KT
HeuaTa nanonseaT MOOUMHN TenegoHu, Kahoot https://kahoot.com/
3a 1a OTFOBOPSAT HA BbMPOCUTE OTHOCHO
yacTuTe Ha TAnoTo.

PedepeHTHU MmaTepmanu:
Body Parts Song for Kids - This is ME! by ELF Learning. Retrieved from:

https://www.youtube.com/watch?v=0kHQOCYwijal

Worksheet “Your body”. Retrieved from:

https://www.education.com/worksheet/article/parts-human-body/

Mpumepu oT Knnsp

ABTopu: Marianna Gregoriou, Angelos Nicolaou and George Milis (EUROCY Innovations Ltd,

Cyprus)

Ypok 1 (MatemaTuka — 1 knac)

Mpeomet: MaTemaTtuka (NpegyynnuiiHa Bb3pacT unu 1-su knac)
Tema Ha ypoka: Undppute 1-10

Bw3pacToBa rpyna: 4o 6 roguHm
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OyakBaHo Bpeme Ha aenHocTTa (NpubnuanTenHo): Ao 60 MUHYTK
"pyna cbe cneumantun Hyxam

B ypoka ce v3nonssa npuobliaBall negarormyeckn noaxop (Au3ainH Ha KnacHaTta ctas 3a
BCUYKM, MyNTUCEH30PEH Noaxo). YpokbT MOXe Aa 6bae agantupaH 3a Aela Cbe creumantm
HY>XOW (NeKN KOTHUTUBHWU YBPEXOAAHWUS, 3PUTENHU YBPEXOAHWUS, CMyXOBU YBpPEXOAaHWs,

rOBOPHW yBPEXOaHWs).
Llenu Ha oBy4eHuneTo:

e [loBTOpsAIHE N n3non3saHe Ha undpu ¢ aymm (1-10)

e HayvaBaHe Ha HOBa nekcuka (umdpute ot 1 go 10, nobaBsHe Ha obwa cyma,
yKa3aHusl, NIEeKCUKa OKONO AeNHOCTTa (HOBM AyMU, KOUTO Ca B POTOBUTE POro3ku))

e [lpogbmkaBaHe C O6LWOTO pa3BUTME HA YMEHUSTa:

e YnpaxHsiBaHe Ha YMEHWs 3a CryLllaHe.

¢ [lpaKkTuKyBaHe Ha yMeHMS 3a rOBOPEHE.

e [lpakTuKyBaHe Ha YMeHUs 3a nucaHe.

OuvaksaHu pe3yntatu ot o6yquV|eTo:

o llle moxe ga ngeHtndpuumnpa ymcnara ot 1-10.

o Lle nanonasa HAKOM / BCUYKM HOBM NEKCUKM (YncnaTta: OT €4HO A0 OecCeT, NOCoKa,
nobaBsHe), KaTo ro NoBTapsi C NOMoLLTa N HE3aBUCUMO.

e llle n3nonsea naBectHa nekcuka (Popmute: Kpbr, OBan, pomb, napanenorpam,
TPUBIbITHUK, KBagpaT v Ap. LiBeToBeTe: YepBeH, YepeH, CUH, 65n, XXbT,
OpaHXeB).

Heobxognmn  matepuann  un  TexHonoruu:  Komniwotbp, O6pasoBaTteneH  pobor,
O6pasoBatenHu porosku (kato umgposata nuHua 1-10, nognoxkaTa Ha purypute), CodpTyep
3a maTtematuka; NHTepakTuBHa abcka; Mrpa Ha obckm (kaTo urpaTta B cynepmapkeTta), urpa

Ha pubonos (pubonos Ha Ynucnara), rosopeLya KyTus

MpoueaypHN MHCTPYKUUMK

OeitHocTn | YnoTpe6a Ha UKT

1. BbBegeHue
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a. YuuTenar nuTa ydeHuumTe ganu
3HaAT KaKBO AbpxuK T8 (pobOTHT Ha
nyenHus 60T) n obsicHsBa Kak buxa
N3Mnon3Banu To3M MHCTPYMEHT 3a
AHELLHNS CU YPOK.

» 1031 n4yeneH poboT e H1 NOMOorHe aa
npasvM OenHoCTU ¢ Yncnata ot 1-10,
Aa y4vMM yKasaHusa 1 ga npexsbprsme
nasapyBaHeTO CU, HO MbpBO TpsbBa Aa
pa3bepeM kak paboTn To3n
WHCTPYMEHT"

6. YunTtenat noctaBa Ha umdpoBaTa
noanoxka / roeopeLla noasioxka ¢
yucna u nyenaTa Ha nognoxkaTa u
MOJSIM BCUYKKM Aela 3ae4Ho Aa Kaxar
yucnaTa, KOMTO NyenaTa nokasea B
nognoxkata (ot 1-10)

C. Yuutenar nmva n 6GyToH 3a roBopeHe,
Ha KOMTO e 3anucana npeaBapuTenHo
yucnarta ot 1-10 B NnpousBosiHa
nocnegoBaTtenHocT. Ts Mmonu aete ga
HaTucHe ByTOHa 1 Aa vye Yncro,
aeTeTo TpsAbBa Aa nokaxe HOMepa Ha
nocTenkaTta n ga NnocTaBun Urpadka, 3a
Aa Moxe poboTbT Aa AOCTUrHE ToBa
yncno (Hanpumep, ako poboTbT € Ha
Homep 1 1 Te ca 4Yynu OT rOBOPEHETO
OyTOH Homep 5, Te TpsAbea aa
NpuABMXKaT N4YenaTa Hanpeg, Kato
HaTucHaT 4 NbTn ByTOHA 3a Hanpen).

M3non3saHe Ha Bee bot robot

3

Ja'n’"au
o o

N W & »na

0

N3Ternete oT:
https://ses.arab

3. MpakTnyeckn gemMHoCcTU

C. CnywaHe genHoct

Yuntenar kassa Ha yvyeHnuute ga
cnyLwiar neceHTa v ia neqdrt 3aegHo: 5
Marky ManMyHKW ckayar Ha IernoTo.
MeceHTa e ce NOBTOPU M YYNTENAT
MO>XXe [a MoMonu geuara fa nokaxar
TOYHUS BPON KOMKO MarlMyHU ca cera Ha
nernoro.

Yuntenart monuv HaKkom fdeua ga 6wvaart
MarMyHUM TO3U NbT, a ApyrK geua e
neat 10 mankm MaMyHK1, Cckadamkn Ha
nernoTo, egHoOTO e nagHarno un ce e
yaapwvno B rnasara. Konko manmyHu ca
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cera Ha nernorto? M Bcudkm Te we
nNpebposaT KOSIKO MalnMyHM ca ocTaHanwu.
A. [oBopelya genHocT

YuntensaT n3nonsesa UHTEpPaKTMBHATA
Abcka n obpasoBatenHua codpTyep 3a
mMaTemaTtuka (HapedeH Incisions /
Ensfinwmata). [leuata 6uxa HanpaBunu
AENHOCTK, 3a Ja pasno3HasaT yMicnaTa,
KaTo ' MOCTaBAT B NPaBUIHUA peq u
npebposaT go 10.

A. JonbnHUTenHa OENHOCT - urpaTta
Punbonos

[euara ca B Kpbrl, yuuTenaT nokassa
4YMCIIO U BCUYKK Aeua e npounsHecar
4YMCIOTO Ha rnac un egHo geTe we
TpsibBa ga npebpoun 6posi Ha pubuTe,
KOWUTO yunTENAT NOKa3Ba, CreaBaLloTo
AeTe e Buan ganv Tpsiosa ga gobaeun
Marnko puba nnu ga cnoxu marko pmba
obpaTtHo B bacewnHa. Hanpumep,
NMbPBOTO AeTe TpsibBa aa cnoxm 5 puow,
a cnegpalloTo aeTe TpsibBa Aa uma 6
pnbwn, ToraBa ToBa 03Ha4aBa, Ye Te
npocto Tpsbea Aa nobasar 1, B crnyyan
ye e umaro 4YMcnoTo 3, ToBa 03Ha4aea,
ye TpsibBa Aa BbpHAT 2 pubu obpaTHO
KbM BaceliHa.

e. [MncaTtencka genHocT

Bcsako nete nonyyasa paboteH nuct
.IpebposasaHe oo 10 n nma
Bb3MOXHOCT Aa 3anenu / Hapucysa /
Hanuwie O6pos Ha enneMeHTUTe OT cBosiTa
OENHOCT.

Bupeo:

https://www.youtube.com/watch?v=LrM62pv560

0

Pednekumsa n oueHsaBaHe

g. [enHocT 3a hopmariHo oueHsiBaHe

M3nonsearite pubu ¢ MarHuT, 3a ga rum
nocTtaBuUTe HaA MeTanHa AbCcKka 1 Aa v
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npebpounTe No-fecHo

< 2
<3

JonbnHuTenHn genHocTu 3a yyeHuum cbe COIM

[leTe c nNekn NCUXMYHM pa3cTponcTBa
(oenHocr f): Ako ydeHnuuTe nmat
3aTpyAHEHUs C NncaHeTo, Te MoraT aa
nmart gpyra Bb3MOXHOCT Aa
npogbibkaTt, BMECTO Aa Hanuwart
oTroBopuTe, Te Morat ga nsbepar
NPaBUNHUSA OTrOBOP OT CMIUCHK C ONUMM.

[eTe cbe 3puTEnHN yBpeXaaHus
((newnHocT a, f,) (Moxe ga nsnonsea
MOMOLLITA Ha yYUTES UIN aCUCTEHT):

B cnyyan 4ye umame geTe CbC 3pUTESHU
yBpexaaHus, MoXeM a Hanpasum
cnegHoTo 3a AeNHocTTa:

Children with speech impairment
Augmentative and Alternative
Communication (AAC) aids would be
used in the lesson.

If the child owns an AAC system and
he/she is familiar with it, we can add the
needed material and he/she can
participate using this system with the
help of the assistant (if they have) or
else he/she can use a simple talking
device with numbers and give the
answers using this device.

KOMMIOTBP UMK TabneT (Bb3MOXXHOCT 3a
yBenuyeHue, 3a Aa yBenmuute TekcTa)

HapyweHue Ha criyxa

MN3Ternere oT:
https://ses.arab

Lesson 2 (Phonological Awareness)

Subject Matter: English language

Topic of the lesson: Phonological awareness
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The age group: up to 6 years old
Estimated time of the activity (approx.): up to 60 min
Special needs group

An inclusive pedagogy approach is used in the lesson (classroom design for all, multisensory
approach). The lesson can be adjusted for children with special needs (mild cognitive
disabilities, visual disability, hearing disability, speech disability).

Learning Objectives:

o Hear and manipulate with sounds of phonemes
o Blend phonemes

o Matching rhyming words

o Continue with general skills development:

o Practice listening skills

o Practicing talking skills

o Practicing writing skills

Expected learning outcomes:

o Will be able to identify and blend by doing CVC words or pseudo words using the
new sound phonemes (d, g, o, u, |, f, b)
o Will revise the phonemes they have previously learnt (phonemes: s, a, t, i, p, n, c K,
e, h,r,m)
Materials and technologies needed: Computer, Interactive Whiteboard, Learning Phonics
software, Learning Phonics tiles, Bee bot robot, Educational Mat (the picture mat), Phonics

card game

Instructional Procedures

Activities | The use of ICT and AT

1. Introduction

a. The teacher asks pupils if they
would like to sing all together the
Phonics Song and sing together the
letters and sounds. At the beginning,
pupils will sing and when they finish
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with the first group of letters, they
will try to recall the letter they see
and the sounds and also to say
words that begin with this letter. The
teacher will follow the same logic
with the rest of the song.

2. Interaction (Understanding how the bee bot works by try and error method,
understanding how the bee will go forward, backwards left and right)

b. The teacher places the robot on
the picture mat and asks the
children to use the robot to transfer
the talking tile in a picture that starts
with that sound, for example, if the
children hear the sound “c”, they
have to transfer the tile using the
robot and place it on the cat.

i =~
O

Q
D 6= A

L #

3. Practical part

c. The teacher divides the children
into groups of 3 and gives them a
group of talking tiles and picture
cards. The children try to put the
cards into the corresponding tile.
Each group would work on a
different set of tiles. When they all
cards into the corresponding tile.
Each group would work on a
different set of tiles. When they all
finish, they will share what they have
done.

Retrieved from:
https://www.findtheneedle.co.uk/companies/talking-
products-Itd/products/sonic-phonics
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d. Talking activity

Using the interactive board with the
sonic phonic software, pupils work
on how to pronounce sounds
correctly and blend the phonics and
create and say CVC words, for
example, cat, dog, etc.

Retrieved from https://ses.arab

e. Writing activity.

Every child gets a worksheet for
Matching words with pictures and
writing the missing letter from the
word.

Worksheet example from:

https://www.turtlediary.com/worksheet/match-letter-
to-make-a-word-and-fill-in-the-blank.html

FETTTTTTTTTTETTTTTTTTTTTTTTTITITTTRTITTTT I TTTTTTETTTTIIT)

‘@ -at 17 r -an  /
¢ i [-t] 7 [-en] !
| hat ?aatt © pan van
T E =£ -a 44
@ am e
¢ : 7 cap nap
;am jam 2 |Jap rap /
¢ ham Pam % map tap ’
‘! ram Sam % gap clap

11111111111//11111111114111/11111111111111/11111114 s s s

Extra activity
In case there is time, using the

phonics flash card game, pupils can
play in groups to work in specific
group of CVC words like hat, bat,

sat, etc.

4. Reflection / assessment / self-assessment time (what we have learned, evaluate

your learning)

f. The teacher uses the worksheet
activity for formative assessment.

Adjustments for children with spec

ial needs (The use of ICT)

Child with mild mental disorders
(activity f): If children have
difficulties with writing, they can
have another option to proceed,
rather than writing the answers, they
can glue the correct answer or
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draw/circle the correct answer from
an option list.

Child with visual impairment
((activity b, f) (can use the help of
teacher or assistant):

In case we have a child with visual
impairments, we can do the
following, for the activity:

b) The child should have the option
to have the tool in the hand so
he/she can observe it. The tool has
a voice output, so every time the
robot makes a step, the pupil can
hear the bib and understand the
steps, also we can use the talking
mat, where we can record what is
on each cell and when the robot is
on a cell the child will say the word
depicted on the picture aloud.

f) We can have the option to use
large and high contrast print or
Braille.

Children with hearing impairments
(throughout the lesson)
Assistive technologies are used

Children with speech impairment
Augmentative and Alternative
Communication (AAC) aids would
be used in the lesson.

If the child owns an AAC system
and he/she is familiar with it, we can
add the needed material and he/she
can participate using this system
with the help of the assistant (if they
have) or else he/she can have pre-
recorded materials and use a talking
pen to participate in the class.

The teacher should have pre-
recorded the phonemes sound and
letters and also should pre-record
on the list of pictures what is on the
picture, so the child can use those
materials and participate in the class
when there is a question about a
phoneme or to give an answer to the

Regular computer or tablet (possibility to zoom to
enlarge the text)
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item that starts with a specific
sound.

Additional assessment/assessment activities/assessment tools (if relevant)

Assessment (Optional) The use of ICT

The assessment will be mainly orally | Use of AT/AAC tools
through the lesson

References/Materials

Phonics Song retrieved from https://www.youtube.com/watch?v=saF3-
fOXWAY &feature=youtu.be

Worksheet https://www.turtlediary.com/worksheet/match-letter-to-make-a-word-and-fill-in-
the-blank.html

Ypok 2 (JlnuHa xurneHa)

Mpegmer: JInyHa xurmeHa

Tema Ha ypoka: IamnBaHe Ha pbueTe

BbapacTtoBaTa rpyna: npegyyvnuiiHa Bb3pacT

OuakBaHo Bpeme Ha gernHocTtTa (NpnbnmantenHo): 4o 30 MUHyTK

"pyna 3a cneunanHu Hyxam

KomeHTapu rno ypoka

B ypoka ce nsnonssa npuobLuaBaly, negarormyeckn nogxon (AvMsarH Ha KnacHaTta cTad 3a
BCUYKKN, MyNTUCEH30PEH NOAX0A). YPOKbT MOXe Aa Obae agantmpaH 3a Aeua CbC cneunantm
Hy>XOM (NeKn KOrHUTUBHM YBpEXA4aHWs, 3pUTENHU YBPEXOaHUsl, CIYXOBU YBpeXaaHus,

rOBOPHW yBpeEXO4aHWs).

Llenu Ha oBy4eHuneTo:
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e BaxHocTTa Ha n3MMBAHETO Ha PbLETE HU

o [locnepoBaTtenHOCTTa Ha NPaBUHOTO U3MUBAHE

e WHCTpyMeHTUTe, OT KOUTO Ce HyXAaewm, 3a Aa CU U3SMUEM pbLeTe
e BpewmeHaTa, B konto TpsbBa Aa cu uamMvem pbueTte

e [lpogbmxeTe ¢ 06LLOTO pa3BUTUE HA YMEHUSTA:

e YnpaxHaBanTe YMEHUs 3a CryLlaHe.

o [lpakTukyBaHe Ha YMEHUs 3a roBOpeHe.

o [lpakTukyBaHe Ha YMEHUs 3a nucaHe.

OuvaksaHu pe3yntatu ot o6yquV|eTo:

e llle moxe na oGsicHsiBa:
»  3awo namMmBaHeTo Ha pbLEeTe € BaXHO?
» KakBo MOXe fa ce crny4u, ako He C1 U3MMEM pbLeTe, Hanpuvep, npeau
na sagem?
» Lle moxem fa geMoHCTpupame MHCTPYMEHTUTE, OT KOUTO CE HYXXAaeM,
3a [ja CM M3MMeM pbLeTe
= Konko yecTto TpsibBa ga cu Mmem pbueTe / Npu kou cnyyvan? Yakame ga
4yyeM OTroBOPW KaTo KOraTo CMe OTULLNK A0 ToaneTtHaTta, Npeav Aa SAem,
cnep BpeMe 3a urpa, crnep urpa € >XMBOTHU U T.H.
e llle nemoHcTpMpa NpaBunHaTa NocneaoBaTeNHOCT Ha M3MUBAHE Ha pbLETE CU
e llle Hayun HOB PEYHMK NO OTHOLLEHME Ha XUTneHaTa
Heobxoanmn matepuanu u TexHonoruun: KomnioTbp, VIHTepakTMBHA Abcka, canyH, 4Yicta

Kbpra, Tonna BoAa, kKapTu 3a nocrieqoBaTesiHocT (Tema 3a MUEHE Ha pble)

MpoueaypHU MHCTPYKLUK

HdenHocTtn Ynotpe6a Ha UKT

1. BbBeaeHnune

a) YuuTtenart Monu yvyeHuumTe aa n3bposT HAKou
OT NPUYUHUTE, NOPaaN KOUTO N3MUBAHETO Ha
pbLETE HUN € BaXKHO.

6) Yuntenar obsacHsABa Ha geuara ¢ NpocTy oymMu
KakBM ca MUKPOOMTE 1 KaKBO MOraT Aa NPUYUHSAT.
B) Te ob6CcbxaaT NpaBUITHMS HAYMH Ha N3MUBAHE
Ha pbueTe.
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r) deuata paskassaTt Npu KOU cryvyam cv MUSIT
pbLETe M KakBU MHCTPYMEHTM ca UM HEOBX0aMMM.
A) YunTenaT geMoHCcTpupa nocrnegoBaTenHocTTa,
kosiTO TpsibBa Aa cnegsame, 3a Aa CvM USMUMEM
pbLeTe Ha geuara.

2. Bsanmopencteue

e) Yuntenart nsnonsea neceHra ,Mamunte cu
pbueTe®, AeuaTa MbpBO CryLwaT NeceHTa u cnea
ToBa NeAT Ha rnac. YuuTtenkara nuTta geuarta ganuv
HAKOM MMa gomalleH nobumed,.

Te 0BsicCHsIBAT 3alllo € BaXXHO Aa CUM U3MUEM
pbLeTe, Cres KaTto urpaemM ¢ oMallHUS Ch
nodumed.

3. MNMpakTtnyecka 4act

X) YuntenaT oTBexga geuara 4o MMBKUTE U TN
pasgensi Ha rpynu, BCSIKO OeTe ce pean u mme
pbUeTe UM, a OCTaHANUTE yYEHNLN NEAT NeCEHTa
,M3MUNTE cn pbueTe”.

3. [oBopella genHocT

M3nonaBarikn HTEpakTMBHaTa AbCKa U XUTMEHHMUS
coptyep, oeuarta npaBAT 4eNHOCTU, CBbP3aHU C
XurneHarta
http://www.inclusive.co.uk/switchit-hygiene-extra-
p2351#

i. Mncatencka genHocT.

Bcsako gete nonyyasa paboTteH nucT 3a ,Kak ga cu
n3Musa pbueTe”, MOXe Ja NOCTaBuM CHUMKUTE B
npaBunHaTa nocneaoBaTenHocT U Aa HapucyBa
KapTuHaTa.

4. Bpeme 3a pa3ammncbn / oueHka / camooueHKa
(kakBO CMe Hay4yunu, oueHeTe BalleTo oby4veHue)
Yuuntenat nanonaea gerMHocTTa Ha paboTHUS NncT
3a opmMaTMBHO OLIEHSIBAHE.

OdonbnHuTenHn genHocTyn 3a geua cbe COM

[eTe ¢ nekn ncuxmyHu pasctponcTtea (genHocT f):
M3nonssame rpadumka 3a BCu4ku geua,
MNCTPUpPAaLLM NpoLeca Ha MUeHe Ha pbLeTe.
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[eTe cbC 3puUTENHN yBpEeXOaHUs (OENHOCT 4 U X)
(MOxe ga nsnonsea NOMOLLTA Ha YYUTEN UNn
aCUCTEHT):

3a pgenHocT f MOXemM ga nmame onumdaTa aa
N3non3Bame rofigiM 1 BUCOKOKOHTPACTEH neyart unm
6parinosa a3byka.

Heua c yBpeaeH cnyx (Npes uenus ypok).
M3nonseaTt ce NOMOLLHM TEXHONOrUN

Heua 6e3 BepbanHa kOMyHUKaUus

B ypoka we 6baaTt n3non3saHn noMoLLHK
CpeAcTBa 3a yBenuyaBaHe 1 anTepHaTMBHa
koMyHukaumsa (AAC). Ako geTeTo Mma cBosl
cobctBeHa AAC cuctema m e 3ano3HaTo C Hesl, Hue
MOXeMm ga gobaBmm Heobxoanmusa matepuan n To
/ TA MOXe fa ydacTBa C noMoLlTa Ha Ta3u cuctema
C MOMOLLITa Ha acMCTEHTA (aKo nma TakbB) UNu
MHaye MoXe Aa uma npeaBapuTenHo -3anMcaHmu
mMaTepuanu 1 u3nonssamnTe ropopeLLa nucarka, 3a
Aa yvacTteaTe B Knaca.

YuntensaT cbluo Tpsabea Aa e 3anucan
npeaBapuTENHoO y4ebHUTE MaTtepuanu, B KOUTO
AeTeTo we TpabBa Aa yvactsa, Kato
WHCTPYMEHTUTE, KOUTO TpsbBa Aa cn n3aMmem
pbLeTe, npoueca 1 T.H..

HapyweHwne Ha cnyxa

Moxxe oa ce nanonssa nepcoHanHa
FM cuctema. Yuutenute morat ga
nanonasat 6€3KNYHN MUKPOOHM Mo
BpeMe Ha ypouuTte (ayamno curHan ce
nanpawa vypes FM pagmoBbiHK
OVPEKTHO OO0 KakBMTO M da ca
NMOMOLLHM CNYXOBM anapaTu, KOUTo
YYEHULNTE HOCAT).

Mone3Hn matepunanu

Wash your hand song

https://www.youtube.com/watch?v=emy SBGqLLA

Wash your hand song
https://www.youtube.com/watch?v=dDHJW4r3elE

(nol) Retrieved from:

(no2) Retrieved from:

Worksheet example retrieved from: https://www.mypersonalhygiene.com/how-to-wash-my-

hands-worksheet-for-kids/
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Serious Games

Contributors: Svetlana Surikova (University of Latvia, Latvia) and Karel Van Isacker
(PhoenixKM BVBA, Belgium)

According to Romero et al. (2015)%, serious games are tools that are widely recognized as
having considerable potential to support active learning and to contribute to the development
of the 21st century skills in education. Those games are especially important in the context of
inclusive education for the 21st century. Furthermore, serious game applications relate not
only to education, but also to well-being, advertising, cultural heritage, interpersonal
communication, and health care. For instance, Laamarti et al. (2014)'¢" classified serious
games for health care into four categories: (1) health monitoring, (2) detection and treatment,
(3) therapeutic education and prevention, and finally (4) rehabilitation (p. 8). Also pupils with
special needs can benefit from using serious games for educational and therapeutic purposes
(Durango et al., 2015%8; Garcia-Redondo et al., 2019 Kokol et al., 2020'%; Tomé et al.,

166 Romero, M., Usart, M., & Ott, M. (2015). Can serious games contribute to developing and sustaining 21st-
century skills? Games and Culture, 10(2), 148-177. https://doi.org/10.1177/1555412014548919

167 Laamarti, F., Eid, M., & El Saddik, A. (2014). An overview of serious games. International Journal of Computer
Games Technology, 2014, 1-15. https://doi.org/10.1155/2014/358152

168 Durango, |., Carrascosa, A., Gallud, J. A., & Penichet, V. M. R. (2015). Using serious games to improve
therapeutic goals in children with special needs. In S. Boring, E. Rukzio, H. Gellersen, & K. Hinckley (Eds.),
MobileHCI'15: Proceedings of the 17th international conference on human-computer interaction with mobile
devices and services adjunct (pp. 743-749). Association for Computing Machinery.
https://doi.org/10.1145/2786567.2793696

169 Garcia-Redondo, P., Garcia, T., Areces, D., Nufiez, J. C., & Rodriguez, C. (2019). Serious games and their
effect improving attention in students with learning disabilities. International Journal of Environmental Research
and Public Health, 16(14), 1-12. https://doi.org/10.3390/ijerph16142480

170 Kokol, P., Blazun Vosner, H., Zavrénik, J., Vermeulen, J., Shohieb, S., & Peinemann, F. (2010). Serious
game-based intervention for children with developmental disabilities. Current Pediatric Reviews, 16(1), 26—32.
https://doi.org/10.2174/1573396315666190808115238
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2014'™). For instance, Durango et al. (2015)'"? and Garcia-Redondo et al. (2019)*"® found the
advantages of using serious games (digital, video) to improve significantly the attention of
children with special needs, in particular with learning disabilities. Tomé et al. (2014)'"*
emphasised that ‘serious games constitute a great alternative to current therapy/training
methods for people with cognitive disabilities’ (p. 45). Kokol et al. (2020)*"* identified promising
results regarding anxiety reduction, stress regulation, emotion recognition, and rehabilitation.
However, there is ‘a lack of clinical evidence that children with neurodevelopmental disorders

can benefit from the application of serious games’ (ibid., p. 26).

Some examples of serious games

Title Short description URL
Gaming: Skills Theme bundle related to gaming built https://www.klasce
Bundle according to OVUR. The following ment.net/download
components are discussed: able-
o class game profile; resources/98365/ga
o types of games; ming-skills-
o benefits of gaming; bundle/?previous
o gaming in numbers;
o assignment serious games;
o game addiction.

171 Tomé, R. M., Pereira, J. M., & Oliveira, M. (2014). Using serious games for cognitive disabilities. In M. Ma, M.
F. Oliveira, & J. Baalsrud Hauge (Eds), Serious games development and applications (Vol. 8778, pp. 34-47).
Springer. https://www.inesc-id.pt/ficheiros/publicacoes/11963.pdf

172 Durango, I., Carrascosa, A., Gallud, J. A., & Penichet, V. M. R. (2015). Using serious games to improve
therapeutic goals in children with special needs. In S. Boring, E. Rukzio, H. Gellersen, & K. Hinckley (Eds.),
MobileHCI'15: Proceedings of the 17th international conference on human-computer interaction with mobile
devices and services adjunct (pp. 743—-749). Association for Computing Machinery.
https://doi.org/10.1145/2786567.2793696

173 Garcia-Redondo, P., Garcia, T., Areces, D., Nufiez, J. C., & Rodriguez, C. (2019). Serious games and their
effect improving attention in students with learning disabilities. International Journal of Environmental Research
and Public Health, 16(14), 1-12. https://doi.org/10.3390/ijerph16142480

174 Tomé, R. M., Pereira, J. M., & Oliveira, M. (2014). Using serious games for cognitive disabilities. In M. Ma, M.
F. Oliveira, & J. Baalsrud Hauge (Eds), Serious games development and applications (Vol. 8778, pp. 34—47).
Springer. https://www.inesc-id.pt/ficheiros/publicacoes/11963.pdf

175 Kokol, P., Blazun Vosner, H., Zavrénik, J., Vermeulen, J., Shohieb, S., & Peinemann, F. (2010). Serious
game-based intervention for children with developmental disabilities. Current Pediatric Reviews, 16(1), 26—32.
https://doi.org/10.2174/1573396315666190808115238
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SmartGames
Live: Temporary
free access

Smart games want to keep children
educationally responsible now that the
schools are closed during the corona crisis.
That is why they now grant temporary free
access to 18 online games.

https://www.klasce
ment.net/

ResourCity:
Educational game
for sciences

The game is based on the very

popular Pokémon Go. On the app you see
where chemical elements are hidden in your
neighbourhood in augmented reality. Once
you have captured an element, you will get
an original knew-you-date about this
chemical element and you will find out where
it is present in the vicinity.

In this way the pupil gains a playful insight
into which materials occur in an urban
context, what the chemical composition of
these materials is, and sometimes also which
special (historical) story is linked to it.

https://www.klasce
ment.net/app-

SQUEEZE: A
serious game
about online
identity

SQUEEZE is a method of JES vzw about the
online identity with a fixed duration of 100
minutes. In concrete terms, teenagers
individually test the prototype of the new
Squeeze online platform on tablets or
laptops, and then reflect on their behaviour
online and the use of social media based on
their feedback and specific situations in
groups or classes.

https://www.klasce
ment.net/download
able-

Robotic games

Contributors: Svetlana Surikova (University of Latvia, Latvia) and Karel Van Isacker

(PhoenixKM BVBA, Belgium)
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A lot of recent studies concentrated on the use of robots in inclusive education, including
education for pupils with special needs (Catlin & Blamires, 2019%’%; Daniela & Lytras, 201977,
Galvez Trigo et al., 2019'7®). According to Daniela and Lytras (2019)*"°, ‘Educational robotics
(ER) can serve as a tool for knowledge construction and as an assistive tool for students who
have problems in specific fields, or ER may be used to change students’ attitudes to learning
- class culture - allowing everyone to be accepted and involved’ (p. 222), however ER
‘shouldn’t be taken as providing a panacea for all the problems that exist in education’ (ibid.,
p. 223). Galvez Trigo et al. (2019)¥° identified five main reasons for low uptake of robots in
education for pupils with special needs: (1) the inability to acquire the system due to its price
or availability; (2) its difficulty of use; (3) the low range of activities offered; (4) the limited ways
of interaction offered; and (5) the inability to use different robots with the same software (p.
59).

Some examples of robotic games

Title Short description URL
ROOT rtl iRobot | Programmable STEM/STEAM Toy https://www.amazon.com/R
Coding Robot That Grows with You, Creative Play oot-

Through Art, Music, and Code, Voice-
Activated, Bluetooth Connection, App-
Enabled

Leka Leka is a robotic interactive ball https://www.youtube.com/w
designed to help children with special | atch?v=tqjrPxYrhDU

needs to learn and develop through
play. Designed to change the way

176 Catlin, D., & Blamires, M. (2019). Designing robots for special needs education. Technology, Knowledge, and
Learning, 24, 291-313. https://doi.org/10.1007/s10758-018-9378-8

177 Daniela, L., & Lytras, M. D. (2019). Educational Robotics for Inclusive Education. Technology, Knowledge and
Learning, 24, 219-225. https://doi.org/10.1007/s10758-018-9397-5

178 Galvez Trigo, M. J., Standen, P. J., & Cobb, S. V. G. (2019). Robots in special education: reasons for low uptake. Journal
of Enabling Technologies, 13(2), 59-69. https://doi.org/10.1108/JET-12-2018-0070

179 Daniela, L., & Lytras, M. D. (2019). Educational Robotics for Inclusive Education. Technology, Knowledge and
Learning, 24, 219-225. https://doi.org/10.1007/s10758-018-9397-5

180 Galvez Trigo, M. J., Standen, P. J., & Cobb, S. V. G. (2019). Robots in special education: reasons for low
uptake. Journal of Enabling Technologies, 13(2), 59—-69. https://doi.org/10.1108/JET-12-2018-0070
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Title

Short description

URL

children with developmental disorders
play and interact, the smart toy helps
engage the kids in multisensory
games while simultaneously tracking
their progress.

Milo

Milo the robot is designed to be
interesting and approachable for
learners with ASD. He can walk, talk
and even model human facial
expressions. Milo never gets
frustrated or tired. He consistently
delivers lessons in a way that learners
with ASD respond to. This recurring
positive experience creates an
environment in which learners can
learn and thrive.

https://www.youtube.com/w
atch?v=RsDdC88viDI

https://robots4autism.com/
milo/

Jibo

Jibo is a social robot designed as a
companion, not an assistant.

https://www.youtube.com/w
atch?v=MNzb4FC6lhg

NAO Next Gen

NAO is a humanoid robot designed to
help to improve special education
teaching by stimulating social
interaction through play and allowing
users greater autonomy. The robot
helps to un-lock self-confidence by
responding to voice commands and
tracks each child’s performance
helping them reach important learning
goals in a way that is both fun and
effective.

https://www.youtube.com/w
atch?v=ZuOGoubytAE

https://alphaschool.com/a-
humanoid-robot-that-works-
for-special-education-in-
new-jersey/

https://www.youtube.com/w
atch?v=nNbj2G3GmAo

QTrobot

QTrobot is an expressive social robot
designed to increase the efficiency of
education by encouraging an active
and engaged interaction and making it
simple to attract children’s attention to
teach new life skills. QTrobot helps
children with autism and special needs
by engaging them in educational
activities. By using games and stories,

http://luxai.com/qgtrobot-for-
autism/

https://www.youtube.com/w
atch?time continue=9&v=9
wNV2k1jfgQ&feature=emb

logo
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Title Short description URL

QTrobot teaches new skills in a fun
and enjoyable manner.

EduRob The role of the educational and http://www.edurob.eu/asset
pedagogical pedagogical framework is to highlight | s/EdurobPedagogicFramew
framework pedagogical principles of learning with | ork.pdf

robots and to provide teachers with
guidance on how to employ robots to
enhance their teaching taking into
account associated teaching
challenges as well as what they
already teach and the flexible needs of
both the classroom and diverse
learner cohort.

Learning with This document outlines the learning http://edurob.eu/resources/
Roboatics robotics curriculum by describing a LearningWithRoboticsCurri
Curriculum and methodology of adapting robot based | culumAndLearningScenario
Learning learning scenarios to the learning sV1.pdf

Scenarios needs of a pupil based on the

curriculum within which teaching is to
take place. Interviews with key
stakeholders identify key learning
areas (understanding cause and
effect, imitation, communication,
problem solving and social learning)
that can be used to classify the
learning needs of a pupil.

OHnanH n MobunHo obyyeHne M B3aMMOOENCTBUE KbM KOHCTPYKTUBUCTKU

NOAX0OW 3a U3rpaxkaaHe Ha 3HaHus, npernoaaBaHe U yyeHe

Contributors: Svetlana Surikova (University of Latvia, Latvia) and Karel Van Isacker
(PhoenixKM BVBA, Belgium)

Nowadays there are lots of educational resources which could be accessed from the internet,
PCs and mobile devices. Online learning or e-learning can promote the inclusion of learners

with various disabilities in education, but they need extra support to access and process the
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curricular or extracurricular resources, activities, collaboration and interaction tools to
maximize their learning (Bjeki¢ et al., 201481, Guglielman, 2011'®2; Tindle et al., 2017%3).
Mobile learning or m-learning is defined as the use of mobile devices (mainly smartphones
and tablets) as a mediator in the process of learning and teaching in different settings
(Alexander, 200484, Al Hamdani, 2013, Romero-Rodriguez et al., 2020*%). Mobile devices
can be used both with traditional behavioural learning theories and practices and new
constructivist learning theories and practices (Al Hamdani, 2013)#”. Currently multiple mobile
applications are available for the purposes of inclusive education for the 21st century to
enhance and transform learning in order to meet the needs of diverse learners. According to
Prupas (2014)#, in inclusive classrooms, teachers use a learner-centred approach in line
with the Universal Design for learning framework, they also use apps in two ways such as

support and content creation in which their pupils can manipulate or create new content or

181 Bjeki¢, D., Obradovi¢, S., Vudéeti¢, M., & Bojovi¢, M. (2014). E-teacher in inclusive e-education for students
with specific learning disabilities. Procedia - Social and Behavioral Sciences, 128, 128-133.
https://doi.org/10.1016/j.sbspro.2014.03.131

182 Guglielman, E. (2011). E-learning and disability: Accessibility as a contribute to inclusion. In K. Maillet, R.
Klamma, T. Klobucar, D. Gillet, & M. Joubert (Eds.), Proceedings of the 5th Doctoral Consortium at the European
Conference on Technology Enhanced Learning, Barcelona, Spain, September 29, 2010 (pp. 31-36). http://ceur-
ws.org/Vol-709/paper06.pdf

183 Tindle, K., East, B., & Mellard, D. (2017). Online learning for students with disabilities: considerations for SEA policies and
procedures. Center on Online Learning and Students with Disabilities.
https://nasdse.org/docs/SEA Resource Document February2017.pdf

184 Alexander, B. (2004). Going nomadic: mobile learning in higher education. Educause Review, 39(5), 28-35.

185 Al Hamdani, D. S. (2013). Mobile learning: A good practice. Procedia - Social and Behavioral Sciences, 103,
665—674. https://doi.org/10.1016/j.sbspro.2013.10.386

186 Romero-Rodriguez, J., Aznar-Diaz, I., Hinojo-Lucena, F., & Caceres-Reche, M.-P. (2020). Models of good
teaching practices for mobile learning in higher education. Palgrave Communications, 6, 1-7.
https://doi.org/10.1057/s41599-020-0468-6

187 Al Hamdani, D. S. (2013). Mobile learning: A good practice. Procedia - Social and Behavioral Sciences, 103,
665—674. https://doi.org/10.1016/j.sbspro.2013.10.386

188 Prupas, A. (2014). Apps for 21st century learning in the inclusive classroom - inclusive classroom podcast.
https://www.inov8-ed.com/2014/01/apps-for-21st-century-learning-in-the-inclusive-classroom-inclusive-
classroom-podcast/
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products of learning. Furthermore, the ability to create content is what will transform learning,

especially for pupils with special needs.

Some examples of resources to provide online and mobile learning

Title

Short description

URL

KlasCement

The Educational Resources Network
KlasCement is managed by the Division
Communication of the Department of
Education and Training.

https://www.klasce
ment.net/info/

Brain Parade

Brain Parade was founded with the goal of
creating effective, intelligent applications that
help people with special needs. It is Brain
Parade’s mission to build products that will
have a profound, positive impact on the lives
of these individuals, their teachers, their
families and their caregivers.

http://www.brainpar
ade.com/

a photo and then annotate on top of the
photo. Mark up the photo with text, shapes,
emoticons, anything! It can be used for
homework assignments, memory aids,
notetaking, learning activities, etc.

iReadWrite iReadWrite is an app for reading and writing https://www.texthelp
support that features clear text to speech, .com/en-
highlighting, phonetic spell checker, word us/products/read-
prediction and dictionary. There are also write/
many import and export options. Itis a good
option for those who are using mobile
devices.

Skitch Skitch is an app that allows a learner to take | https://apps.apple.c

om/us/app/skitch-
shap-mark-up-
share/id425955336
?2mt=12

Inspiration Maps

This mind mapping app comes with templates
that allow the learner to choose from existing
maps. Or, create one from scratch. What
differentiates this app from the rest of the
mind mapping apps is that it offers increased
support for the writing process, if needed-the
visual mind map can switch to a writing
outline with the tap of a button.

https://www.inspirati
on-
at.com/inspiration-
maps/
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http://onderwijs.vlaanderen.be/nl/departement-onderwijs-en-vorming
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Title Short description URL
ShowMe ShowMe allows to record voice-over https://apps.apple.c
Interactive whiteboard tutorials and share them online. om/us/app/showme
Whiteboard It's an amazingly simple app that anyone can | -interactive-
use, no matter how young or old! whiteboard/id44506
62797ign-
mpt=u0%3D4
Bitsboard Top 5 Education Game in the US App Store. | https://apps.apple.c
Flashcards & Study almost anything for free across 35 om/us/app/bitsboar
Games addictive mini-games in one app. Trusted and | d-flashcards-
loved by over 5 million learners and teachers | games/id51684221

worldwide.

0?ign-mpt=uo0%3D4

10 categories of
recommended
apps and software
for students with

Andrea Prupas compiled an updated multi-
platform list of “go-to” apps recommended for
pupils with learning disabilities. Some of
those literacy support tools are stand-alone

https://www.inov8-
ed.com/2016/04/10-

categories-of-
recommended-

learning products that provide just one function (e.g., | apps-and-software-
disabilities just text-to-speech), while others are literacy | for-students-with-
“suites” that provide many options in one tool | learning-disabilities/
(e.g., text-to-speech, word prediction,
annotation, speech recognition). Some new
exciting options are in the area of digital
books, OCR scanning, annotation and
supported writing.
68 Apps for There is an updated list of recommended https://www.inov8-
Students with apps for pupils with learning disabilities. ed.com/2013/05/68-
Learning Recommendations are related to the apps-for-students-
Disabilities following categories: with-learning-
o Reading and writing support and disabilities/
remediation;
o Language remediation;
o Productivity;
o Alternative literacy formats;
o Numeracy;
o Fine motor skKills;
o Executive functioning.
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https://apps.apple.com/us/app/showme-interactive-whiteboard/id445066279?ign-mpt=uo%3D4
https://apps.apple.com/us/app/showme-interactive-whiteboard/id445066279?ign-mpt=uo%3D4
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https://www.inov8-ed.com/2016/04/10-categories-of-recommended-apps-and-software-for-students-with-learning-disabilities/
https://www.inov8-ed.com/2016/04/10-categories-of-recommended-apps-and-software-for-students-with-learning-disabilities/
https://www.inov8-ed.com/2016/04/10-categories-of-recommended-apps-and-software-for-students-with-learning-disabilities/
https://www.inov8-ed.com/2016/04/10-categories-of-recommended-apps-and-software-for-students-with-learning-disabilities/
https://www.inov8-ed.com/2016/04/10-categories-of-recommended-apps-and-software-for-students-with-learning-disabilities/
https://www.inov8-ed.com/2016/04/10-categories-of-recommended-apps-and-software-for-students-with-learning-disabilities/
https://www.inov8-ed.com/2013/05/68-apps-for-students-with-learning-disabilities/
https://www.inov8-ed.com/2013/05/68-apps-for-students-with-learning-disabilities/
https://www.inov8-ed.com/2013/05/68-apps-for-students-with-learning-disabilities/
https://www.inov8-ed.com/2013/05/68-apps-for-students-with-learning-disabilities/
https://www.inov8-ed.com/2013/05/68-apps-for-students-with-learning-disabilities/
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Title Short description URL
Best Special While some of these tools weren't designed https://www.commo
Education Apps specifically for kids with special needs or nsense.org/educati

and Websites

learning differences, they've been
recommended by educators and experts who
work with these populations. You'll find apps
that address foundational skills, boost social
and emotional skills, and help kids with
autism follow a schedule. There are also sites
that help teachers differentiate learning and
access resources for developing language
and math literacy.

on/top-picks/best-
special-education-
apps-and-websites

7 Fantastic
Websites for
Teaching
Curriculum to
Students with
Disabilities

Are you looking for ways to teach curriculum
to your child? Do you want to reinforce skills
that your child is learning at school? Check
out these 7 websites that will keep kids
engaged while acquiring valuable skills and
knowledge. These sites offer video
instruction, printable worksheets, online
games, etc. Useful for teaching old and new
skills, the websites are easy to access and
user friendly. While most have free
resources, some require a membership for
premium content. It's also good to note that
many of the websites listed are used daily by
teachers themselves.

https://www.friends
hipcircle.org/blog/20
18/01/09/7-
fantastic-websites-
teaching-
curriculum-
students-
disabilities/

Best Practices for
Educating Online

It is important to understand that live, online
learning is not a plug and play solution. It
takes planning and preparation. You should
use the systems that you're familiar with to
get up and running for temporary or extended
closures. This guide will walk you through
best practices, teaching strategies, and tips
and tricks for delivering high quality
instruction and therapy online with a quick
turnaround.

https://cec.sped.org
[~Imedia/Files/Reso
urces/Best%20Prac
tices%20for%20Ed
ucating%200nline.p
df

Create an online
course!

Are school closures forcing you to create an
online course? Here are 11 tips to get you
started!

https://cec.sped.org
[~Imedia/Files/Reso
urces/ISD%20101.

pg
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https://www.commonsense.org/education/top-picks/best-special-education-apps-and-websites
https://www.commonsense.org/education/top-picks/best-special-education-apps-and-websites
https://www.commonsense.org/education/top-picks/best-special-education-apps-and-websites
https://www.commonsense.org/education/top-picks/best-special-education-apps-and-websites
https://www.commonsense.org/education/top-picks/best-special-education-apps-and-websites
https://www.friendshipcircle.org/blog/2018/01/09/7-fantastic-websites-teaching-curriculum-students-disabilities/
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https://www.friendshipcircle.org/blog/2018/01/09/7-fantastic-websites-teaching-curriculum-students-disabilities/
https://www.friendshipcircle.org/blog/2018/01/09/7-fantastic-websites-teaching-curriculum-students-disabilities/
https://www.friendshipcircle.org/blog/2018/01/09/7-fantastic-websites-teaching-curriculum-students-disabilities/
https://www.friendshipcircle.org/blog/2018/01/09/7-fantastic-websites-teaching-curriculum-students-disabilities/
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https://cec.sped.org/~/media/Files/Resources/Best%20Practices%20for%20Educating%20Online.pdf
https://cec.sped.org/~/media/Files/Resources/Best%20Practices%20for%20Educating%20Online.pdf
https://cec.sped.org/~/media/Files/Resources/Best%20Practices%20for%20Educating%20Online.pdf
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https://cec.sped.org/~/media/Files/Resources/ISD%20101.jpg
https://cec.sped.org/~/media/Files/Resources/ISD%20101.jpg
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https://cec.sped.org/~/media/Files/Resources/ISD%20101.jpg
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Title

Short description

URL

Virtual School
Activities

Welcome to Virtual School Activities for all
ages! A collection of sites to live webcams,
virtual tours/trips, and other miscellaneous
fun educational sites. This site is updated
every few days.

https://virtualschool
activities.com/

Boom Learning

Boom Cards are self-grading exercises that
are gamified for learners and provide the data
teachers want.

https://wow.boomle
arning.com/

Online Learning
for Special Needs
Children

Effective, affordable online learning for
special needs. Enables each child to choose;
to watch, to listen to, or to read each video on
any topic which stimulates their interest in
learning. Allows each child to learn at their
own speed and achieve their greatest
potential. Enables children to study each
topic effectively PLUS improve their reading
and literacy skills at the same time.

http://www.zaneedu
cation.com/#special
-needs

Online School for
Special Needs
Students

eAchieve Academy offers a comprehensive
educational curriculum for special needs
pupils throughout the southeast Wisconsin
area, ranging from subjects like biology,
history, English, and math. Special education
teachers design individualized lesson plans
for each and every pupil enrolled in the
department, and take the time to identify their
pupils’ interests and needs to help their future
educational pursuits.

https://www.eachiev
e.com/HowOnlineHi
ghSchoolWorks/Sp
ecialEdProgram

Online Learning
Strategies for
Students with
Disabilities

Over the last few years, postsecondary
institutions continue to move many of their
courses online. In this publication, some
participants in projects supported by the DO-
IT centre at the University of Washington
share their experiences and
recommendations for other learners with
disabilities who are taking online courses.

https://www.washin
gton.edu/accessco
mputing/online-
learning-strategies-
students-disabilities
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> Ofd

Title

Short description

URL

Online Learning
that Meets the
Needs of All
Students

Edgenuity’s online courses and learning
solutions are built using research-based
methods that are designed to support the
unique needs of all students, including those
who have special educational needs. User-
friendly customization tools make it easy to
make accommodations and modifications as
needed for students, and Edgenuity’s Special
Education Coordinators partner with
educators to give students all the support
they need to succeed.

https://www.edgenu
ity.com/special-
populations/

Dedicated assistive technologies for education

Contributors: Svetlana Surikova (University of Latvia, Latvia) and Karel Van Isacker
(PhoenixKM BVBA, Belgium)

The Understood Team (n.d.)'®® defined an assistive technology as any high-tech and low-tech

tool, device, software, or equipment that helps people work around their challenges so they

can learn, communicate, and function better. Assistive technologies are especially important

for children who struggle with learning, helping to thrive in school and in life, promoting their

confidence and independence. Any assistive technology and its use should be assessed from

the perspective of pupil’s needs, ability and requests and this method demands expertise in

the area of assistive technology; a team work between the pupil, parents and school personnel

can result in positive effects of assistive technology use for pupils (Josjo, 2012'%°; WATI,

189 The Understood Team. (n.d.). Assistive technology for learning: What you need to know.
https://www.understood.org/en/school-learning/assistive-technology/assistive-technologies-basics/assistive-

technology-what-it-is-and-how-it-

works? ul=1*1kt760h*domain_userid*YW1wLVB0Y2lhVy1ROQVFweG5qgdDdMSGwI1Y1E

190 Josj6, H. (2012). ICT and inclusion: Teachers’ perceptions on the use of information and communication
technology for students with special educational needs in general educational settings. Umed universitet.
https://www.diva-portal.org/smash/get/diva2:633789/FULL TEXTO1.pdf
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https://www.diva-portal.org/smash/get/diva2:633789/FULLTEXT01.pdf
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20091, 2017%9%?), Special education teachers as experts on using assistive technology with

pupils should focus on investigating the pupil’s individual needs as well as on consulting and

supervising the teachers on how teaching could be adapted in a successful way for the pupil
in the class (Josjo, 2012, p. 381%9),

Some examples of dedicated assistive technologies for education

Title

Short description

URL

Voice output
communication
aids (VOCAS)

Voice output communication aids
(VOCAS), also called speech-
generating devices (SGDs), are
high-tech, augmentative, and
alternative communication devices
that produce speech for an individual
who has limited or no means to
communicate orally.

https://idrc.ocadu.cal/researc
h-

Augmentative and
Alternative
Communication
(AAC)

AAC is a way for individuals to
communicate when they do not have
the physical ability to use verbal
speech or writing.

https://www.youtube.com/wa
tch

Assistive
Technology for
Reading

Technology can help kids and adults
work around their reading
challenges. Text-to-speech and
audiobooks are two examples of
reading technology. These assistive
technology tools can be used on
computers, smartphones, and other
devices.

https://www.understood.org/
en/school-learning/assistive-
technology/assistive-
technologies-
basics/assistive-technology-
for-
reading?_ul=1*89avxb*doma
in_userid*YW1wLVBO0OY2lhVy
1RQVFweG5gdDdMSGw1Y
1E

191 WATI, Wisconsin Assistive Technology Initiative. (2009). Assessing students’ needs for assistive technology.
http://www.wati.org/free-publications/assessing-students-needs-for-assistive-technology/

192 WATI, Wisconsin Assistive Technology Initiative. (2017). Assistive technology consideration to assessment.
http://www.wati.org/free-publications/assistive-technology-consideration-to-assessment/

193 Josj0, H. (2012). ICT and inclusion: Teachers’ perceptions on the use of information and communication
technology for students with special educational needs in general educational settings. Umed universitet.
https://www.diva-portal.org/smash/get/diva2:633789/FULLTEXTO1.pdf
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https://idrc.ocadu.ca/research-and-development/13-resources/technical-glossary/49-voice-output-communication-aids
https://idrc.ocadu.ca/research-and-development/13-resources/technical-glossary/49-voice-output-communication-aids
https://www.youtube.com/watch?v=r3m8_YmTDDM
https://www.youtube.com/watch?v=r3m8_YmTDDM
https://www.understood.org/en/school-learning/assistive-technology/assistive-technologies-basics/assistive-technology-for-reading?_ul=1*89avxb*domain_userid*YW1wLVB0Y2lhVy1RQVFweG5qdDdMSGw1Y1E
https://www.understood.org/en/school-learning/assistive-technology/assistive-technologies-basics/assistive-technology-for-reading?_ul=1*89avxb*domain_userid*YW1wLVB0Y2lhVy1RQVFweG5qdDdMSGw1Y1E
https://www.understood.org/en/school-learning/assistive-technology/assistive-technologies-basics/assistive-technology-for-reading?_ul=1*89avxb*domain_userid*YW1wLVB0Y2lhVy1RQVFweG5qdDdMSGw1Y1E
https://www.understood.org/en/school-learning/assistive-technology/assistive-technologies-basics/assistive-technology-for-reading?_ul=1*89avxb*domain_userid*YW1wLVB0Y2lhVy1RQVFweG5qdDdMSGw1Y1E
https://www.understood.org/en/school-learning/assistive-technology/assistive-technologies-basics/assistive-technology-for-reading?_ul=1*89avxb*domain_userid*YW1wLVB0Y2lhVy1RQVFweG5qdDdMSGw1Y1E
https://www.understood.org/en/school-learning/assistive-technology/assistive-technologies-basics/assistive-technology-for-reading?_ul=1*89avxb*domain_userid*YW1wLVB0Y2lhVy1RQVFweG5qdDdMSGw1Y1E
https://www.understood.org/en/school-learning/assistive-technology/assistive-technologies-basics/assistive-technology-for-reading?_ul=1*89avxb*domain_userid*YW1wLVB0Y2lhVy1RQVFweG5qdDdMSGw1Y1E
https://www.understood.org/en/school-learning/assistive-technology/assistive-technologies-basics/assistive-technology-for-reading?_ul=1*89avxb*domain_userid*YW1wLVB0Y2lhVy1RQVFweG5qdDdMSGw1Y1E
https://www.understood.org/en/school-learning/assistive-technology/assistive-technologies-basics/assistive-technology-for-reading?_ul=1*89avxb*domain_userid*YW1wLVB0Y2lhVy1RQVFweG5qdDdMSGw1Y1E
https://www.understood.org/en/school-learning/assistive-technology/assistive-technologies-basics/assistive-technology-for-reading?_ul=1*89avxb*domain_userid*YW1wLVB0Y2lhVy1RQVFweG5qdDdMSGw1Y1E
http://www.wati.org/free-publications/assessing-students-needs-for-assistive-technology/
http://www.wati.org/free-publications/assistive-technology-consideration-to-assessment/
https://www.diva-portal.org/smash/get/diva2:633789/FULLTEXT01.pdf
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Assistive
Technology for
Writing

Assistive technology can be a great
support for kids and adults who
struggle with writing. Handwriting
tools help with the physical act of
writing. There’s also technology that
can help with organizing and
expressing thoughts in writing.

https://www.understood.org/
en/school-learning/assistive-
technology/assistive-
technologies-
basics/assistive-technology-
for-

writing? _ul=1*1197e9x*domai
n_userid*YW1wLVBOY2lhVy
1RQVFweG5gdDdMSGw1Y
1E

Assistive
Technology for
Math

Assistive technology (AT) can be a
big help for people who struggle with
math. Some AT math tools are very
common - like calculators. Others,
like digital graphing tools, are lesser
known, but can be just as helpful.

https://www.understood.org/
en/school-learning/assistive-
technology/assistive-
technologies-
basics/assistive-technology-
for-
math?_ul=1*16ggayo*domai
n_userid*YW1wLVBOY2lhVy
1RQVFweG5gdDdMSGw1Y
1E

Assistive
Technology for
Auditory
Processing
Disorder

Assistive technology (AT) can help
kids with auditory processing
disorder better understand what they
hear. AT tools include listening
devices, captions and text-to-speech
apps. AT tools can minimize
background noise and amplify
speech to make it clearer.

https://www.understood.org/
en/school-learning/assistive-
technology/assistive-
technologies-
basics/assistive-technology-
for-auditory-processing-
disorder? ul=1*1gyj2yl*dom
ain_userid*YW1wLVBO0Y2lh
VYy1ROVFweG59dDdMSGw
1Y1E

Software for Kids
Who Learn and
Think Differently

There are many software
programmes that can help kids with
learning and thinking differences. But
how can you know which is right for
your child? Start with these charts,
which compare features and prices
of software for reading, writing and
math.

https://www.understood.org/
en/school-learning/assistive-
technology/finding-an-
assistive-
technology/software-for-kids-
who-learn-and-think-
differently? ul=1*1wn7w7I*d
omain_userid*YW1wLVB0OY2
IhVy1ROQVFweG59dDdMSG
wlY1E
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Assessing This material provides an overview http://www.wati.org/free-
Students’ Needs | of the assistive technology publications/assessing-

for Assistive consideration, assessment and students-needs-for-assistive-
Technology planning process. technology/

Assistive Assistive technology (AT) http://www.wati.org/free-
Technology assessment package provides publications/assistive-
Consideration to information about the process from technology-consideration-to-
Assessment AT consideration to AT assessment. | assessment/

Pedagogical, technological and organisational innovation

Contributors: Svetlana Surikova (University of Latvia, Latvia) and Karel Van Isacker
(PhoenixKM BVBA, Belgium)

A lot of companies, networks, centres, and non-profit organizations worldwide are specializing
in creating and implementing multiple pedagogical, technological and organisational
innovative solutions that help different vulnerable persons and groups, in particular children
and adults with special needs. Innovative technologies and practices play a pivotal role in

special education (Boyle, 2013%; Cagiltay et al., 2014'%) and inclusive education for the 21st

194 Boyle, J. R. (2013). Specialized innovations for students with disabilities. In M. Murphy, S. Redding, & J. Twyman (Eds.),

Handbook on innovations in learning (pp. 93—112). Center on Innovations in Learning, Temple University, Information Age

Publishing.

http://www.centeril.org/handbook/resources/fullchapter/Specialized Innovations for Students with Disabilities SA.pdf

195 Cagiltay, K., Cicek, F., Karasu, N., Cakir, H., & Kaplan Akilli, G. (2014). Innovative educational technology for
special education and usability issues. In A. Marcus (Ed.), Design, user experience, and usability: User
experience design for everyday life applications and services (pp. 155-163). Springer.
https://doi.org/10.1007/978-3-319-07635-5 16
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century (Ghilain, 2015%°¢; Hamburg & Bucksch, 2017'%; IncluD-ed, 2012'%; Koérner et al.,
20189 Walker & Logan, 2009%%°; Watkins, 2011%°%). As Boyle (2013)?°? highlighted, ‘An ideal
special education innovation would allow a student with a disability to compete on the same
level as peers without disabilities. In other words, innovations should not only increase
achievement or improve behaviour for students with disabilities, but effect a positive change
large enough so that students with disabilities who use the innovation can achieve at the same

level as peers (without disabilities) who are using established best practices’ (p. 94).

Some resources on pedagogical, technological and organisational innovations

Title Short description URL
Advanced Advanced Solution for Special Needs is a https://www.advancedss
Solution for US-based company specializing in creating | n.com/

Special Needs | customized innovative solutions that helps
children and adults with special needs to
reach their full potential. Company team is

19 Ghilain, T. (2015). Towards more inclusive learning environments in Europe: Salzburg Declaration. European
Association of Service providers for Persons with Disabilities.
https://www.easpd.eu/sites/default/files/sites/default/files/Policy/Education/towards_more_inclusive_learning_envi
ronments_in_europe_easpd.pdf

197 Hamburg, I., & Bucksch, S. (2017). Inclusive education and digital social innovation. Advances in Social
Sciences Research Journal, 4(5), 161-169. https://doi.org/10.14738/assrj.45.2861

198 |ncluD-ed, European Network on Inclusive Education & Disability. (2012). Inclusive education & disability:
Good practices from around Europe. P.A.U. Education. http://www.includ-
ed.eu/sites/default/files/documents/inclusive_education__disability. good practices _from_around_europe.pdf

199 Korner, 1., Uhimann, S., Schmid, B., Freyhoff, G., & Rigrov4, D. (2018). Towards inclusive education:
Examples of good practices of inclusive education. Inclusion Europe with support of the European Commission.
https://inclusion-europe.eu/wp-content/uploads/2018/02/Best-Practice-Education EN-FINALWEB. pdf

200 walker, L., & Logan, A. (2009). Using digital technologies to promote inclusive practices in education: A
Futurelab handbook. Futurelab. https://www.nfer.ac.uk/publications/FUTLO5/FUTLO5.pdf

201 Watkins, A. (Ed.) (2013). Information and communication technology for inclusion: Developments and
opportunities for European Countries. European Agency for Development in Special Needs Education.
https://www.european-agency.org/sites/default/files/|CT%20for%20Inclusion-EN.pdf

202 Boyle, J. R. (2013). Specialized innovations for students with disabilities. In M. Murphy, S. Redding, & J.
Twyman (Eds.), Handbook on innovations in learning (pp. 93-112). Center on Innovations in Learning, Temple
University, Information Age Publishing.
http://www.centeril.org/handbook/resources/fullchapter/Specialized_Innovations for_Students with _Disabilities

SA.pdf
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composed of highly dedicated and capable
experts in various fields including clinical
neuroscientists, psychologists, behavioural
therapists, computer programmers, and
biomedical engineers who work together in
designing, implementing and perfecting
solutions for their clients.

Find Innovative
Solutions

The Government Innovators Network
collects and disseminates the best ideas in
governance helping to find creative and
innovative solutions to public policy
challenges.

https://www.innovations.
harvard.edu/find-
innovative-solutions

Innovative
Solutions for
Disadvantage
and Disability

Innovative Solutions for Disadvantage &
Disability is a non-profit organization which
provides programmes that reduce the
impact of social and economic disadvantage
on the health, growth and development of
children; assists parents, grandparents and
caregivers to understand the needs of their
children and helps them to assure optimal
health, development and education.

https://www.isdd-
home.org/

Centre on
Innovations in
Learning

The Centre on Innovations in Learning is
one of national content centres funded by
the United States Department of Education.
The Centre on Innovations in Learning’s
mission is to (a) increase the capacity of
state education agencies to stimulate,
select, implement, and scale up learning
innovations in local education agencies and
schools to improve learning outcomes for all
learners; and (b) increase the capacity of
regional comprehensive centres to provide
technical assistance to state education
agencies relative to the Centre’s scope of
responsibility.

http://www.centeril.org/

Specialized
Innovations for
Students with
Disabilities

This report includes information about
innovations related to literacy, math and
science in special education and some
promising technologies for pupils with
special needs.

http://www.centeril.org/ha
ndbook/resources/fullcha
pter/Specialized Innovati
ons for_Students with
Disabilities SA.pdf
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Social
Innovation
Centre

Social Innovation Centre promotes,
cooperates, teaches, inspires and
disseminates the knowledge and best
practices in the field of:

o Civic participation and the promotion of
civil society patrticipation in policy
formation (documents and legal acts).
Promotion of active citizenship — an
individual’s participation in society and
public life;

o Representation of social risk groups
and other groups: interests and rights,
promotion of skills, integration process;

o Promoting knowledge and
understanding of social innovation and
social entrepreneurship, and the role of
creativity;

o Promoting the development of creative
and culture industries,
interdisciplinarity, cultural and heritage
conservation and awareness;

o Promoting regional development and
local government capacity building;

o Strengthening public health and
promoting healthy lifestyles.

http://socialinnovation.lv/
en/

The Living Lab
for Special
Needs

A network of co-creation and innovation, a
space for exchange bringing together
people with disabilities, scientists,
companies and all other people interested in
collaborating in the field of disability and
special needs to co-create new innovative
solutions. The Living Lab for Special Needs
aims to create an innovation platform for
disability in the broad sense. It is a place for
exchange between different partners on
disability issues and the technological
solutions and services that can help them.

https://livinglabhandicap.
ch/en/living-lab-

handicap/

Innovative
Practices

The Innovative Practices of the Zero Project
are projects, programmes, products and
services, but also social enterprises or
business strategies. They employ a
comprehensible method that can be
transferred or copied to other countries,

https://zeroproject.org/inn
ovative-practices/
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regions, or contexts, and have a proven and
measurable impact. Most importantly they
speed up the process of implementing the
UN Convention on the Rights of Persons
with Disabilities.

special needs. It began in 1996 through a
National Institutes of Health Small Business
Innovative Research grant. Do2Learn team
searches out the most talented and creative
teachers and clinicians across the world. Its
approach is to use the latest technology and
expert guidance to create innovative and
usable solutions.

Distance In spring of 2020, the California Department | https://www.sipinclusion.
Learning of Education convened a stakeholder org/distance-learning-
Innovations for | workgroup to gather and share innovative resources/
Special strategies, ideas and resources that others
Education have found successful as they provide
access to learners with disabilities in
distance learning and the imminent
reopening of schools.
Innovative The main goal of the National Research http://telerehabilitation.lv/
solutions for Programme’s project “Innovative solutions en
social for social telerehabilitation in schools of
telerehabilitatio | Latvia in the context of inclusive education”
nin the (INOSOCTEREHI) is related to the research
schools of of socially important issues and the solution
Latvia in the of problems by providing interdisciplinarity
context of and innovation transfer in the fields of
inclusive socialization and re-socialization, as well as
education human safety including persons with special
needs.
Do2Learn Do2Learn is a resource for individuals with | https://do2learn.com/

Relevant initiatives

Contributors: Karel Van lIsacker (PhoenixKM BVBA, Belgium) and Svetlana Surikova

(University of Latvia, Latvia)

Examples of some relevant initiatives
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Domain Title Short description URL
Accessible ATutor ATutor is an Open Source LMS, used | https://atutor.qgit
learning to develop and manage online hub.io/
platform courses, and to create and distribute
interoperable e-learning content. It is
WCAG 2.0 compliant.
Moodle Moodle is an open-source learning https://moodle.
management, used for blended ora/
learning, distance education, flipped
classroom, and other e-learning
projects. It is WCAG 2.0 compliant.
Content WAI The WCAG documents explain how to | https://www.w3.
accessibility | Guidelines — make web content more accessible to | org/WAI/standa
WCAG 2.0 people with disabilities. Web “content” | rds-
(Web Content | generally refers to the information in a | guidelines/wca
Accessibility web page or web application, al
Guidelines) including:
Natural information such as text,
images, and sounds, code or mark-up
that defines the structure,
presentation, etc.
Accessible | The Global Ga3ict's objectives and global outreach | https://g3ict.org
ICT Initiative for are aligned with the dispositions of the | /about-us/our-
Inclusive Convention on the Rights of Persons | mission
Information with Disabilities (CRPD) on the
and accessibility of Information

Communicatio
n
Technologies
(G3ict)

Communication Technologies (ICTs)
and Assistive Technologies.

OneVoice for
Accessible ICT

OneVoice for Accessible ICT Coalition
campaigns for improved accessibility
for all users of ICT.

http://www.one
voiceict.org/

Connect A
School,
Connect A
Community

The ITU Connect a School, Connect a
Community (CSCC) initiative is
designed to promote broadband
Internet connectivity for schools
worldwide so that schools can serve
as community ICT centres for rural,
marginal urban and isolated areas
with a particular focus on
disadvantaged and vulnerable groups
such as women and girls, indigenous

https://www.itu.i
nt/en/ITU-
D/Digital-
Inclusion/Youth
-and-
Children/Pages
[CSCC.aspx
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people, persons with disabilities,
youth and children.

Global Its purpose is to provide live and up to | https://www.abil
Assistive date information on everything to do itynet.org.uk/
Technology with Assistive Technology. Itis a

Encyclopaedia | showcase of both products and useful

(GATE) sources of information.

EASTIN - The | The EASTIN Association offers http://www.easti
Global Assistive Technologies information n.eu/

Assistive services, in support of elderly people

Technology and people with disabilities.

Information

Network

Spanish Open | Spanish Open University Provides http://www.ope
University’s open courses which enable people nuniversity.edu/
new learning with disabilities to follow the courses courses/module

opportunities
for students
with disabilities

from home.

s/1314

WebAIM WebAIM’s mission is to expand the https://webaim.
potential of the web for people with org/
disabilities by providing the
knowledge, technical skills, tools to
empower organizations to make their
content accessible to people with
disabilities.
Other Inclusion The Inclusion Ambassadors are a https://www.incl
ambassadors | network of young people (and some usiveminds.co
parents, teachers, and youth workers) | m/inclusion-
who share a real interest in seeing ambassadors
better representation of one or more
facets of diversity.
INCLUSIVE This Erasmus+ initiative aims to train https://inclusive
AMBASSADO | the so called “inclusive education -
RS ambassadors”: teachers, trainers, ambassadors.e
Training of psychologists, and resource tutors u/
teachers as who can support the development,
inclusive implementation and mainstreaming of
education successful inclusive education
ambassadors | practices.
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European It focuses on improving all learners’ https://www.eur
Agency for achievement at all levels of inclusive opean-
Development lifelong learning. This enhances agency.org/

in Special learners’ life chances and

Needs opportunities for actively participating

Education in the society.

UNESCO [ITE is promoting the innovative use https://iite.unes
Institute for of ICT and serving as the facilitator co.org/
Information and enabler for achieving Sustainable

Technologies Development Goals through ICT-

in Education enabled solutions and best practices.

Knowbility Each year, Knowhbility directly serves https://knowbilit

more than 1000 people through their
Accessibility Internet Rally, AccessU,
and other training and consulting
services.

y.org/about/

The Inclusive

Nicole Eredics is an educator who

http://www.thein

Class Blog advocates for the inclusion of pupils clusiveclass.co
with Nicole with disabilities in the general m/
Eredics education classroom. She draws upon

her years of experience as a full

inclusion teacher to write, speak, and

consult on the topic of inclusive

education to various local and national

organizations. Nicole uses her unique

insight and knowledge to provide

practical strategies for fully including

and instructing pupils of all abilities in

the classroom.
Common Common Sense is a leading non-profit | https://www.co
Sense organization dedicated to improving mmonsense.org

the lives of all kids and families by /education/

providing the trustworthy information,

education, and independent voice they

need to thrive in the 21st century.
The 15 Best Raising a child with special needs can | https://www.spe
Websites for be difficult enough, but thanks to the cial-education-
Parents of worldwide web, the Internet is full of degree.net/the-
Special Needs | tons of informational websites that can | best-websites-
Children help parents and their children. There [ for-parents-of-

are some helpful sites that are loaded
with useful information for parents with
a special-needs child, including

special-needs-
children/
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information on Autism, deafness,
blind-deafness, hearing impairment,
intellectual disabilities, multiple
disabilities, orthopaedic impairments,
serious emotional disorders, specific
learning disabilities, speech or
language impairments, traumatic brain
injuries, Down’s Syndrome, and more.

E
3

Top 12 Parents and special education https://www.spe
Websites For | teachers often have difficulty finding cial-education-
Children With | new tactics to provoke the love for degree.net/top-
Learning learning in children with learning 12-websites-
Disabilities disabilities. Fast-advancing technology | children-

has made the Internet one of the best | learning-

resources for discovering entertaining | disabilities/

activities that teach and excite

children. Educational websites assist

children with learning disabilities to

master basic skills in reading and

math or advanced concepts like

calculus. To help with that process,

the following 12 websites for children

with learning disabilities, including

dyslexia, dysgraphia, ADHD, and

visual motor deficit are presented.
Iris Centre The IRIS Centre is a centre dedicated | https://iris.peab

to improving education outcomes for
all children, especially those with
disabilities, from birth through age
twenty-one, through the use of
effective evidence-based practices
and interventions.

ody.vanderbilt.e
du/

Understood.or
g

Since 2014, Understood.org is
dedicated to shaping the world where
millions of people who learn and think
differently can thrive at home, school,
and work. Understood.org works with
educators, health care professionals,
researchers, and human resource
professionals to provide proven,
vetted information. By providing
resources, support, and community,

https://www.und
erstood.org/
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Understood.org can prevent people
from being left behind and start to
address systemic issues like high
school dropout rates,
underemployment, and the stigma
surrounding disabilities.

WATI,
Wisconsin
Assistive
Technology
Initiative

The mission of the new Wisconsin
Assistive Technology Initiative
Development Team is to assist early
intervention agencies, school districts,
and their partners to provide assistive
technology by making training and
technical assistance available through
our development of new and updated
materials related to the provision of
assistive technology tools, and
services.

http://www.wati.
org/
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ﬂ,I/ICTaHLI,I/IOHHO o6yqu|/|e Nno BpeMe Ha Kpnuaun

ABTop: Karel Van Isacker (PhoenixKM BVBA, Belgium)

B momeHTa XnBeem ekCTpeMeH nepmoa, KakbBTo He cme nanuteanu npegun. Kpusara Covid-
19 poHece HOBM MpaBuna BbB Becsika cdepa Ha coumanHusa xmeoT. ObpasoBaTtenHarta
cuctema cblo Oewe 3acerHata OT NaHgemMuyHata Kpu3a. [lo cBeTa yuunuuwarta ca

3aTBOPEHM, coumarntiuTe 4eNHOCTU ca NPeyCTaHOBEHW U T.H.

[okaTo n3n4eckoTo NpUCHCTBME BeYe He belle Bb3MOXHO, 06pa3oBaHMETO OT pa3CTosHNE
ce MNosiBM C NMOMOLLTA Ha Pa3NNYHN MHCTPYMEHTU, BapypaLLy OT HUCKW KParHW PELLEHNs KaTo
neyaTHU yYwnuLiHM Martepuanu, gocTaBsHu Ha geuata (benrus), 4o npenogaBaHe ypes
Tenesnsns (Kutan, Typuus), 4o kKaHangaTcTBaHe OHnanH (obpasoBatenHn) nnatdopmu 3a

cbTpyaHudecTBo kato Microsoft Teams (Bvnrapus), WebEx n ZOOM (Benrus, benrapus).
(He) MNMpeansBuKaTenHoO 3a y4eHUUN / CTYOEHTU C yBpeXaaHus

ABTop: Karel Van Isacker (PhoenixKM BVBA, Belgium)

B'bl'lpeKVI Ye Te3n pelleHuna npeanarat Bb3MOXXHOCTU 3a Aeua C yBpexXaaHuad, Te npeanarart

1 NnpeausBukaTencTea. Te ca n3bpoeHu no-gony. 2%

MpuemyLecTBa Ha ANCTaHLNMOHHOTO 0by4YeHne

[vcTaHUMOHHOTO 0ByYeHne No3BOMsABa Ha y4aluTe C HapylleHa MOGUNHOCT aa usbsarsar
eXXeHeBHWTE Npeau3BuKaTencTea Npy NbTyBaHe M NPEroBOpy B paMKuTe Ha KnacHaTa cTasi.
Bmecto TOBa Te MoraT ga ce Bb3nonseaT OT OMNTUMM3UPAHO MNPOCTPaAHCTBO 3a JIMYHO

obyYeHme BKbLUK, KOETO CbLLIO NpucnocobsiBa TeXHNA 0OXBaT Ha ABMXEHME.

203 pros, Cons of Online Learning for Students With Disabilities. https://www.usnews.com/education/online-
learning-lessons/articles/2018-05-18/pros-cons-of-online-education-for-students-with-
disabilities?fbclid=IWAR3MnwOORIMuubCOouAPPu86iP7JNtBO9TT6QIXUmNoZwa9VggHzc4tKgvU
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YecTo yyawmuTe, KOMTO ca NO-Manko cnocobHu Aa KOHTpoNupaT pbLeTe 1 KpakaTa cv nopagu
uepebpanHa napanu3a, MyckynHa guctpodus u ap., Beve ce nsnonssat kato y goma, 3a ga
AVKTYBaT TEKCT UMW UMEWN C NOMOLLTA Ha rMacoBO akTUBMPaHW NporpaMu Unu nporpamu 3a
pasno3HaBaHe Ha ped kaTo Dragon NaturallySpeaking. MHoro oT TsiX cbwo w3nonseart
TEXHONorun 3a npocnegseaHe Ha ounte kato Tobii (koMTo M3nonsea upuca, 3a ga v3gaea

KOMaHOWn Ha KOMMKTbPA, KOMTO crnep ToBa roBopu 3a n0Tpe6|/|Ten;|).

Yyewmrte ¢ MCUMXOMNOrMYECKU WM MCUXMATPUYHU YBPEXOAHUS MMM NOCTTpaBMaTUYHO
CTPECOBO pPa3CTPOMCTBO WM LUUKIUYHM Pa3CTPOCTBA HaA HaCTPOEHMEeTO nony4vasaT
rbBKABOCTTA Aa kapTorpadupaTt BpemeHaTa Ha obyyeHne B 3aBUCUMOCT OT KornebaHusita B

Bb3npnemM4nBoCTTa.

Yyeuwmte cbCc cMHAPOM Ha Acrieprep v ApyrM pascTpPOMCTBa OT ayTUCTUYHUSA CMEKTbP UMK
KOUTO MHa4ye ce GopAT coumanHo, MoraT Aa u3bsareaT rofemMmn HacTPOMKK B KracHaTa cTast U
BMeCTO ToBa Aa paboTaT B no3HaTu, yAoOHM ycrnoBusi, Hanpumep y goma. Tpsibsa obave aoa
ce Hanpaeu cTpaHuyHa 3abernexka, Ye orpaHMYeHusiTa HapyluiaBaT U rpadmk, ¢ KOWTO ca

ounu ceBukHanu geuara B AYTUCTUYHUA CNEKTBbP.

KOMyHVIKaLl,I/IﬂTa ypes (bOpyMVI n coumanHn meannm ripemaxsa HaTucka oT B3aMMOOENCTBMETO
C apyrute, ocobeHo 3a yyvyauinte, KOMTo n3nnmteart Hey,El,06CTBO Aa roBopAT npen torna unn

KOUTO Ce HyXOadAT OT BpeMe, 3a Aa 0b6epaT MUCInNTE CW.

OHnarH nporpammTe CbLO MoraT Aa 0CBOOOAAT yyYeHuuMTe OT BpeMEBMS HATUCK. ToBa e
MHOTMO B&XXHO 3a YY4eHUUM C 0ByuYnTENHM yBPEXAaHUSA KaTO pa3CTPONCTBO C XMNEPAKTUBHOCT
¢ aeconumnt Ha BHUMaHneTo (ADHD), gucnekcus, HapyLleHne Ha 3putenHarta obpaboTka unm
ancrpadus. Mo cblma HaumH ce n3bsareaT eneMeHTU KaTo CTPeC M CryXOBM UMW BU3yariHu
CBPBbXCTUMYIN M pasCceBaHUA, KOUTO MOraT Aa Bb3HMKHAT B TpaguLUMOHHATa KnacHa cTasi.
PaboTenkn BKbLWKM CbC CBOE COOBCTBEHO TEeMmno, YYeHuuuTe Morat ga npernexgar
MaTepuanuTe TOfKOBa YeCcTo, KONIKOTO € HeODX0AMMO, 1 Aa MaHunynupaT LMgpoBUs TEKCT,

3a fa obpaboTeBaT MHPOpMaLmS.

OurntanuavpaHn y4ebGHM maTepuanu, nekuun cbC cyoTuTpu (pedkn) u  opymum U
KOMyHUKaLmmK, GasnpaHn Ha uMewnn, npegnarat Bb3MOXHOCTU 3a YYEHMLM CbC CryXOBU

yBpexaaHusi.
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Y4YeHnLUN C HUCKO NNW HUKaKBO 3peHne MoraT fa 3acHemarT fekuumn B Krnac ¢ pbYHU LnudpoBm
OVKTOhOHN M NpunoxeHust 3a BogeHe Ha Oenexkm kato AudioNote. Mo cbwua HaumH
copTyepbT 3a yeTeHe Ha ekpaHa, BkntountTenHo NVDA c¢ otBopeH koa u JAWS, unn Job

Access With Speech, ocurypsiBa nssexxgaHe Ha TekCT B ped unv 6pannos gucnnen.
Hepoctatbum Ha ANCTAHLMOHHOTO 00yYeHne

Bbnpekn npegumctBata Ha AWCTaAHUMOHHOTO obOpasoBaHWe, MMa peauua HeaocTaTbuw,

Kouto TpsibBa aa 6vaaT B3eTV NpeaBua.

Ha nbpBO MSICTO, AMCTAHUMOHHOTO OOy4YeHWe M3UCKBa YYEeHMUUTE C YyBpeXaaHus aa
pasnonaraT ¢ Heo6Xo0ANMOTO TeEXHMYECKO 0bopyaBaHe BKbLM. ToBa Bapupa oT Obp3 4OCTHN
00 VHTEPHET OO HanM4YneTo Ha KomnioTbp / Tenesusop / nanton / cMapTgOH B 3aBUCUMOCT
OT KaHana, u3nonasBaH OT TexHus obpasoBaTeneH MHCTUTYT 3a npegraraHe Ha obydeHue.
Bb3gencremeTo Ha 6eqHOCTTa BbpPXy YYEHNLNUTE CbC creumanHo obpasoBaHmne e nogpobHo
OMMCaHo B pasnuyHM U3CrNeABaHWA U CneaoBaTenHo He TpsibBa aa ce npeHebpersa. Hsikon
Abpxasu (Hanpumep benrust) ca ngeHTUdUUMpany TakMea U3UCKBaHMSA U ca cbbpany MHOro
XMNagu nanTonu, 3a Aa rapaHTupat, Ye BCEKU MOXe [a criegsa ypouu. B apyru ctpaHm kaTto

Ebnrapvm (*)OKyC'bT € BbpPXYy onntntTe 3a npenogaBaHe CbLO 4Ypel CMapTCbOHI/I N T.H.

LincpposuTte oHnamnH nporpamu npegnonaraT, Ye ydeHUuuTe MoraT a ce OpueHTupaT B ToBa
cbabpXaHue. Hakon cuctemu 3a ynpasneHune Ha obydeHneTo obaye npeam3BuKBaT yHeHULN

C yBpexaaHua npu nedart nnm (*')VI3I/I‘-I€CKI/I, KOrHUTUBHU UK OPYyrn yBpexaaHusa.

B MHoro yuunuvuia Bede nunceaT OHMaNH MHCTPYMEHTU, KOMTO Ca HAMbIIHO AOCTLMHM U UM
NMMNCBAT SICHM HACOKWU 3a TOBa KaKBO O3HayaBa [OCTbLMHOCT. AKO BCe Nak 3aKkynsT OHNaiH
y4ebHM MaTepuanu, 3a KoUTo gocTaBuMuMTe obellaear, Yye e 6baaT A4OCTbIHU, YECTo Te
OTKpMBAT, Ye He OTroBapsiT Ha OCHOBHWUTE HYXAW Ha crnenuTe ydyawm ce. [NopasuTeneH
npumep e (PakTbT, Ye He BCUYKM ENEKTPOHHM TeKCToBe ca yaobHM 3a knaBuatypa unu
AOCTbMNHM M MoraT a umat cobCcTBeH hopmart, 40 KOWTO Te3n C BU3yarnHu, ABUraTeNHN Unu
hM3NYECKN NN CEH30PHM OTPaHUYEHUS HE MOoraT NECHO Aa norydaT AOCTbM. 3a yYeHuuu ¢
GonecT Ha ABuraTeniHus HEBPOH, HO KOUTO MMaT 3pUTENIHa OCTPOTA, U3cCKavalLMTe NPOo3opLm
M HacnareaHusi MoraTt ga HanpaBsT CcbpdupaHeTo B Mpexarta npobnematuyHo. 3a Tesu ¢
dhoTOUyBCTBUTENHA ENUMENCUS, MUTALLMTE CBETIIMHU UMK M300paxeHns MoraTt Aa NpUYnHAT

robpyoBe. B cnyyas c¢ wuHuumatmBata Eureka ADIBib B Benrus PDF dainnosete ¢
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obpasoBaTenHyu MaTepuanu, KOUTO He ca HanpaBeHW B AOCTbMNEH hopmaT, ca aHOTUpaHu, 3a
[a r'v HanpaesT AOCTbMNHKU 3a cobTyepa 3a YeTeHe Ha ekpaHa. Ho ToBa n3ncksa Bpeme, KOeTo

Npn BHE3aAMNHO 3aKr4BaHe Cb34aBa npo6neM|/|.

Tean ¢ cnabo 3peHne unu UBETHa cnenota MoraT Aa uMMaT Npeav3BUKaTencTea npu
pasrnexgaHeTo Ha onpegeneHn upetoBe, wpudToBe ©  dopmaTtn.  [OuUHaMMYHOTO
CbabpXXaHne 3a enekTPOHHO obyyeHue, KaTo NogobpeHns Ha enekTPOHHM TEKCTOBE KaTo
BMAEOKNMNOBE M rpadnkmM, KOMTO Ce MPOMEHAT Npu npeobpbliaHe UNN KNUKBaHE BbPXY

pa3nnyHn 4acTtn, MoXxxe aa 6'b,El,e npo6nemaT|/|qu 3a XopaTta C Apyru sudyanHu I'IpOGJ'IGMI/I.

BupeomaTtepuanute morat Aa 3agbpxaT MHopMauus OT yYeHUUuUTe, ako Te He MoraT ga
pa3bepat BcAKo HeBepbanuanpaHo aericteue. OCBEeH ToBa HOPMarnHUTe Haanucu He morat

Oa pa3KkaxaTt udanarta UCtopua.

BusyanHuTe nomarana kaTo eKpaHHW 4YeTuu U ayavo MNpenuceady MoXe Aa U3UCKBaT Mo-
ronsiMa YecTtoTHa JIeHTa, OTKOJIKOTO yYyeHuuuTe MoraT aa umat y goma. [penuHatenHute
3HaUW ca CKINOHHW Aa 6baaT HeCbBMECTMMU OT eMH YeTeL, Ha eKpaH Ha ekpaHa U He BCUYKM
3HauM ce npeeexaaTt. A NoAAbPXKAHETO Ha Kpayka C NofobpeHusiTa o3Ha4yaBa pPedoBHO
aKkTyanuaupaHe Ha codpTyepa, KOeTo MOXe [a CTpyBa CKbIMO CbC CneumannampaHnTe ekpaHHu

YyeTLMw.

OHnariH oby4eHneTo He OTroBapsi Ha BCUYKM pa3nuyuua B obpasoBaTenHuTe CTUMOBE,
counanHute obudam n esuka Ha Tanoto. CTunoeBeTe Ha cpegarta 3a 4vaT moraTt ga ce
pasnu4yaBar, u3rnexgaT CTporn M Nnallewy u no TO3M HauYMH pPUCKyBaT Aa OTYYAAT win

MaprumHanusunpart yyYaumTe.

[leuata B ayTUCTUYHWUSA CMNEKTbP 3aBUCST CUITHO OT (PUKCUMPaHW €XeOHEBHU CKOPOCTW.
[McTaHUMOHHOTO obOpa3oBaHWe HapyllaBa TO3M Mogen U MoXe Aa OOoBede A0 Kpusu K

CpVBOBE.
Examples
The table below provides some examples of challenges and how they can be addressed.

Some examples of challenges and possible solutions

| Challenges | Solution
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Personal support in
missing the classroom

Remote assistance by some persons

Example from Italy:
https://www.facebook.com/fanpage.it/videos/64461299627092
6/

Communication using lip-
reading hampered by
mouth masks

Special mouth masks for pupils who read lips: "This is how
deaf and hard of hearing people can still communicate"
Example from Flanders (Belgium):
https://www.vrt.be/vrtnws/nl/2020/04/23/speciale-
mondmaskers-voor-leerlingen-die-
liplezen/?fbclid=IwAR2WcBk93I0RRybTpFArzHYp-
sHpm7LrLpsfb1g13z0gBOleulQ k9ZXzbw

Training material and
platforms not accessible

Zoom is an easy and affordable conference tool for blind
pupils, while homework assignments in the form of Microsoft
Word documents and Google Docs can be read by screen-
reading technology.

Parents are in panic how
their child will be able to
follow the lessons.

Talk with the parents and the child to identify their specific
needs. Look at it as an opportunity to think creatively and think
outside the box to figure out what you can do for this particular
learner who's impacted.

How do | adjust my
course for remote and
accessible education?

Three main tips?%:

Keep it simple — don’t try anything new or complex if you don’t
have to.

Don’t try to be perfect — this is a significant challenge for
everyone. Things will not go as planned. The technology may
falter. Pupils may have access challenges. Things will happen.
Do your best and that will be enough.

Be honest, transparent and respectful — communicate with
your pupils about the challenges. Let them know what you'’re
trying to do and ask for help, from them, from us, from your
colleagues. Review and be sensitive to the required privacy
and security settings.

Staff is not aware of
accessibility guidelines
for their teaching
material

Resources should be made available to teachers, children and
parents that lower the barriers towards participating in online
courses. An extensive guide on accessibility, especially how to
accommaodate for pupils online, is needed.

Free online resources can be very helpful:

Accessible LibreOffice files:
https://wiki.documentfoundation.org/Accessibility/Creating_Acc
essible LibreOffice Files

204 https://svp.umd.edu/keepteaching
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Accessible Office documents: https://support.office.com/en-
gb/article/create-accessible-office-documents-868ecfcd-4f00-
4224-b881-a65537a7c¢155 (Outlook email, Word documents,
Excel spreadsheets, PowerPoint presentations, OneNote
notebooks, Sway design, Skype, SharePoint site)
Accessible PowerPoints: https://support.microsoft.com/en-
ie/office/make-your-powerpoint-presentations-accessible-to-
people-with-disabilities-6f7772b2-2f33-4bd2-8ca?7-
dae3b2b3ef25?ui=en-us&rs=en-ie&ad=ie

Accessible (Word) documents: https://support.office.com/en-
us/article/make-your-word-documents-accessible-to-people-
with-disabilities-d9bf3683-87ac-47ea-b91a-78dcach3c66d

PasnnyHu nogxoam v Bb3MOXHU peLLEHUs
Latvia
Contributor: Katrina Elizabete Purina-Bieza (University of Latvia, Latvia)

Taking into account the statement of the World Health Organization (March 11th 2020), the
Republic of Latvia Council of Ministers declared an emergency situation in Latvia on March
12th, 2020 regarding the spread of the Covid-19 virus, reaching the scale of a pandemic. The
course of the study process was also changed and from March 13, the teaching-learning
process in Latvia was started remotely in all educational institutions. Distance learning
affected all primary and secondary education institutions, higher education institutions, extra-
curricular education and sports institutions were closed; trainings, competitions and interest-
related education programmes were adjourned in all age groups. Following additional
restrictions, pre-schools remained opened, which children could attend after submitting a
written confirmation from their parents that the child and family had not visited the Covid-19
affected countries, and had not been in contact with Covid-19 patients. In this statement, the

parents also stated that they did not have the possibility to provide childcare in any other way.

Special educational institutions, children with special needs and their parents experienced
additional difficulties in the implementation of remote learning. As the Saeima of the Republic

of Latvia acknowledged in the April 2020 report “Inclusive Education for Children with Special
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Needs in Latvia”®®, it is necessary to provide special support to families so that they can
successfully implement distance learning at home. It is also stated that the situation is probably
more beneficial for children in boarding schools of special educational institutions, because,
establishing all necessary safety measures, education is continued in the usual way and is
less stressful for children. In order to solve this situation, a proposal is made to establish a
Pedagogical Psychological Support Service, as well as assistance to schools, families and
children with special needs could be provided by specialists of the Regional Support Centre.
The idea was also implemented and consultations are provided by telephone to 12 special

education institutions - development centres in all regions of Latvia®®,

Considering these changes in the learning process at this level, the National Centre for
Education of the Republic of Latvia started developing recommendations for principals and
teachers of educational institutions, which were integrated in “Guidelines for General and
Vocational Education Institutions for the Implementation of Remote Learning”?’, explaining
how distance learning should be organized and what aspect should be taken into account to
achieve successful continuation of the school year. The guidelines emphasize the
implementation of a student-centred learning process, encouraging teachers to pay attention

and plan:

o how the teacher will organize the follow-up of each pupil's involvement / presence in
learning and psychological well-being;
o how the pupil ‘s participation in teaching-learning process and its outcomes will be

monitored on a daily and weekly basis;

205 |eklaujosa izglitiba bérniem ar specialam vajadzibam Latvija, Latvijas Republikas Saeimas pétijuma gala
zinojums. (2020.gada aprilis).
https://www.saeima.lv/petijumi/leklaujosa izglitiba berniem spec vajadzibam Latvija.pdf

206 |zglttibas un zinatnes ministrija. (2020). Konsultacijas izglitibas iestazu pedagogiem un skolénu vecakiem par
specialas izglitibas programmu istenosanas jautajumiem arkartéjas situacijas apstak]os.
https://www.izm.gov.lv/images/COVID-19/AC kontaktinform%C4%81cija_2703.pdf

207 Valsts izglttibas satura centrs. (2020). Metodiskie ieteikumi valsts noteiktas arkartas situacijas laika.
https://www.izm.gov.lv/images/MaciesMajas/VISC Skola2030 Vadlinijas-attalinatam-macibam.pdf
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o how feedback will be obtained on whether pupils have the necessary digital
resources, such as the access to necessary devices and an internet connection to
complete the learning tasks;

o whether and how pupils receive the necessary support at home from their parents;

o how pupils, in general, feel in the learning process.

Specific conditions for planning remote learning include (1) discussing and introducing new
learning conditions, tools and communication processes with pupils at the first teacher-pupil
meeting, (2) providing support for pupils in planning their time and learning tasks, (3) using
interactivity to support pupil’s learning motivation and (4) using assessment to support and

improve their learning process.

However, the guidelines developed by the National Centre for Education of the Republic of
Latvia lack the insight into how to work more successfully and help children with special needs
in the remote teaching-learning process. As a result, various schools and organizations
developed recommendations on how to fully ensure quality remote inclusive education. Riga
5th Primary School has developed an “Individual education plan for the implementation of
distance learning for pupils with severe mental disabilities or several severe disabilities",

which emphasizes the main factors for implementing the remote learning process:

o planning of the teaching-learning process weekly and daily (individual education
programme acquisition plan examples have also been developed and provided),

o being in close communication with the pupil’s parents, setting out the weekly and
daily learning plan and sending it to parents in a timely manner,

o seeking for constant feedback from the pupil 's parents,

o study content and tasks gathering and selection according to the interests of each

pupil,

208 Rigas 5. pamatskolas attistibas centrs. (2020). Individualais izglitibas plans attalinatu macibu 1steno$anai
izglttojamiem ar smagiem garigas attistibas traucéjumiem vai vairakiem smagiem attistibas traucejumiem.
http://r5sips.lv/pdf/ac/leteikumi attalinatam macibam032020.pdf
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o each activity planned for pupils must be divided in smaller steps and specific tasks
and described in detail so that parents can understand and follow the execution of
the assignment,

o ateaching-learning plan sent to parents should be supplemented with website
addresses and numbered attachments (e.g. worksheets).

According to Anita S&erbinska (director of Koknese Primary School Development Centre) the

three main challenges that had to be addressed or are still being resolved?®:

1. Creating a common understanding of remote learning for pupils, parents and teachers.
There is a need for a clear understanding on how and why it is necessary to continue to
follow a common daily routine for everyone involved in special education,

2. To provide information to pupils and their parents about the use of communication
technologies. It is important that neither children, nor parents develop anxiety and
additional stress when using new tools or resources, but that it is necessary to find an
opportunity to explain and initially use simple tools that are very satisfying and useful in
later life.

3. There is a need to create a platform with access to digital learning materials for pupils
with special needs.

In April 2020, the concept of organizing the remote learning “Your Classroom”?1° developed in

Latvia started gaining significant recognition on a global scale and was viewed in more than

50 countries of the world: Estonia, Germany, United Kingdom, Belgium, Russia, USA,

Sweden, Norway, Finland and elsewhere. “Your Classroom” was organized using a free-to-

air television platform: (1) ReTV, where lessons were broadcast for 1st to 4th grade pupils,

and (2) Sportacentrs.com TV, where lessons were broadcast for 5th to 12th graders. The
lessons were designed as 20-minute audio-visual materials covering the content of one
remote lesson, encouraging pupils to strengthen their existing knowledge and acquire new

knowledge in an engaging and interesting way. The project was implemented with the support

209 |zglttibas un zinatnes ministrija. (2020). Par macibam attalinati specialaja izglitibas iestadé Kokneses
pamatskola — attistibas centra stasta direktore Anita Séerbinska. https://www.izm.gov.lv/Iv/aktualitates/3989-
maciesmajas-dienasgramata-3-diena-kokneses-pamatskolai-attistibas-centram

210 |zglitibas un zinatnes ministrija. (2020). Tavaklase.lv iniciativa. https://www.tavaklase.lv/
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of the Ministry of Education and Science and in the course of the project about 100 Latvian
teachers and field enthusiasts from different Latvian cities participated in lesson development.
At the request of the Latvian Association of the Deaf (LAD), the Ministry of Education and
Science has created an opportunity to provide sign language interpretation for lessons in “Your
Classroom”. Sign language translation is currently available in mathematics, biology,
chemistry, natural sciences, Latvian in certain age groups of students?'*. The Organization for
Economic Co-operation and Development (OECD) has included "Your Classroom" among the

world's best educational solutions during the Covid-19 pandemic.

Based on the results of the survey carried out by the Ministry of Education and Science
collaborating with Edurio “End-of-school year surveys”??, the learning process was mostly

organized by pupils’ self-directed learning:

o

performing tasks using digital tools and then sending the answers to the teacher,
performing tasks on interactive platforms,

o

performing tasks in notebooks / on pages,

o

o watching teacher-prepared video lessons.
36% of the surveyed pupils emphasized that they spent much more time studying remotely
than at school. The main reasons for the duration of the study work, mentioned by pupils,

were:

o difficulty concentrating (40% of pupils),

o misunderstanding of tasks (37% of pupils),

o the need to complete all assigned tasks remotely, as opposed to full-time learning
(34% of pupils).

211 |zglttibas un zinatnes ministrija. (2020). TV projekts “Tava klase” tagad pieejams arT bérniem ar dzirdes
traucgéjumiem.

https://www.izm.gov.lv/lv/aktualitates/4039-tv-projekts-tava-klase-tagad-pieejams-ari-berniem-ar-dzirdes-
traucejumiem

212 Edurio, Izglttibas un zinatnes ministrija. (2020). Macibu gada nosléguma aptaujas.
https://home.edurio.com/izm-gada-nosleguma-aptaujas?fbclid=IwAR2rcHRoKJ8gltPz-
j1TEFwW6y862z8iRwBdlJovy5PCLTyQz2wc)SEvyuOtQ
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Teachers also emphasized that organizing the learning process remotely required significantly

longer working hours (76% of teachers), mainly due to:

o development of new teaching materials and adaptation of existing teaching
materials,

o providing remote feedback to pupils,

o correction of works submitted by pupils.

The survey concluded that young children and children with special needs lacked

opportunities to socialize during the remote learning process.

The Ministry of Education and Science of the Republic of Latvia has developed three models

(A, B and C) for the beginning of the new school year and how to organize the teaching-

learning process, taking into account the epidemiological situation and the possibility of

ensuring social distancing in common areas:

o Model A - face-to-face learning. Pupils follow social distancing rules, personal

health monitoring and hygiene requirements and do inform school staff in a timely

manner of any changes in their health.

o Model B - if the educational institution cannot provide full Model A implementation

due to small common spaces or a large number of pupils, then semi-remote studies
are carried out. In this model, primary school pupils have full-time face-to-face

learning, while primary and secondary school pupils spend 40% -60% full-time and

the rest of the teaching-learning process is conducted remotely.

o Model C - if COVID-19 is diagnosed in an educational institution or there is a large

increase in the number of patients in the country, then remote learning is

implemented. This model can be applied to a class, a group of classes, or an entire

educational institution. In remote learning process, the learning content can be

reduced compared to face-to-face learning.

Some examples of challenges, possible solutions and outcomes in Latvia

Challenge Provided solution Outcome

Creating a UNESCO has developed material Educators note the benefits of
common making common inclusive working with parents to
understanding of education understanding during
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remote learning for
pupils, parents and
teachers. There is
a need for a clear
understanding on
how and why it is
necessary to
continue to follow
a common daily
routine for
everyone involved
in special
education.

COVID-19 crisis. The guide is
mainly focused as a support
material for parents?:3,

For learners who have intellectual
or multiple disabilities with
significant support needs, this
consistency in routine and
expectations, as well as an open,
collaborative relationship between
the school and parents is essential.
The staff of many schools and
parents already work very closely
together and these previously
established relationships can be an
asset in times when pupils are
unable to attend classes in the
school building for long periods.?4
Initial remote meeting: Meeting with
the parents to go over the learning
process and programme is critical.
Present accommodations that are
useful in the classroom; such
accommodations could include
frequent breaks, flexible seating,
sensory tools, fidgets to focus,
reduced distractions, motor breaks,
and chewing gum while working
independently. Educators note the
benefits of working with parents to
replicate some of these
accommodations at home.

replicate some of these
accommodations at home.
Once a mutual understanding
between parents and teachers
is recognized and replications
of accommodations are
established, a weekly check-in
has been useful in modifying
the accommodation needs.
Remember - having too many
goals, assignments, and
expectations has led to failure
and diminished learner
motivation.

“Parents seem to be more
invested as they take part in
their child’s programming,”
said Aimee Johnson, an
occupational therapist in
Auburn, New Hampshire. “It’s
a perfect opportunity for
parent education and
collaboration. Parents can see
the skills their children are
working on and can carry
them over more effectively.”?®

213 UNESCO. (2020). Another COVID-19 Front line: Parents of children with disabilities.
https://en.unesco.org/news/another-covid-19-front-line-parents-children-disabilities

214 [|linois State Board of Education Special Education Services Department. (2020). Remote learning for
students with significant intellectual or multiple disabilities. https://www.isbe.net/Documents/Intellectual-
Disabilities-ldeas-During-Pandemic.pdf

215 Welby, K. (2020). How to improve distance learning for students with IEPs.
https://www.edutopia.org/article/how-improve-distance-learning-students-ieps

231



https://en.unesco.org/news/another-covid-19-front-line-parents-children-disabilities
https://www.isbe.net/Documents/Intellectual-Disabilities-Ideas-During-Pandemic.pdf
https://www.isbe.net/Documents/Intellectual-Disabilities-Ideas-During-Pandemic.pdf
https://www.edutopia.org/article/how-improve-distance-learning-students-ieps

MyHub 604454-EPP-1-2018-1-LV EPPKAS-IPI-SOC-IN

Goal setting: Pick a programme
objective or two each week to focus
on with your pupils.

Service delivery participation:
Occupational therapists, physical
therapists, and speech and
language therapists consider that
the most significant benefit to
providing services remotely is
parent involvement. Many are re-
creating services to involve fun
activities that parents can
participate while the therapist is
watching virtually and making
suggestions.

Both parents and
the principal of
special schools
anticipate that for
many children with
special needs,
such a long time
being out of their
educational routine
will result in their
developmental "fall
back”.

It is now particularly important to
clearly define the minimum
requirements (objectives) that each
pupil must meet in order for them to
learn the basics and obtain at least
a sufficient grade. It is important to
think about how the feedback from
these pupils will be received and
what extra consultation
opportunities they will have.?'®
Teaching-learning process in
special schools should be extended
despite summer holiday. In June,
all special education institution
teachers are still working and
preparing for the next school year.
Therefore they could adapt for a
few summer months and more
purposefully promote the

The learning process will be
formal. Firstly, because pupll
s' intellectual abilities are
limited - pupils have not
developed self-directed
learning skills, therefore
remote learning is not
possible. Each case is
different, individual. Schools,
parents and LU
representatives are sceptical
about remote education for
children with mental health
disabilities whereas this is
neither theoretically, nor
practically justified.?*®

216 Rubene, Z. (2020). Projekta MansHUB pétnieki aicina neaizmirst par skoléniem un studentiem ar specialajam

vajadzibam un ieklaujoSo izglitibu arT Covid-19 raditas krizes situacija. https://www.lu.lv/par-mums/lu-

mediji/zinas/zina/t/58487/

218 |zglitibas iestazu darbiba arkartas situacija, Izglitibas, kultiras un zinatnes komisijas séde. (2020).

https://titania.saeima.lv/LIVS/SaeimasNotikumi.nsf/webSNbyDate?OpenView&count=1000&restrictToCategory=1

8.03.2020
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development of special pupils by
integrating various extracurricular
activities into the programme.2

Engaging learners
with disabilities,
supporting
learning
motivation.

Many of the accessibility features
you will need are embedded into
Microsoft 365 products. You can
turn on ‘focus’ to eliminate
distractions, make displays bigger,
turn on captions or ‘check
accessibility’ of content by clicking
on the button next to spell check.?®
The Mindful Knight is a medieval
interactive world that teaches
mindfulness, social awareness and
self-regulation and we have put
together some lesson plans to get
you started.

Minecraft: Education Edition, allows
learners to co-play, develop
leadership skills, and explore and
create worlds. The free educational
content we have curated lets
players explore the International
Space Station though a partnership
with NASA, learn to code with a
robot, visit famous Washington
D.C. landmarks, find and build 3D
fractals, learn what it’s like to be a
marine biologist, and so much
more. It includes Immersive
Reader, and will read highlighted
words and images out loud — like
‘Creeper’ and ‘Mooshroom’. It's
also free to download through June.

Microsoft product user Lauren
Pittman: “l am a resource
special education (SPED)
teacher, which means that |
work with students who are
two-plus years behind in their
reading, writing and math
skills. These students present
such a challenge because
they have such large hurdles
to overcome just to find
“average.” They are
completely dependent upon
you to access their education
and many times this makes
reaching them in the
classroom feel impossible. In
order to bridge this gap—the
reality of where they are to the
possibility of where they could
be—you need to have tools
that allow you as the teacher
to make their independence
possible.”

Crucially, learning games
need to be perceived to be as
good as commercial games.
To sustain engagement, fun,
speed and ease of use are

27 |zgltibas iestazu darbiba arkartas situacija, Izglttibas, kultiras un zinatnes komisijas séde. (2020).

https://titania.saeima.lv/LIVS/SaeimasNotikumi.nsf/webSNbyDate?OpenView&count=1000&restrictToCategory=1

8.03.2020

219 Microsoft Accessibility Blog. Tips for your at-home students with disabilities.
https://blogs.microsoft.com/accessibility/inclusive-remote-learning/

233



https://education.minecraft.net/blog/how-learners-are-developing-social-emotional-skills-with-minecraft/
https://education.minecraft.net/lessons/the-mindful-knight/
https://education.minecraft.net/social-emotional-learning/
https://education.minecraft.net/get-started/
https://titania.saeima.lv/LIVS/SaeimasNotikumi.nsf/webSNbyDate?OpenView&count=1000&restrictToCategory=18.03.2020
https://titania.saeima.lv/LIVS/SaeimasNotikumi.nsf/webSNbyDate?OpenView&count=1000&restrictToCategory=18.03.2020
https://blogs.microsoft.com/accessibility/inclusive-remote-learning/

MyHub 604454-EPP-1-2018-1-LV EPPKAS-IPI-SOC-IN

FlipGrid is a favourite in our
household, and is a neat way to
drive connection with fellow
classmates, friends and teachers.
Students record ‘short awesome’
videos based on topics you (or your
educator) create. Again, there are
some sample lesson plans to get
you started. Captions are available
for the videos and it is navigable via
screen readers.

key, as is variety: in context,
mission and complexity.?2°
Insight of what kind of
educational games children
would like to play??:
learning environment should
have a story format, ‘using
fantasy to provoke curiosity,
allowing the learner choice
and control, and providing
opportunities for creativity’
(Becta 2001),

game context must be
relevant to young adults’
which ensures lifelong
learning,

learning opportunities must be
embedded in the game
structure. There should be
links made to external
materials as a part of the
game.

Children with
special needs
often rely on
communication
with others on
daily basis:

being together with
peers,

purposeful activity
together with an

For learners with technology and
internet access?%2:

Establish regularly scheduled
connections, even if brief, between
the pupil and school staff and/or
other students via live, interactive
platforms so that the pupil regularly
sees and hears people he or she
associates with school. If possible,

The survey carried out by the
Ministry of Education and
Science collaborating with
Edurio “End-of-school year
surveys” concluded that
children with special needs
lacked opportunities to

220 Mitchell, A., & Savill-Smith, C. (2004). The use of computer and video games for learning. Learning and Skills
Development Agency. https://dera.ioe.ac.uk/5270/7/041529 Redacted.pdf

221 Mitchell, A., & Savill-Smith, C. (2004). The use of computer and video games for learning. Learning and Skills
Development Agency. https://dera.ioe.ac.uk/5270/7/041529 Redacted.pdf

222 ||linois State Board of Education Special Education Services Department. (2020). Remote learning for
students with significant intellectual or multiple disabilities. https://www.isbe.net/Documents/Intellectual-
Disabilities-ldeas-During-Pandemic.pdf
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individual teacher
(well known to a
child),

individual classes
with support
specialists (speech
therapists,
physiotherapists,
etc.).

incorporate this into the pupil’s daily
remote school schedule.

If the pupil is engaging in virtual
one-to-one, small group, or class
gatherings, use the opportunity to
reinforce social bonds by reviewing
who is present (image, name, or
voice) and having the pupil point to
the image and name and greet
participants.

To foster ongoing social
connections, assist the pupil, as
needed, to engage in chat with the
staff and peers via secure/limited
social media platforms moderated
by school personnel.

Give the pupil opportunities to
practice a variety of skills such as
speaking/listening; use of
technologies; fine motor skills (e.g.,
using the keypad to type); letter,
number, word, or name recognition;
and other skills by phoning or
texting with peers and staff, with
assistant as needed.

Remote Learning for Pupils without
Technology and/or Internet Access
Arrange with the teacher or other
parents for socially distanced walk-
by or drive-by visits with the staff or
peers to maintain social
connections and practice social or
communication skills.

socialize during the remote
learning process.?®

223 Edurio, Izglttibas un zinatnes ministrija. (2020). Macibu gada nosléguma aptaujas.
https://home.edurio.com/izm-gada-nosleguma-aptaujas?fbclid=IwAR2rcHRoKJ8gltPz-

j1TEFwW6y862z8iRwBdlJovy5PCLTyQz2wc)SEvyuOtQ
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Bbnrapus

ABTopu: AHgpeaH Jlazapos (CHL, ,Acounauuna Mapus Kiopn — MCA), npod. anH. CHexaHa
Mnneea un acucteHt a-p Banepua ButanoBa (Codwmncku yHuBepcutetr "CB. KnmmeHT

Oxpwuackn™))

N3non3esaHeTo Ha HOBM MHOPMALIMOHHU TEXHOMOMMK B 0Gpa3oBaTenHMNs NpoLec NpoMeHs

TPaaMUMOHHMSA Bb3rnen 3a o6pa3oBaHMeTo 1 BOAM O0:

¢ [logob6psiBaHe Ha MexaHU3MUTE 3a ynpaBneHne Ha 06pa3oBaHMETO, OCHOBAHM
Ha M3MNonN3BaHETO Ha aBTomMaTU3MpaHu 6a3n gaHHM C Hay4YHa 1 negarornyecka
nHdopmaums;

e YCbBbpLIEHCTBaHe Ha MeTogonoruaTa u crparternara 3a nogbop Ha
CbAbpXaHMETO, METOAUTE N OpraHn3auMoHHUTE oopmMm Ha oby4veHue,
CbOTBETCTBALLM HA 3aJaynTe 3a pa3BUTME Ha NIMYHOCTTA Ha yYeHMKa B
CbBPEMEHHMUTE YCNOBMSA Ha MHOpMaTM3aLma Ha 00LWEeCcTBOTO;

e UarpaxagaHe Ha MeToaMYECKM CUCTEMU 3a 0OYYeHMe, HaCOYEHM KbM pa3BuBaHe
Ha MHTeneKTyanHnsa noTeHuman Ha yYyeHuka, popMmpaHe Ha yMeHus 3a
CaMOCTOSATENHO NpuaobvBaHe Ha 3HaHWs, MHpbopMauma n obyyeHune,
eKcrneprvMeHTarnHn u n3cnegoBaTernckm 4eNHOCTH;

e Cb3gaBaHe 1 M3nona3saHe Ha KOMMTbPHM CUCTEMU 3a TECTBAHE, AMArHOCTUKA,
MOHWUTOPVHT U OLIEHKA;

e [lpunaraHe Ha Bb3MOXHOCTUTE Ha €NeKTPOHHUTE y4ebHuMumM KaTo yyebeH
WHCTPYMEHT, NpeaMeT Ha obyyeHne, NHCTPYMEHTH 3a ynpaBneHune u
KOMYHMKaLMs, UHCTPYMEHTU 3a 06paboTka Ha nHdopmaums.

WHTerpnpaHeTo Ha HOBUTE MH(POPMALIMOHHU U KOMYHWUKALMOHHN TEXHOMOrMnN B 00y4YeHneTo
06EeKTMBHO ce onpefens OT HyxaaTta OT OTroBOp Ha obpasoBaTenHute NOoTpebHOCTU Ha
BCUYKN YYEHULUWN, KOUTO Ca M3pacHanMm BbB BMCOKOTEXHOMOIMYHA Cpeda U ca aKTUMBHMU
noTpedbunTenn Ha BUCOKOTEXHONOTMYHN NPOAYKTM M YCIyru Npe3 AeHsi CU. XapaKTepucTukuTe
Ha TEXHUTE BbLINPUATUSA N MUCIeHe, OPMUPaHN B HacuTeHa ¢ MHopMaums, MynTumeaus,
WHTEpaKTUBHa cpeaa, U3NCKBAT HOBU HAYMHK 3a y4eHe 1 nacnegpaHe. Te umat npsik 4OCTbN
00 LMdPOBM TEXHONOMMN BbB BCEKN acnekT OT XKMBOTa CUM U € CbBCEM €CTECTBEHO, Ye ToBa

OKa3Ba OrpoMHO BridHNE BbpPXy TAXHOTO noBeaeHne n Ha4ynH Ha MUCneHe. ToBa nokassa, 4e
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HOBUTE TEXHOOrMn npepnarat MHOro noee4ye Bb3MOXHOCTU U B CbLIOTO BpeMe noBeye

npean3BuKaTencrTea rnpeg negarorm4ecknute crneunanmncTu.

Ll,eJ'IVITe Ha HOBUTE TEXHOJI0ONMMN Ca HaCoO4YeHN KbM JIMYHOCTHOTO pa3BUTUE Ha BCEKN YHACTHUK

B O6pa3OBaTeJ'IHI/19| npouec, Kakto criegBa:

e Bcu4kM yyacTHUUM Ce yyaT Ypes OnuT, M3Non3Barikyu CbBPEMEHHN TEXHOMOTUN;

¢ Cb3gaBaHe Ha MHTEpaKTUBHA cpefa, KosaTo No3BonsiBa cBoboaa Ha nsbop n

n3passBaHe Ha BCEKM YYEHWK,;

e PasBuBaHe Ha ymeHus 3a paboTa C KOMMTbPHU CUCTEMU N CODTYEP U

KOMYHWUKaLMOHHN YMEHUA B Cpefia Ha akTMBHO CbTPYAHMYECTBO B €KUM,

e PaswunpsiBaHe Ha Bb3MOXXHOCTUTE 3a COLManHo B3aMMoaencTBme U CbBMECTHA

paboTa;

e 3aunTaHe Ha MHAMBUAYANMHUTE PA3NUYUS, HYXKON N MHTEPECU Ha YYeHMLUTE.
N3non3BaHeTo Ha MHPOPMALMOHHM U KOMYHUKALMOHHN TEXHOIOMMM NOBULLIABA MHTEpPEeca Ha
y4YyeHnumMTe KbM NpegmeTa oT obpasoBaTenHaTa obnacT, Bu3yasnHo npeacraBsiHe Ha y4ebHus
maTtepuan u4pe3 myntumeaus. lNpu paboTa ¢ MynTMMeOuMHW NporpaMmyM ce Oocurypsisa
obpaTtHa Bpb3ka, 6bp30 TbpceHe Ha HeobxoaumaTta UHopMaLMs, BpEME 3a 3anncBaHe Ha
MHOXXECTBO MOBMKBAHWS KbM XMWMNEPTEKCT, 3aedHO C KpaTbK TEKCT, O0bsCHeHuaTa ca

NpuapPYXeHU oT AeMOHCTPaLUS Ha aHMMaLUMOHHM ePEKTU U CUHXPOHHO Npeobpa3syBaHe.

CbeeMeHHVIFlT y4quten TpFI6Ba Aa n3noni3sa HOBW TEXHOJIOTMMN B eXegHeBHaTa Cu pa60Ta,

KaTo paswmpsBa yyebHaTa cpeda U3BbH KnacHara cTas.

y‘-IVIJ'II/ILLI,eTO HE € NPOCTO MACTO, KbAEeTO y4allnte nMmat A0oCTbn O HOBU TEXHONOrnMn, HO e
NPOCTPaHCTBO, KbAETO Ce M3Non3Bat CbBpPpeEMEHHU negarorm4eckn Metoon n ce paspumBat

KIMHOYOBUTE KOMMETEHTHOCTU (YMEHMS) Ha YYEHULHUTE.

Yunutenute TpabBa Aa nmat HeOBXOANMUTE 3HAHUA N YMEHUSA B MPUOPUTETHUTE 0bnacTu Ha
obpa3oBaHMETO - HOBWU TEXHOMOTMW W WHTEPaKTUBHW MeToAau. Hosute TexHonornn B
obpa3oBaHMETO HECbMHEHO nognomarat npoueca Ha yCcBosiBaHE Ha 3HaHMA U yMmeHus. B
negarormyeckarta rnpaktMka MMa BMCOKO HMBO Ha eeKTMBHOCT, Korato MHdopmauunsata ce
n3nonsea 3a KOMBUHMpaHe Ha pasnu4HM BUAoBe MHOpPMaLus - TEKCT, cTaTu4Ha rpaduka,

ayamo n smaeo.
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KoraTto nsnonaea VIHd)OpMaLI,MOHHM TEXHOJ10TNN B 06yquV|eTo, yuunTenaT, B AONbJIHEHUNE KbM
TpagnunoHHNTE MEeToan Ha npenogaBaHe U CI'IeLI,I/ICbI/I‘-IHI/I MeToan, MOXe Oa MPUIoxXn un

cnegHoTo, 3a Aa yBelindm CceBod OnuT B npenogaBaHETO U y4EeHETO!:

o [logobpkaw, metoa. MNMpu TO3KM MeTo ce U3nons3saT TEXHOMNOrMnTe 3a NoBULLIEHA
NpeumsHOCT Npu NpeactaBsaHe Ha paboTtata. Manonasarku JOMbAHUTENHN
nporpamu, ToBa cnomMmara 3a nosuLlaBaHe Ha CUrypHOCTTa U yBEpPEHOCTTa Ha
yyawmre;

o MeTop 3a nscnegBaHe Ha KOHTpona - TexHonoruaTa nomara Ha yvyeHuka na
n3crenBa, ekcnepumeHTpa u uarpaxga pewerus. CumynaumoHHuTe
copTyepHN NakeTn AaBaT Bb3MOXHOCT Ha y4eHUUUTE Aa ekcnepumeHTmpar ¢
BMpTYyarnHa cpeaa, KosTo npeacTaBnsiBa peanHus XuBoT B ydebHaTa cpena;

e MeTopg 3a HacouBaHe - MHOpPMaLUUATa ce nNpeactaBs Ha obyyaemusi Ha
noaxoasLLo HMBO M Bpeme, NO3BONSABaNKM obpaTHa Bpb3ka 3a Hanpeabka B
o6yyeHneTo. HoBMTe TEXHOMNOrMM NO3BONISABAT HA yYeHMLMTE A Ce BKIoYaT B
HOBM POPMK Ha TBOPYECKN AN3aliH, KAaTO KOMOUHUPAT pa3nNuU4HMU CPpeacTBa B
e0VH NPOAYKT;

o MeTopf Ha pecypcuTe - TEXHONOrMMTE Ce M3NoN3BaT 3a 4OCTHbMN A0 UHOopMaLMS
W Op. pecypcu, He3aBMCcUMO anu OHNamH unu odnarH, KaTo ce u3nonaeaTt
KOMnNakTauckose n apyr coptyep. Manon3saHeTo Ha TEXHOMNOrnATa Kato
MHAOPMaLIMOHEH pecypc AaBa Bb3MOXHOCT Ha yY4eHUUuTe Aa pasBuAT cBouTe
CNOCoOBHOCTKY, KaTO 3agaBaT BbMPOCK N NPaBAT U3crnenBaHns;

o MeTopg Ha cBbp3BaHE - TEXHOMNOIMMNTE CE U3NOS3BAT 3a KOMYHUKaLMA Mexay
yyeHuumTe.

e 3non3BaHeTo Ha Te3n METOAM OT yuntenute B obpasoBaTenHnst NpoLec MoXxe
Ja cTuMynupa v nogabpXa uHTepeca Ha yYeHUUMTe KbM CbBPEMEHHOTO
obyyeHne, gonbnBariku TpaamUMOHHUTE C NpeaMMcTBaTa Ha KOMMITbpa U
HOBUTE TEXHOSOINM.

B TO3M KOHTEKCT MOXe Oa ce TBbpAu, Ye U3MNOM3BaHeTO Ha MynTUMeaduHU pecypcu B

npoueca Ha 06yquV|e nMma HAKou npeanmMmcTBa KaTo:

e JlecHo, MHTEPECHO N TOYHO nNpeactaBAaHe Ha CbAbpPXaHNETO Ha y‘-le6HVIFI

MaTtepuart;
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e JlecHo 1 6bP30 akTyanuanpaHe Ha y4ebHOTO CbabpXKaHue;

e YBenuyaBaHe Ha Bb3MOXHOCTTA 3a CaMOCTOSATENHA 3aeTOCT M rpynoBa paboTa;

¢ Cb3gaBaHe Ha NONMOXWUTENHA MOTMBALMSA 3@ yYalLUTE KbM CbAbPXaHWETO;

e HacouBaHe Ha y4awmTe KbM OENHOCTU, KOUTO pa3BMBAT MUCIIEHE, CPABHSABAHE,

0600w aBaHe, TBOPYECTBO U T.H.

CbBpemMeHHaTa obpasoBaTenHa npakTuka € usnpaeBeHa npesj npeausBuKaTencrsoTo Aa
TbPCU MNOCTOSIHHO BB3MOXHOCTM 3a NOoAoOpeHMe, KOeTo BoAW A0 MNOBULLABaAHE Ha
MOTMBaLMATA U MHTEpeca Ha HenHuTe yyacTHuuM (geua / ydeHuum). C pasBUTMETO Ha
NH(POPMALIMOHHUTE N KOMYHUKALMOHHM TEXHOMOrMnN nrpata npuaobrea HOBUM M3MEPEHUS U
XapakTepUCTUKKN, KOUTO S NPeBPbLLAT BbB BCE NO-BaXXHa 4YacT OT 06pa3oBaHMETO Ha gelaTa
n yvyeHuumute. Ton cbyeTaBa €nemMeHTM OT BCUYKM MeToan Ha obydeHue, a CblO Taka
CTMMyNupa OenHOCTTa, MOTuBMpa U 3abaBnaBa. BCuykm Te3n xapaKTepucTukm ro npaeaT

0COGEHO BaXKeH KaTo y4eBGeH UHCTPYMEHT.

Tyk e MsACTOTO Aa oThenexa, Ye AN3anHbT Ha urpaTta ce U3nonasa 3a YCreLwHo M3non3saHe
Ha urpata B oGpasoBaTernHnsa NpoLiec 1 3a NocTuraHe Ha uenute. M3ncksa BMCOKO HMBO Ha
KOMMETEHTHOCT KaKTo B 06nacTTa Ha nefarornieckusa ausaiiH, Taka v B ausaiiHa Ha LnudpoBm
Urpy 1 copTyepHo nporpammpaHe, 3a aa ce nocturHe 4obbp 6anaHc Mexay enemMeHTuTe Ha

oby4eHune n 3abaBneHue.
KoraTo n3nonsea urpara, yumtenaT TpsibBa Aa uMa siCHO onpeaerneHn obpa3oBaTesiHu Lenu.

e VI3bepeTe noaxoasiia nnatgopma, KOSiTo OTroBapsi Ha HYXauTe Ha uenesarta
rpyna, y4ebHOTO CbaAbpXKaHME U CloXKeTa Ha urpaTta.

e CpepaTta TpsbBa Aa 6bae UHTEpaKTMBHA, NpeAHa3HayYeHa ga nognomMara
aKTMBHOTO O0y4yeHune, Taka Ye ydyeHnumTe ga MoraT aa usrpaxkgaTt CBouTe 3HaHWUs
Yypes B3anMoaencTBme ¢ MHpopMaUns, MUHCTPYMEHTU U MaTepuanu 1 B
CbTPYAHUYECTBO C ApYrK y4yeHuun. To TpsibBa Aa HacbpyaBa uU3cnenBaHusTa,
peluaBaHeTo Ha Npobnemu, Aa cb3gaBa YCroBus 3a y4eHuumTe ga
eKcnepMMeHTMpaT CbC CBOMUTE MAEeW, Aa KOHCONMAaMpaT Hay4eHOoTo.

o OkornHata cpefa TpsabBa Aa ocurypsisa ageksaTHa obpaTHa Bpb3ka, KOSATO ce
npenopbyBa Aa 6bae CTpykTypupaHa He Ha MUKPO HMBO, @ Ha MO-BUCOKO HUBO,
3a fa Aafe Bb3MOXHOCT Ha yyalwuTe Aa nonyyat no-ronsimo yaoBrneTBopeHne

OT UAJTOCTHUA CU HaMpeabkK B CTpaTerndaTa, n3nosjidaBaHa 3a UAroCTHOTO UM
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npeacraBsiHe, BMECTO HSIKAKBO KOHKPETHO JEeNCTBUE UMK PELLEHNE No Bpeme Ha
06y4YeHNEeTO Ha KOMMIOTBbPHM UTPW.

¢ OkonHaTa cpefa TpsibBa Aa aHraxupa yyawmTe ¢ U3PUYHU U NOCTMXKMMU Lienu,
Aa ocurypsisa BUCOKO HMBO Ha u3cregBaHe Ha UHTEPaKTUBHOCTTA, MHOXECTBO U
pasnM4YHN HA4YMHK 3a NocTUraHe Ha ycnexa. Urparta Tpsibea ga ctumynupa
noBONUTCTBOTO Ha yYEHMLMTE U Aa OCUTYPU NOAXOASALLO0 HMBO Ha
Nnpean3BUKaTencTBO U KOHTPON BbPXY OKONHaTa cpeaa.

e UrpaTta TpsibBa Aa CbOTBETCTBA HA KOHTEKCTA Ha 0by4YeHMeTo, 3a KONTO e
npeaHasHaveHa, ydyebHaTta nporpaMa M Ha4YMHbT Ha OLEeHsIBaHe e CBbp3aH C
npobnemute Ha Kypca, Aa oTroBaps Ha BpPEMETO M [ja OTroBaps Ha U3UCKBaHUATA
N HYXXOWTE Ha yYeHuuuTe, 3a KOUTO e NpedHasHaveHa .

e OkonHata cpefa u cCBbp3aHnUTe C Hesd JelHOCTM TpsibBa aa nognomarar u
Ccb34aBarT YCNnoBus 3a pa3M1Cbil, Aa NO3BOMsiBaT Ha yYyeHnunTe ga pasbepar
urpata u ga KoHTeKkcTyanuaunpart oby4yeHmneTo.

o OkonHata cpefa TpsabBa ga 6bae narpageHa no HavymH, KOMTO ocuUrypsiea
e[HaKbB OMUT 3a BCUYKMN YYEHULM, KaTO ce B3eMart npeasua pasnmkute B HUBOTO
Ha TEXHUTE HaNU4HM 3HaHMA K onuT. Han-xy6aBoTo e, ako No3BonsBa
nepcoHanuaMpaHe u gaea paBHM Bb3MOXHOCTU 3a y4aCTME Ha BCUYKM yyallm ce.
Korato e Bb3MOXHO, TpsibBa Aa ce npunaraTt anTepHaTUBHM Negarornyecku
NMOAXOAM, KOUTO Ca afeKBaTHU Ha MHOMBUAYANHOTO NPeaCTaBsHE Ha yYeHuUmTE.

e UrpaTta TpsibBa Aa 6bae BHeApeHa KaTo MexaHM3bM 3a OCUrypsiBaHe Ha
HenpeKkbCHaT NPoLEeC Ha NoAkpena, OT MbpBOHaYanHaTa opueHTaums u
OCHOBHMTE 3aJa4yun, KOUTO ocurypseat 6bp3 ycnex, ¢ HapacTBalwaTa CINOXHOCT
Ha 3agaunTe, Cb3faBaT yCellaHeTo, Ye BUpTyanHaTta cpefa He e orpaHuyeHa.
LlenTta Ha UrpoBOTO N3XMNBSIBaHE € Ja AOBEAE UrpayuTe 4O NOo-BUCOKO HUBO Ha
KOMMNETEHTHOCT.

e Urparta TpsibBa Aa BKoYBa MOy 3a OLEHKa, KOWTO NO3BoSIsiBa CbOMpaHeTo Ha
AaHHW NO BpeMe Ha BCska cecusi. Tesn JaHHW MoraT fa ce M3nons3eaT KaTo
WHCTPYMEHT 3a OLeHKa, AaBall, ACHa KapTuHa Ha NPeACcTaBAHETO Ha BCEKM
YYEHUK.

CepurosHute obpasoBaTenHu urpu, KOMTo MoraT ga 6baart M3non3BaHW OT Negarorm4yeckust

nepcoHan, ca:
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e CepnosHu obpasoBaTternHn Urpu - Te noMmarar Ha npoLeca Ha Bb3npuemMaHe u
pa3bupaHe Ha 3HaHuATA. Te ce M3non3Bar 3a NoBuLLIABaHE Ha akTUBHOCTTA U
MOTMBaUMATA.

e Cumynaumm n npoTOTMNN - U3NON3BaAHN 3a aHaNM3 Ha 3HaHKUS, yKpensaHe U
nopobpsiBaHe Ha yMeHUATa;

e Urpwu 3a pewaBaHe Ha crnydan 1 MoaenupaHe - U3MCKBaT No-3agblibo4YeHN
3HaAHUSA 1 YMEHWS 3a aHanu3; CTUMynupa KpeaTMBHOCTTA Ha y4YallUTe;

e Urpu c uenu ga cnevenaT 3HaYKM U Meaanu - Tean urpu obUKHOBEHO ce
n3paBHABAT U MMaT PasfMYHO HMBO Ha COXHOCT, CTUMYIMPaNK/ yyawmTe ga
nevyensaT noBeye 3Ha4Yku, Medanu U Harpaau;

e Urpu 3a paboTa B ekun, BUpTyanHn CBETOBE - pa3BMINTE YMEHUS OT CBETOBHA
Knaca 3a paboTa B rpyna, 4pe3 CbTpyaHN4YECTBO M B3anMHa nogkpena. Yecto
Te3WN Urpn ca CBbpP3aHu C HAKAKbB BUA, COLMAITHN MPEXN UNN BUPTYaneH CBAT.
OxkonHaTta cpefa npeocTaBs Bb3MOXHOCTM 3a CbBMECTEH ycnex. Tyk ce
pasBMBaT couManHu YMeHMs.

Pa3BunTMETO Ha TEXHOMOMMK 1 MOBUITHM NPUNOXEHMSI B 00pa3oBaHMETO BOAWN 40 KaYecTBeHa
npomsiHa B obpa3oBaTenHns NpoLec, rMaBHO 3a NoBMLLABaHE Ha MHTepeca U MoTuBauuMaTa
Ha ydeHuuuTe, TbW KaTo Te umaT 6bp3 goctbn Ao MHTepHeT. MobunHoTo obyyeHue ce
pasrnexga kato Habop OT noaxodw, MHCTPYMEHTW, MPaKTUYECKM 4acTu, noTpebuTencku
NPUIoXeHMs U pecypcu 3a AOCTbN A0 3HAHUSA MO BCSAKO Bpeme U HaBcsakbae. MobunHute
TEXHONorMn (MobunHM TenedoHN, MPEHOCMMM U Markm KOMMKTPWU, My3UKanHU U BUAEO
nnenbpun), KOUTO Ca HABCAKbAE M Ca YacCT OT eXXeAHEBMETO Ha YYEHMLMTE, Ca B OCHOBaTa M.

B MHOro oTHoLlEHUsI Te3n TexXHonornm nogobpsisat oby4eHmeTo.
MNpeammcTBaTa Ha MOBUMHUTE NPUIOXEHMS ca:

o OpraHuaupaHe Ha rpynoBu 1 eKnnHN AenHOCTK, bnarogapeHune Ha obnadyHuTe
ycnyru;

e OpraHuaunpaHe Ha nHagmesmayanHa paboTa n cb3gaBaHe Ha JIMYHO
obpasoBaTeniHO NPOCTPaHCTBO;

e [lnarHocTuka v goknagBaHe Ha UHOUBMAYANHUTE XapakTepUCTUKN Ha
obyyaemuTe;

e /3anon3saHeTo Ha 0Opa3oBaTENHU UTPHU;
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e PasBuBaHe Ha yMeHMs 3a HENPeKbCHATO 00y4YeHue;
e [lonbnHUTENHM TEXHOMOMMYHU Bb3MOXHOCTU (CEH30PEH eKpaH, akCcenepoMeTbp,
YKMPOCKONM, MarHUTOMEeTbP U Ap.)

MoraT ga ce nsnonsear cnegHUTE MOGUITHK NPUNOXeHnaA:

e QR kopg - nobaseHa peanHocT (Augmented Reality -AR) 1 MHTENUreHTHN
y4yebHuuu;
o TecTBaHe Ha npunoXxeHusa n popmmupaHe Ha npunoxenus - Plickers, mQlicker;
e [padnyHn kankynaTtopu - Desmos.
Mo6unHuTe NpuUnoXeHnst ca 4OCTBLMHM Ype3 NnaTthopMnuTe 3a AUrMTanHoO pasnpocTpaHeHne
Ha Google Play 3a Android; App Store 3a iOS 1 T.H., U MHOrO OT TAX ca 6e3nnaTHK, KOeTo e

npeavMcTBO.

BaxHo e ga ce otbenexu, Ye M3bopbT Ha TEXHOMOMMS 3aBWCK OT yuuTensi, popmarta Ha
obyyeHune n HyxamTe Ha obyvaemuTe. TexHonorMmTe MoraT fja ce M3non3BaT CaMOCTOATENHO

1 B KOMBMHaUMS C ApYrY TEXHOMNOIMMK, T.e.MoraT Aa ce KoMouHupar.

MNpe3 nocnegHuTe rognMHM yYnnuwHOTo obpasoBaHue nsnonssa obpasosarenHata poboTuka
KaTo CpeacTBO 3a npenogaBaHe / obyyeHue, KOETO HacbpyaBa yyYeHuuuTe Aa uanonssart
PBbKOBOAEHO OTKPMBAHE, a MOCTaBAT U peluaBaT Npobnemu. Y4eHnumTe CBUKBaT aa pabotart
B rpynu, Aa pewasart npobnemu, ga HamumpaT pelleHus 1 Aa nposepsiaT pesyntatute. B
negarornyeckaTa npaktuka mma gobpu npuMepu B Tasn HaAcoka B MHOBATUMBHW y4unuiia c
npunaraHeto Ha STEAM o6yyenne. OGyyeHneto STEAM (Science - Technology -
Engineering - Art - Mathematics) e cbkpaweHneTo Ha To3u Tun obyyeHune u ce Nposexaa yYpes

MEeToOUTEe Ha HayKaTa, TEXHONOormmTe, MHXeHepCTBOTO U MaTeMaTuKaTa.

OcHoBHo npegumcTBo Ha STEAM oby4eHneTo e cnocobHOCTTa Aa ce UHTerpupaTt oTAeNHN
y4yebHM NpeameTn B paMkute Ha npoekta. KoMOuHMpaHeTo Ha y4ebHuM npegMeTun oT efHa
CTpaHa, no3BonsiBa Ha feuata / ydyeHuuuTte fa pasbepart Bpb3kuMTe Mexay npegmeTtuTe,
KOWUTO M3y4daBaT B yuunuiie, a OT gpyra cTpaHa, 4a OTrOBOPSAT Ha BBbMPOCK KaTo ,3allo Mu
TpabBaT Te3n 3HaHua unn ymernns“? N Kvae we Ma3nonssam ToBa, KOETO y4a cera B 6baeLle
“? ToBa oby4yeHne gaBa Bb3MOXHOCT 3a pa3BuUTME Ha obpasoBaTenHa poboTuka C uen
pasBUTUE Ha KpeaTMBHOCTTA, KPUTUYHOTO M KpeaTUBHO MUCNEHEe Ha ydawumTe. Ha geuata u

ydyeHnynte ce OaBa Bb3MOXHOCT Ada pa3BuUAT CBOUTE MaTeMaTu4decCkn, HayydyHU U JINYHU
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yMeHusi ype3 obpasoBaTenHa poboTuka. MNpoeKkTHOTO oby4deHue Mo3BOSsiBa Ha PasnvyHK
rpynu y4eHnum ga paspaboTsaT peavua MHAMBMAYANHW pelleHus No eauH U Cbll Cryyail.
PaGoTaTa no peluaBaHe Ha onpegerneH npobnem yyu geuata / ydeHUUMTE Aa nnaHupar,
opraHuaupaT U muscneasaTt. Te M3Non3BaT U3cneaBaHWATa, 3a Aa Cb3aadaT Bb3MOXHU

peweHna Ha cny4dad u cnen toBa Aa HanpaBAT KOpPEeKUMN Ha NpearnoxXeHnTe pelleHnd.

06pa3OBaTeJ'IHVITe TeHOEeHUMN Ca CKIMOHHW Oa BKMo4BaT Aeuata oT Ha|7|-paHHa Bb3pacCT B
KpeaTuBHOCT, Bb06pa>|<eHv|e n camoaucuuniinHa, n ToBa CtaBa 4pes pOGOTMKa n Ll,l/ld)pOBI/I
TEXHOIOTNN. Ll,enTa € [a ce npeogonear yqe6H|/|Te 3aTpyaHeHud n ga ce nosnlin HUBOTO Ha
KOMNEeTEeHTHOCT Ha y4YeHunuuTe. B yqyunuiie o6pasoBaH|/|eTo MOXe a n3non3Ba CUCTEMU KaTo:

,Lego Mindstorm n WeDO", ,Turtlebot®, ,BeeBot*, ,Robot NAO*, o6pasoBatenHun pobotu u
ap.

MmanTe npensua, 4e ako B CEMENCTBOTO MMa HAKOMKO Aeua B yYunuLiHA Bb3pacT U eauH
TenedoH / TabneT / KOMMITHLP, TOBa MOXe Aa € npobnem, ako nnaHuparte ga u3nonssare
nnatgopma, KOSTO BKIIKOYBA Npernes B peanHo BpeMe 1 / unu nsnonssaHe Ha matepuann /
pelwaBaHe Ha nNpobnemu oHnarH . Cnen ToBa TpsAbBa Oa ce Hanpasu rpaduk 3a ToBa Kowm
Kora Lie m3nonsea yCTpOMCTBOTO. ToBa 6w npeacTtasnasano npobnem u 3a cemencrsa C

poaunTenun, YnaTo pa60Ta € CBbp3aHa C KOMMKTbP N KOUTO LLe paGOTFIT OT BKbLLN.

He ouakBanTe, KOMKOTO M Aa CTe NOArOTBEHM U obyyeHu, fa paboTute C enekTPOHHU
nnaTopMm U pecypcu, KbAeTo NOTEHUMANHO BCUYKO HAMA Aa paboTu nepdekTHO OT NbpBUS
NbT 1 OT NbpBMA AeH. He ce pasoyapoBanTe! Tesn gHM ca TOYHO BPEMETO, KOraTto MOXeM aa

TecTBame Koe paboTu, koe He 1 Kak ga npucnocobum HewlaTa ga paboTarT.

BbaeTte rotoBu ga apantuparte exegHeBHO M3bpaHWTE MeToau U cpeacTBa cropen TOBa,

KOeTO y4yeHununTe B gasar. Cuctemara e no->K1Ba, KOfKoTo I'IO-6'bp30 ce agantupa.

MoTbpceTe NomMoLWTa Ha poauTenuTe - Te Morat Aa 6baaTt NbpPBUAT BM aCUCTEHT, KOWTO Aa
rapaHTMpa aHraXXmpaHocTTa Ha ydeHuumTe 1 Ye we otaenat HeobxogmmoTo Bpeme. He ce
NPUTECHAABANTE, Y€ HSAKOM poauTENM MMaT HUCKO HMBO Ha OOpasoBaHWe: ako wumat
aHraXXMMeHT 3a obpas3oBaHMETO Ha Jdeuata cu (M ToBa 4YeCTO Ce CcnyyYBa C Hau-
Heobpa3oBaHWUTE), Te LWe MoraT Aa OCUrypAT aHraXXMMeHTa Ha geuaTta cu. Cera e nepmog Ha
kKpnsa. O6bpHETE Ce KbM poaAUTENUTE CWU, KaTO MM MOKaxeTe, Ye 3aeQHO MOXeTe Aa

npeogoneeTe Ta3n kpu3a. ToBa ob6eanHsaBa 1 cb3gasa obLHoCcTU. TOBa Le 3acunm BpbakaTta
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MeXxay poaunTtenn n ydynTenu. 3a poMuTe 4yBCTBOTO 3a NPUHAANIEXHOCT KbM obuHocTTa e
0COBGEHO BaXHO, pa36mpaeM0 n pa3rno3HaBaeMo. OcBeH TOBa B pomMcCKaTa oOuwHocT
B3amMornomowta € egHa OT OCHOBHUTE UEeHHOCTU U LLUMPOKO pa3npocCTpaHeHa MpakTuka.

MokaxeTe Ha pooutenute Cu, 4e UM BApBaTe n oun 6uno TPpyaAHO Aa ce cnpaBute 0es Tax.

MoTbpceTe nomollTa Ha obpasoBaTenHu MeauaTopyu U HenpaBUTENCTBEHW OopraHu3auumu,
paboTeLym ¢ poauTennTe Ha Hall-mapruHanManpaHnuTe cemeiictea. Te moraT aa ce cBbpXKar
C TsIX, HO He 3abpaBsaiTe, Ye TpsibBa ga 6bAaT Noaxoasawo 06opYABaHN U UHCTPYKTUPAHM,

KakTo 6e cnomeHaTto no-rope.

MomucneTte kak ga HanpaBuTe camMuTe y4YeHuun akTUBHM B TO3WU MpoLeEeC: Bb3JloXeTe UM

OTFOBOPHOCT, AanTe UM Bb3MOXHOCT Aa Cb3[aBarT Hella - TOBa Lie NPOBOKMpa MHTepeca nM.
Belgium
Contributor: Karel Van Isacker (PhoenixKM BVBA, Belgium)

In Belgium, remote education can be preferable as the last option. However, this decision
should be taken by several stakeholders such as teachers, pedagogical supporters, CLB, and
family. In case of the need for remote education, CLB officers control the process and examine
the need for remote education. Besides, they provide alternative devices to keep pupils
connected with the classroom. Bednet/AdiBib are some of the main instruments to follow the

courses from home. KlasCement also provides a platform to have online sessions.

Some examples of challenges, possible solutions and outcomes in Belgium

Challenge Provided solution | Description Outcome
(with URL)

Attending Bednet - Synchronous internet Since its start, Bednet

lessons in www.bednet.be education. has been used more

person/ Bednet ensures that than 4116 times in 1621

physically sick children and young | Flemish schools.
people who are In more than 1 in 4
temporarily unable to Flemish schools, there
go to school are still in | was a long-term or
the classroom from chronically ill child who
home. This way they could be connected to
join the lesson and they | his class thanks to

Bednet. In 912 schools
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continue to see their
friends.

Both five-year-olds and
children from primary
and secondary
education are eligible.
Bednet connects the
sick child to his or her
class live via the
internet: the class sees
the Bednetter on the
computer screen at the
back of the class. Via a
camera that the child
can control from home,
the child can follow the
lessons and / or talk to
his classmates.

Bednet is free for
parents and school:
computer, internet &
guidance.

this even happened
twice or more.

737 children have
worked with Bednet for
2 or more school years.
A Bednet process takes
an average of seven
months.

The diseases most
frequently requested for
Bednet were
psychological frailty
(22%), cancer (19%),
and disease of the
bone-musculature and
connective tissue (15%).

Reading Eureka ADIBIDb -
lesson material | www.adibib.be

Eureka ADIBIib
provides online
resources and courses
for people with
disabilities.

These resources
support pupils with
special needs to have
extra resources
designed based on their
special needs to be
included in mainstream
education.

Cyprus

Contributors: Marianna Gregoriou, Angelos Nicolaou and George Milis (EUROCY

Innovations Ltd, Cyprus)
Professional Development during crises

Due to the coronavirus situation, the Ministry of Education of Cyprus decided to shut down all
schools (pre-primary, primary and secondary) on March 22. Secondary school pupils who are
in the final year of their studies returned on the 11" of May to prepare for their final exams,
while other primary and secondary education pupils returned on May 21%. Up to those dates,
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pedagogical support and information to learners of all levels, teachers and parents was
provided through different websites. Through distance education, teachers have been trained
to create virtual classrooms (using several resources and tools) to support their pupils’

learning.

The Cyprus Pedagogical Institute (CPI), in the context of the promotion of vocational learning
of teachers of all levels offers optional or part-time seminars by its officers, as well as other
seminars, based on the constantly increasing needs that the current situation creates. The
seminars are offered remotely, through the Online Learning Environment - Moodle
(https://elearn.pi.ac.cy) that the CPI has been utilizing in recent years, and/or through the MS

Teams application.

Additionally, the Ministry of Education has created a website with useful links related to the
general principles of distance education. At the same time, useful teacher material, tools and
resources for distance education and learning, as well as pedagogical ideas and examples
that teachers can use to develop their own activities, questions, and tasks have been made

available.

More information can be found at: http://enimerosi.moec.qov.cy/yppl10606

Different approaches and solutions

Some examples of challenges, possible solutions and outcomes in Cyprus

Challenge Provided solution Outcome

Pedagogical support | Ministry of Education, Culture, | Useful material for learners of all
for learners of all Sports and Youth website: levels about their school subjects
levels and classes http://www.moec.gov.cy/endeik | posted and constantly multiplied

through distance tiko_yliko.html

education
The gate for schools:
www.schools.ac.cy
Pedagogical support | Pedagogical Institute of Useful material for pupils, teachers,
for pupils, teachers, | Cyprus website: and parents posted
and parents WWW.pi.ac.cy
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Psychological
support for pupils
and their parents
during the
coronavirus crisis

The Educational Psychology
Service:
http://www.moec.gov.cy/edu p

sychology/arthra erevnes mel

etes.html

Material prepared by psychologists
to support pupils of different age
groups, to understand what
coronavirus is and its
consequences. Moreover, guidance
material to support parents and
youth

Parents and pupils’
activities online

Ministry of Education, Culture,
Sports and Youth website:
http://www.moec.qov.cy/dkpe

Activities online using the website of
the Environmental Education/
Education Unit for Sustainable
Development. Useful material on
environmental education can be
found on the website, which
provides material for pupils and
their parents.

Ideas for parents on how to spend
their time creatively with their
children are shared.

The material is divided into five
basic categories related to: a)
simple constructions on the subject
of the environment, b) simple
experiments based on the
environment, c) pleasant
pedagogical activities of an
environmental nature, d) interactive
games with environmental content,
e) electronic environmental fairy
tales (e-books).

Software for pupils
to do their
homework easily
and for free

Office365 website for schools
http://office365.schools.ac.cy/

Information for free software
licenses for students and teachers
through the Microsoft 365 service

Teacher training on
how to apply useful
tools for distance
learning

Ministry of Education, Culture,
Sports and Youth website:
http://enimerosi.moec.gov.cy/ly

pp10630

Utilization of the Microsoft Teams
application (MS Teams) in the
learning process.

Distance learning training for
teachers of Gymnasiums, Lyceums
and Technical Schools and
teachers of primary 5th and 6th
grades on how to use the Microsoft
Teams application.

Organization of
meetings for setting

Ministry of Education, Culture,
Sports and Youth website:

Teleconferences with the
secretaries of schools to set the
goals for pupils who are in the 5th
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strategic goals for
distance learning

http://enimerosi.moec.gov.cy/ly
ppl0630

and 6th grades of primary schools
and exchanged views on the
content and methodology of this
type of teaching, as well as on the
asynchronous pedagogical support
given to the rest of the classes and
the pre-primary school.

Pedagogical staff
training to get the
knowledge to apply
distance education

Ministry of Education, Culture,
Sports and Youth website:
http://enimerosi.moec.gov.cyly

ppl0606

Pedagogical Institute of
Cyprus website:
http://www.pi.ac.cy

The Ministry of Education is training
the teacher staff on how to create
their virtual classrooms using the
Microsoft Teams app and it has
created a website with useful links
about the general principles of
distance education.

At the same time it has posted
useful material, tools and resources
for distance education and learning,
as well as pedagogical ideas and
examples that teachers can use to
develop their own activities,
questions and tasks.

Continuous
Professional
Development of
Teachers

Pedagogical Institute of
Cyprus website:
https://elearn.pi.ac.cy

The CPI, in the context of the
promotion of vocational learning for
teachers of all levels offers optional
or part-time seminars that are
scheduled to take place during the
next period by the CPI officers.
The seminars are offered remotely,
through the Online Learning
Environment Moodle
(https://elearn.pi.ac.cy) that CPI has
been utilizing in recent years,
and/or through the MS Teams
application.
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Kak coumanHute meaum u MHTEePHET KaMlMaHnnTe Morat Aa
Hacbp4aTt ocBeJOMEHOCTTa OTHOCHO I'IpI/IO6LL|,aBaLLI,OTO

obpas3oBaHue

Latvia
Contributor: Arta Rudolfa (University of Latvia, Latvia)

1. The LAMPA Conversation festival creates an environment and an impulse for personal
growth. The festival offerings enable one to overcome apathy: two uplifting days, everyone,
who wants to learn and talk about issues important to Latvia, Europe, and the world.
Discussion "Learning with a child with special needs. What do typical children and society
gain?” Abstract: Our society goes on to say that children with special needs will study
alongside typical children in general education schools. This possibility frightens so many -
educators, parents, sometimes (but rarely) also children. However, being together, including
children, has indescribably many important benefits for every child, for educators, for society
as a whole!?** Representatives of the movement "We do not want to burn out"??® and the social

project "Children are not born with prejudice"??® will talk about this in the discussion. (2020)

2. Charity campaign "Angels over Latvia" (Engefi par Latviju). The sincerest charity campaign
invites everyone to become guardian angels of children, giving what is really important - the
opportunity to be healthy and happy. The funds donated during the campaign will provide
assistance to children by ensuring therapies, medications, aids, equipment, as well as
innovative treatment and assistance in emergencies. The charity campaign takes place from
November 12 to January 12. However, on December 22, viewers TV channels of TV3 and

LNT will be greeted by a special Christmas concert.??’ (every year since 2007)

224 https://festivalslampa.lv/Iv/programma/pasakumi/1339

225 https://www.facebook.com/messaviemberniem/posts/2411694992387018/

226 http://news.lv/Kurmenite/2019/02/28/berni-nepiedzimst-ar-aizspriedumiem

227 https://skaties.lv/engeli/
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3. Charity campaign "Goodness Day" (Labestibas diena) - Every year with the help of the
"Goodness Day" campaign we have been able to change the lives of many children and their
families. This year, in a social campaign donors donated funds to help 48 children whose
health needs support and that is not paid for by the state.??® (every year since 2007)

4. The Children's Hospital Foundation continues the charity campaign "I undertake™ (Es
apnemos) to help 40 children with AST provide early intervention. The funds donated during
the campaign will provide assistance to children by providing therapies, medications, aids,
equipment, as well as innovative treatment and assistance in emergencies. Data from the
National Health Service show that in 2019, there were 2 369 children in Latvia who were
diagnosed with an autism spectrum disorder (AST), Asperger's syndrome, or mixed specific
developmental disorders. These children are supported by donor support, as most often the
treatment is not paid for by the state. Negotiations have started with the Ministry of Health and
the Ministry of Welfare on helping children with AST, Liene Dambina, head of the Children's

Hospital Foundation, informed in a press release.??® (2020)

5. From June 29 to July 13, it will be possible to follow the analytical research project "Eternal
Children" (Mazigie bérni) on the social media and media "Re: Baltica". Journalists will find out
what the state's position is and what still should be done to improve the lives of families with
severely ill children. What does it mean to dedicate life to someone else's life? To deal with

your own forces, to ask someone for help or to make unthinkable decisions?%° (2020)

6. The charity initiative — “We will give 40 children the opportunity to live normally!” (Més dosim
40 bérniem iespéju pilnvertigi dzivot!) To provide therapy for 40 children with AST under the

age of 5. 100,000 euros are needed! The aim of the campaign is to raise 50,000 euros in

228 nitps://skaties.lv/labestibasdiena/jaunumi/

229 https://www.Ism.lv/raksts/dzive--stils/vecaki-un-berni/berniem-ar-autiska-spektra-traucejumiem-nepieciesams-valsts-

apmaksats-pakalpojums.a368816/

230 https://www.Ism.lv/raksts/zinas/latvija/ar-mediju-projektu-muzigie-berni-velas-panakt-izmainas-smagi-slimu-bernu-

aprupe.a365272/
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donations, which will be doubled by the EBRD / EBRD *, thus helping 40 children! (European
Bank for Reconstruction and Development).23! (2019)

7. The Autism Cabinet and the Children's Hospital Foundation are releasing a new series of
videos that discuss not only the issues of AST and sensory perception but also the causes of
autism, rehabilitation methods, and much more.?*? (2019)

8. Parents of children with special needs ask for the support of the President. With the slogan
"We do not want to burn out" (Més negribam izdegt), parents want to draw attention to the fact
that they need support. In the video, they do not ask for benefits, but for support,

understanding, respect, and acceptance. 2% (2019)

9. The "High Five" (Dod pieci) social campaign, which each year selects a group of society
who need help and support, to collect donations (radio DJs live in a glass house for a week
and invite well-known people, politicians to the conversation or performance. Donations are
collected by voting for the songs played on the radio). And so, in 2015, the campaign “Families
with specially cared for children - noticed and better understood” (Gimenes ar ipasi
aprapétajiem bérniem — pamanftas un labak saprastas), inform: “We called to see families
with seriously ill children and give families the opportunity to receive a special assistant /nanny
for their seriously ill child.” EUR 139,445.42 were donated, which allowed to provide a special
assistant for 48 children in 2016.23* (every year since 2014)

231 https://www.bsf.Iv/Iv/ziedot/kam-ziedot/labdaribas-iniciativa-dosim-40-berniem-iespeju-pilnvertigi-dzivot

232 http://www.autismsberniem.lv/lv/materiali/video-materiali

233 https://www.piesaiste.lv/2019/11/ipaso-vajadzibu-bernu-vecaki-ludz.html

234 https://dod.pieci.lv/arhivs/2015
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Bunrapus

ABTopu: AHgpeaH Jlasapos (CHL, ,Acounauuna Mapusa Kiopn — MCA), npod. anH. CHexaHa
Mnneea u acucteHT A-p Banepua ButaHosa (Codumicku yHusepcutetT "CB. KnuvmeHT

Oxpwuackn")
Karin Russell®® gecvHnpa neT npuHLumMna, KOUTo cpeLlame AHEC B COLManHTe Meamu:

o CbTpygHUYECTBO: U3MON3BAHE HA KONEKTUBHO pa3y3HaBaHeE;

o Pa3skas: xapakrtepuanpa ce ¢ TpaHCMeaueH paskas (TEPMUH, U3MNon3BaH OT XeHpu
IxeHkuHe B ,KynTypHO conmxaBaHe);

o [MpepnpuemavecTBo: Bkaame npobnem, puckyBame ga onMtaMme Hewlo HOBO Npu
peLlaBaHeTo My;

o CbsgaBaHe Ha MOEHTUMYHOCT: Ha Nuua, Mapkn, OpraHn3aumm;

o KynTypa: oHnamH Kyntypa, Kakto U MeXAYKynTypHa KOMYHUKaLUNA, HANOXeHN OT
rnobanHmns xapakTep Ha OHNamH KOMyHUKaLUUSTa.

Hakown oT kntoyoBuTe beHKLI,VII/I Ha couuanHuTe Mmegum B obnacTTa Ha o6pasoBaHmeTo ca:

o [MpepocTtaBsa Bb3MOXHOCTM 3a KOMYHMKaUMS Mexay rpynun xopa. Coliectsysat
MEeXaHN3MK, KOUTO MO3BONSBAT Ha rPyNUTE NO UHTEPECK Aa Ce CBbP3BaT No
€MNeKTPOHEH NbT - Aa CreasT Kakso NpaBAT 3aefHo U fa npernexjaT gencreusaTa
Ha gpyruite B rpynara.

o [MosBongBa KOMyHMKaLMS MEXOY MHOIO Xopa.

o AKo aBTOpUTE XenaaT, TAaxHaTa paboTta moxe ga 6bae npegocTaBeHa Ha
ocTaHanaTa 4acT oT undposus CBAT. [JOCTbNBLT € KaKTO 3a eKCnepTyn, Taka u 3a
HayMHaeLwm 1 UM No3BonsiBa ga paboTaT 3aeaHo.

o OcurypsiBa cbbupaHe 1 cnogensiHe Ha pecypcu.

235 MNeTkKoB, C. (2011). Posiama Ha coyuanHume meouu 8 06pa3o8aHuemo.
http://ebox.nbu.bg/ssc12/index2.php?id=ne3/05.%20Stoyko%20Petkov.htm&z=%D0%A0%D0%BE%D0%BB%D1%8F%D1%82%D0%B0%20
%D0%BD%D0%B0%20%D1%81%D0%BE%D1%86%D0%B8%D0%B0%D0%BB%D0%BD%D0%B8%D1%82%D0%B5%20%D0%BC%D0%B5%D0
%B4%D0%B8%D0%B8%20%D0%B2%20%D0%BE%D0%B1%D1%80%D0%B0%D0%B7%D0%BE%D0%B2%D0%B0%D0%BD%D0%B8%D0%B5
%D1%82%D0%BE&Nn=4.%D0%B3%D0%BB.%20%D0%B0%D1%81.%20%D0%B4-
%D1%80%20%D0%A1%D1%82%D0%BE%D0%B9%D0%BA%D0%BE%20%D0%9F%D0%B5%D1%82%D0%BA%D0%BE%D0%B2,%20%D0%9D
%D0%91%D0%A3
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o OcurypsBa cpeacTBa 3a cbbupaHe Ha MmaTepuanu, KOUTO ca BUHAru Ha
pasnosioxeHune.

o OcurypsiBa CbTpyAHMYECTBO MEXAY y4acTHMLMTE B CbOMpaHeTo 1 Beye He cTaBa
BBNPOC 3a 3HAHWUA, OrPaHNYEeHN OT UCTOPUYECKM M3rpadeHn Bb3rnean 3a y4yebHure
nporpamu. Mima HOBM Ha4YMHK 3a OpraHn3npaHe u HammpaHe Ha nHdopmMaums,
KOATO NpeAcTaBnsiBa MHTEPEC 3a BaC M rpynuTe, C KOMTO CNnoaenaTte BalumTe
NHTEpecwu.

o MoxeTe ga nsbepete MHPOPMaALMOHHUTE NOTOLUMN, OT KOUTO Aa bbaeTe
NHOPMUPaHN N nHOPMaUuATa Aa uasa npuy Bac, a He Bue aa a Tbpcute. OcBeH
TOBa € Bb3MOXHO Aa npocreasiBate AeMHOCTTa Ha BalLMTe KOferu OHManH.

o MeananHaTta rpamOTHOCT Han-4eCcTo Ce CBbp3Ba C Pa3BUTUETO HA KOMMNETEHTHOCTH
B HOBWUTE TEXHOSOMUN W BKINIOYBA YMEHUATA 3a NpaBuIiHo pasbrvpaHe Ha megunte
KaTo cpefa, cpeactea n cbabpkaHue. KomnnekcoT, AedrHMpaH TOMNKoBa LLMPOKO,
CbC CUrYPHOCT BKINIOYBA MHCTPYMEHTU 3a yrpaBreHue Ha MmeguuTe - yMeHus 3a
paboTta ¢ MHPOPMALMOHHM N KOMYHUKALMOHHN TexHonorumn (UKT), ymeHusa 3a
N3non3BaHe Ha MeauuTe 3a PasnuyHN Lenn 1 B PasnmyHn KOHTEKCTH, YMEHMS 3a
TbpCeHe, NPOBEPKA U pasnpocTpaHeHne Ha nHdopmMaLms . TOM CbLLO Taka
BKITHOMBA KOMMNETEHLMUTE, MPOM3TUYaLLM OT LMdpoBOTO 0bpasoBaHme U
LNPOBOTO rpaXkaaHCTBO, TEPMUHM, YECTO M3MNON3BaHN KaTo EeKBUBANEHTHU, Makap
N Oa HOCAT HeMarko pasrnuku.

o Bwb3 ocHoBa Ha uyanaTa CnoXHOCT Ha ANCKYTUpaHUTe Nnpobnemun, pasBUTMETO Ha
MegunHaTa rpaMoTHOCT KaTo pa3bupaHe, oBnaasiBaHe v NpenofaBaHe - Ha
pa3nu4Hn eTanu 1 Bb3pacTu - € TpyaeH npouec. CnegoBaTtenHo Tasu gucepraums
BKITH04BA OCHOBHUTE AeUHNLMM, KOUTO U3rpaxaaT CbLLHOCTTA Ha (gurutanHara)
MegunHa KOMMNETEHTHOCT, KaTo CbLUEBPEMEHHO Ce nNpocneasasar no NbTa Ha
ecTecTBeHaTa uMm esonounsa. Hapepn c ToBa, TeopeTudHaTta 4acTt oT paboTarta
npeacTaBa MHOXECTBO A00OpM NPaKTMKM Ha Pas3nNu4HM CTpaHu, Kato cbbupa m
aHanuaunpa 6oratusa onuT, 3anerHan B OCHOBaTa Ha TOBa, KOETO € NpeACTaBeHo B
NpakTU4eCcKoTO n3cnenBaHe - paspaboTBaHe Ha MoAen 3a YCTONYMBO BHEAPSABAHE
Ha nporpama 3a obyyeHune No MeauiriHa rpamoTHOCT. Tasn nporpama oTyuta
n3nckBaHnsaTa Ha EBponenckns cbio3 B obnactra Ha umdpoBoTo obpasoBaHme U
rpakAaHCTBOTO KaTo KroYOBM (DAKTOPM 3a Bb3XOAALLO MHOMBUOYATHO pa3BuTmne u

B CbLLOTO BpeMe 3aror 3a ehekTMBEeH pacTex Ha ObpXKaBUTE-UYNEHKN.
253



Y@
MyHub 604454-EPP-1-2018-1-LV EPPKAS-IPI-SOC-IN 2"

o Bbnpekn ye e HeocnopmMmMo, Ye U3NoN3BaHETO HAa UHPOPMALMOHHMN U
KOMYHWKaLMOHHN TeXHONOormm B rmobaneH mawab HenpekbCHATO pasLimpsisa CBOS
06xBaT, KaKkTo B NOCOKM, Taka 1 B AbN604YMHa, BCE OLe B MHOroO 4acTu Ha cBeTa,
BKIOUUTENHO M B Bbnrapus, He e 4OCTaTbYHO SICHO (MK NOHE He SICHO pas3bupa
Ce) Kak HOBMTE TEXHONMOMMM NnomaraTt Ha xopaTa Aa morat ga obuwysaT no-gobpe n
No-XyMaHHO, a OCb3HAsAT, Ye YCBOSIBAHETO Ha Te3n TexHonornm Tpsabea aa 6bae
No-CKOPO CPeACcTBO, OTKOSIKOTO KpalHa uen. boratcTBoTo OT MHpopMauus,
AOCTbMNHA Ypes3 MegumnTe U TEXHONOrMUTE, HE rapaHTupa no-Bucoka
MHPOPMMPAHOCT Ha OOLLECTBEHOCTTA.

o ToBa - Ha NpbB Nornea napagoke - NpeacTaBnsBa cepmosHa 3ansaxa 3a
AeMoKpaumsaTa - He OT HaCUIICTBEHA aTaka, a OT anaTusi, MaCUBHOCT U NMPUBUKBAHE
A0 pa3npocTpaHeHne n nsnaraHe Ha HeBsipHa nHdopmauus. C gpyru gymu,
TEXHOJTOTMYHUAT MPOrpec, HaBNMM3aHETO Ha MeaunTe BbB BCE NMOBEYE U MOBEYe
acneKkTu Ha XnBOTa npaeu noTpebutenute um Bce no-ys3sumu. CrniegoBaTternHo
rpakgaHuTe TpsabBa ga MMmart cnocobHOCTTa Aa U3nonaeart U Aa ce Bb3nonssar oT
MeaunTe N a He CcTaBaT XXepTBa Ha (hanwmem HOBUHKU, MaHunynauum 1 3abnyau,
T.e. XopaTa TpsaAbsa Aa NpnaobuaT HOBU KOMMNETEHLNN, N3rpaxgankm eCTeCTBOTO
Ha MeaunHaTa rpamMoTHOCT, YMEHUSA 1 Harnacu, KOMTO HAOXBbLPMAT TPaAULMOHHA
rPamMOTHOCT.

o HaweTto pa3bupaHe 3a meguiiHa rpaMOTHOCT € - Aia, HUE ro BuXKaame KaTo
LusinocteH obpasoBaTteneH NoaxoAd, KoMTo TpsibBa aa ce Npunara npu
npenogaBaHeTO MO BCUYKMN NPegMeTH; KaTo CPeAcTBO, NO3BOMSABALLO
N3MNoN3BaHeTo Ha Meamn U ULMPOBU TEXHOMOMMN KaTO MHCTPYMEHT 3a KPUTUYHO
mucneHe. C gpyrm aymm, Kato MeTogosorns 3a pasbupaHe, osnagssaHe u
yrnpaBneHne Ha CBeTa Ha 3HAHMETO, B KOATO MeaunTe ca HaleTo PbKOBOACTBO,
meTogonoruns 3a obydeHme n npenogasaHe, HO CbLLO Taka M 3a Bb3X04SLLO
FNIMYHOCTHO M NPOHECUOHAITHO pa3BUTUE.

o ,CoumanHute Meamu He HW y4aT Ha Ananor, 3aLoTo KaTo rv u3nonssame, Hue
MHOrO fiecHo n3barsame ga Bnv3ame B HaKakBu cnopose ... OCBEH TOBa NOBEYETO
X0pa M3non3eart coumanHuTe meaun, 3a aa He ce obeauHaBaT, Aa He paswupasar
Kpbrosopa cu, a HanpoTuB,, pa3bueaT ganey "oT 30Ha Ha KOMMOPT, KbAETO
€[VHCTBEHMTE 3BYLN, KOUTO YyBaT, Ca OT €XOTO Ha COBCTBEHMSI UM rnac, a

€ONHCTBEHOTO, KOETO BMWXAAT, Ca OTpaKeHNATa Ha cobcTBEHUTE UM NnUA.
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CoumanHuTe Meaum ca MHOro NOMe3HU - Te HU Npeanarat rapaHTMpaHo
ypoBsoricTBue. Te cbluo ca kanaH. "(Kpacumup Bbvnyes, MUHUCTBLP Ha
obpasoBaHMeTo U Mnagexta, benrapus).

Mpymepu:

o www.priobshti.se - https://priobshti.se/category/kampanii/kampaniya-2019

Toan oHnawH nopTtan e cb3gageH ot PoHpauma "Amepuka 3a Bbnrapua" n LleHTbp 3a
nprnobwasawo obpasosaHme Codus. Tam yumtenu, yyawm n poautenn moraT ga HamepaT
MHOrO HauMWOHasHU pecypcu, Kasycu, NPenopbkM, Urpu 1 pecypcu, KoMTo nognomarar no-

HaTaTbLWHOTO nNpunaraHe Ha I'IpI/l06LU,aBaLLI,OTO o6pasoBaH|/|e B 5bnrap|/|;|.

Ot 2016 r. Bcsika roguHa ce npoeexaaT [HM Ha BKMAOYBAHETO nofd MoToTo ,Heka 6baem no-

no6pwu!

MwuHanata roguHa ¢okycbT Oelle Bbpxy geuata M B3aUMOOTHOLUEHMSITA Mexay TsX.
HaumoHanHo npeacTaBUTENHOTO NpoyyYBaHe Ha 6rarocbCTOAHMETO cpea CeaMOKNaCHNLNTE,
npoBedeHo npe3 2018 r., HM nokasa gocta obesnokouTenHa cratuctuka, de 44,7% ot

ceaMOKNacHMUMUTE He BAPBAT, Ye TeXHUTE CbyveHnum ca gobpm xopa.

C kamnaHnus 3a 2019 r. Te rm NnpeansBukaxa aa 6vaat no-gobpun eanH kbm Apyr. OCHOBHOTO
rnocnaHue Ha nHuumaTnBaTa Gelle ga TbpcuM 40OPOTO, 3aLl0TO TO € HAaBCSKbAE OKOMO Hac,

cTura Ja umame o4v fa ro BUAuUM.

10 OT Hal-BbIMHyBalLUMTE UCTOpUM OsiXxa BKIHOYEHW B creumaneH BUOEOKNUM Ha kKaHana
Aide.BG.

Kato 4act ot kamnaHusaTa Te opraHnsnpaxa gse CbCTe3aHua 3a y4dYeHuun n ydmtenm ot

usnaTa cTpaHa.

o www.ucha.se — https://ucha.se/motiviramse/razlichni-ne-bezrazlichni-rezultati/

MnaTtdopmaTta ce cbeTom oT Hag, 16 000 Buaeo ypoka n Tecta, OTroBapsiLLm Ha opuumnanHaTa

yynnuiiHa nporpama.

Ucha.se npoBege HaunoHanHaTa cu kamnaHus ,Pa3nuyHn, He 6e3pa3nuyHn® B TbpceHe Ha

o0 esuk MeXay noKoneHudATa. 3a Tasn uen nposegoxme I'IOLI,pO6HI/I npoy4yBaHuA, KOUTO
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nopauvrHaxa TemMarta 3a pasfimkata B KOMyHUKauuAaTa Mexay poauntenn n ydeHmum mn Kak T4

MOXe Aa 6bae npeoaonsiHa.

I'IpraTa cTbrnka bewe ydeHunuuTe n poauntennTe ga cnogendat B KakBO BApPBAT U KAKBO €

BaXHO 3a TAX.

o https://www.unicef.org/bulgaria/%D1%82%D0%B5%D0%BC%D0%B8/%D0%B4%
D0%BE%D1%81%D1%82%D1%8A%D0%BF%D0%BD%D0%BE%D1%81%D1%8
2-%D0%B8-
%D0%BF%D1%80%D0%B8%D0%BE%D0%B1%D1%89%D0%B0%D0%B2%D0
%B0%D0%BD%D0%B5

Cneumanuctute n pecypcHuTe yuuTenun, pabotewm C geua C yBpexaaHusi, siCHO ca
yCTaHOBUIM HEO6XOAMMOCTTaA OT AOMbIHUTENHA OHNANH NOAKPEeNna KakTo 3a Aeua, Taka u 3a
yuitenn wn poautenn. B oTroBop Ha Tasnm Hyxga YHUUE®, B napTHbOpPCTBO C
MwuHnctepctBoTO Ha oOpasoBaHveTto M PernoHanHus uUeHTbp 3a npuobliasaluo
obpasoBaHne Codwms-rpaa, Lie cb3gade OHMavH MHTepakTUBHaA nnatdgopma, KoATo Aa
HanpaBn 00pa3oBaHMETO MO-AOCTBLMHO 3a Aeua C YBPEeXOaHUs U TEXHUTE Y4uTenu u
CEMENCTBA, B TACHO CbTPYAHUYECTBO CbC CbOTBETHUTE NpodecnoHanmcTn. Te we moraT aa
npnaodusaT 3HaHuMs U pecypcu, 3a ga 6baart owe no-nonesHun 3a geuatra. YHULE® we
BKITHOUM NPOCOECMOHANMNCTK, yYUTENM N poauTenn B pa3paboTBaHeTo Ha nnatdopmara, 3a aa

naoeHTndmumpa Han-gobpe cneundmryHNTE HYXXAM Ha geuaTa.
Mo BpeMe Ha Ta3n kamnaHus Te npeanoxuxa:

o Bwnpeo yuebHu maTepmanu n pecypcu 3a geua CbC cneumanHm obpasoBaTenHu
noTpebHocTu, pa3paboTeHn OT NCUXONo3u, loronean U yuutenu, ogobpeHn ot
MwWHNCTEPCTBOTO Ha 0OpPa3oBaHNETO U HayKaTa;

o WHcTpymeHTH 3a 0byyeHne Ha npodecrnoHanmucT n pogutenu nog dopmarta Ha
NpakTUYeCKn MaTepmanu, OHManH CEMUHaPU U OUCKYCUKM 3a POAUTENN;

o B1B3MOXHOCT 3a CbTPYAHMYECTBO MEXOY CEMENCTBOTO M NpodecnoHanucTuTe ¢

hOKyC BbpXYy MHOUBMAYANHUTE Y4eOHU HYXaW Ha AeTeTo;
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Belgium
Contributor: Karel Van Isacker (PhoenixKM BVBA, Belgium)

At this moment, any campaign promoting the M-Decree is absent as the decree itself will be
revised. However, online, via social media, parents, and teachers have grouped to express

their concerns, as well as to support each other.

Below are some of these initiatives.
M-Decreet: zorgen m
om 'het kind' J(et %
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WANNREr LR ekAAr urer 2en, 28t k e By {#:846:mensenoigen di
AL Elke Schellekens en 2 andere vrienden
kinderen ueer ferug op de rais. k ben een et
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Cyprus

Contributors: Marianna Gregoriou, Angelos Nicolaou and George Milis (EUROCY

Innovations Ltd, Cyprus)

In Cyprus, professionals, parents, and non-profit organisations are promoting awareness of
inclusive education mainly using social media (Facebook, YouTube, etc.) and other traditional
media (radio and TV programmes).

Cypriot Club on Inclusive Education (KOEE)

The Cypriot Club on Inclusive Education has created a Facebook page named “Diversity is
the rule, not the exception” to promote and connect people who share the same belief. Aimost
two thousand people follow and like this page. They use the page to announce different

seminars, actions, and events regarding Inclusive Education, which in most cases are open
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to the public. The last announcements were related to seminars, like: The Inclusion and the
smooth transition of children from kindergarten to primary school; Supporting children in the
general classroom; The role of the special educator; The role of the special educator in the
special unit and Civil Rights to Disability Rights.

More information at:

https://www.facebook.com/%CE%97-
%CE%94%CE%B9%CE%B1%CF%86%CE%BF%CF%81%CE%B5%CF%84%CE%B9%C
E%BA%CF%8C%CF%84%CE%B7%CF%84%CE%B1-
%CE%B1%CF%80%CE%BF%CF%84%CE%B5%CE%BB%CE%B5%CEY%AF-
%CF%84%CE%BF%CE%BD-%CE%BA%CE%B1%CE%BD%CF%8C%CE%BD%CE%B1-
%CE%BAY%CE%B1%CE%B9-%CF%8C%CF%87%CE%B9-%CF%84%CE%B7%CE%BD-
%CE%B5%CE%BE%CE%B1%CE%AF%CF%81%CE%B5%CF%83%CE%B7-
189511614517024/

“I live, so | exist” radio show of the University of Cyprus

“I live, so | exist” is a weekly radio show created and produced by the University of Cyprus
students on the radio station of the University of Cyprus (ucyvoice95.2). They invite
professionals who speak about disabilities or people who encounter disabilities. One of the
latest speakers was a teacher who spoke about “Disability in the school context: Education

for the acceptance and overthrow of stereotypes.”

People can listen to the show through radio (95.2) or using the Ucyvoice app (for smartphones)

or through the website of the radio station of the University of Cyprus.

More information at: http://www.ucy.ac.cy/ucyvoice/

Inclusive Education in Cyprus

Inclusive Education in Cyprus is a public group created on Facebook by a group of teachers
who support the education of all children in general school. “Unified Education is a matter of
values and human rights”, as Len Barton said. They use this group to announce seminars and

provide material, share video links of people who encounter disabilities. One of the latest
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videos they shared was about a deaf woman who explained how her everyday life went by,
what struggles she faced, etc.

More information at: https://www.facebook.com/groups/388693039765/

“Mazi” non-profit organization

“‘Mazi” (translates to “Together) is a non-profit organization, linking people with disabilities,
teachers, and parents, who can share their views regarding inclusive education. They use
their Facebook page not only to raise awareness, but also to inform regarding their events,
such as the “Autism in the air”, where sixty children with autism, along with their guardians,
visited Larnaca Airport to take part in a special 20-minute flight with Cyprus Airways. The aim
of this event was to deliver the message that children with autism can experience travelling,
but also for professionals to share their stories regarding the coronavirus crisis.

More information at: https://www.facebook.com/syndesmos.mazi/

Road to Inclusive Education

A Facebook public group named “Road to Inclusive Education” aims to promote educational
reforms, so that all pupils are included in the general school, regardless of nationality, religion,

culture, behavioural and learning issues.
Their specific goals through this group are to push towards:

o Re-training of all teachers in differentiation and inclusion.

o The school principals to ensure that differentiation strategies are provided in all
classes to all children, and not just to children with disabilities.

o Creating the position of an inclusion coordinator, who will be responsible for
creating behavioural and educational goals, establishing/upgrading the list of
children with special heeds and behavioural problems, and providing teachers

advice on differentiating and involving pupils.
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o The school psychologist to evaluate pupils and provide advice to the person in
charge.

o The school assistant, who must always been trained regarding special needs, and
must also act as a teachers’ advisor regarding the lesson, the behaviour, and the
differentiation strategies in the class.

o Only pupils with serious behavioural problems (aggression, self-harm, etc.) be
recommended to be placed in special schools.

o Informing parents about inclusive education and its benefits.

o The ministry to provide educational objectives in each subject and not dry
knowledge in books to give teachers the freedom to create unique courses and
schools.

They are posting videos and other material to promote awareness about inclusive education
and what education should look like.

More information at: https://www.facebook.com/groups/831610846979036/permalink
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European level
Contributor: Karel Van Isacker (PhoenixKM BVBA, Belgium)

According to article 30 of the European Social Charter, the State parties undertake to take
measures to promote the effective access of persons who live or risk living in a situation of

social exclusion or poverty, as well as their families, to, in particular, education.

European countries follow EU regulations, however, member states are sovereign in their
domestic regulations. There is no consensus in the case of inclusive education, with various

types of implementation across Europe.

A 2018 publication by the Council of Europe®® provides a very complete overview of several

initiatives taken in various European countries to address inclusive education.

More information may be found through the European Agency for Special Needs and Inclusive

Education?*’, the online compendium of good practices>*® set up by the European

236 Study on inclusive education in Europe and in the Republic of Moldova: reasonable accommodation, access
to education and non-discrimination, 2018, Council of Europe, https://rm.coe.int/study-on-inclusive-
education/1680932033

237 See in particular European Agency for Special Needs and Inclusive Education, 2017. Raising the
Achievement of All Learners in Inclusive Education: Lessons from European Policy and Practice. (A. Kefallinou
and V.J. Donnelly, eds.). Odense, Denmark ; See also the Eurydice network which supports and facilitates
European cooperation in the field of lifelong learning by providing information on education systems and policies
in 38 countries and by producing studies on issues common to European education systems ;
https://eacea.ec.europa.eu/national-policies/eurydice/home_en

238 Delivered by an expert working group on promoting citizenship and common values;
https://ec.europa.eu/education/compendium
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Commission, and also online collaborative platforms?® funded by the European Commission
bringing education and training professionals together?4,

npe,D,I/I3BVIKaTeJ'ICTBa Nno Obp>KaBn

Latvia
Contributor: Dita Nimante (University of Latvia, Latvia)

Although Latvia has made important steps both in developing proper legislation to support
inclusive education and to implement good inclusive practices, there are still a number of

challenges and issues that need to be addressed:

o lack of data about inclusive education241,

o insufficient systemic approach to the implementation of inclusive education in all
levels of education242,

o lack of transparency in the financial provision for inclusive education; the research
reveals that special schools are better equipped with methodological and other
learning materials, technologies than regular schools. There is an identified need
for teacher development programmes, as regular school teachers lack knowledge
and support if there is a pupil with special needs included in the classroom?243,

239 The platforms are spaces where education and training professionals can share ideas and experiences, learn
new approaches or techniques from their peers and discuss big challenges faced by their colleagues around
Europe; https://ec.europa.eu/education/initiatives/collaborative-platforms_en

240 See also European Network on Inclusive Education and Disability, IncluD-ed (2012), Inclusive education and
disability: Good practices from around Europe, P.A.U. Education and Barcelona, available at http://www.includ-
ed.eu/sites/default/files/documents/inclusive_education__disability. good practices from_around_europe.pdf.

241 Apvienoto Naciju Organizacijas Bérnu tiesibu komiteja (2016). Nosléguma apsvérumi par Latvijas tre$o lidz piekto
periodisko zinojumu [Concluding remarks on Latvia 's third to fifth periodic report]. 29.01.2016.
http://www.Im.gov.lv/upload/berns gimene/crc ¢ Iva co 3-5 22983 e Iv final-2.pdf

242 Rozenfelde, M. (2016). Skolénu ar specialajam vajadzibam ieklausanas visparéjas izglitibas iestadés atbalsta
sistéma. Promocijas darbs. Riga: LU.

243 Rag8evska, M., Nimante, D., Umbrasko, S., Simane, |. Martinsone, B., Zukovska, |. (2017). P&tijums par
bérniem ar specialam vajadzibam sniedzamo atbalsta pakalpojumu izmaksu modeli ieklaujoSas izglitibas
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o insufficient system of identifying children with special needs in general education
schools244,

o segregated forms of education for children with special needs, insufficient support
for children with special needs in regular schools, lack of human resources (for
example, assistants), teachers’ insufficient readiness to work with children with
special needs245.

Bbnrapus

ABTopu: AHgpeaH Jlasapos (CHL ,Acounauunsa Mapus Kiopn — MCA), npod. anH. CHexaHa
Mnnueea un acucteHT A-p Banepua Butanosa (Codumicku yHusepcuteT "CB. KnvmeHT

Oxpwuackn")

MNpe3 nocnegHuTe rogvHn bBbarapya nonoxu ycunua 3a  npeojonsiBaHe  Ha
npeausBuKaTencreara, npea KoMTo e u3npaBeHa obpasoBatenHata cuctema -
AVCKpYMUWHaUUS, cerperauvs U MapruHanusauusi, Ype3 BpblyaHe Ha BCWMYKM Jeua B
yyunuuwiata, Tesu C yBpexaaHud, cneuuanHu obpasoBatenHu notpebHoctn (COI) wu
ManuuHcTBeHn pdeua. PaspaboTrBaTr ce HOPMaTUBHM W CTpaTErMyeckn [OOKYMEHTW,
CbObpXKalLM MEpPKM CpeLly NPeXaeBPEMEHHOTO HanyckaHe Ha yuYunuiie, Kakto 1 Bbnpocw,
CBbp3aHu C pa3BMUTUETO Ha NedarorMyecknus NepcoHarn, 3acsaraly eanH OT BaXHUTE (OOKyCH
B obpasoBaTenHuTe MOMUTUKM, @ MMEHHO npuobliasawoTo obpasoBaHne. MHOXeCTBOTO
npeamn3BMKaTencTBa ca CBbP3aHM C MHOrMo cdepu Ha XMBOTA, HO hakT e, ye BCUYKK

Bb3MOXHOCTU Ce N3NOon3BaT 3a TAXHOTO npeoaonsaBaHe, TbIA KATO OMaKBaHUATa ca OCHOBHAaTa

TstenoSanas konteksta. (Projekta Ilguma Nr. ZD2017/20386, projekta LU registracijas Nr. L-20386-ZR-N-040) LU.
http://www.izm.gov.lv/images/izglitiba_visp/IZMiepirkumamLUPPMFgalaparskats08122017.pdf

244 RagBevska, M., Nimante, D., Umbrasko, S., Simane, |. Martinsone, B., Zukovska, |. (2017). Pé&tijums par
bérniem ar specialam vajadzibam sniedzamo atbalsta pakalpojumu izmaksu modeli ieklaujoSas izglitibas
Tstenos$anas konteksta. (Projekta liguma Nr. ZD2017/20386, projekta LU registracijas Nr. L-20386-ZR-N-040) LU.
http://www.izm.gov.lv/images/izglitiba_visp/IZMiepirkumamLUPPMFgalaparskats08122017.pdf

245 Beizitere, I., Grumolte-Lerhe, I., Ziemane, I., Valtenbergs, V. (2020). leklaujo$a izglitiba bérniem ar
specialam vajadzibam Latvija [Inclusive education for children with special needs in Latvia). Latvijas Republikas
Saeima. https://www.saeima.lv/petijumi/leklaujosa_izglitiba_berniem_spec_vajadzibam_Latvija.pdf
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Len ga ce cb3gane NoAkpensiia yYmnuiuHa cpefa 3a geuara, Ypes noaxoasio obyyeHve u
obpasoBaHue B npoLieca, No-rope BCMYKO B MONI3a Ha AETETO, HErOBUTE / HEMHUTE HYXAMW,
NHAMBMAOYANHOCT, HEroBUTE cneumdukn, C KOMTO BCUYKM HME He caMmo Liie ce Cbobpasnm, Ho

1 we paboTtum, 3a fa 6bAEM B LLEHTbpa Ha pa3BMBaLLa ce U YCTOMYMBA TEHAEHLMS.

Ycunuara Ha yqautenute, AMpekTopuTte, cneynarimctuTe no niaHnpaHe Ha O6pa3OBaH|/1€TO n
EeKCNnepTnTe, Kakto n Ha nornmTuumTe U npaBuUTESNICTBOTO Tpﬂ6Ba Aa 6boart B cMUCbLI Aaa
paGOTﬂT B nogkKpena Ha BKMK4YBaHETO Ha BCAKO AOeTe B Ka4YeCTBEHO o6pasoBaHme n aa

rapaHTupart, 4e:

e Bcsiko gete ce 3anvcea HaBpewme;

e Bcsko gete yum 1 noctura pesynrtati oT oby4eHUeTo;

e Bcsko gete e nogkpeneHo oT ePeKTUBHO 1 epuKacHO ynpasreHue.
OcHoBHWTE Npean3BMKaTeNCcTBa ca CBbpP3aHu C TpaHchopMaumaTa Ha dusmdeckaTta cpeaa,
pasBMTMETO Ha YMEHMs B YyuyuTenute W npenogaeatenute W MNPeAoCTaBsHETO Ha
cneuvanuanpaHa noAkpena OT  MCKUXOMo3W, Joronegu W cneumanHu  yuyuTenu.
Pa3paboTBaHETO M NpunaraHeTo Ha YYWUSMLLHM NPOTOKONM 3a NPEeBEHLMS HA HacunueTo,
KOMTO momaraT Ha yuyunuiuiaTa aa marpaxaat npuoblyasalla n 6esonacHa cpefa, Cbllo ca
MHOro npuBeTcTBaHu. PaspaboTBaHeTo U npunaraHeTo TpsibBa [Jda OTroBapAT Ha
VHOMBUAOYANHUTE HYXXOW Ha KOHKPETHU YYeHULM U Bb3MOXHOCTTA Aa yyaT BbB (POPMU Ha
obpa3oBaHue, pasnuYHU OT eXeOHEeBHU |/ VMHAMBWAYaNHW, KOMOWHWpaHW, He3aBUCUMM.
TemaTta 3a cneuyuanuctute u yuutenute, pabotewm B obpasoBaTenHata cuctema B
Bbnrapus, HeobxoaumocTTa oT npugobuBaHe Ha HOBM HEOBXOAUMWU KOMMETEHLMKU, KOUTO
OGuxa yBenuUUnM TsXHaTa YyBCTBUTENHOCT KbM pasnunynsTa, BCe Olle € MHOro Marko

3acerHaTa.
Belgium - Flanders (see M-Decree section for extensive reporting)

Contributor: Karel Van Isacker (PhoenixKM, Belgium)
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The M-decree?#6:247.248 has ensured that the right to inclusion and reasonable accommodation
has been strengthened and discussed in the educational world. After years of debate on
inclusion, the M-decree is a first step in the implementation of the International Convention on
the Rights of Persons with Disabilities (IVRPH). The dynamics that have been stimulated by
this are valuable.

Even though not everything is running smoothly, Flanders has left the standstill mode with the
M-decree. The M-decree contains many impulses that promote inclusion: it strengthens the
enrolment right and anchors the right to reasonable adjustments in education legislation; it
promotes a social view of disability thanks to the introduction of action-oriented working, acting
within a care continuum and action-oriented diagnostics; and it tightens supervision of the
reference to special education. It becomes important to maintain and strengthen those positive

elements.

However, the implementation of the M-decree happens with very variable success in schools
and centres for learner guidance (CLBs). The professionalism and willingness to realize
inclusion are not equal in size everywhere. Much depends on the extent to which schools
invested in basic care and increased care before the M-decree. The minimum quality of care
that is the foundation for inclusive education has not been developed in every school as may
be expected. This makes it a common practice to choose special education as a solution “in
the interest of the child”. Parents' testimonials indicate that this often happens before inclusion

had a real chance.

CLBs are in a difficult position if there is no willingness to achieve inclusion and if the quality

of inclusive education is not sufficient. However, they were given a crucial role to ensure that

26 |Inclusief onderwijs in vlaanderen een tussentijdse analyse.
https://www.unia.be/files/Documenten/Tussentijdse _analyse_inclusief _onderwijs-CRPD.pdf

247 Naar een Inclusief Onderwijssysteem in Belgié: Inspiratie ne Voorbeelden. (2019).
https://www.unia.be/files/Documenten/Publicaties docs/Naar een inclusief onderwijssysteem in Belgi%C3%AB 2019.p
df

248 Departement Onderwijs en Vorming. (2017). Meta-evaluatie M-decreet: Synthese van evaluatieve publicaties
verschenen sinds de inwerkingtreding van het M-decreet in 2015.
https://onderwijs.vlaanderen.be/sites/default/files/atoms/files/Synthese%20tussentijdse%20evaluatie%20M-decreet.pdf
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the referral to special education runs correctly. It is not easy for CLB employees to deal with
that pressure. Sometimes they are asked to issue certificates for a specific type, although this
is not possible according to the criteria. Other signals point to the pressure to explain that the
care continuum and action-oriented work and action-oriented diagnostics have been followed,
while this is not entirely the case. This is followed by pressure to agree to an individually
adapted curriculum, which means making a report giving access to special education. Parents
often do not experience the CLB as the independent and objective contact point that it should
be.

Fortunately, there are also examples of teachers and CLB employees who work together to
achieve inclusion and differentiation. Those exceptions should be the rule to achieve the goal
of more inclusion and less segregation. The starting point should be that the child has the right
to quality inclusive education that meets his needs.

Cross-network cooperation opened up opportunities to build and share expertise on inclusive
education. By ending this collaboration in the past years, expertise in inclusive education has
been lost. However, schools and CLBs are still struggling with many questions and need
expert support. Children and parents must be able to count on the same interpretation of the
legislation and the implementation of the legislation must be consistent with this. While parents
and children used to be able to use the second-line inclusion network, they now no longer find

a point of contact here.

It is not clear at this time what the future support model will look like and whether it will lead to
more expertise on inclusion at the guidance level. The task of informing and supporting
schools in the implementation of the M-decree currently lies mainly with about 70 competence
counsellors. However, there is uncertainty about their further integration within the guidance
services and their concrete range of tasks. Will they form a complementary duo with system
and subject counsellors within the pedagogical counselling services in the future? Will they
merge into the whole and will this only happen after sufficient expertise has been built with

inclusion among all pedagogical counsellors?

Practical example: At the end of the school year, the teacher achieves different final
objectives. Teachers must raise the bar for each child to a different level so that each child is
challenged at his level. However, teachers are not trained well enough to manage this

progress smoothly. Measurement is not efficient to reflect the advantages and disadvantages
269



Y@
MyHub 604454-EPP-1-2018-1-LV EPPKAS-IPI-SOC-IN 2"

of the process. According to the teachers, the support network is not yet ready. "l lack
confidence in the CLB," Verwaest says. 'When | report a problem, someone first comes to
observe in the class to see whether there is, indeed, a problem or not. Moreover, the
requested help often comes too late. Since this year | have a deaf student in the classroom,
who can only hear a computer voice through a cochlear implant. Since September | have been

waiting for someone from the support network who will explain to me how the implants work.

249

In addition to that the M-Decree increased the question about the salary of the teachers. They
argue that their job responsibilities increased but they are being paid the same as before.

Because of the lack of experience, some special needs children face problematic issues in
the normal classes. Some of them become excluded in the classroom.

As a result, although, since the M-Decree has taken the effect, the number of pupils in special
education has fallen sharply in the first instance (especially concerning special primary
education), this trend was not continued for the academic year 2018-2019 and there was even
an increase of 375 pupils in special primary education. This increase is especially visible for

pupils with autism in type 9.

Cyprus

Contributors: Marianna Gregoriou, Angelos Nicolaou and George Milis (EUROCY

Innovations Ltd, Cyprus)
Country wide challenges in Inclusive Education

The Cypriot educational system is under reform. Despite most children with special needs are

being schooled in mainstream education, in its 2017 report, the UN Committee on the Rights

249 Knack Four years of the M-decree: has inclusive education passed or been abandoned?
https://www.knack.be/nieuws/belgie/vier-jaar-m-decreet-is-het-inclusief-onderwijs-geslaagd-of-gebuisd/article-longread-
1446217.html
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of Persons with Disabilities criticised the ‘absence of a clear and implemented concept of
inclusive education in mainstream schools in national legislation’. According to the UN,
segregated approaches remain common in teachers’ and other professionals’ attitudes. To
address the problem, Cyprus is currently reviewing its policy (EU report for Education and
Training Monitor in Cyprus for 2018).2°

The educational system is under the process of reforming to achieve better results in inclusive
education. In the next paragraphs, we discuss some of the key changes that the educational
system is going through to better measure and achieve quality in education.?!

o The new Appointee System: Since 2017, all teachers who want to be appointed in
public schools need to succeed in written examinations (Law 127(1)/2015, The new
Appointee system).

o The School Unit Improvement Plan: During the academic year 2017-2018, a plan
for allowing school units to operate with more autonomy and set their own
objectives, which will be tailored to the needs and demands of pupils, teachers, and
the school unit itself was developed (in pilot phase).

o The Reform of Special Education: During the academic year 2019-2020, a project
for modernizing special, inclusive, and unified education was initiated. The plan
includes a resource analysis, a study visit, and working groups. A draft regulation
has been forwarded to the House of Representatives to be voted.

o The new Evaluation System for Teachers. During the academic year 2020-2021,
the new evaluation system for teachers that aims to improve the quality of the
education system is scheduled to be implemented. Some of the key innovations of
the proposed evaluation system include: A mechanism for selecting the most
suitable teachers; Provisions for continuous support of teachers in all stages of their

career; A new job position for evaluators; Criteria for the numerical score that refer

250 Education and Training Monitor 2018 Cyprus Country reports. https://ec.europa.eu/education/resources-and-
tools/document-library/education-and-training-monitor-2018-cyprus-report_en

251 Cyprus. National Reforms in School Education. https://eacea.ec.europa.eu/national-
policies/eurydice/cyprus/national-reforms-school-education_en.
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to the value of the teacher in terms of his teaching work; The Director of the School
Unit essentially participates in the evaluation of teachers; Continuous improvement
of the evaluation criteria, forms and procedures used for the evaluation and
evaluation of the Evaluators.

o The new Regulation on the Operation of Public Secondary Schools [K.A.I.
60/2017].252 The House of Representatives voted the adoption of the amending
Regulations concerning the evaluation of pupils in the four-month period in public
secondary schools on July 27, 2019. The new legislation introduces replacing the
existing system of the final (end of the school year) examinations by a system of
semester examinations; Introducing a system of remedial teaching, to take place

after every written semester examination drawing on the examination results, etc.

Specific challenges for students who need support

In Cyprus, mainstream teachers fall into two broad categories, primary school teachers and
special need teachers (SNT). The SNT are mainly employed to provide services in the special
unit that is attached to the mainstream school or in special schools. Although education has
made steps towards inclusive education, challenges still exist. Some of the most important
challenges refer to children’s integration in the mainstream class, parents and teacher
collaboration and expectation regarding the learner's progress, the need for further
professional development for the school staff regarding the utilization of inclusive

methodologies and on how to apply assistive technology to support specific learners.

When a pupil is integrated in a mainstream class for a few times a week, the pupil is
accompanied by a school assistant (without an education background). This has created many
concerns to parents regarding the effectiveness of the inclusion process. As they suggest their
children have limited opportunities to participate, since the school assistant usually doesn’t
have the knowledge to face the struggles that the pupil has to face, or the knowledge on how
to support the pupil when they need help to use their communication or other assistive devices,

to participate and interact with the teacher and classmates in the integration class.

252 The new Regulation on the Operation of Public Secondary Schools [K.A.IM. 60/2017].
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Usually, the school assistants have low-level qualifications and are low-paid staff, employed
to provide support to pupils during the day in numerous ways, such as transferring them from
the unit to the integration class, helping them in case they face difficulties and cannot self-
nitrite or use the toilet independently, supporting the special need teacher in the unit, being
with the pupil in the class. However, it is not a prerequisite for the assistant to have background
knowledge on special needs and assistive technology, although it is stated in the requirements
that it would be positive if the candidate had experience or knowledge regarding special needs.
This creates tension between the parents and school and leads to ineffective inclusion of those
children. Sometimes the Ministry of Education encourages parents to find a more suitable
person for their child on their own. For children to gain the benefits of inclusion, they need to
be accompanied by the correct personnel that will understand their conditions and will have

the knowledge to support them based on their needs.
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3aknryeHune

Toan HapbyHMK NpegocTaBs 3agbfibOYEeH aHanu3 3a ToBa kak u3bpaH Gpon AbpXasBu ca
BbBeNn npuobLyasallo obpasoBaHue, kKakBm 4oOpy NPakTUKM ca naeHTUMULMPaHN, KakTo 1
nponycku. Kato usno npegctaBeHUTe MHOXECTBO MHULMATMBKU, PeCcypcu 1 cTpaterun nvat
3a uen ga nogkpenaT u 3acunaT npunaraHeTo Ha NPakTUKM 3a npuobulaBalo obpasoBaHue
B MacoBuTe yumnuuwa. ObeanHsBaHETO Ha TakMBa A0OpW NPaKTUKM € BaXHO, 3a Aa v
crnogenuTe ¢ gpyru ctpaHu. Nopaan Tasu npuynHa e paspaboTeHo HOBO xpaHunue Ha KT
nnatdgopma (HapeyeHo HUB), cneumanHo 3a npoekta ,MyHUB - egHo ruwe 3a npakTuku 3a
BKIMOYBAHE, UHCTPYMEHTWN, PECYPCU M METOAM 3a NeJarormyecknsi nepcoHan Bbe hopmarntm
n HecbopManHu obpasoBaTenHn MHCTUTYUMK ”. Tasmn 6asa gaHHM Knacuduumpa pecypcute
ypes nornyecka pamka, ynpaensiBaHa B CTUN CbBETHMK M CEMAHTMYHO noaabpkaHa. HUB
npeaocTaBa yHKUMOHANHOCTTa 3a TbpCeHe Ha npuobLuaBalim pecypcu 3a obyyeHne Bb3
OCHOBa Ha KpUTEpPUWU KaTo: yBpexaaHe; obpa3oBaTeneH CEeKTop; BUA NpeameT; BUA4 pecypc
(meToa, MHCTPYMEHT, maTtepuan 3a obydeHue, Kasyc, Cepuo3HM obpasoBaTerniHu urpw,
po60TM3MpaHo MeammpaHo obyyeHne, pornesun Urpn 1 ap.). Ton Moxe ga Cnyxu KaTo OCHOBEH
OTBOpeH obpasoBaTeneH pecypc, KOMTO Lie YynecHU cb3gaBaHeTo Ha obuioeBpornencka
yyebHa oBLWHOCT (NpeacTaBeHa OT NApPTHLOPUTE MO NPOEKTA) MEXAY PasfyHM y4acTHULM -
obpasoBaTenHn WHCTUTYUMW, [OCTaBuMUM Ha opManHo wn HedopmanHo oby4deHue,
ny6nuyHm Bnactu, HIMO. HUB e goctbneH ot enemeHTa ,Y4ebHn pecypcu® B ropHOTO ASICHO
MeHI0 Ha www.inclusion-hub.eu wnu pupektHo Ha agpec: elearning.inclusion-hub.eu.
Cuctemata BknoyBa 6orata 6asa gaHHu ¢ y4ebHuM pecypcu, paspaboTeHa BbpXy LUMPOKO
pasnpocTpaHeHaTa cuctemMa 3a ynpasneHue Ha obyyveHneto Moodle ¢ codpTyep ¢ oTBOpeH
koa (OSS) (www.moodle.org). B 3aBucMmocT OT e3uka, n3bpaH npes yebcanTta Ha nNpoekTa,
Ha noceTuTensi ce NpeacTaBs noaxoasiliata e3vkoBa Bepcusi Ha LleHTbpa 3a BkoyBaHe.
Hsama orpaHumyeH goctbn Jo pecypcute, T kaTo npoektbT MyHUB uma 3a uen ga
npeaocTaBu BCUMYKM TE3N pecypcn 6e3nnaTHO Ha 0OLWHOCTTa Ha 3aMHTepecoBaHUTEe CTpPaHu,
KOSITO OT CBOS CTpaHa MOXe Aa M3Mnon3Ba MexaHnammnte 3a obpaTtHa Bpb3ka M NOBULLIABAHE
Ha mallaba, 3a ga yvactBa B nogobpsiBaHETO, pasLMpsiBAHETO U YCTONYMBOCTTA Ha nopTar.
B To3n cnyyan MyHUB we nocturHe yBennyasaHe Ha Jobpute npakTuku 3a npuobLiasaluo
oby4yeHne n TexHUsA TpaHc-obpasoBaTenieH TpaHcdep u ekcnnoataums. MNMoptansT Inclusion
HUB e pgoctbneH Ha paboTHUS €3MK Ha MpOeKTa, aHrfWACKK, KaKTO U Ha e3numn KaTo

NaTBUNCKN, HEMCKM, XOSTaHACKM, rPBUKN N 6'bJ'IFapCKI/I. VlHCprMeHT'bT npeanara onuunda aa
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O6bae nNpeBedeH U Ha ApYyrn e3nun, KaTto 4acT OT YCTOMYMBOCTTA crief NpOAbIDKUTENHOCTTa
Ha npoekta MyHUB. M3nonseanknm mexaHnsbM 3a obpaTtHa Bpb3ka, notpebutenunte Ha
ueHTbpa We morat: 1) Aa nogaBaT KOMEHTapu U npennoXeHna no OTHOLIEeHWE Ha Beye
n3bpoeHnTe pecypcu; 2) npeacTaBsaT CBOM COOCTBEHN pecypcu 3a NpoBepka u nybnvkyBaHe
OT NOAAPBXHULNTE HA MHCTPYMEHTA; 3) OnMcBaT crnyyau, Korato ca U3nonassanu pecypcure,
KaTo [gaBaT nogpobHOCTM 3a  M3MNOM3BaHUTE MeToaWn, NOCTUrHaTuTe pesynTtaTw,

e(PeKTUBHOCTTa Ha MHCTPYMEHTA U T.H.

NHctpymeHTbT MYHUB Moxe fa 6bae oT nonsa He caMmo 3a npenogasaTenu, KOUTo Lwe umat
Bb3MOXHOCT [a mnonyyaT MHOMO 3HaHUS 4pe3 pasrnexgaHe Ha pecypcute, HO U 3a
poauTennte CbC Aeua CbC crneumanHuM Hyxagu, 3a ga 6baaTr no-nHgopmupaHu 3a
WHULMATUBKN, NpeanpueTn no OTHOLIEeHMe Ha npuobliaBalloTo obpasoBaHWe B TAXHaTa
cTpaHa. Cbllo Taka cb3gaTenuTe Ha NONMUTUKK Le MmaT no-6bp3 AOoCTbN A0 NPaKTUKUTE,
npunaraHn B CTpaHUTE OT KOHCOpLMYMa Mo OTHOLLUEHME Ha NprobLuaBawoTo obpasoBaHue u
[a npoeepsiBaT pe3ynratuTe, TOBa MOXE Aa UM MOMOrHe da cb3gagaT NapTHLOPCTBO C
ObpXaea, KOATO MMa MHOro no-godpu pesyntatm OT NPakTUKMTE 3a BKIKOYBAHE M Aa
NPexBbPNAT Te3n 3HaHWS, 3a Aa NOMOrHaT Ha cBouTe cobcTBeHa abpxaea. OcBeH ToBa
nacrniegoBatenuTe, M3nonseawy Tasv nnartdopma, Wwe MmaT Bb3MOXHOCT Oa NpoBepsaT
CbBKYMHOCTTA OT NOCMEeAHNTE NPaKTUKKX, NPOBEAEHM B CTPaHUTE OT KOHcopuuyma. ToBa Lwe
UM gage BObXHOBEHME Oa UHULMMPAT NoBeYve Maen 1 ga uanonaeart tasu nnartdgopma, 3a ga
npoy4aT Bb3MOXHUTE MAapTHLOPCTBA. Tasnm nnarcgopma e camo Ha4vanoTto Ha obmeHa Ha
[obpu npakTvkn mexay abpxasute. NpoabmkaBankm ga nobaBaTe pecypcu U MIHCTPYMEHTU
N Hacbp4aBarku 1 pyrn CTpaHn ga 4OnpuHacAT 3a Habopa OT 3HaHWS, TOM e cTaBa BCe Mo-
ronam u no-ronsam. ToBa Moxe ga Obge OT nonsa 3a Hanpegbka Ha npuobLiaBalloTo

obpasoBaHMe He caMO Ha HaUWOHAaHO HMBO, HO 1 Ha HMBO EC.
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3a aBTopute

JlatBusa

Linda Daniela e npodecop u ctapwum nscnegosaren, gekaH Ha akyntet no obpasosaHue,
NMcuUXonorusa n n3kycTeo, npeacenaten Ha CbBeTa 3a JOKTOpCKa 3alwmTta B 06pa3oBaHMNETO B
INaTtBuiickmsa yHMBepcUTeT. T CbLLO Taka CnyXu KaTto ekcnept no obpasoBaHne B CbBeTa Ha
HaykuTe Ha Penybnuka JlatBusa. HemHuaT onnt obxBalla TEXHONOMMYHO YCbBBHPLLIEHCTBAHO
obyyeHune, WHTENUreHTHa negarornka, BUPTyanHo o0Opas3oBaHWe, UHTENUIEHTHO
obpasoBaHue, aurntanHu y4yebHn maTtepmanu, obpasoBaTenHM TeXHonornm 3a obyyeHwue,
obpasoBaTtenHa poboTuka, obpasoBaTenHM NPOLECU WU pELLEeHUs 3a HamansiBaHe Ha
couManHoOTO W3KM4YBaHe OT obpas3oBaTenHuTe Mpouecu K noBefeHYeckn npobnemu.
Mpodhecop [aHnena e aBTop 1 cbaBTop Ha noeeye oT 80 nybnukaumm 3a NnpoLecu BbB BCUYKM
n3MepeHust Ha obpasoBaHueTo. YuyactBana e B Haa 30 wu3cnegoeartenckum npoekta. B
MOMEHTa TS pbKOBOAW M3crnenoBaTernickuTe npoekTu: ,YoBek, TEXHONOrMM M KavyecTBO Ha
obpasoBaHueTo®; ,MyHUB - egHO ruule 3a npakTuky 3a BKIOYBaHE, MHCTPYMEHTU, PECYPCU U
MeToan 3a nefarornyeckns nepcoHan BbB dopmanHu u HedopmanHu obpasoBaTernHu
nHcTuTyuun®; Lindposn negarosn 3a Bb3pacTHU: MNoarotoBka Ha negaro3n 3a Bb3pacTHU 3a

UMdPOB CBAT M APYrn NPOEKTM 3a 0Opa3oBaTENHM TEXHONOMNM.

Dita Nimante e gokTop no negaroruka, JOUEeHT 1 Boely n3crnegosaten BbB dakynreTta no
obpa3oBaHue, MCUMXOMNOrMs U WU3KYCTBO Ha JlaTBuMhCKMA yHMBepcuTeT. T9 € 4neH Ha
MpomMoumoHanHna cbBeT Ha JlaTBuiickua yHuBepcuteT B obnactta Ha obpasoBaTenHute
Hayku, urneH Ha CbBeTa Ha y4vebHaTa nporpama Ha obpasoBaTernHuTe Hayku, YneH Ha
Hay4yHMS CbBET Ha HayyHWsa MHCTUTYT MO megarornka n ekcnepT Ha JlaTBUIACKMA CbBET Ha
HaykuTe. Ts e AMpekTop Ha MarmcTbpckaTta nporpama ,llegarorvka“ n HoBopaspaboTteHaTa
MarncTbpcka nporpama ,,0O6pasoBatenHu Hayku“. [1pe3 nocrnegHuTe TpU rOAMHKU € yYacTBana
B 8 Hay4HM NpoeKTa KaTo BOAEL u3crnenoBarten 1 ekcnepT, 2 NpoeKTa Kato pbKoBoOAUTEN Ha
npoekTn. ima onuT Ha peueH3eHT B HAKOMKO NaTBUMCKM U MeXOyHapooHU Npou3BOACTBA.
OcHOBHUTE 1 M3CnegoBaTerniCkM UHTEpecu ca CBbp3aHn ¢ npuobuiasallo obpasoBaHue,
acnekTM Ha ynpaBfeHVMeTo B KracHaTa CcTasi, HamansiBaHe Ha HacunueTo B yyunuuie,

oby4eHune Ha yunTenn 3a npmobLuaBalo obpasoBaHue.
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Katrina Elizabete Purina-Bieza nma maructbpcka cTeneH no negarorvka n pabotm kaTto
HayyeH acucTeHT B JlaTBuickns yHuBepcuteT. Ta nscneasa gurntanHara v negarormyecka
KOMMNETEHTHOCT Ha YyYuTenuTe U HEMHOTO UCTOPUYECKO pa3BUTUE B KOHTEKCTa Ha JlaTeua. Ta
nma 3-rogullieH TpyaoB CTax KaTto yunten. HemHnaT onut BkntoyBa paboTa B NpeayymnumiHa
WMHCTUTYLMNA CbC cneumanHo obpasoBaHue, kakto u paboTa ¢ geua Ha 5-6 roguHu KaTo yunten

no BM3yasrHoO U3KyCTBO.

Zanda Rubene, Dr. paed., e npodecop B JlaTBUNCKNSA yHMBEPCUTET MO hunocodus Ha
obpasoBaHNeTO, 3amMecTHUK-AekaH Ha PakynTteta No negarorvka, NCUXONorus U MU3KycTBo,
ekcnepT no obpasoBaHue B CbBeTa Ha HaykuTe Ha Penybnuka Jlateus. OCHOBHUTE 1 HAay4YHU
nHTEepecu ca punocodua Ha obpa3oBaHMETO, TpaHCBEPCarHN KOMNeTeHUmMK, npuobLyasaluo
obpasoBaHue N KPUTUYHO MUCIIEHE, MMa NPOEKTU K nybnukauum no Tasu Tema, yyactea B

MeXayHapoaHn Hay4YHU KOHCbepeHLI,I/II/I .

Arta Rudolfa B MomeHTa e gokTtopaHT B JlaTBMiACKMA yHMBepcuTeT B obpasoBaTenHarta
nporpama 3a obpasoBaTenHM Haykn. T e HayvyeH acuCTeHT B HayyHua WMHCTUTYT no
neparorvka Ha ®akynteta no oOpasoBaHWe, MCUXONOrMst U M3KYCTBO Ha JlaTBMICKMS
yHuBepcuteT. HenHaTa pabota ce dhokycupa chneumanHo Bbpxy AurntanHute y4vebHu
mMaTepuanu, poboTukaTa, gurutanusaumsaTta Ha obpasoBaHmeTo (0cobeHO BbpXy BbNpocuTe
3a e(peKkTMBHOCTTa Ha nnaTtdopmara 3a obyvyeHne n Bb3AeNCTBMETO Ha poboTmkaTa BbpPXY
obpasoBaHneTo). Hackopo T4 3aBbplum paboTta No nscnegsaHe Ha MHCTPYMEHTa 3a OueHKa
Ha nnatopmarta 3a obydeHne. B momeHTa T4 pabotm no HoBa y4vebHa nporpama,
pa3paboTeHa B JlaTBUINCKUSA YHMBEPCUTET, KbAETO ApTa Cb3daBa CbObPXaHMETO 3a Kypca
,PoboTMKka B ob6pasoBaHuMeTO“. YuyacTBana € B pas3nMyHuM NPOEKTU, (PUHAHCUPAHU OT
EBponewckns cbio3, KOUTO ca CBbp3aHM Han-Beye C pa3paboTBaHETO Ha pasnuyHM y4ebHu
nporpamMmu 1 oueHkaTa Ha nNona3uTe OT NpenogaBaHeTo Ha obpasoBaTeniHa poboTuka. Ta CbLUo
Taka paboTn 3a YyacTHa KOMNaHWs, €4HO OT HaW-rofieMUTe U Han-yCnewHnTe ydmnuwia no
po6oTtuka Lego B JlatBmsa - ROBO HUB - 1 y4yacTBa B NPOEKT, KONTO e pa3paboTn gurutanHo
oby4yeHne n meTogonorMyeckn MHCTpPyMeHT 3a Lego Educational robotics, BkntountenHo
obractta Ha cneuwanHuTe HyXau , gurutanHute y4ebHM mMaTepwanu ca agantupaHu 3a

paboTa ¢ geua C yBpeaeH Crnyx.

Gunta Silina-Jasjukevica e acucTeHT B JlaTBUNCKUSA YHUBEPCUTET; YNeH N HaydeH cekpeTap

Ha OOKTOPCKUA CbBET MO 0T6paHa B 06pa3OBaTeJ'IHVITe HayKu, JlaTBUNCKM YHUBEPCUTET,
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nscnegosarten Ha Hay4yHua MHCTUTYT Mo negaroruka, YHMBepcuTeT Ha JlaTeusi; ekcnepT no
obpasoBaHue B CbBeTa Ha HaykuTe Ha Penybnuka Jlateus. MiscnegoBatenckute nHtepecu
BKMIOYBAT  TpaHCOUCUMNAMHAPHO obOyyeHne un  obydeHue, KynTypHO pa3bupaHe,
negarorny4ecky acrnekTn Ha KyntypHaTa MgeHTUYHOCT, €3MKOBO ANAAKTUYECKO U TPaANLMOHHO
KyNnTypHO obyyeHne n oby4veHme. YUneH Ha HayyYeH U OpraHM3auVoOHEH CbBET Ha HaydHu
KOHg)epEeHLMN, PELLEH3EHT Ha CTaTuK. YUneH n koopanHaTop Ha MeXayHapoAHW, HaUNOHaNHM
obpasoBaTesniHM 1 N3cregoBaTesiCkn NpoeKkTy 3a NpmodLuasawo obpa3oBaHMe, OCHOBaHa Ha

KOMMEeTEHTHOCT y4yebHa nporpama, TBopyecka yuYunuLiHa KynTypa.

Svetlana Surikova e gokTop no negarorvka, Bogely nscnegosaren B HayyHus MHCTUTYT No
neparornka Ha ®Pakynteta no obpasoBaHuWe, NCUXONOTMS U WU3KYCTBO Ha JlaTBumckus
yHuBepcuTeT. B MOMeHTa HenHWTe HayyYHW MHTEepecu ca CBbp3aHu C u3crnefBaHusiTa Ha
npodecrmoHanusaumsTa Ha npenogasaTtenu 3a Bb3pacTHU, NPoECUOHANHOTO pa3BnTMe Ha
yuntenute, obpasoBaHMETO Ha xapaktepa (gobpoagerenTa) n ap. Ta e ekcnepT No coumanHm
Hayku (obpasoBaTenHu Hayku) Ha JlTaTBUIACKMSA CbBET Ha HAayKWUTE, KakTo M YneH Ha LIeHTbpbT
3a obpasoBaHune u nscnegBaHus Ha ASEM 3a mpexarta LLL 3 ,podecnonanmsmpane Ha

yumTenu u npenogasartenu 3a Bb3pacTHu B cTpaHute ot ASEM®.

Kunbp

Marianna Gregoriou, MA, EUROCY Innovations Ltd. KoHcynTaHT no npuobiaBailo
obpa3oBaHMe U NOMOLLHM TexHomnorun. KBanuduvumpaH CKpUHMHE 3a cMHAPOM Ha MpneH n
cepTuduumMpaH TpeHbop 3a Bb3pacTHU. (HMBO Ha MHCTPYKTOP No NpodyecrnoHanHo obyyeHune
SEP / CyQF / EQF 5). Hag 15 rogmMHu onuT B NOMOLLHNTE TEXHONOMMKN U 06y4YeHne Ha xopa ¢
yBpexaaHus, TexHuTe ceMeWncTBa, npernogasaTtenu, foroneau, NpodecuoHanHn u gpyru
TepaneBTu. Excnept no npuobiasallo obpasoBaHme, MOMOLLHN TEXHOMOrMM B Nogkpena Ha
XopaTa B AocTbna Ao obpa3oBaHMe, KOMyHUKaLMs, CTax U BKNtousaHe. PaboTtun e ¢ geua ot
ayTUCTUYHMSA CNEKTBP, KAKTO M NMua CbC cMHAPOM Ha [layH, uepebpanHa napanusa, acdasus,

ALS, ancnekcus n gpyrm obpasoBaTenHn 3aTpyaHeHUS.

George M. Milis, PhD, G.M. EUROCY Innovations Ltd. [upekTop, rmaBeH MU3MbSIHUTENEH
avpekTop. Hag 15 roguHun onuT B ynpaBneHNeTo Ha Hay4YHOoM3CcnegoBaTeNCkM M MHOBALMOHHN
npoekTn n paspaboTBaHe M koHcynTupaHe Ha WMKT EkcnepT no Teopus Ha cuctemuTe,
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N3KYCTBEH MHTENEKT, UHTENUIEHTHU CMCTEMM 3a yrpaBneHue, loT, cemaHTUYHa onepaTuBHa
CbBMECTMMOCT U pasCbxkaeHus, o6pasoBaTenHu Urpu, CbBMECTEH AM3aiiH Ha Urpu, y4ebHu
nporpammu 3a npodecnoHanHo oby4yeHue, enekTPOHHO MPaBUTENCTBO U  ENEKTPOHHO
CbTPYOHMYECTBO, coumanHo ynpasneHve n ap. CbaBToOp Ha MHOMO YCMELHM KOHKYPEHTHU

npeanoxeHmda B HaluMoHarneH m eBpOI'IeVICKI/I KOHTEKCT.

Angelos Nicolaou, G.M. EUROCY Innovations Ltd. KoHcynTaHT no npoektn. Tpu roanHu
ONWUT KaTO KOHCYNTAaHT Mo NPOEKTU U Au3anHep Ha Bu3Hec nnaH 3a MHOBATMBHW MPOAYKTH,

6a3|/|paH|/| Ha n3cneaBaHUA. I'Io,u,nomara AOMUHUCTPaUnATa Ha KOMNaHUu4ATa.
bvnrapus

Mpod. anH. CHexaHa UnueBa - e npodecop BB dunocodckmsa akyntet Ha Codmnckms
yHuBepcuTteT ,,Cs. KnumeHT Oxpuacku ”. Ta uma npenogaBaTesickm U uscrnegoBaTencku onut
B obnactta Ha opraHuM3auMoHHaTa MCUXOMOrns, pasBUTUMETO Ha OpraHu3auusTa,
yrnpaBneHneTo Ha KOHMNUKTN 1 NpegoTBpaTaBaHETO Ha CTpeca N UHTepBeHUMnTE. TS CbLUO
UMa MNpaKkTUYEeCKM OMUT B KOHCynTauuuTe M obydyeHneTo B obpasoBaTernHu yCrioBusi U e
yyacTBana kaTo TpeHbOp No BbMNPOCU Ha obpas3oBaTenHOTO NMAEPCTBO, pa3peLlaBaHeTO Ha
KOHDIMKTN 1 cnpaBsiHETO CbC cTpeca. Peanuanpana e pasnuyHn nscrnensaHus B obnacrra
Ha cTpeca, eMouuoHanHaTa UHTENUreHTHOCT U MOoTuBauuATa Ha yuutenute, paboTtewm B
MYNTUKYNTYPHU YCIOBUS, KaKTO U cTpaTernmte 3a ynpaBneHne Ha KOHNUKTU. YyacTBana e
KaTo eKkcnepT B MeXOyHapoOHW MpOeKTW, CBbp3aHu C npobremute Ha mMwurpauusaTa,

pas3pelaBaHETO Ha KOHCbJ'IVIKTI/I N MexaykyntypHata KOMyHUKauunA.

AHppeaH JlazapoB - mMaructbpcka CTeneH Mo negarorka, MetToguka Ha npenogaBaHe u
MarmcTbpcka cteneH no obpasoBaTtenHu Haykm cbe crneumnanudauns B ENDM «Alfred Cortot»
Mapwx, ®paHuma. MNpes nocnegHute 18 rogMHM TOW Haco4M CBOUTE WU3CrIEAOBaTENICKU U
pa3BONHN OEeNHOCTU KbM npuoblwiaBawo obpas3oBaHne M obyyeHne Ha y4duTenu kato
nocnaHuum Ha npuobLaBawoTo obpasoBaHne. OCHOBHUTE My OEMHOCTM ca B 06nactta Ha
n3crnenBaHusTa, aHanusa Ha noTpebuTenckuTe U3MCKBaHWS U MUAOTHOTO M3NbIIHEHME Ha
npoektn Ha EC, paspaboTBaHETO Ha ENEeKTPOHHW y4yebHM maTepuanu, BKIYUTENHO
CEpPUO3HN €NEeKTPOHHM Urpu, NOAroTOBKa Ha MNpoLedypu 3a OUEHKa WU opraHu3upaHe Ha
cbbMTUA 3a pasnpocTpaHeHne. PeqoBHO OpraHusvMpa cecum 3a yYuTenu Kato MeTOAMCT Ha

oby4yeHune. NpenogasaTen e No NnMaHo U paboTn akTUBHO € y4yeHuum cbc COIT.
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AcucTteHT a-p Banepusa ButaHoBa - € gunnomMupaH ncuxosnor u uMa JOKTOPCKa CTEeNneH no
opraHuM3aLMoHHa ncuxonorus. KMma npakTudeckM OnuUT KaTo MNCUMXOMOr U TPEeHbop B
MYNTUKYNTYPHU OpraHnsaumn. PaboTtuna e ¢ mnagu xopa no BbNPOCKH Ha TONepaHTHOCTTa U
ANCKpMMHaLMATA U € KOHCYNTUpana >XeHn No BbNpocu Ha HepaBeHCTBOTO. Banepusa e unex
Ha ekun no NpoekTun, paboTtewy, B obnacTtra Ha XymaHutTapHuTe gencrteums. MNputexasa onuT B
obnactta Ha MexayKynTypHaTa KOMyHMKaUMst M eMOUMOHanHata WHTENUreHTHOCT.
N3cnepoBaTencka [OEWHOCT - peanu3vpaHe Ha eMMUPUYHW  COLMarnHo-NCUXONOrmyecku
nacrniegBaHns; nbpBudHa obpaboTka Ha eMMUMPUYHW OaHHKW; aHanmM3 n obobuleHne Ha
pesyntaTuTe OT Hay4YHUTe n3cneaBaHus; cbbupaHe Ha Gubnuorpadusi Mo Hay4YHU BbNPOCH;
NPeBOA M Npernes Ha Hay4yHa nutepaTtypa; MHPopMauMoHHa paboTta B VIHTEpHET; y4actue B

Hay4YHW KOH(EPEHLIMUN, CUMMO3NYMU; NMMCAHE Ha Hay4YHW LOKNaaW.

Benrna

Karel Van Isacker nma onut B ukOHOMMKaTa, MKOHOMUKaTa Ha pa3BUTUETO N yNpaBneHNeTo
Ha MexayHapogHus 6usHec. Ton ynpasnsasa npoektn oT 2001 r. n e CUMHO aHraxupaH ¢
(BocTbnHWM) genHocTn 3a enekTpoHHo oby4veHne. OT 2005 r. Kapen genctea rnaBHO KaTo
PBKOBOAUTEN HA MPOEKTU 3a YaCTHM M NYGNUYHO (bMHAHCKMpPaHWM MPOEKTW, 3aHMMaBalLM ce
NpeanMHO C Xxopa C yBpexaaHus. B MHoro ot 1ax dokycbT 6elle Bbpxy ToBa fa ce B3emaT
npeaBua HYXXAWUTE Ha KpanHuTe notpebuTtenun. Ton CbLIo Taka NpeaocTaBs KOHCyNnTauum u
obyyeHne MO acnekTn Ha yBpeXaaHusTa KaTo 3aeToCT M e ekcnepT B obyyeHueTo 3a
AOCTBMHOCT (M3roTBSAHE Ha AOCTBLMNHM AOKYMEHTU, OLEHKa Ha AOCTbMNHOCTTa Ha yebcanTose,
AT uHCTpyMeHTn n ap.) 3a nybnuyHn n YacTHU opraHusaumn. Ton e ekcnepT No coumanHo
npeanpveMayecTBo U aBTop Ha KHurata ,[logrotoBka 3a HOBO MOKOSIEHUE: YnpaBneHue Ha
npexopa (2016)“, HacoyeHa kbMm Mnagum (,6w 6uno“) npeanpuemayn. Tom e n NeTeH nNekTop B
YHuepcuteTa Ha Mopgoba B MoHTepusi, Konymbus, kbaeTo npenogasa Han-4o06pu NpakTuku
3a coumnanHo OTrOBOPHO MpeanpuemMavyecTBo M npuobuaeallo obLiecTBo, 0COGEHO MO

OTHOLUEHMNE Ha KoHuenuunTe 3a ,npunobLiasBallo BucLLe 0Opa3oBaHMe 3a BCUYKN®.
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